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Abstract

In this contemporary age, internationalization diueation is a major trend in

all countries of the world, Nigeria inclusive. Mampproaches have been
developed and adopted for internationalizing ediscathowever this paper
presents a psychological perspective through cdlingeunit in the school

system. In this wise, the paper examines the coméepternationalization of

education with strict emphasis on progressive appho through school

counsellor. The paper presents the rationale amagh&work for how the role
of the school counsellor appropriately aligns witplementing globally

focused comprehensive school counselling prografisally, the paper

recommends infusion of themes of internationaliratnto school programs
SO as to create a mission statement that can alitimthese goals.

Keywords: Internationalization, education, school counsglliprogressive approach,
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It could be affirmed that ‘Internationalization’ isot a new concept in
education field. Many of the earliest scholars etled widely in Europe, but in the
early modern era, the focus was on national dewsdop and internationalization
became marginalized. Nonetheless, initiatives sagkthe Fulbright Scholars Program
in the United States and the Erasmus Mundus Prageain Europe have aimed to
promote mutual understanding and encourage coldéibor among institutions of
learning. To this end, in the last three decadesnumber of students enrolled outside
their country of citizenship has risen dramaticalipm 0.8 million worldwide in 1975
to 4.1 million in 2010, more than a fivefold inceea(OECD, 2011).

However, as a result of accelerating rate of giahtibn today, attention once
again has been on student mobility, internatioeakarch collaboration and education
as an export industry. Also, due to knowledge eoonand global knowledge and
technology of contemporary age, an interconnecetdiark and global awareness are
increasingly viewed as major and sought-after ass#ith the current labour market
requiring graduates to have international, fordegrguage and intercultural skills to be
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able to interact in a global setting, institutioage placing more importance on
internationalization. According to Gunsyma (2014he growing interest in
internationalization of education can be construech two perspectives:

“Firstly, the process of globalization of the ecomno and labour markets
pushed demand in internationally-competent workeith knowledge of foreign
languages, social and intercultural skills. As \wogconomies become increasingly
inter-connected, multilingualism and intercultus&llls have grown in importance on a
global scale. Secondly, an export of educationafices has become one of the sources
of revenue for education institutions (Els) andioral economies in many countries.
Apparently, internationalization of education bsragpout improved quality of training,
joint research projects, implementation of inteioval quality standards and
enlargement of international cooperation (Gunsy2id4).

Alongside these positive accounts, however, thassbeen skepticism towards
the quality, effectiveness and relevance of edanaind research through international
cooperation as well as increasing concern over uiteecand marginalization. For
instance, in Nigeria, Northern region is often redd to as education disadvantaged
area while Sothern region is educational advantaged. Beyond national boundaries,
in respect to cultural diversity in the educatiosgktem, school programs demand
counselling services in which professional coumsglpossess multicultural counseling
competencies in order to effectively provide sessidor all students irrespective of
cultural background (Sue, Arredondo, & McDavis, 201

As an extension of the multicultural counseling petencies, school
counsellors should develop awareness, knowledge,s&ills that can be applicable
across cultural and geopolitical boundaries in @al context. For Ng and Noonan
(2012), internationalization promotes collaborasicend mutual partnerships. These
collaborative partnerships can be characterizedebggnition of differences, cultural
sensitivity, intercultural skills, and global contpece (Kreber, 2009; Ng & Noonan,
2012). Albeit the word ‘internationalization’ cantnpe gifted with one application in
educational arena, specifically in this contextrefers to educational content and
delivery that incorporates or emphasizes internatioglobal, or intercultural features
(Ng & Noonan, 2012). It is against this backdropttthe paper examines the nexus
between school counselling and internationalizatbreducation in Nigeria with the
emphasis on progressive approach.

Conceptual Clarifications:
Educational Counselling
The America Psychological Association (1956) defineounselling as a

process designed to help individuals overcomingamss to their personal growth,
wherever these may be encountered and towardsvaghieptimum development of
their personal resources. Put differently, couimsglhelps the individual to acquire
skills that will enable him or her over come blodékEinging on his/her development.
According to Action Health Incorporated (2012), tewselling is a client-oriented
interactive communication process in which one $iefthers make free informed
decisions about their personal behaviour and peosigport to sustain that behaviour”.
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That is, counselling is a helping profession ordiug process in decision making
where the client makes the decision based on gualformation given by the
counsellor on the seeming unsolvable problems.

On the other hand, the term educational counsehiag been rooted deeply
with the problems and conditions of school and etsl In other words, educational
counsellor or school counselor is a professionahsellor who works in schools and
has been referred to as ‘guidance counsellor’ Iserdue/she basically helps out the
students through guiding them in their professlarthis sense, school counselling is a
face to face relationship whereby the counselkietfis to the student’s concerns with a
view to understanding the student’s life, problefaslings, thoughts and resources and
figuring out what information will help them to maldecision about their lives. This
implies, according to Omoni (2009), that studesms capable of making their own
decisions, when well informed and that counseltizsnot advise or tell them what to
do.

There is no doubt that school counsellors formnaéegral part of any education
program. The school counsellor is an importantedialder of education who assists
students, teachers, parents and administrators dachThe main work of a school
counselling program is to address the personalials@end academic growth and
development of all the students. For Omoni (200%) focus of an educational
counsellor is to help the students achieve sudnesshool and become responsible and
productive members of society. This is supportedHoyse and Hayes (2012) who
stated that school counsellors must work to be gbivge leaders who are effective
collaborators in advocating for the academic suxadsall students. Thus, school
counsellors mainly attend to the needs of the siisdend ensure that these needs are
met in three basic domains i.e., academic developneareer development and
personal and social development.

I nter nationalization of Education

Institutions of learning have developed internatioactivity since the Middle
Ages, the 1980-90s witnessed a new wave of intémdssues of internationalization in
education. The number of students enrolled in dilutaoutside their country of
citizenship practically doubled from 2000 to 20XDECD, 2012) and this trend is
likely to continue. Thus, it is a term used to dis the process of developing a
multilateral and multicultural learning and reséaenvironment through redesigning
curricula, engaging non-local staff, encouragingients to study abroad and attracting
overseas students.

Knight (2005) defined internationalization in edtica as the process of
integrating an international, intercultural or ghbbdimension into the purpose,
functions and delivery of education. This definitiprojects internationalization as a
process which combines both international and IGo&rcultural) elements and is not
the same as globalization. No wonder, Knight (2G08Jed that internationalization of
education is one of the ways a country respondeeddmpact of globalization yet, at
the same time, respects the individuality of th@oma Thus, internationalization and
globalization are seen as different but dynamichitiiged concepts. Globalization can
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be thought of as the catalyst while internatioraian is the response in a proactive
way.

Bernardo (2013) identified two major rationales infernationalization as
“internationalism” and “open market transnationalueation”. “Internationalism”
focuses on cultural/social development and intémgmat seeking to develop
“international cooperation for the common good #&mel appreciation of international
character or quality in education”. Internationaliss associated with international
student mobility/exchange programs; teacher devedop and exchange; research
collaborations; internationalizing curricula as dign language studies;
internationalizing curricula as building internatéd perspectives. In the same vein,
open market transnational education is “designeddgitalize on the opportunities
afforded by the changing demands of a globalizeddveconomy” (Bernado, 2013).
This involves distance education; twinning programgiculation programs; branch
campuses; franchising arrangements; and interradidimg standards and quality
assurance of curricula.

Furthermore, internationalization functions as @& tway street. It can help
students achieve their goals to obtain a qualitycation and pursue research. It gives
students the opportunity for “real world, real timexperiential learning in areas that
cannot simply be taught. Institutions, on the othand, may gain a worldwide
reputation as well as a foothold in the internaioeducation community and rise to
meet the challenges associated with globalizatidhe top five reasons for
internationalizing an institution (Marmolejo, 201&)e in order of importance, to: .
improve student preparedness ii. internationattee curriculum iii. enhance the
international profile of the institution iv. strethgn research and knowledge production
v. diversify its faculty and staff. Despite dramatariations between countries and
institutions, it is believed that internationalipst can offer students, faculty and
institutions valuable benefits (Marmolejo, 2012).

From the above, internationalization of educatisrihie preparation of people
to function in an increasingly international andltatally relevant and diverse
environment (Mamrick, 2009). Thus, an integrativeogess in international and
intercultural dimensions come to fore in teachimgearching and institutional service
delivering. Invariably, it holds that the interratalization of education is not a static
concept, but represents the continued investmeeffaft in some changes: and
promotes the triad perspective of internationalercultural, and global dimensions.
The international dimension refers to the sensjtiof the relations between/among
nations, cultures and countries. The intercultudiinension is related to the
diversity of cultures that exist within countriemmpanies and institutions. The global
dimension relates to the ability of global perspes in a great number of readings
(British Academy, 2010).

However, student mobility is the most visible paift internationalization,
whereas there is an internationalization of edocaéiven at home, which consists of
incorporating intercultural and international dirsgms into the curriculum, teaching,
research and extracurricular activities and heredpshstudents develop international
and intercultural skills without ever leaving thaountry (OECD, 2004; WAachter,
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2003). Other forms of internationalization are #maational education (it is delivered
through off-shore campuses, joint programs, digaearning, etc.) and suggest far
reaching approach, especially where education v¢ $&en as an integral part of the
global knowledge and knowledge economy.

The concern for defence of national cultural valigesMalo(2007) to contend
that internationalization of education is a procelssicorporating an international and
intercultural dimension into teaching, research sevices. Yet this definition has not
curtailed the challenges of internationalization th@ status quo For example, it
introduces alternative ways of thinking, it questidhe education model, and it impacts
on governance and management. All of these haverelit impacts, meanings and
import for institutions in countries of varying degs of social or political
development.

Approachesto I nter nationalization
Knight (2009) identifies four approaches to intd¢imaalization as follows:
Theactivity approach is one that has been most prevalentsandaracteristic of the
period when one described the international dintensi terms of specific activities or
programs. The most predominant types of activitredude international students,
development assistance or academic mobility. Ity fazcording to some professionals,
the activity approach was synonymous with the tamternational education in the
1970s and early 1980s.
Thecompetency approach is more closely related to an outcompsoaph to education
where quality is thought of in terms of knowledgkills, interests, values and attitudes
of the students. In the competency approach tanat®nalization, the emphasis is
placed on the human element of the academic contyauthie students, faculty and
technical/administrative/support staff. The issueiclw is central to this approach is
how does generation and transfer of knowledge teelgevelop competencies in the
personnel of the education institutions to be miaternationally knowledgeable and
inter-culturally skilled. Thus, in this approaclmetdevelopment of internationalized
curricula and programs is not an end to itself &uneans towards developing the
appropriate competencies in students, staff andtfac
Theethos approach relates more to organizational developrierories which focus
on the creation of a culture or climate within agamization to support a particular set
of principles and goals. In the case of internatii@ation, the focus is on establishing
an ethos or which encourages and fosters the dawelat of international and
intercultural values and initiatives. This approadtempts to make the international
dimension more explicit in the culture of the itigion.
Theprocess approach stresses the integration of an intenmatiand/or intercultural
dimension into academic programs as well as théinmipolicies and procedures of an
institution. A major concern in this approach ie tieed to address the sustainability of
the international dimension. Therefore, emphasjddsed on program aspects as well
as organisational elements such as policies argbguoes.

On the other hand, progressive approach as a pgidagonovement can be
applied to internationalization of education in &lig.. Dewey cited in Sustein, (2014)
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described education as the participation of théviddal in the social consciousness of
the race. As such, education takes into accountttieastudent is a social being. The
process begins at birth with the child unconscigglining knowledge and gradually
developing their knowledge to share and partaleoaiety.

Considering the world today as a global villageyadion therefore, prepares students
to cope with everyday challenges of life. No wondeholars like Dewey referred to
education as the process of living and not the grajon of future living (Susteinm
2014), so the school must represent the presentHifr him, the curriculum in the
school should reflect that of society. The centaihe school curriculum should reflect
the development of humans in society. Thereforegnassive approach emphasizes the
development of new attitudes towards, and newastsrin, experience.

In a nutshell, different approaches to internati@gation are complementary and
certainly not mutually exclusive. The typology exfls how dynamic the concept of
internationalization is and how internationalizatiss shaping new directions for
education and at the same time, responding torumends and needs of the society.

Educational Counseling and Internationalization of Education: Progressive
Approach

Given the reality of internationalization, the sohoounsellors are expected to
provide information and resources that support selling students as they work to
offer internationally competent counselling sersice the schools. According to
American School Counsellor Association,(ASCA) sdhoounsellors should address
the needs of students from diverse backgrounds &ake action to ensure the
accessibility of appropriate services and oppotiemifor all students (ASCA, 2012,
2014). That is, school counsellors provide studants their families with meaningful
exposure to internationalized education by using immovative and progressive
approach. This can be done by ensuring that stedaetaware of their own cultural
heritages and how they impact their interactiorth wihers.

To this end, students ought to be equipped witwkeage about other cultures
and latest happenings around the world and mosbritauptly, they should apply this
awareness and knowledge when interacting with sthigris therefore expected of
counsellors to integrate international concepts their school programs. It could be
through the mission and philosophy statements,sgaatl objectives, and delivery of
indirect and direct services to the students. As mmjor stakeholder in
internationalization of education, counsellors majrategically align selected
comprehensive programs with already establisheds dnetheir schools e.g the
International Baccalaureate (IB) program or Oxfa@isriculum or Global Citizenship
(International Baccalaureate Organization, 2014;fa@x Development Education
Programme, 2006).

By and large, the use of progressive approach ¢fra@chool counselling to
internationalization of education suggests thatnseiling is a continuous process of
synthesizing knowledge generated through reseamplarship and practice from
different cultures and using this knowledge to sofwoblems in local and global
communities. According to Leung and Chen (2009jerimationalization involves
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collaborations and equal partnerships in which ucalt sensitivity and respect are
required for success. For Hwang (2009), internaliaimg counselling is required in
discovering and preserving indigenous aspects béires worldwide. This suggests
that local philosophical and cultural traditionse agermane for the development of
culturally aware and culturally sensitive globalzgns.

Furthermore, progressive approach in counselling faternationalized
education points to the fact indigenous ideas aides should not be viewed as local
attempts at isolation from the influence of otheumtries and cultures, but rather, as an
opportunity to discover the unique ‘colours’ of therld, so that there are more colors
to be used and a more colorful picture to be apgiet (Leung & Chen, 2009). Thus,
internationalization of education is a mechanism iiategrating and inculcating
indigenous cultures of the country into the studlesithout them loosing their home
cultures. Indeed, it has the potential to enridtucally inclined international citizens.

However, in spite of the advantages of using aajltdns when creating and
implementing comprehensive school counselling @owy, there are some substantial
barriers that might act as obstacles. As a redulicoountability of education, the
central focus for school counsellors should be @ating data-driven programs that
result in measurable student and school outcom&CAA 2012; National Office for
School Counselor Advocacy, 2011). Using data toogeize student needs,
collaborating with key stakeholders, and aligningpgpamming with the core
educational standards are among the expected tmdivif a transformed school
counsellor (ASCA, 2014). This will enable schoolineellors to deliver services across
several levels of intervention (i.e, individual am@up, classroom and course of study,
school-wide, community and family) while also enigagin tracking and reporting
critical data elements for accountability purpos&s. this end, internationalized
education is a valuable optional endeavor, whichbis school counsellors to take
cognizance of the diverse and unique needs ofdhtemporary student.

Conclusion

In conclusion, this paper underscores the fact ititatnationalization of education in
Nigeria is realizable through school counsellingh&®l counselling as a service
provider unit in the school system is saddled witle responsibility of devising
comprehensive programmes in line with the naturesdfool to produce cultural
inclined global students. In doing this, progressapproach helps school counsellor to
be conscious of present experience or obtainabiee \&ystems in the world so as to
include real life situation in their programmes.

Recommendations

From the foregoing, it is important for school ceelfors to infuse themes of
internationalization into their school programsoirder to create a mission statement
that can align with these goals. This may involeaaepts like ‘global citizen or global
community’ empowering students to be open-mindatl @mious; encouraging critical
thinking; and valuing diversity in people and pemdves. If a school counselling
program’s mission statement reflect afore-mentignedecomes easier to naturally
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align programming goals and interventions that destrate a vested interest in
internationalized education and counselling. Schoolnsellors who implement

internationalized comprehensive counselling prograne essentially choosing to focus
on student competencies related to both recognidifigrences among cultures and
countries, and promoting respect for these diffeesnand traditions (Ng & Noonan,

2012).

Also, the significance of progressive approach lieating interventions at
various levels cannot be over-emphasized. For &rf@015), school counsellors can
infuse international themes and concepts into adling interventions at all levels:
individual and group counselling, classroom andrses, school-wide, community and
family, and district-level. OECD (2012) offered ptigal suggestions and ideas for
ways that school counsellors can infuse the afonéioreed into their school
programmes across all levels of intervention as\e:-

Personal and Group Counseling: School counsellors are uniquely equipped to handle
the complex developmental needs of students. lddaliand group sessions can focus
on themes of respecting differences, resolvinglaasfthrough open-minded dialogue,
and engaging in thoughtful reflection about cultamed its impact on the self and
others. School counsellors can:

. place special emphasis on respecting and appregidiversity within the self
and others.

. develop counseling groups that address interndtistuaents’ special needs
and promote their strengths and assets.

. advise a social justice or equity group that casnspr a variety of activities or
programming, such as supplementing typical homeraamiculum with focused
equity lessons once a week.

. create and distribute informed consent documeat®phlets, and brochures in
multiple languages for individual and group couimggl

School Counseling Core Curriculum: School counsellors can internationalize their
counseling core curriculum in the classroom by timganew curriculum units and
adapting preexisting topic areas. They can:

. use social media and technology, such as YouTups, ¢h the classroom as a
means to show the increasingly interconnected wamidi the access that students can
have to the experiences of youth in other countries

. incorporate books written in other countries (manffer both English and
native language translations) and books that detraiasunique cultural experiences
around the world when using bibliotherapy in th@sskoom. Where Children Sleep by
James Mollison (2010), for example, offers insigho experiences around the world
by showcasing photographs of children’s bedroom&itous countries.

. introduce international current events to the cuttim to serve as a focal point
for psycho education about respecting alternativiatp of view, appreciating ethnic
and cultural diversity, or nontraditional careepogunities.
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