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Abstract 
Teacher factor remains a very strong and important determinant of learning 
outcomes in our schools. Because of the strong position occupied by the teacher in 
the teaching - learning process, there is the need for competent qualified teachers to 
man the classrooms of our secondary schools. As a result of this, the paper 
advocates for the use of occupational competency test in employing, promoting 
and paying teachers if the best brains are to be in the classrooms. It therefore 
recommends that Teacher Competency Test (TCT) should be employed as a 
strategy for employing competent teachers and ensuring that quality education is 
achieved at our secondary school level. Also periodical T.C'.T should be given 
from time to time to teachers who are already in the job. 

Introduction 
The teacher more than anything else is the major deciding factor for learning in any institution of 

learning. The assumption that any person who has undergone the programmes of teacher education will 
automatically teach competently and effectively in the classroom is no longer a valid statement (Oyedeji, 
1992). Research findings have shown that most of our supposedly trained teachers are not effective in the 
classroom if the academic performance of students/pupils at all levels is used as a yardstick. Though there 
are many other factors affecting students performance, teacher factor remains a very strong and important 
factor in determining learning outcomes in schools (Chacko, 1981; Oyedeji, 1987). The teaching of most 
of these teachers is found to be heavily teacher - centered, which tends to emphasize teaching rather than 
learning, rote teaching rather than understanding and facts dissemination rather than application of 
knowledge. 

The most disturbing symptom of the falling standards of our education system is the intellectual 
performances of the average school leaver who after 6 years of elementary school can hardly read or write. 
Cases of near/total illiteracy have been reported and are on the increase not only at the primary school level 
but also secondary and even tertiary levels. This problem of near illiteracy of pupil/students can be traced 
back to the competency of our teachers in discharging their duties in the classroom. Most of our teachers 
are professionally competent by certification but are occupationally incompetent by the performance of 
their duties as teachers. 

The present teacher education programme according to Jatto (2005) could be described as experience 
based. The system assumes that once a student has experienced a specific number of courses in specific 
areas under the minimum standard requirements and has undergone some form of teaching practice 
experience, then he is ready to teach and is leveled a teacher. This is clearly not enough to call hirn/her a 
professional teacher. Such experience may be superficial, trivial and transitory, an experience used to 
obtain a certificate, which can all be forgotten soon after certification. Emphasis rather should be on the 
production of productive products. 

In a similar vein Ciwar (2005) opined that one of the tenets of professionalism is that the practitioners 
are of high quality. It is not enough to accept or describe some one as a teacher merely because a certificate 
is presented in support of the claims. Ciwar further opined that we cannot lay claims to be professionals if 
(he training process of our teacher education programmes fall short of what is expected. In other words, the 
teacher trainees must be well equipped with adequate and appropriate character, professional and academic 
knowledge and skills that will enable them to be excellent practitioners of the art of teaching.  
 



 
Today all sorts of people are found in the Nigerian schools as teachers, without due regard to 

professionalism and importance of good teaching. The need for highly competent and quality teachers in this 
complex and ever changing world cannot be over emphasized. More so, the quality of education and 
learning achievement of pupils/students depend heavily on the competence, personality and dedication of the 
teacher (Coombs, 1985). Bergmann (1996) in his study found that teachers qualification correlates positively 
with pupils/students performance in examination and negatively with students drop out. Lamenting on the low 
quality of teachers in our schools today, Majasan (1995) pointed out that teachers this days seem to know very 
little above their students because they are not adequately instructed and informed. Today, there are too many 
trained teachers on the job who are unable to teach children how to read or do simple mathematics and unable 
to control their students. 

On the quality of teachers we have in our schools, Diala (2001) observed that we have highly certified 
(not qualified) teachers in our schools, yet our pupils are not motivated to learn. When you visit a 
primary/secondary school of about 20 teachers, you discover that 25% or more of the teachers are degree 
holders, while the rest may be NCE holders. Yet the quality of instruction is low, why? The teaching staff may be 
highly certified yet not qualified and experienced and not devoted to their jobs. According to Diala (2001), 
teachers need special training from time to time to make them really productive. This include incisive training 
in classroom management, teaching strategies, production and improvisation of instructional material, audio - 
visual aids (educational technology), work ethics, record keeping, human relations and so on to equip them to 
deliver the goods effectively and efficiently. 

For a developing nation like Nigeria, the teaching profession is perhaps the most vital, crucial and 
strategic of all professions for national development (Ukeje, 1991). This is so because it is a truism that no 
education system can rise above its teachers and education is the most critical instrument for change in any 
society. Therefore, the quality of education provided in any society and the nature of the change effected by 
that education are both dependent on the quality of teachers and the effectiveness of their teaching in the 
schools. If the child is the centre of the educational system, the teacher is the pivot of the educational process. 
This is because in any educative process, there always stand the teacher in front or at the back, at the centre or 
at the side, what he knows and does can make a great difference and what he does not know, cannot do, or fails 
to do can be an irreparable loss to the child (Ukeje, 1991); for it is the teacher in the final analysis who translates 
policies, into practices and programmes into action. For as the teacher so is the learner, indeed it is upon their 
number (teachers), their quality, their devotion and commitment to duty, their effectiveness and efficiency, 
that depend on the success and progress of any educational system and consequently the future of any nation. 
We can educate without books and other teaching aids, but we cannot do without the teacher (Anikweze, 1995). 

The Need for Quality Teachers 
1. The need for competent teachers for the successful execution of any school curriculum was  
well expressed in the national policy on education document. The document (FRN, 2004, P.39) says "teacher 
education will continue to be given a major emphasis in all our educational planning because no education 
system may rise above the quality of its teachers". Hanson (1964) commenting on the role of the teacher in the 
school system, says th,e future of a nation rests in the hands of its teachers, for the quality they possess today 
will inevitably be reflected in the citizens of tomorrow. In support of this statement, Smith (1972), Cropwell 
(1977), Synder and Anderson (1980), Abebe (1984), Obanya (1984), John (1999), Okam (2002), Ukeje 
(2005) and Msheliza and Abdulgafar (2008) observed that some of the basic competencies the Nigerian 
teacher should have include good knowledge base of subject matter; a working knowledge of educational 
psychology; knowledge of learning theories and a good disposition to the profession. The teacher is expected 
to have some methods of teaching; know his individual pupils/students to be able to meet their individual needs 
in the classroom; be a good model to his pupils/students and be able to manage his classroom very well. The 
teacher should not only be able to transmit knowledge and skills effectively and efficiently, but should be able 
to inspire his pupils or students to greater heights of achievements. 
 
The Need for Occupational Competency Tests 

The inability to make Nigerian teachers occupationally competent and committed to the job is the 
major problem of teacher education in Nigeria today (Oyedeji, 1992). The teacher education system in 
Nigeria emphasizes more in professional competency to the neglect of occupational competency. The 
consistent annual decline in the standard of academic performance of the students whom these teachers teach 
is a clear indication of the shortfall of occupational competency. 



The teaching profession seems to be the only profession that hardly discriminates in Nigeria today 
(Oyedeji, 19l)2). All sorts of people without professional training are found in the classrooms. Apart from this, 
over 50% of teachers that teach at the primary and secondary schools in Nigeria had undergone professional 
training as a last resort, without genuine interest in the profession. It is evident that even trained teachers take 
teaching as a stepping stone as they await greener pastures to other jobs such as customs, immigration, the oil 
sector and many others where the condition of service is better. 

Although Nigeria has succeeded in several ways to prepare teachers with varied teaching 
qualifications along with opportunities for further training; this has not been reflected in the academic 
performance of students in our schools. It is a common phenomenon to see teachers physically exhibiting 
their non-commitment to the profession. Majority of them engage in activities decent or indecent, during 
school hours, thereby directly or indirectly taking their supposedly full time teaching job like part time. Some 
teachers engage in petty trading and some are all time business men and women. It is equally not a surprise 
to find teachers sitting under tree shades discussing nothing while their students are sitting idle making noise 
in the classroom. 

The best remedy to people taking teaching as a part-time job according to Oyedeji (1992) is to 
introduce teacher occupational competency tests (TCT) as is being practiced in developed countries. The TCT 
could be used to determine entry into undergraduate teacher preparation, certification, and employment into 
the teaching profession, recertification or merit pay. This process had made teaching a noble profession, and 
not at par with any other profession in the developed countries. The competency tests could be given in the 
areas of communication, interpersonal and intellectual skills, Oyedeji further observed that the era of allowing 
all jack and Harry to go into the teacher training programmes and the teaching profession is gone; we should 
stop the assumption that any person would be able to acquire the necessary skill during training to become a 
competent teacher. 

The need to introduce competency tests for recertification and merit pay to our teachers is now more 
than any other time. This is because not every person that has undergone programmes of teacher education 
and has the certificate can competently teach in the classroom. Many of our practicing teachers do not 
believe in occupational improvement; they feel that professional training is just one short-business and an end 
in itself. Many of the teachers continue to engage in business and activities not relevant to their professional 
and occupational development. The system at the state and local government levels tends to support these 
erroneous ideas of the teachers, since promotion and merit depends on the number of years of "teaching 
experience" and not on "teaching or occupational performance". Some of our practicing teachers are so lazy 
to the extent that many of them find it difficult to read journals, periodicals and magazines. They are never 
prepared to update their knowledge of the subject matter or the pedagogy. 

SAPA report of 1993 (UNICEF/FGN, 1993) showed that fewer than 10% of teachers have attended 
in-service training over the past few years. Even where teachers have been trained, training programmes are 
inadequate and teachers lack the tools and motivation to apply whatever knowledge and skills they have 
acquired. Yet most preservice training is primarily oriented towards subject matter teaching whereas 
methods receive less emphasis. 

The issue at stake now is that if government does not put into consideration the need for teachers to 
have occupational competency tests from time to time, our secondary schools will continue to be 
dumping grounds with teachers who are not really teachers, they cheat rather than teach. This is evidenced 
in the scene that many of our secondary school products leave their schools as stark illiterates. The major 
reason actually is that teacher's appointment, promotions, and pay rise are based on teaching experience and 
not on occupational experience. For teachers to be committed and dedicated to their duties at the secondary 
school level, their promotion, appointment and pay should be based on occupational competency which 
could be measured through the output of their pupils/students at the end of certain period of time. The woes 
of principals of secondary schools will 
soon be over concerning caliber of teachers we have in our schools, if competency test will be used 
for employment, promotion and merit pay. This is simply because all the incompetent though certified teachers 
will have to sit up or leave the job and only the competent ones will be in the service. 

Recommendation 
Based on the position occupied by teachers in our secondary school system, the following 

recommendations are proffered: 
1. Occupational competency tests should be introduced into our secondary schools so that the 

competent teachers should be in the service. 
2. Promotion of teachers at secondary school level should be based on student's academic 

achievements. 
3. Better salary structures (TSS) should be implemented at the secondary school level and only 



teachers who have satisfied the Teacher Competency Tests (TCT) should enjoy the structure. 
4. In-house workshops and seminars should be conducted to teachers in secondary schools on 

termly basis in areas of pedagogical knowledge and classroom management. 

Conclusion 
The position occupied by the teachers in our school system is second to none. This is supported by 

the statement of Oladebo (1987) in Ruwa (2003) where he stated that the Federal government can buy 
millions of naira worth of equipment and provide necessary facilities, but without high level manpower of 
teachers to manipulate these facilities and equipment to the best advantages of the students, the whole exercise 
may still be a waste. There is therefore the need to use teacher competency tests to employ, recertify, promote 
and merit pay teachers who are gainfully employed to teach in our secondary schools. The era of promoting 
and employing teachers based on years of experience and certificate is over. Teachers should be promoted 
based on their output and the academic achievements of their students. This will make teachers at the 
secondary schools to be resourceful and up to date. 
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