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Abstract 

The study is a survey research on communication among indigenous 
tribes in Hausa, English and their native languages in Nasarawa and 
Plateau states of Nigeria. The theoretical review indicates that 
federal government gives undue attention to the development and use 
of the native languages which are known as minority languages; and 
gives full attention to the development and use of three languages 
known as majority languages of which Hausa is one of them. The 
study utilized primary data and purposive sampling technique. The 
responses obtained were analyzed by means of simple percentage. 
Hausa, the common language of the environment was found to be 
most spoken in the home to the detriment of the native languages. 
This is due to, among other reasons, parents’ negligence in using 
their native languages at home with their children. The study 
emphasized awareness and campaign on the use of native languages 
to avoid their extinction. 

 
 

Language as a social dynamic is the nerve-centre of all personal, 
interpersonal and transnational communication. Language use reflects universal traits 
in terms of functions and roles (Friday-Otun, 2007). Communication is inevitable in 
every community; and it is made through a language spoken and understood amongst 
the speakers of the language. Nasarawa and Plateau states have many ethnolinguistic 
groups with each of the groups having its own language. So it is with the entire nation 
and the world in general.  
 

Unfortunately, there are complaints from teachers, parents, administrators and 
the society in general that some parents and children of the various ethnic groups 
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understand and speak little or none of their  mother tongue (L1) but Hausa, one of the 
three major languages in Nigeria. Indeed, Hausa is a language of common 
environment that is not indigenous to the two states and the natives in the North-
Central Nigeria. Disturbed by this unnatural development of some natives abandoning 
their God’s gift language for another language that is not their own, the researcher 
carried out the field work to identify the cause of the problem and provide solution to 
it in order to prevent extinction of the indigenous languages in the states. 
 
Theoretical Issues 

Language is a system of communication in speech, sign and writing that is 
used by people of particular area or ethnolinguistic group. It is inseparable from 
human life and activities. Language is basic to the requirement of knowledge and 
skills. Being a multilingual society (Odebunmi, 2007), Nigeria has many ethnic 
groups with about 450 languages. Hausa, Igbo and Yoruba are accorded preference as 
majority languages over others. Blench (1996:1) observed that government’s neglect 
of other Nigerian languages has caused the death of many minor languages in the 
country. He posited that the “Major expansions of languages have caused turmoil in 
the Middle Belt and led to disappearance of many languages through assimilation”. 

 
It is noteworthy that minority languages are located within communities 

where a majority language is spoken. The majority language spoken may not be 
native to the geographical setting. This is clearly demonstrated in Nasarawa and 
Plateau States where Hausa language is widely spoken in cities, towns and villages. 
Hausa ethnic group and its language are not indigenous to Nasarawa and Plateau 
states of Nigeria. 
 

Odebunmi (2007) posited that speakers of minority languages lack 
recognition as they are denied access to a lot of social, economic and political 
advantages. This tends to degenerate into inferiority complex which tends to make 
some of the minority speakers to degenerate into an inferiority complex, which is 
responsible for some of the languages to merge with the major ones. As a result of 
avoidance in speaking and communicating with the indigenous languages, some 
speakers of these minority languages lose their identity and cultural heritage to such 
majority languages. 
 

However, many members of the minority continue to struggle for equity. 
Aseleoko (2010:18) quoted Chief Anthony Enahoro as contributing to parliamentary 
debate in the early years of independence as follow: 
 

As one who comes from a minority tribe, I deplore the continuing existence 
in the country that some people wish to impose their customs, their 
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languages and even their way of life upon smaller tribes. Many people have 
a language handed down through a thousand years of tradition and custom.  
 
Language is also vital for ethnic identity, unity and communication. Being a 

creation from God, it is necessary every human being complies with the will of 
Almighty God by speaking competently in his ethnic language before any other 
language. Language question is also influenced by emotional issues like religious 
identification (Ferguson, 1975). For instance, speakers of Kurdish, generally feel that 
Arabic is better than Kurdish for statement of religious truth, human dignity and as a 
lingua franca with Arab Muslims of other speakers. 
 

Utterances expressed like this clearly speak of a nation that is 
ethnolinguistically sensitive and is prone to ethnic rivalry. This is reinforced by 
Adegbija (1991:8): 
 

In addition to the mutual rivalry between major language groups, speakers 
of minority languages in the country are not taking things low, for they also 
subtly resent and are hostile to the official glorification of some languages 
as main or major languages. Such silent antipathy or hostility, manifest 
itself frequently in deliberate refusal to be subdued by speakers of the major 
languages, linguistically or otherwise.    

 
This is evidently demonstrated as the non-major languages have frowned and 

voiced out against the Nigerian government language policy as discriminatery and 
marginalizing them politically, economically and socially. Igboanus and Ohia 
(2001:127 – 128) present some activities which have attracted adverse reactions from 
the minority languages to include:  
(1) Language provisions of the National Language Policy on Education (NLPE) 
(2) The introduction of second language courses in the major languages in some 

Colleges of Education in order to prepare teachers of such languages for 
adoption in secondary schools. 

(3) The entrenchment of a clause in 1999 constitution for the use of the three 
languages in the National Assembly in addition to English; and  

(4) The compilation of a metalanguage for the teaching of each of the three major 
languages. 

 
Thus, it is evidently clear from the above provision that minority languages are 

yet to gain the kind of recognition enjoyed by the majority languages, and are often 
berated as inferior. There is therefore the need for the Federal Government to accord 
equal recognition to the minority languages with adequate support to develop 
orthography, provide sufficient materials, adequate incentives and interest to the 
speakers nationally for demographic, political, economic and educational factors.  
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It must be noted that language is acquired and learned through the act of 
practice in using the language at home and in school. Parents who speak English and 
Hausa mainly without communicating in their native languages with their children at 
home make the children to be unable to understand, speak and communicate fluently 
in their native languages (Alaku: 2008). 
 
Statement of the Problem 

The indigenous natives of Nasarawa State and Plateau State fall within the 
various minority ethnic groups in North-Central Nigeria. Every tribe or 
ethnolinguistic group has its language. Hausa, one of the three major languages in the 
country is a common language of inter-ethnic communication in the two states; and it 
is largely spoken within the Northern States in addition to the English that is a lingua 
franca of the states and the nation in general.  
 

There has been public outcry by most of the indigenous ethnolinguistic 
groups in Nasarawa and Plateau States that many children and youths cannot 
communicate effectively in their various native languages (NBS, 2010). It is a 
common problem alluded to by educationists, elders, parents, teachers and linguists 
that most of their children communicate to them at home in Hausa instead of their 
native languages. Their fear is that this ugly act could lead to the extinction of their 
native languages, culture and tradition. Eggon, Alago, Mada, Gbagyi, Gwandara, 
Koro, Rindre, Afo, Igbira, Yeskwa, Tiv, Gede, Bassa, Agatu, Fulani, Kantana and 
Jukun are some of the ethnolinguistic groups and languages in Nasarawa State. As for 
Plateau State, some of the ethnic groups and languages include: Birom, Ngas, Tarok, 
Mwaghavul, Goemai, Pyem, Kwaglak, Mirian, Kulere, Bhogum, Kitche, Irigwe, 
Afizere, Mupun, Ron, Mushere, Muntol, Tal, Bo-Rukul, Yalm and Aten. The general 
public outcry has urged the researcher to carry out this study with a view to unveil 
causes of the problem for possible solution. 
 
Research Questions 
The following questions guided the focus of this research, viz: 
1. To what extent have the natives demonstrated fluency in communicating in their 

native languages? 
2. To what extent do you prefer communicating in English and Hausa along your 

native language at home with your children? 
3. To what extent have the children been able to communicate in their native 

languages? 
4. What are the challenges on the use of native languages in your communities? 
 
Methodology 

The study was carried out in Nasarawa West, North and South Senatorial 
Districts of Nasarawa State and in Plateau North, Central and South Senatorial 
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Districts of Plateau State. The respondents were purposively sampled: the parents 
with a minimum of three children. Sixty (60) respondents were sampled from each of 
the six senatorial districts, making a total of 360 respondents to the questions. Six (6) 
National Youth Service Corps (NYSC) teachers with background in English served as 
research assistants in the administration of the questions in the senatorial districts. 
The responses to the questions were collated and analyzed with the use of simple 
percentage. Primary data was utilized with a drawn up questionnaire reflecting 
various demographic characteristics of the respondents. Ten questions were 
constructed to solicit for the views of respondents on the extent to their proficiency 
and effectiveness in communicating in their respective native languages. The 
instrument was earlier used by Alaku (2008) and was found to be reliable and valid 
for adoption in this study. 
 
Data Analysis 

The data collected from the responses of the respondents for each of the 
questions were analyzed with the use of percentage as presented in tables  
1 – 3 below: 
 
Table 1: Parents Extent of Fluency in Speaking their Native Langauges 
 

Extent of Fluency  Frequency 
Very fluent 85 23.6% 
Fluent  195 54.2% 
Averagely fluent 45 12.5% 
Not fluent 35 9.7 % 
Total  360 100% 

        
The frequency of the responses on the table above indicates that 85 (23.6%) 

respondents were very fluent, 195 (54.2%) were fluent, 45 (12.5%) were averagely 
fluent, and 35 (9.7%) were not fluent in speaking their native languages. Thus, a 
significant number of parents were only fluent and not very fluent in speaking their 
native languages. 
 
Table 2: Language Mostly Used at Home in Communication 
 

Extent of Fluency  Frequency  
Native language  87 24.2% 
Hausa  245 68.1% 
English  28 7.7% 
Total  360 100% 
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The Table 2 above shows that 87 (24.2%) respondents communicate mostly 
in their native languages. Most respondents 245 (68.1%) communicate in Hausa, and 
only 28 (7.7%) use English mostly at home in their communication. 
 
Table 3: The Extent to which Children Can Communicate in their Native 
Languages 
 

Extent of Fluency  Frequency  
Very fluent 25 6.9% 
Fluent  31 8.6% 
Averagely fluent 42 11.7% 
Not fluent 262 72.8% 
Total  360 100% 

 
Table 3 indicates that 25 (6.9%) children are very fluent, 31 (8.6%) children are fluent 
42, (11.7) are averagely fluent, most children 262 (72.8%) are not fluent in their 
native languages. Thus, most children cannot communicate effectively in their various 
native languages. 
 
Discussion of Results 

On the degree of fluency in their native languages, 195 (54.2%) parents claim 
to be very fluent in their native languages. Their reason for their competency was that 
their fathers and mothers were merely using the native languages with them at home 
when they were children. Thus, communication in the homes with children through 
the use of native languages enable competence in the native languages. This agrees 
with the findings of Alaku (2008) that regular use of native languages by parents with 
their children at home provide for competency and fluency in the native languages of 
the children. However, 35 (9.7%) parents claimed not to be fluent in the native 
languages with the reason that they were from inter-ethnic marriage homes where 
their mothers were not fluent in speaking the languages at home with them and their 
fathers rarely spent much time with them at home due to the nature of their daily work 
to support the family. Consequently more of English and Hausa are spoken and used 
at home than the native languages. This situation creates little or no access for the 
children to their native languages for regular use in their daily communication in their 
various homes. 

 
As for the languages most spoken and used at home, most parents, 245 

(68.1%) use Hausa. Their major reason was that children find it easier to 
communicate and express themselves in Hausa more than in English. This is because, 
the children spend more time with their friends outside the home communicating in 
the common language (Hausa) of the immediate environment. 
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On the extent that the children can speak their native languages fluently, the 
data revealed that most of the children were not fluent in speaking their native 
languages. This was due to lack of practice in speaking and using the native 
languages at home. The children and adult struggle to attain competency and fluency 
in Hausa so that they can speak the language well and avoid being looked down, 
laughed at and nick-named “ba’ kauye” (from village) who does not understand and 
speak Hausa. This creates inferiority complex among the natives which they do not 
like to hear and be associated with. Hence, they struggle to attain a high degree of 
competence in Hausa to the neglect of their native languages to avoid being under 
rated, molested, and humiliated by their age mates. 
 

The findings also revealed that some natives who have taken, to Islamic 
religion and become Moslems feel to be Islamically more religious than Islam itself 
and feel belonging when they communicate in Hausa and not in their languages. This 
conception is in line with the findings of Ferguson (1975) on the speakers of Kurdish 
who use more of Arabic than their native languages on the ground of Islamic religious 
belief subligation. 
 

However, it should be noted that all languages come from God. 
Consequently, all languages are equal and non is inferior before God in 
communication with Him through meditation and prayer. Since almighty God made 
the various ethnic groups and provides a specific language to each one of them, it 
must be for the reason that every member of an ethnic group should acquire the 
language proficiently for effective communication. It is humbly submitted that the 
neglect and abandonment of one’s native language given by God may be sinful and an 
offence before Him. 
 

On the effect of seldom use and communication in their native languages, 
most parents were disturbed and worried that their native languages were 
disintegrating and were on the verge of extinction. This agrees with the observation of 
Blench (1996:1) that governments neglect of other Nigerian languages has caused the 
death of many minor languages in the country. They call on the government to assist 
them have the languages taught in primary and junior secondary schools like the three 
major Nigerian languages of Hausa, Igbo and Yoruba to avoid extinction of the 
languages. Furthermore, they urge for the use of the native languages only at their 
various homes for the ease of children’s acquisition. 
 

It is however, disheartening that most of the minority languages are yet to 
have orthography in their languages written. However, with assistance from Christian 
missionaries, some of the communities that embrace Christianity have had 
orthography in their languages written, and the Holy Bible translated into the various 

Hausa and Native Languages in Use in Nasarawa and Plateau States of Nigeria: Implication 
for Proficiency in the Native Languages in the 21st Century - Orame P. S. Alaku, (Ph.D) 



 
 

8 
 

minority languages. Christian interest in setting the bible translated into many 
Nigerian languages has increased and will continue to increase the flow of fund and 
manpower for the development of indigenous languages as most of them are 
Christians.        
 
Conclusion  

The findings of the study revealed that the natives are ignorantly negating and 
abandoning their languages for a common language of the immediate environment 
which is not one of the native languages in Nasarawa and Plateau States. Government 
does not make any effort to encourage the development of the minority languages for 
use as it does for the three major languages of Hausa, Igbo and Yoruba. 
  

Consequently, the native languages are not frequently utilized in their daily 
communication activities. This could lead to gradual extinction of some of the 
languages in the two states if urgent attention is not taken to stop it. 
 
Recommendations 

The following recommendations are therefore adduced for implementation to 
arrest the unpleasant situation so that the natives will know the importance of their 
languages and use them frequently to enable fluency and competency in the 21st 
century. 
1. The natives should be educated and enlightened on the importance and use of 

their native languages. 
2. Communication among natives at home in their native languages should be 

encouraged and promoted  
3. The natives should further be educated on the superiority of their native 

languages to any other alien languages for their culture and tradition to be 
maintained and sustained. 

4. Adult lesson on the languages should be organized by the natives who are fluent 
and competent in these languages to teach the natives that do not understand and 
speak the languages well. 

5. Orthography should be written and developed for every minority ethnic group, 
and literacy in the languages encouraged. 

6. Government should contribute morally and financially towards the development 
and use of the minority languages as it does for the majority languages in the 
country to ensure equity. 

7. The natives should be educated to note that everyone is born by God into an 
ethnic group with a language to acquire and communicate with. It may therefore 
be sinful and an offence against the Almighty God for one to abandon his or her 
native language entirely for another language that is alien to the natives. 
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