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ABSTRACT: 
The purpose of this is three fold. First it would show very briefly the current system of education in 
the country and who manages or controls the system. Secondly, it would highlight the direct 
consequence (s) of the change over of the management of schools from the Christian mission to the 
government. Finally, the paper would offer suggestions aimed at rectifying the problems so identified. 

BACKGROUND TO CURRENT EDUCATION SYSTEM 
At the moment all schools are controlled by government Until government take- over of schools, the manage-

ment of schools was entirely in the hands of missionaries. During this time the missions dictated what was to be taught the 
methodological approach to be adopted, the type of teachers to be employed and retained. They had authority over the 
behaviour of the teachers and the learners, the amount to be paid to the various categories of teachers and the 
instructional materials to be used. They also took care of the provision of infrastructural facilities. 

Today with the management of schools in the hands of government, the newly established departments of 
education impose different standards and demand that education should conform strictly to government regulations. 
Government was afraid that much time than necessary was being spent on religious teaching than on the teaching 
purposes of schools. The State in the fulfillment of its proper and necessary functions is bound to concern itself with 
man's physical and economic needs. It has to provide an education which makes for efficiency in the practical affairs of 
life. Modern society does not only require development, it also needs highly trained workers to carry on its complex 
activities. The pressure of these necessities is often so insistent that the chief emphasis comes to be laid on the more 
technical side of education. In so far as education has become utilitarian in its aims the objectives pursued in the school 
from mission to government led to a few other changes in the school system one of which was the change-over from the old 
system (the 6-5-2-3) to the new system (the 6-3-3-4). Before the change -over from the 6-5-2-4 to the 6-3-3-4 system of 
education in 1976 some critics had criticised the old system for: 

(1) being irrelevant to the needs to the individual and the nation; 
(2) being "bookish", 
(3) leading pupils not to have the love for manual work and technical education ( Nwaokolo, 1998). 
Perhaps pushed by these criticisms and sustained calls by concerned citizens, the leaders soon discovered 

that the national educational system needed a reform and a re- orientation (Adesina, 1983 and Nwaokolo). The result 
was the organisation of the National curriculum conference held between the 8th and the 12th of September, 1969, the 
summoning of a national seminar under chief SO Adebo in 1973 and the birth of the new National policy on Education (N 
P E) which is the 6-3-3-4 system of education currently in operation. To use Nwaokolo's words the "major innovation of 
the Policy is the total vocationalization of the secondary school curriculum beainning with the junior secondary school 
"(Nwaokolo, 1998:3). The "intention", Nwaokolo continues was to provide a system that would cater for all interest 
groups and to the advantage of the Nigerian economy". It was also designed to accommodate the various levels of 
abilities and aptitudes of learners. 

Under the N P E, a child was to spend six years in the primary school, spend six years in the secondary school 
(broken into junior and senior secondary schools) and four years undergraduate programme. The policy offered every 
child the opportunity to do virtually the same courses in the junior secondary school before translocating to either the 
senior secondary school for more liberal courses to teacher training college for teaching occupation or to the technical 

college for a career in technology related courses. The new system makes use of written examinations and continuous 
assessment ( CA) in assessing learners' school performance. 

THE NEW POLICY IN PRACTICE TEACHING AND LEARNING 
Since government emphasis is on science and technology it might not out of place to start this discussion from this 

angle. According to Ajayi (1983), Section 18 sub- section 2 of the 1979 constitution of the Federal Republic of Nigeria 



states the "government shall promote science and technology". Actually Section 5 sub sections 39(1), 39(2) and 40 of the N 
P E (1981) clearly indicate that the ratio of science to liberal arts students in our institutions of higher learning is 60:40. 
Since the tertiary institutions depend on the lower levels of educational institutions to feed them it invariably means that 
even at the primary and post- primary levels of education the emphasis should also be on science and technology. 

However current experience indicates or shows a sorry sight. Most schools using Cross River State as a case in 
point, have science and technical course periods indicated in their time tables but have no teachers to handle the courses. 
In some schools where the science teachers actually exist majority were either half-baked educationally-biased ones or the 
untrained ones. In Yakurr area of the State an interviewee and a SS II student an equivalent of a class five student of the 
abrogated five-year secondary school programme, painted a scientifically piteous situation. According to the student, 
'Up to this my present stage' have never been taught how to perform any experiment" in an answer to my question How 
many times have you used the school laboratory this year? The student also provided the following information 
paraphrased below: 

1 that he knows that a Chemistry laboratory exists but that he has never used it; 
2 that the SS II are taught abstractly without making use of the laboratory; 
3 that he has no idea about a Biology, Physics not to talk of a Geography laboratory; 
4 that they teach them "theory not practicals". 
Posing the same question to an SS 11 female student of a science school in Akamkpa, the girl had the 
following to say: 
1 that in the first place we don't have a laboratory" 
2 that "at the moment we do not have a Chemistry teacher" 
3 that the SS 1 class has no Mathematics teacher adding; "but now have managed to have one in the 

whole school". 
4 "we don't have any lab. Just theory. But they teach well." 
There are a few schools which are doing fine with qualified teachers, well equipped classrooms and laboratories 

etc; but the above appears to be the general picture of the current education system particularly in the rural areas. There are 
cases where large quantities of teaching-learning equipment were allowed to rot away. We have also heard of a case where 
such equipment were allowed to remain unused for a very long time. All this can not be allowed to continue if modern 
science and technology must make any meaningful impact in Nigeria. 

THETECHNICALCOLLEGECURRICULUM 
An investigation into the course content of our technical colleges reveals that the former Trade Centres (as the 

technical colleges were originally known) were more technical than the current technical colleges. Let us look at fig. one (1) 
below: Table 1: Table showing Technical Courses Offered in the 1970's and the 1990's. 

 

 



The table is very clear on the technical courses offered twenty years ago and those offered today in 
Nigeria's technical colleges. It is clear may be government wants to turn these colleges into comprehensive colleges 
but again what is not clear is why an SS II with bias in engineering should be asked to continue with such subjects as 
history up to that level. We think that if we can go back to the old system where students selected their subjects in 
class four (which is SS I or ST I now) A situation where our future technicians would not be given enough time to 
prepare themselves before their final examinations is not sure to give Nigeria a solid technological base. 

CONTINUOUS ASSESSMENT 
Ipaye (1982) quotes Hoste and Bloomfield as defining Continuous assessment to mean "the systematic 

collection of marks or grades over a period of time and their aggregation into a final grade". With the launching of the 
6- 3-3-4 system of education continuous assessment became a prominent part of the learners' total score. Unconfirmed 
reports show that some teachers do not stick to the correct way of compiling CA scores which should not be the case. It 
appears better to spread out the CA marks to cover : class attendance, class participation, tests and assignments. 

EQUALIZATION OF EDUCATIONAL OPPORTUNITIES 
Ajayi (1983) quotes section 17 sub- section 3 (i) of the 1979 Constitution of the Federal Republic of Nigeria 

as saying that every citizen shall have equality of rights, obligations and opportunities before the law. But in 
practice Okeem (n. d) notes that it will be difficult to achieve equality and equalization of education opportunities in 
Nigeria because of the following constraints: 

1 conflicting ideologies 
2 non clarity of concept 
3 individual differential orientations 
4 discrepancies in the provision of infrastructural facilities 
What is important is that solution must be found to problems. Those concerned should endeavour to ensure 

this lofty socialist ideal of equalization of educational opportunities is accommodated in a capitalist state like Nigeria. 
THE WAGE BILL CONTROVERSY 

Our teachers particularly those in the Pre- primary, primary and post-primary schools have toiled a lot to 
produce people to feed the tertiary institutions and the labour market. And although they have contributed and are still 
contributing so much to the development of the society, "the teacher's personality is suffering from detrogradation 

 

accelerated by poor and inadequate care." The teacher around whom the education system revolves should be allowed to 
enjoy his full rights as a Nigerian and the obnoxious belief that the more a teacher suffers on earth the greater his place in 
heaven should be abandoned. Where the teacher who is the pivot or hinge of the system fails to swing smoothly it 
because difficult to see how the education system can smooth development. 

CONCLUSION AND RECOMMENDATIONS 
The paper has given the background to the current system of education in the country. The paper has also 

looked at the current educational practice in the country and has identified some problems that militate against the 
smooth implementation of Nigeria's educational goals. From the above attempt, the following inferences have been 
drawn: 

1 that most of the schools in Nigeria exist without well qualified teachers while some operate without 
teachers in subjects like Chemistry, Mathematics and Physics which are the basic subjects in 
science and technical programmes; 

2 that the most single factor responsible for the poor status of the teacher is finance; 
3 that most schools operate without adequate teaching and learning environments; 
4 that the question of ideological differences could make the implementation of the equalization of 

education opportunities an ellusive ideal.; 
5 that in the current system of education government places more emphasis on science and 

technology; In the light of the above, the following recommendations are made: 
 

1 Since according to Adesina (1983) "A predominantly illitrate society or a predominantly misled 



society can not expect to achieve any significant social, cultural and technological development" 
there is need for government to ensure that the schools are supplied with relevant and qualified 
teachers to give the learners the right type of knowledge, skills and values. 

2 Science teaching and learning requires experimentation so schools should be equipped with ad 
equate teaching/ learning aids. The issue of school laboratories is some thing that should not be lost 
sight of. To be able to produce genuine scientist and the desired technical manpower for the coun 
try, our young Learners have to be given a solid basic foundation in science and technical education. 

3 If the government is sincere about the improvement of school performance then the teacher's 
dwindling image should be salvaged and that in good time too. Steps should be taken to ensure 
that teachers are paid at the same time as other public servants (Nwaokolo, 1998). A situation 
where teachers get their pay and other fringe benefits long after others have enjoyed theirs is to say 
the least very embarrassing. 

4 We join Nwaokolo (1998) to suggest that the teaching occupation must resist the temptation and 
pressure to admit" unqualified and underqualified persons as teachers". 

5 On their part teachers should learn to keep strictly to the ethics of the profession. They should at all 
times try to be a model to their learners and the rest of the society. The temptation of being bribed 
for scores or higher scores should always be avoided if the learners and the public must see you as 
the light of the society. 

6 Again, government is reminded not to over de emphasise the liberal arts for such subjects like 
religious studies, history and literature are as important to the society as the science and technical 
courses. 
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