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Abstract

The aim of the paper was to promote a more spontaneous and socially
committed form of teacher training in relation to inclusive education. In order
to develop the skills, experience and confidence to be inclusive of all children,
teachers need to learn about and practice inclusive education during pre-
service and in-service training, and they need to be given opportunities for
continuing professional development throughout their careers not just
attending training courses only. It is vital that teachers are learning about,
experiencing and practicing inclusive approaches to teaching and learning
from day one of (and throughout) their professional development. It was
recommended that the curriculum should be modifying teaching techniques
continually to accommodate learners with special needs and different learning
style so as to achieve the needed change.
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Every educational system in the world needs to awprand work towards the
best results. Savolainen (2009) notes that teacplerg essential roles in quality
education and quotes McKinsey and Company who #addl ‘the quality of an
education system cannot exceed the quality otdshers’ (p. 16). This means that the
quality of the teacher contributes more to learmeirievement than any other factor,
including class size, class composition, or backgdo The need for teachers that are
equipped to meet the needs of all learners becameasrent to provide not only equal
opportunities for all, but also education for aclirsive society. Knowledge, beliefs
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and values of the teacher are brought to bear @aticg an effective learning
environment for pupils, making the teacher a altimfluence in education for
inclusion and the development of the inclusive stiglurungi, 2015).

With social justice at the international fooeft of educational agenda,
the inclusion of students with exceptionalitieghie general education classrooms has
propelled a worldwide movement. Inclusive educatisra major challenge facing
educational systems around the world and some ojgwngl countries like Nigeria.
Inclusive education is thought as an approach teirgg children with disabilities
within general education settings. Okwudire and ¢bkéwu cited in Sambo and
Gambo (2015) saw inclusive education as the preyesncrease in the participation
of students, in lessening of their exclusion frolme tcultures, curricula, and
communities of local schools. Sambo and Gambo (R@irfsher explained that with
inclusive education, all students in a school desghieir strength or weakness in any
area become part of the school community. It idamegpwhere children are seen as
equal members of the classroom without being maligied. Inclusive education
amounts to equal opportunities for all learnerdetarn and succeed in the society
(Murungi, 2015).

Basically, inclusive education simply means whenstidents regardless of
any challenges that they may have are placed iargeeducation classes appropriate
for their age that are in their own community sdeoto receive high quality
instruction, interventions, and supports that emdbkbm to meet success in the core-
curriculum. The driving rationale is to make alud¢nts feel welcomed, adequately
challenged and supported in their efforts.

There is a growing recognition that inchglistudents with disabilities in
general education provides them with the oppdstunto learn in a natural and
stimulating environment, this may also lead tncreased acceptance and
appreciation of differences (Ajuwon, 2008). Inciieseducation is globally recognized
as a philosophy for attaining equity, justice aadadity in education for all children,
especially those who have been excluded from emuncédr the reason of disabilities
(Christopher & Elizabeth, 2012 cited in Omede & Mdm2016). The aim of inclusive
education therefore is to eliminate social exclnsiasing from attitudes and responses
to diversity in race, social class, ethnicity, galn, gender and ability.

Components of Inclusive Education
There are five components of inclusive educatiopraposed by Halvorsen and Neary

(2009):

1) The classrooms must accommodate same aged chidtbmo special classes
except for enrichment activities for all students.

2) The core curriculum must be adapted well in plagnend curriculum
development and participation of all learners niessolicited and encouraged.

3) The teachers must employ best instructional stiedegnd best practices in
education to enhance learning of all learners.

4) Promotion of student responsibility for learning.

5) Necessary training of the teachers on inclusivetjmes.
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Depeller and Harvey (2004) suggested that for ssfakinclusion favourable attitudes
have to be corroborated by structures that suppmrperation and problem solving
amongst teachers, parents and students. Thesé&mcteristics

Teacher Trainingfor Inclusive Education

Teacher development is the bedrock of any initeaftwr developing inclusive
practices in schools. Educational training iogitins are charged with the
responsibility of providing professional traigi for teachers in various
disciplines. In Nigeria, Faculties/Institutes ofiu€ation are responsible for teacher
training for all levels of schooling. This trainirgpnsists of a background of general
education as well as professional preparation itic@diides the psychology, emotional
and philosophical condition of children or adolegc¢he principles and techniques of
teaching and the historical foundations of educatfrcording to Anwe (2012) teacher
education is a veritable tool for the successfydl@mentation of inclusive education in
Nigeria. Acquisition of effective teaching compeatEs begins in teacher education
programs. These programs are responsible for prayidasic skills to teachers that
will assist them in meeting their students’ acadeind social needs. In inclusive
education, there are three important educationads that every teacher needs to be
inclusive identified as:

. Equality which stands for promoting the same opportunities for all
. Quality which means offering functional and meaningful learning and
. Equity which refersto responding to special educational needs.

In order to develop the skills, experience and iclemice to be inclusive of all children,

teachers need to learn about and practise incleslueation during pre-service and in-
service training, and they need to be given oppities for continuing professional

development throughout their careers not just ditgnone-shot training courses only.
Teacher education has to embrace inclusive educatiorder to accommodate the
learning environment and curriculum that meet theds of all learners.

Pre-Service Training for Teachersin Inclusive Education
The pre-service training prepares the prospectacher to participate

effectively in the educational system and usuaillyolves exposure to various concepts
of teaching and learning and contents of diversgesti areas depending on the area of
specialization of each teacher. During this periibdis important that teachers in
training learn about inclusive education from dag of their training, so that focusing
on quality and inclusive teaching and learning égrs as a natural part of every
teacher’s job. Cardona (2009) notes that concémrain initial teacher education
‘would seem to provide the best means to crea®nageneration of teachers who will
ensure the successful implementation of inclusiviécies and practices’ (p. 35). Pre-
service training is intended to equip teachers \ititudes, knowledge, and skills on
the concept and principles of inclusive educatlomill enable them to appreciate and
effectively perform their role as a teacher fordign with special needs in an inclusive
setting (Smith & Tyler, 2011). It is evident tha&any university teacher preparation
programs in elementary education are allocatingmahcoursework to issues related
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to disabilities and may not be adequately prepathejr graduates for entry into
today’s inclusive schools (Allday, Neilsen-Gattikgudson, 2013).

Allday et al (2013) subsequently identified fouolghl categories needed to
prepare successful elementary education teacheisclasive education which should
be inculcated in the teachers’ curriculum durings thre-service training. These
categories were equally maintained by findings @bl 1(2006), who noted that
practicing teachers recommended the need for mafegsional development in each
of the categories. They are:

1. Teachers should possess a basic knowledge of draathristics of students
with disabilities and an understanding of theirerand responsibility in the special
education process.

2. Teachers must understand how to differentiateunstn to meet the needs of
students with various abilities.

3. Effective classroom management strategies to pmraocademic engagement
and pro-social behavior while minimizing disruptsaio the learning environment.

4. Elementary teachers need to learn strategies fectefe communication and

collaboration with special education teachers.

These can be summarized as follows:

a) Characteristics of disabilities as it relates tecs@l education
b) Differentiation of instruction/inclusive practices,

c) Classroom and behavior management, and

d) Collaboration

Characteristics of Disabilities

During teacher preparation programs, studentsazam lbasic characteristics of
various disabilities, their role in the processgswhich to assist students who may
have a disability, and most importantly a posiat#tude in working with students with
disabilities and their families. Teachers must havmsic understanding of the special
education process to begin to differentiate betwaeneducational disability and a
student needing more or different instruction. Mwer, since many students with
disabilities are educated in the general educatlassroom, teachers need to have a
grasp of the characteristics of each disabilityugréo gain a general understanding of
the disability as well as the inclusive practicesuse in their classrooms to serve
students successfully (Allday et al, 2013). In thericula, courses with descriptions
focusing on the special education components ofbilises as well as child
development should be included in the pre-serveaieihg programs.

Differentiation of I nstruction

Effective teachers should possess the ability flerd@intiate a lesson so that all students
have access to the curriculum. The task of diffgaéon is not easily mastered and
requires opportunities to practice. Teacher prdjmergprograms can provide students
with opportunities to learn how to differentiatecithlessons to meet the needs of
various abilities. Courses related to differentiatcan include theoretical and practical
application of how the content can be modified deyzed for all students (Allday et al,
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2013). Teachers need the ability to alter instamndito meet student needs, interests,
and abilities. Modifications and adaptations ® ¢hirriculum must be made to increase
the likelihood of all students being successfulffddentiation of instruction and
universal design for learning (UDL) are terms thee used when referring to these
changes.

Classroom and Behaviour M anagement

Adequate pre-service instruction in classroom mamagt practices is crucial as a
result of the growing need to meet the requiremehiaclusive practices for students
with behavioral difficulties (Oliver & Reschly, 201 During teacher preparation,
students can learn practical principles faraching classroom expectations
effectively and ways to address challenginguident behavior to minimize
classroom disruptions (Allday et al, 2012). Comngating high expectations, utilizing
behavior-specific praise, and implementing antesedad reinforcement strategies
have found to be critical skills for successfulsslom management. Management of
student behaviour or any course related to classmanagement should be among the
required courses in pre-service training.

Coallaboration

Teaching has been taking from a solitary entergdsene in which general and special
educators are mutually involved and collaboratianat the forefront. Effective
collaboration between general and special educatiachers requires that all teachers
work together to meet the diverse needs of studeriits and at risk of disabilities
(Arthaud, Aram, Breck, Doelling, & Bushrow, 200During basic teacher preparation
programs, basic skills of how and when to collatmravrite and implement lesson
plans, provide interventions, as well as carrydfiérentiated instruction can be learnt.
In as much as collaboration is needed, it shouldhlmemal and only when necessary,
classroom activities normally should be carried loytthe general teacher. How and
when to collaborate with the special education Heex is of utmost importance,
because one of the aims of inclusive educatioro iminimize the feeling of being
different among the students. This Curriculum cdptu collaborative strategies
involving students in pre-service training, generadl special education teacher as well
as their supervising teachers is expected amongdheses offered during the pre-
service training.

In-Service Training for Teachersin Inclusive Education
It is crucial that teachers already teaching bevidem with skills and

techniques for inclusive education. Hence, tlteaehers need training about inclusive
principles and the basics of disability to ensunat their attitudes and approaches do
not prevent disabled children from gaining equalesas to the curriculum. It is equally
vital for existing teachers to participate in ongpprofessional development that helps
them to constantly reflect on their attitudes andgrmances and strive to improve the
inclusiveness of their schools. Such professioraetbpment can include formal in-
service training courses and ongoing learning dppdres, such as having access to
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relevant reading materials and being given the fioneéndividual study, participating
in action research initiatives and engaging in eaaliscussion groups. Offering one-
off or stand alone courses on inclusive educatonot sufficient. Training should be
ongoing, provided in short courses (or modules) stmauld take place within a local
school environment preferably their own school sTétjuips them for and updates their
knowledge and skills in meeting the needs and aspns of a diverse school
population.

However, it costs more to provide in-service cosirfdmth in terms of the cost
of the training and the costs to schools when stadftaken away from core duties to
attend courses). Because of the cost and logistigalications, such programmes are
usually not available to every teacher in a giveantry. Also, in-service training on
inclusive education may be met with resistance fteathers, in a way that may not
happen when introducing concepts of inclusive etimeahrough the core pre-service
teacher education curriculum. Experienced teacens feel they know their jobs and
resent any implication that they have significaapg in their competence. They may
not welcome the perceived new expectation that wiéyteach students from difficult
circumstances or with disabilities. They may alsocbncerned that they will be asked
to take on what they perceive to be extra dutiee dhey embrace inclusive education.
This can be mitigated by provision of stipends aaibwances to the teachers
undergoing in-service training.

Teaching Practice

The importance of teaching practice is echoed byTalachers’ school-based
learning should be organized as a planned curmcwkith carefully designed diverse
learning experiences to develop appropriate exgmertiather than largely incidental
learning occurring through participation in thedeiag work of the school. Teacher
education programmes need to consider practicaépiants in schools and classrooms
where inclusion has been embraced as a philosaphyngpractice, where there is also
enough appropriate support to ensure a succesgialience for pre-service teachers.
Jordan et al. (2009) stressed the need for practiewperiences in opportunities to
examine and foster their beliefs as well as ledmoua how to address the needs of
diversity in the classroom abounds; a dimensiorckvtié neither usually or carefully
addressed in teacher education programmes. Lorg2@b0) writes that teacher
preparation institutions might consider buildingeraents of what constitutes an
inclusive environment into their criteria for seiag a practicum school. Teaching
practice should therefore be designed and welldeduto meet professional
competences and standards.

Conclusion

Primarily, inclusive education has come to stay snbdeing implemented in Nigeria.
Schools need restructuring, teachers preparecisguvice training and educators need
in-service training for a successful inclusive suhto become a possibility. Pre-service
teacher training on inclusive education is likety meet with less resistance or
uncertainty, and result in more flexible and cnaatieachers entering the profession. It
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is vital that teachers are learning about, expeign and practicing inclusive
approaches to teaching and learning from day one(aod throughout) their
professional development.

Recommendations

1) The inclusive education program should begin wiltle primary schools
education as the formation level for formal behealidevelopment.
2) A special directorate of inclusive education shdo#dcreated in federal, state

ministries of education charged with the respofligds of planning, strategizing,
implementation, and supervision of inclusive ediocaactivities in Nigerian schools,
carrying-out of follow-up studies that track prexgee teachers and assess as well as
evaluate their inclusive practices when they stheir full-time teaching after
employment.

3) Initial training and retraining of general and spkeducation teachers to
partake in the principles and practices of inclesducation must be put in place prior
to their utilization.

4) The curriculum should be modifying teaching teclwess continually to
accommodate learners with special needs and ditféearning style so as to achieve
the needed change.

References
Ajuwon, P. M. (2008). Inclusive education for stote with disabilities in Nigeria:
benefits, challenges and policy implicatiohsternational Journal of Special
Education, 11-17.

Allday, R. A., Neilsen-Gatti, S., & Hudson, T. M2Q13). Preparation for inclusion in
teacher education pre-service curriculbeacher Education and Special
Education, 36(4), 298-311.

Allday, R. A., Neilsen-Gatti, S. L., Hinkson-Lee,.,KHudson, T., Russel, C., &
Kleinke, A. (2012). Training general educators norease behavior specific
praise: Effects on students with EBBehavioral Disorders, 37, 87-98.

Anwe, R.A (2012). Quality Teacher Education: Imption for Implementation
inclusive education in NigeriaThe Journal of the National Centre for
Exceptional Children 14(2).

Arthaud, T. J., Aram, R. J., Breck, S. E., Doellidg E., & Bushrow, K. M. (2007).
Developing collaborative skills in pre-service tees: A partnership between
general and special educatidreacher Education and Special Education, 30,
1-12.

Approachesin International Journal of Research Development, Volume 11 No. 1, April, 2019: 1 SSN 2141-1409 7



International Journal of Research Devel opment

Cardona, C. M. (2009) Teacher education studemtéefs of inclusion and perceived
competence to teach students with disabilities pai® Journal of the
International Association of Special Education, 10 (1), 33-41.

Depeller, J.M., & Harvey, D.H. (2004). Validatinget British index for inclusion for
the Australian context: Stage orgitish Journal of Inclusive Education, 8(2),
155-184.

Halvorsen, A.T., & Neary, T. (2009Building inclusive schools: Tools and strategies
for Success. 2" ed. Pearson.

Idol, L. (2006). Toward inclusion of special educatstudents in general education: A
program evaluation of eight schooRemedial and Special Education, 27, 77-
94.

Jordan, A., Schwartz, E. and McGhie-Richmond, D0@. Preparing teachers for
inclusive classroom§eaching and Teacher Education, 25 (4), 535-542.

Loreman, T. (2010)A content-infused approach to pre-service teacher preparation for
inclusive education in Forlin, C. (ed.) (2010) Teacher Education foclusion.
Changing Paradigms and Innovative Approaches. Lendoutledge.

Murungi, L.N. (2015). Inclusive basic education Bouth Africa: Issues in its
conceptualization and implementation. PER, 18(15%%- 3195.

Oliver, R. M., & Reschly, D. J. (2010). Special edtion teacher preparation in
classroom management: Implications for studentsh waémotional and
behavioral disorderd&ehavioral Disorders, 35, 188-199.

Omede, A.A. & Momoh, D. (2016). Teacher preparation inclusive education of
persons with special needs in Nigeria: The chalerand solutiongEuropean
Journal of Educational and Development Psychology, 4, (1), 34-40.

Sambo, AM. & Gambo, M.B. (2015). Administration d@fclusive education in
Nigerian schools: Issues and implementation stiesegNational Journal Of
Inclusive Education, 3(1), 114

Savolainen, H. (2009) Responding to diversity aniglisg for excellence: The case for
Finland. In Acedo C. (ed.Prospects Quarterly Review of Comparative
Education, 39 (3).

Smith, D., & Tyler, N. (2011). Effective inclusiveducation: Equipping education
professionals with necessary skills and knowle&gespects, 41(3), 323—-339.

Approachesin International Journal of Research Development, Volume 11 No. 1, April, 2019: 1 SSN 2141-1409 8



