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Abstract
The world over, business and management schoojsgslamportant role in
the economic development of many countries. Mdaseofraduates from these
schools helm some of the leadership positions iblipwand private sector
organisations in these countries. Some of thesedugit®s have started
enterprises, most of who go on to employ a lot exfpfe in the respective
countries that these businesses operate in. Lalelginess and management
schools around the world are faced with numerousllehges. These
challenges include the shortage of academicallylitjed staff, as well as the
need to constantly adapt their curriculum to mebé tchallenges of a
continuous changing business environment. Busimedsnanagement schools
also have to contend with innovations in technoltwgt have brought about
the delivery of business and management educatientbe internet. Another
challenge is the resource constraints that manghese schools face as well as
the unethical businesses that the graduates ofetlsefool are engaged in
which have caused financial crises. When it comeéftican business and
management schools, the challenges are accentu@ited most important of
which include the lack of African business casdisj as well as management
and leadership theories. Business and manageméoblkscaround the world
and indeed in Africa need to change and refornrtresipective curriculum or
they face the threat of outliving their usefulness.

Management and Business schools the world overgaynportant role in the
socio-economic development of both developed aneldping countries. They train
the numerous managers and leaders needed to helrpublic and private sector
enterprises. A testimony to this point is the rplayed by business and management
schools in the USA right after World War 11.

But in an increasingly interconnected world, busghand management schools
around the world are face with new challenges. l€hgks such as programmes that are
archaic and ethical challenges as it pertainsdagythduates of these schools to mention
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a few. They will either have to reform or face theeat of outliving their usefulness.
After the experiences with Enron, Tyco, WorldComd &armalat and the sub-prime
crisis, most of whom were created by management karsihess school graduates;
management and business schools have been blaméchifong some of the most
unethical managers that run these organisations.

Although most of the highly publicized companieattkollapsed were in the
West, African management and business schoolsgaraly guilty in this respect. The
late Sumantra Ghoshal commenting about this chgglemanagement and business
schools face, particularly Western management aunsiness schools said, “by
propagating ideologically inspired amoral theorlassiness schools have actively, freed
their students from any sense of moral respongib{iGhoshal, 2005).

This paper will look at the current challenges figcbusiness and management
schools worldwide. It will start by looking at tispecific challenges that these schools
are faced with world-wide, especially in the Wdstwill then look at the specific
challenges these schools face in Africa. After gdimrough these specific challenges,
the paper will call for an African-Centered ManageinEducation and pedagogy as a
solution to these challenges that management asiddss schools are facing in Africa.
After elucidating on what an African-Centred Managat Education and Pedagogy
entails, the paper will show how this can be reaizrhen the paper will conclude.

Global Challengesto Management and Business Schools

Management and business schools and indeed busdesation in general
around the World are facing challenges of whichidein management and business
schools are not immune. The first is the shortdgacademically qualified faculty to
teach in these schools. One of the reasons istlieat is an explosive growth of
management and business schools around the watlgetrthere is a shortage of Ph.D.
holders to teach in these schools. Universitieqateable to graduate Ph.D. holders fast
enough to meet the increased demand for them.dlsis the case that most of these
freshly minted Ph.D. holders may not have enoughlife experience to infuse in their
lectures. But the problem the lack of enough Pind@ders poses is that, most of the
management and business school faculty are profedhi qualified but not
academically qualified. That means most of thend wbfessional qualifications. The
situation in Africa is worst. Majority of the maramgent and business school faculty do
not have a Ph.D.

The few that have Ph.Ds. are poorly paid resuliinghost of them accepting
better paid jobs in the private sector. Those wiedep to stay in academia because of
personal convictions, moonlight teaching in otheho®ls to augment their income.
There is therefore limited or no time to undertakeearch to enhance their subject
matter. Quality of the programmes at their mothmstiiutions suffer and the students
are the ones who pay for such poor quality edueatio
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The second challenge that management and busiokssls face globally is
the ability to constantly adapt their curriculum #o constantly changing business
environment, both globally and in the respectivandstic environments that these
schools operate in. This is due to the advancenmetéchnologies and the dynamic
changes in the global economic environments. It tlenders irrelevant most of the
programmes of these schools, thus they need tdardhsinnovate their curricula to
meet the increasing demand of the marketplaceepape their students for careers in
the challenging and changing environments of tottayAfrica, the challenges are even
much more heightened. First, most of the managemmedtbusiness schools are new
and demand from them by both the public and prigsetors to develop innovative
African-Centered management education programmest thill contribute to
development as well as growth are immense. Secptitty are asked to do so with
limited fiscal resources and inadequate infrastmecas well as qualified academics.

The third challenge is the impact new technologieshaving on management
and business education. For example, the Persamap@er (PC) has now moved from
the desktop to the palm. Today, dozens of mobdartelogy gadgets have flooded the
marketplace. The Internet is a necessity in wortt education environments. Today,
many students can access management courses ttedegming platforms and some
have not even step-foot on campuses. New techmalogadgets and the Internet have
not only changed the way people learn, it has alsanged the way management
education is delivered. Today, management educgitmgrammes/lectures can be
delivered via virtual classrooms. Some faculty dinmgement and business schools
deliver their courses through webinars, on-linewuksions, and through digital portals.
Most of these academics assign readings from esbaol many other digital portals.
To some extent, this is advantageous to Africarandagement education pedagogy if
handled properly. It will reduce cost as well asessibility. Today, Africa is the fastest
growing market for mobile telephones and other k=i Farmers are now using such
devices to check on the prices of their productseoeive payments or send money to
relatives. The proliferation of thél-Pesain Kenya is a case in point. Hence,
management and business schools in Africa can gntbpi® new technological gadget
to open management education in Africa to populatizeyond the cities where most of
them are located in. The challenge is the poor Wwattd of most of these countries, and
the exorbitant cost of access to the Internet fanynn these countries at this point in
time.

Another important challenge facing most managenasmt business schools
around the world, both public and private is th&ués of resources to sustain quality,
balance more complex portfolio objectives, resptmdiiverse stakeholders and their
numerous perspectives as well as expedite effortsdate innovative programmes to
differentiate themselves among numerous competit@&-ME, 2006). Many
management and business schools around the werldoanpeting fiercely for quality
and good academics to give them a competitive édgen increasingly crowded

International Journal of Academia, Volume 4 No.1, August, 2017 3



business and management school market. Becaubke odither limited supply of these
academics and the huge demand for their serviceeeagoned earlier, the salaries they
command are steep. This puts a financial straitherbudgets of most of these schools.
For poorer business schools, particularly thos#eieloping countries and in

Africa, resource constraints forces them to seftle the second best in
academics or make do with inadequate infrastruciline quality of their programmes
and their delivery suffer.

Resource constraints also take the form of inadegfimding for research.
Research undertaken by management and businessdssehbances their curricula and
pedagogy in an increasingly competitive businessremment where the curricula of
these schools must constantly adapt. Researchsds imdportant for the schools to
maintain or attain accreditation, enhance thetustan numerous international rankings
or just to contribute to the canon of public knodge on burning current issues. In most
cases, it could also be an income generator foragement and business schools.
Schools like Harvard Business School and MIT SiSahool of Management comes to
mind, where a significant amount of their incomegenerated from the sale of the
output of the research findings of their facultynimnmerous publications.

Inadequate resources thus lead to poorly enrichegrammes and outdated material
which impact on the image and mission of most adséh schools. It could also
subsequently lead to revenue shortfalls. For sshthit are public sector institutions,
government cut-backs are having a huge impact erbtlugets and consequently the
quality of their programmes, academics and resedrcimost developing countries,
particularly Africa where the culture of giving igmited, resource constraints is
particularly important and has an enormous impant tbe total operation of
management and business schools as well as thayqoflprogrammes and their
delivery.

Africa Specific Challenges

Lord Lugard, Britain’s leading colonial administatn Africa used to tell his
British contemporaries to avoid the “Indian diséarseAfrica. Lugard’s view was that
if Britain developed an educated the middle claghé “Dark Continent,” this educated
middle class would catch the virus of nationaliste.further stated:

Let it be admitted at the outset that Europeambratapital, and energy have
not been, and never will be, expended in developirey resources of Africa from
motives of pure philanthropy . . . (Lugard, 1922).

The result was that Africa’s colonial master depdithe continent of such an
education. Thus the development of post-colonidiaiyy education in Africa was thus
rather slow with few universities dotting the coetit. The establishment of most of
these universities was through the efforts of Afiscnationalist leaders’ right after
independence. Today, there are numerous publiqawdte sector tertiary institutions
in Africa.
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The new generations of Africans born after the joosbnial period are well
educated and travelled but are at the same timeneait to the challenges of
development on the continent. This generation hagmed that Africa’s management
and business schools have an important role to iplajhe continent’s growth and
development efforts. Unfortunately, these schoaks failing in this effort. This is
because they are mimicking Western management asiddss schools in the content
and delivery of programmes. | will turn Lord Lugardomment on its head, so to speak
and tell our African contemporaries, to avoid the&/esternisation of African
management and business school’'s disease.” Buhdoagement and business schools
in Africa to be able to do that, they must overcothe global challenges that
management and business schools in general fagkala@rated on in the beginning of
this paper; as well as the specific challengesl@edw Africa that they face. The first
peculiar African specific challenge they face is fherception that, “whatever comes
from the West is the best” mentality. There is thésception amongst most Africans
that stuff from the West, be they goods, food amdnemanagement and business
education in this case, are the best. Whatever sameof Africa, indeed that, of their
continent and respective countries is hot goodnBhe best of the same product that
rivals or surpasses the best in the West is nad goough. This is the sad truth but it is
often the case. The argument can be made that stofidrom Africa when it comes to
quality leaves much to be desired. But having $had, it cannot be the case where
everything that comes out of Africa is inferiorrat good.

Furthermore, most African organisations and govemswill rather hire a less
gualified Westerner than a more qualified Africarthie same field of expertise; even in
cases where the African and the Westerner might ladtended the same universities
abroad. What could be the cause of this? | musitatat | am not a psychoanalyst but
what | simple offer as an opinion is that, it haslo with the psychological malady that
I will term self-hate. This may be changing withetmew generation of African
managers who are in some ways trying to rectify ghablem but the practice still
pertains in certain quarters. Franz Fanon writmbis bookBlack Skin, White Masks,
talks about how black people, Africans, are traifredn childhood to unconsciously
associate blackness with wrongness. In the boolglse cites how comic books and
cartoons are used as devices by white society neethis warp idea, especially in
children’s minds that black people are villains.e$é images then causes trauma in
these children and becomes inherent in their behavimake up. This experience of
trauma from the early age creates a collectiveraamong colonised people (Fanon,
1952).

Writing in his book,Africa Tomorrow the Togolese diplomat and former head
of the Organisation of African Unity (OAU), todaypdwn as the African Union (AU),
Edem Kojo observed, “in truth, colonization hasrbaeghly successful since almost all
of independent Africa has set European models @égpas their objectives, and all the
education systems established since then contilareg dhe lines laid down by the
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colonizer, and seem to be an imitation of whatdeedelsewhere, despite the genuine
efforts here and there or verbal proclamations,6j@K 1987). The late West Indian
writer, Aimé Cesaire expands on this observatiom.vHites, “by imitating the culture
of the other at all levels, by making himself araga of the other at all costs, by making
his personality a reflection of the foreign on th&ychic, psychological, intellectual,
cultural and moral planes, the African, having addsocial systems of foreign origin,
buffeted between East and the West, believes thak found a poise and strength for
his spirit in a mimicry that only goes to the makiaf, and that accounts for derelict
societies, ‘without any known alexins,”(Cesair@58). There are those like the late
Afro-beat musician, Fela Kuti of Nigeria who reféossuch kind of warp perception as
“Colonial Mentality,” a perception created by thmpact of colonisation on Africans.
But if such is the case, what about those Africath® did not grow up during the
colonial era but who still practice this “self-h@teThis kind of self-hate is referred to
by psychoanalyst as “Contraidentification,” where avishes to dissociate themselves
from their group. It is more of a self hate by sdwteck people rather than anything that
has to do with colonialism; and you find a lot sixt&ick people not willing to associate
with anything that is black or African. What a stedm

Another Africa specific challenge that managemet lausiness schools on the
continent face is that of the appointment of headisuniversities, and indeed
management and business schools, particularly @uiies not based on merit or
experience. They are based more on political affilns or ethnic/tribal relations than in
most cases on competence. For most private instigitn Africa, it is based on family
ties and relations than it is on merit. The quatifythe graduates that these schools
produce leaves much to be desired as the leadarkttipse schools have no clue about
the intricacies of running business and manageswhtols. In most cases, they are just
clocking time to get a pension. Their concept ohagement is often warped and they
are easily threatened when knowledgeable colleaguéshine them at domestic or
international fora or in the efficient dispensatimfitheir duties. This is because most of
these political appointees have not published @it themselves professors, either
through dubious promotions or colluding. Becausesbucracy and politics is what
these schools are managed with, quality and implaptogrammes in some cases are
lost. Students then graduate from these schools té requisite paper qualifications
but limited knowledge and expertise in their subpreas. Most of these graduates end-
up in being unemployed. At issue is also the ralegaof the kind or quality of
management education offered in this knowledge ¥Wfdéhout the relevant quality,
substance and relevance, their contribution tad#helopment process of the continent
is left wanting.

One very important specific challenge that manageraad business education
in Africa face is the lack of African case studiesform a substantial part of the
pedagogy of management and business schools ocotiiment. The advantages of
these African specific case studies to form a §icanit part of the pedagogy of these
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schools at this point in Africa’s development tcaggy, is their timely relevance, their
contextual and cultural relevance. Equally impdrtanthe psychological impact they
will have on students using such case studiesdir grogrammes, particularly future
and current Africans who are going to manage pubiit private sector organisations in
Africa. These students can relate to the featumggrdzations or businessmen and
women in these case studies because they areotheir African case studies will fit
these managers and leaders with the requisitedemskenhance their ability to operate
effectively in the African environment with a deepmderstanding of Africa’s unique
socio-political, economic and cultural realitiesurfently, most management and
business schools on the continent use case stigie¥/estern management and
business schools, particularly from Harvard Bussreéshool. The core argument here is
that case studies by Western management and bsisscésols should be used to
compliment African ones. There are current effantghat direction to have academics
and professionals in management and business schrodifrica write African case
studies. The African Association of Business Scho@AABS), is one of the
organisations on the continent who is in the foosf of such efforts. There are also
individual efforts by some business schools on dbatinent to write African case
studies for their students but these schools aveafel far in between. More needs to be
done in this area. Even though it is a challengerite African case studies, it cannot
be emphasized enough that efforts must be putacepio ensure that quality ones are
produced. But it is not only the lack of Africanseastudies that is a challenge to
management and business education in Africa. #lge the lack of or the failure of
management and business schools in Africa to dpvafal undertake African Study
Tours as part of their programmes and pedagogymlyat to see an African
management or business school that has as pastpg#dagogy a study or emersion tour
of other regions or countries on the continenthBatwhat is common is that, most of
these schools are quick to send their studentsuoly ours to Europe, the United States
or Asia, as if these students upon graduation aieggto work as managers of
organisations in those regions. What argument camagement and business schools in
Africa give for sending their students on studyrsoaf Europe, United States or Asia?
That there is nothing to learn that is of relevaimcafrica?

My take is that the inferiority complex as alludedearlier in this paper is at
play here. African leaders of these managementbaisthess schools think of Africa
probably as “backward” and that perhaps nothingdgmem be learned from it. If this is
indeed the case, then | think these leaders needhtshackle their minds of the
psychological chains of mental slavery which makent see themselves and their
continent as having nothing to learn from. The argaot here is not that management
and business schools in Africa should not learrmfrother countries. | think it is
important to learn from other countries and regiofithe world about some best as well
as worst practices in management education; bdt karning must begin at home in
Africa. It is by learning from the best and worst Africa that it will prepare
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management and business students to appreciatnhadce their understanding of the
best and worst management education practicestm MAivica and abroad. This will
enhance their growth tremendously.

The final specific challenge that management edlutan Africa faces is that
of stability. Political, economic and social st#tpilon the continent can have an
important impact on the long-term planning and gloaf management education. For
example, the recent civil upheavals in Cote d'lepiKenya and in Somalia for example
have had serious impact on management educatibie ishort term and to some extent,
long-term in those countries. Vital info-structaned infrastructure were destroyed, a lot
of people lost their lives and others were dispdadeusually takes a while for some of
these vital infrastructures to be restored andsfwmtainable stability to return. Most
important of all is the loss of human capital atical talent to the country because of
the war. Some of this talent might have left therdoy or might have lost their lives
during the conflict. It is thus going to take yedocs rebuild such capacities. The
experiences of countries like Sierra Leone and ridbén West Africa, who are
emerging from years of conflict, are cases in pdvdst of their infrastructure, systems,
educational institutions, public administration lesdand institutions has to be re-built
afresh.

In these times of financial crisis and austeritgusd the world, finding the
requisite resources to undertake such reconstngctewe hard to come by. But the
challenge of re-building these economies goes kbyirancial. It will take years to
heal the psychological scars left on the peopletduke years of trauma caused by the
war. The economies of these countries will takersea recover. The impact on
management and business education and their catidnb to the growth and
development on the respective countries and taeghdnent can be seriously impacted.

Furthermore, the fact that most of the public mamagnt schools in Africa
depend on government funding to sustain themsethiey, find it hard to plan for the
long-term as the funding of the government to thretmwols fluctuate depending on the
global and domestic economic impact on the finamédbese countries. Until national
budgets are read and approved by the requisitsld¢ige bodies of these African
countries and the requisite government subventiisisursed; public institutions in the
country are held hostage. They cannot undertakenanyprojects in the new academic
year or continue with projects that have depletieeirt budgets for the previous
academic year. Most of these African countries alspend on external assistance to
supplement their budgets. With the current challengn the global economic
environment, especially where countries in Europ® Wwave generally been generous
with aid to African countries are now in economientoil. Most of these countries are
undertaking deep cuts in their fiscal budgets. Samre introducing steep austerity
measures to trim their huge deficits as well aslemgnting workable solutions to
stimulate their economies. Thus most of the furmlagyto African countries are going
to be cut, if not already cut. This will definitelyave an impact on the quality and

International Journal of Academia, Volume 4 No.1, August, 2017 8



Challenges Facing African Management and Businegso@s: The Need for an African-
Centered Management Education and Pedagdeypf. David N. Abdulai

delivery of management education programmes in mafican countries as
government subventions to these schools will als@lt or reduced. Hence whatever
strategic planning that was put into place by thasgtutions will have to be revised
and specific line items thrown out of the windowthere will be no budget to fund
some of these projects or programmes. A bettetisolis to have most of these public
sector management and business schools in Afridaetoperational autonomous or
partially autonomous. It will force them to find ygto fund themselves and be self-
reliant.

The Need for an African-Centered M anagement Education

From the outset in this paper, | have argued thatagement and business
education has an important role to play in Africatsrent growth trajectory. But this
can be done sustainably if management and buss@gmls on the continent stop
mimicking their Western counterparts. Numerous aeashave been advanced in this
paper to support such a view.

Even numerous Deans and Directors of Western mamageand business
schools have equally argued that Western manageamehbusiness schools need to
change. For example, Thierry Grange of @renoble Ecdle de ManagementFrance
have observed that, “In Western economies, manjnesses are shifting away from
traditional methods of building wealth, which relien good leadership and strong
product, to more “virtual” models that often relg aothing more than good press and
an Initial Public Offerings (IPO). In the procesg’ve lost even a minimal consensus
regarding what is ethical in business — we’'ve lassense of purpose in business
education” (Grange, 2011). He adds, “business diucaoday has become both a
commodity that we ‘sell’ to our students and a toxX product that we offer to the
elite. As we try to maintain that elite image, wesin portfolios of management
programmes that seem more and more sophisticatgcarB they necessarily better? |
argue that without a shared view of integrity atidas, we cannot achieve real learning
in our classrooms. Without a shared view of theppse of business, we cannot train
leaders whose contributions will lead to a betterlé/ (Grange, 2011).

Grange’s observations are some of the reasons lehynimicking of Western
management and business education by African mamageand business schools is
the wrong model for the continent. The other reasehy it is the wrong model for
Africa is that, such a management education moehgheasizes shareholder value and
the bottom-line to the detriment of ethical behadnd human as well as environmental
dimensions of development as mentioned elsewhett@srpaper. Thus re-thinking this
simplistic, short-term paradigm of shareholder eadnd profit maximization, according
to Judith Samuelson (2009), may be the single biggeallenge we are facing in recent
times in both business and education. These ang measons offered so far in this
book are why | argue that Africa needs a new pgradihift in management education
— an African-Centered management education. Butt vidathis African-Centered
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management education? How different is it from ng@maent education in general and
what are its major features or components? By arc#i-Centered Management
Education | mean a management education who's foaums is the development and
delivery of programmes that contribute to the dnatade growth and development of
particularly Africa as well as the world. At itsreg it will borrow best practices and
methods from all parts of the world. But these radthand practices will be rooted in
an African foundation and ethos, which takes cagmiz of Africa’s history, socio-
economic and political realities, condition, enwvineent and cultures. But the definition
does not end there. Its emphasis will also dedi #ie practice of management within
the context and realities of the African contindihtis also a management education
concept and practice that accepts that in a Knayelesta, it can learn from best
practices from all corners of the world, not mirsiech practices. But at the end of the
day, all such best practices have to be anchorexthdkirican base and core or blended
with it.

The difference between an African-Centered Managénieducation and
management education in general is the former’shasip on Africa’s history, socio-
economic and political realities as well as itsimnmental and cultural realities. The
major features of the African-Centered managemduatation that this paper will like
to elaborate on are that, it comprises of an Afri€entered management pedagogy,
employs African business and management case siughgphasises on African study
tours and emersion studies. Above all, it emphasikie need for the development of
African theories and methodologies of managementigpreneurship and leadership. It
also calls for the development of innovative mamaga programmes that will
contribute to Africa’s sustainable development acmimpetitiveness taking into
consideration its socio-economic, political, cudluand environmental conditions and
realities, without sacrificing quality and their piaact. This is the kind of management
education that Africa needs not the current oneviich management and business
schools on the continent continue to mimic the West

(i) African-Centered M anagement Pedagogy

An African-Centered Management Pedagogy is a tagdnd learning method
of management directed at Africans and Africanitinsbns, which places the African
experience, condition and culture at the core isf pedagogy. This is in recognition of
the fact that the African experience is unique diferent from, the Asian, Latin
American, European and American experiences, dongdienvironment and culture.
This uniqueness therefore implies that using a ore-fits- all pedagogical approach
will be in-effective. Obviously there might be somienilarities but the uniqueness is
what sets African management and business schpald tom their counterparts in
Asia, Latin America, Europe or America. | want t@ke it absolutely clear that by
espousing such a view is in no way calling for th#anocentrism of African
management pedagogy. It is important to stresspthiist because as some experts have
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aptly observed, culture in the sense of the inrlues and attitudes that guide a
population, frightens scholars (Landes, 2000). in African-Centered pedagogical

approach, the important role that culture playrisnpunced. By culture, we mean the
values, attitudes, beliefs, orientations, and ugihey assumptions prevalent among
people in a society (Huntington, 2000). But dodsuce really matter? Culture matters
because according to Michael Porter (2000), “wieaipgbe believe about what it takes to
be prosperous has much to do with how they behawe.beliefs become reflected in

attitudes and values. Unproductive economic cultilmen, often arises less from deeply
embedded societal traits than ignorance or theomniisfe of being guided by flawed

theories.” Culture also matters because, “one @an gconomic development as partly
shaped by a tug-of-war between productivity-enhameispects of economic culture in
a nation and productivity-eroding aspects of celfu¢Porter, 2000).

Furthermore, culture matters, especially in thesoafs Africa because it is a
vehicle for economic development. According to tbaited Nations Economic,
Scientific and Cultural Organisation (UNESCO), ‘tcue is a powerful global
economic engine generating jobs and income witlalaevof US$1.3 trillion in 2005.
Global cultural industries account for more thapercent of global GDP. During the
1990s, the cultural industries grew at an annual t@ice that of service industries and
four times that of manufacturing in OECD countrie®NESCO further reports that
Cultural tourism generated 40 percent of globatismu revenue in (2007 UNWTO). It
adds that UNESCO World Heritage sites, producesmees from visits, sale of local
crafts, music and cultural products generating egmpkent for communities.
International tourism represented approximatelyp&€cent of the EU’'s GDP in 2004
(2009 UWR). It also adds that culture offers oppoities for economic growth through
microenterprises especially in low income commaesitiCultural goods and services
often need low capital investment by building ontenals and skills available within
the community. The successes of micro-credit ent&p that benefit women have been
especially valuable. The rotating credit systemsduBy women to mobilize capital,
called Susuin West Africa andlontinesin Francophone African countries is a case in
point.

Despite such an important role culture, and cultwaues and attitudes
contributes to development and progress; it hasn beegely ignored by some
governments, development finance institutions aaches aid agencies. Integrating
values and attitude change into development pgligilanning and programming is, . . .
a promising way to assure that, in the next fifgass, the world does not relive the
poverty and injustice that most poor countries, anderachieving ethnic groups, have
been mired in during the past half century” (Hamis2000). Thus “culture in all its
dimensions, is a fundamental component of susthindbevelopment. As a sector of
activity, through tangible and intangible heritageeative industries and various forms
of artistic expressions, culture is a powerful cdtor to economic development,
social stability and environmental protection. Asepository of knowledge, meanings

International Journal of Academia, Volume 4 No.1, August, 2017 11



and values that permeate all aspects of our laugsyre also defines how human beings
live and interact both at local and global scal@NESCO, 2010). For these reasons
and more, culture will play an important role in african-Centered management
pedagogy.

African-Centered management pedagogy will also ldgveand deliver
programmes that will deal with the change of theic&h mindset. A mindset that
makes us think that some people (hon-Africans) Aiécans more than we Africans
like ourselves; hence, we are always waiting foorfors” to help us out, either with
supplementing our national budgets or funding aumtioental organisations and we
don’t even feel ashamed about it. It is an openeséat, a large portion of the budgets
of our African organisations is mostly funded byatgral or multilateral donors. For
example 56 percent of the budget of the African ddnis funded by Africa’s
development partners. Obviously, these partners Inaag their interest that may not
necessary be the same as the continents. Furtrerthese partners sometimes default
or do not honour their commitments; when that happé puts the continental body in
dire straits and an inability to achieve its setlgo This reliance on development
partners happens partly because most African degntefuse to pay their dues to
continental African organisations. But leaders lidse countries are quick to want to
benefit from these organisations and their programn®ersonally, | tend to see the
continuous funding of our organisations by don@s&rutch. Until we let go of these
crutches, we will never be able to walk.

The African-Centered management pedagogy must rntagkear that if we
Africans want to “sweet” we must “sweat.” We musiue thrift and hardwork as well
as discipline. 1 have always told my friends in wersations allegorically about
hardwork in the following way, that “anyone who w&rio go to heaven must die.
Unfortunately, most of us do not want to die.” THeam quick to add, there is no way
we will go to heaven. My emphasis is on the faat thwe want the good things in life,
we have to make sacrifices as well as work hardHem. If we do not want to make
sacrifices and work hard, how are we going to gesé good things in life? On this
issue, Etounga-Manguelle, a Cameroonian writer rebse “the African works to live
but does not live to work. He demonstrates a prsiperio feast that suggests that
African societies are structured around pleasuwvenfhing is a pretext for celebration:
birth, baptism, marriage, birthday, promotion, &tats, return from a short or a long
trip, mourning, opening or closure of congresglitianal and religious feats. Whether
one’s salary is considerable or modest, whethelsagranaries are empty or full, the
feast must be beautiful and must include the mamirpossible number of guests.” We
must change such behavior if we are to grow aneldpyv

But it is equally important to caution here thatjry rather critical of Africa
and Africans is not painting with a wide brush. @enly, the categorization and critic
here is not representative of all Africans andtllhgs African. There are numerous
Africans and African institutions that are respbiesi productive, hardworking and
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industrious that does not fit into this categoiimat Yet, it does not take away the fact
that these are some of the challenges that weiriagfica. Thus sweeping them under
the carpet will not do us good. It is good to expdsese challenges for us to find
sustainable and workable solutions to them. TheicAfi-Centered management
pedagogy must teach Africans to manage their natunch human resources efficiently
and effectively. This starts with planning for tlemg-term, and keeping in mind how
future generations can benefit from what is plantoeldy. That is, building tomorrow’s
Africa today. We must move away from “shortermisim’our thinking and planning as
that does not foster sustainable growth and dewsop A good example of long
versus shorterm planning and the efficient useesburces is the comparison often
made between South Korea and Ghana. It is repdhadin the 1960s, the two
countries had similar economies and comparableldesfeper capita GNP. The two
countries also received comparable levels of ecomam. Today at this writing, well
over 53 years later, the story is different. Sd{tiea is now an industrial giant and has
one of the largest economies in the world, with arous multinational corporations
that have emerged from that country. It is also @omexporter of automobiles,
electronic equipment, and numerous sophisticatedyats and a per capital income at
this writing of US$30,290 in Purchasing Power Ba(RPP) dollars at current prices
(Huntington, 2000). Indeed it is not only South Earthat has surpassed Ghana in this
comparison. Several South-East Asian countriesSikgapore, Malaysia and Thailand
had similar or almost similar economies like thaifrican counterparts right after
independence. In most cases the economies of #h&se countries were in worse
shape than their African counterparts. For exangiand 1960, Japan had a GDP per
head of $380; South Korea in 1962 had a GDP pet be&60 (Economist, 1993, p.6).
Today, the story again is different. Most of theseintries are way ahead in terms of
their growth and economic development. Many in édrand elsewhere would argue
that some factors contributed to the success aktleeuntries. True, but at the end of
the day, these countries took responsibility faitlown development. That is what an
African-Centered management pedagogy will do—teftitans to take responsibility
for their own development as well as success amdingp up with African workable
solutions to African problems.

Finally, an African-Centered management pedagogyulshbe a dynamic
pedagogy willing to learn from the best practicéstber cultures and other regions of
the world. It is a pedagogy that will not hold @an“bld formulas” that have not worked,
but equally, it should not throw out some of thtsld formulas” that are tested and are
still working efficiently for new “flavor of the math,” approaches and “new formulas”
and cure-all elixirs peddled by slick Snake Oilesamen and women, who claim to
have the solutions to Africa’s current and futuevelopmental challenges. We should
also be weary of some of the “new formulas,” beeaame of them are like “feel-good
opium,” with devastative impacts. An African-Cemgmanagement pedagogy must be
cautious of these “flavour of the month” approach&sthe end of the day, the best
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practices that Africa learns from other countriesl @ultures should complement the
core of those African formulas that are working &ade sustained the African people
for generations. These best practices would beaaadion an African foundation.

Above all, an African-Centered management pedagogst be practical in its
approach and delivery; moving away from idealigtitonouncements and projections
which are just that-idealistic.

(ii) Need for African Management and Business Case Studies

The importance of case studies to the teaching afagement and business
education cannot be emphasized enough. Case sardible management and business
students to deal with real-world challenges in beiss and management without leaving
the classroom. Through case studies, studentbigeécawork with scenarios, events in
their peculiar context, the people as well as fhecsic factors that have influenced or
caused those specific cases. The students ar@tihémto a situation to discuss, suggest
and make decisions on the specific issue. The iBsaiuation does not need to have an
obvious solution and outcome; but what it doeha tt orient’s their understanding or
view of the business environment using the studieaf cases or situations. The aim of
case studies is to stimulate and engage the ssidewt challenge and even enhance
their understanding of the business issue at stdkst of the top management and
business schools in the world use case studieamsoptheir teaching and learning
tools. Using case studies as a teaching tool anthade(The Case Method), was
pioneered at Harvard Business School when it wasded. When the school was
founded, the faculty realized that there were ndbt@oks suitable to teach such a
graduate programme.

The teachers decided to write detailed accountgheir interviews with
businesses and managers of that time. It becamegethesis of the case method. In
Africa’s current growth trajectory, the importanafecase studies and the use of the case
study method to teach the new generation of Afrieatders and managers cannot be
overemphasized enough because of the aforementimpedtance.

Unfortunately, most of the case studies African agement and business
schools use are from Harvard, IESE, INSEAD and st lod other Western schools.
Very few if any African case studies are used ia thaching of management and
business education in Africa. This is despite tmque African environment, its
experience and the varied contexts of the contimestcioeconomic and political
challenges as mentioned elsewhere in this books Toucurrent and future African
managers, most of whom are going to be working ublip and private sector
organisations in Africa; African case studies vitlthese managers and leaders with the
requisite lenses and enhance their ability to dpemffectively in the African
environment with a deeper understanding of Afriaasque socio-economic, political
and cultural realities.
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Mention should be made that some of the manageamehbusiness schools on
the continent are beginning to realize the impaaaf the teaching of African case
studies in their various MBA programmes. Some @fnhare also beginning to write
African case studies. But such schools are fewfanih between, and most of them are
located in South Africa. The African AssociationBiisiness Schools (AABS) is also
encouraging management and business schools arotiti@ent to write African case
studies.

Finally, the need for African business and managerroase studies is premised
on the fact that an African-Centered managementathn and Pedagogy requires that
Africans should be able to tell their own storiesl &earn from those stories, warts and
all. Africans must understand that, no one, howeaad-meaning, well-intentioned, and
concerned can tell the African story and conditietter than Africans themselves can.
If this is then the case, we (Africans) should betdefensive about hearing the truth of
what is wrong with us, and what is truly holdingckaur possible development efforts.
We should not be ashamed to write about our sutesies and failures as they can
serve as a motivator and a learning curve for sther
We should then be willing to search for sustainalol@tions to what is holding us back
from our development. Learning from African cased#&s at our management and
business schools is one way of helping currentfangte African managers and leaders
learn from African successes and failures to hegmt come up with innovative and
workable solutions to Africa’s numerous developraknhallenges.

(iii) African Emersion and Study Visitsand Tours

One of the important aspects of an African-Centenatiagement Education is
through the undertaking of African study tours pregsion studies and tours. This will
afford practical, and experiential, types of leagnifrom best practices as well as
failures of businesses and management practicesrious African countries. More
important of all, African emersion and study towi$§ afford management and business
students to learn first-hand African-Centered managnt issues in the diverse
environment, regional and cultural settings of ¢batinent. They will then be able to
understand similarities as well as draw differenad®re necessary to what exist in
their own countries, regions and cultures. Theyl tien be able to come up with
innovative and sustainable solutions to solve simproblems in their countries or
regions. This experiential type of learning offepenential benefits at this juncture in
Africa’s efforts at growth and development.

Furthermore, it will enhance the cross-culturalengnce, communications and
understanding amongst and between Africans frofieréifit parts of the continent. It
will also expose these students to see the diffesgions of Africa that they might not
have had the opportunity to have visited. The athgm of this cross-cultural
experience under the African-Centered managemerda¢idn study and emersion tour
aegis will also dispel the wrong perceptions th&icans have about each other, the
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different countries and regions. Some of thesegptiens have no basis, and have been
due to the lack of interaction with each otheradidition, lasting business contacts and
partnerships as well as friendships can also résrtt such visits that will go a long
way to enhance cross-border trade and indeed paceAfbusiness efforts as African
soccer matches are doing. It will also go a long imacontributing to the aspirations of
building the United States of Africa; a dream hieydAfrican leaders from the time of
their independence from colonial rule.

In addition, African study tours and emersion pemgmes will go a long way
to serving as the nucleus for a united effort ansotige-minded Africans in the sharing
of information, networking and strategizing to cahbthe negative effects of
globalization on African growth and developmentoel. This aspect of African-
Centered Management Education is a departure fn@motoriety of management and
business schools in Africa, who as part of theolggegy send their students on study
tours to Europe, the United States of America asthASome may ask that what is
wrong with sending African management and busirgsslents on tour to these
countries outside of the continent? On the surfdoere is nothing wrong with that.
Practically, a lot can be said about such a moirst, fmost of these management and
business students upon graduation are going tcoblénvg in Africa not

Europe, the United States of America or in Asiant& it will be more
beneficial for them to then undertake study tour&ican countries and regions. It
should also be made clear that there is nothinghgvmith African management and
business students undertaking study tours to |&mm best practices from other
countries or regions of the world; this book evduazates the learning of best practices
from other parts of the world. Thus important améy be to undertake study tours to
countries outside of Africa, it is more importahat such learning begin at home. After
all, it is only through a better understandinglef thallenges and conditions at home in
Africa, the strengths and weaknesses of Africa’siagament practices that what these
students eventually learn in foreign study tours eahance their own. An African-
Centered management education emphasizes that emeagand business schools on
the continent must make African emersion and stodys compulsory as part of their

pedagogy.

(iv) Need for African Theoriesand Methodologies on Management and L eader ship
Another important aspect of an African-Centered ag@ment education that
this book will like to touch on is the need for isfin management and business schools
to develop African theories and methodologies omagament and leadership. To
many in the West, and indeed in Africa, either tbatinent has no management and
leadership theories or what is available are reghrdy some as primitive.
Consequently, Western management and leadershipgablere imported and practiced
in Africa. Unfortunately, most of these theoriesl gmmactices have not worked and have
contributed little to the development of countrieghe region. Why so? According to
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Hofstede (1993), management practices and validitigeories stop at national borders.
In his well-received article on this issue @rganisational Dynamigcstitled, “Do
American Theories Apply Abroad” (1980), Hofstedeywad that generally accepted
U.S. theories like those of Maslow, Herzberg, Mdi@hed, Vroom, McGregor, Likert,
Blake and Mouton may not or only very partly applytside the borders of the country
— assuming they do apply within those borders. Thisecause, according to Hofstede,
management scientists, theorists, and writers @meah too: they grew up in a particular
society in a particular period, and their ideasnodarhelp but reflect the constraints of
their environment (Hofstede, 1993). Hence, it \gil without saying that these foreign
management theories and methodologies used inaAflicnot apply to the condition,
environment and context. Where some of them ddypapply, there is usually a gap
left. Thus Africans need to write as well as popakatheir management and leadership
theories and methodologies.

Yet some African management and leadership metbgies have been around for
centuries. Most of these methodologies and theomspecially in business and
management, were developed in Africa over centwifesading with each other. For
example, in the ancient kingdom of Ghana, befoeeBbhropeans arrived, international
trade in cloth, copper, gold, salt and brocades avasntral reason for ancient Ghana’s
success. Caravan expeditions and trade routesllicikes in West Africa to each other
and to Europe and the Middle East. When the Ghamairgé fell around 1240 AD, the
empire of Mali took its place and it was famous fitining, weaving and architecture.
But it was through increased trade with its neigllband foreign lands that made Mali
very wealthy. The story is often told of Mansa Ma$a&Jali and his famous pilgrimage
to Mecca in 1324. On this pilgrimage, Mansa Musa wacompanied by 60,000 men
and a personal retinue of 12,000 slaves, clad dcdate and Persian silk. His retinue
was preceded by 500 slaves; each was reporteddartyeng gold-adorned staffs.

There were also 80 camels carrying 300 pounds ldf egch. He departed from
the capital of Mali at that time (Niani) to WaldtaMauritania, to Tuat (Algeria) and to
Cairo (Egypt). For those who may question the $iggmce of this journey repeated
here; it is easy to point to such flamboyance asketimg and advertising of his
kingdom and the African continent. But the sigrafice here is Mansa Musa’s ability to
marshal all these resources, assembly of his eetand the ability to lead them to
Mecca and back successfully points to his managearahleadership skills. Yet such
management and leadership skills portrayed by dnAfrica’s great leaders, often
referred to as the “Black Emperor” has not beentteni about in any leadership
theories.

When the kingdom of Mali fell, the Empire of Songhaok its place by the
close of 14 Century. One of its rulers Askia Muhammed was réed as a gifted
administrator who centralized the administrationhi$ empire and established and
efficient bureaucracy. He was also known to haveoeraged trade and during his
reign, trans-Saharan trade flourished. It is reggbthat, Askia set up an efficient tax
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collection system in his empire as well as the adstration of justice. Yet, Askia’'s
leadership and management prowess and how he ghtsuefficient tax system have
not been written about in any theories or methagiek

One last example that | will like to give here @t of Shaka Zulu. Shaka is
regarded as one of the most influential Africandera emanating from South Africa
from among the Zulus. Born in 1828, Shaka Zuluredied with uniting numerous
ethnic groups and people in his part of the woddled the Zulu kingdom. He was
regarded as a military genius, a statesman, arvatoobut also a ruthless leader for his
renowned brutality. He is often referred to in agrtquarters as the “Black Napolean.”
Yet, very little if any is written about Shaka Zidueadership in leadership theories or
his innovativeness and strategic prowess in styatiegories by African management
and business schools. These examples point taattetfat complex and well thought
out management and leadership as well strategiciples were responsible for the
success of the African leaders portrayed hereak mot luck or happenstance. Sadly,
very little if any has been written or documentedttzeories or methodologies of how
these leaders led or managed their kingdoms thatrefugenerations of African
managers and leaders can learn from. Managemeritigess schools in Africa have
ignored the development and documentation of Afriteanagement methodologies and
theories and gravitated towards Western ones. &fricmanagement and business
methods, theories and principles are not taugfEuropean management and business
schools neither are they taught in African managénaed business schools either.
Sadly, it is rather easy to find books and lotgasfearch on Asian business methods,
European as well as Japanese business methods andasid so forth. Unfortunately,
there is none on Africa business methedisus Africa’s contribution to global trade
and business, methods and theories are largelyadnoy the West and sadly also by
Africans. Such knowledge is therefore lost to therld and to Africa, African
management and business education and its futunagees and leaders. The world in
general, not just Africa is poorer for it. In thiavocacy for an African-Centered
management education by this author, it is now #igoright time to re-vitalise and
bring to fore as well as develop new African mamaget and leadership
methodologies.

How African Management and Business Schools can go about Realising an
African-Centered Management Education

So far in this chapter, | have elaborated on whaitithe core of an African-
Centered management education, or what it compoisdééow comes the hard part, the
realisation of an African-Centered management dthucaTo be able to attain that,
first, African leaders and policy makers must asimselves some difficult questions.
These include: What kind of management and busiedasation they need in Africa
today to help educate its current and future maisaged leaders to advance the
continent’s developmental goals? Does Africa naed\fiican-Centered Management
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Education that will take into consideration itstaok, experience, context and condition
in its programmes and pedagogy or rely on Westeanagement and business schools
and their programmes or pedagogy? Of course thagogy and contents of most of the
programmes of these schools were not developed for

Africa. Or can African countries an indeed theimdership and policy makers
continue to allow their management and businessoadshto mimic Western
management and business schools?

If not, then the most important first step for Afn leaders and policy makers
is to know what they really want. As the old adages, “if you don’t know what you
want and where you are going, any road will taker yomewhere.” It might not
necessary mean that, that is where you want to go.

But even knowing where you want to go is not enodgbu must plot the road that
leads there, but also you must be courageous ernougke the trip. Policy makers and
leaders in Africa knowing that for example, thelgelior prefer an African-Centered
management education is not enough. They must mttstepolitical will and the
requisite resources, including policy prescriptiemsnake it happen. On Political Will,
Carl von Clausewitz, a German-Prussian militaryotise (1780-1831) observed in his
famous unfinished treatisédom Kriege (On Warthat, “once it has been determined,
from the political conditions, what a war is metmachieve and what it can achieve, it
is early to chart the course. But great strengtbhafracter, as well as great lucidity and
firmness of mind, is required in order to followdhgh steadily, to carry out the plan,
and not to be thrown off course by thousands cédions,”(Paret, 1984).

Political will therefore on the part of African léership and policy makers to
realize an African- Centered management educagquires a sustained commitment
on their part to support such an effort with lawsl golicy as well as providing the
requisite resources to educational institutions eshacators in their respective countries
to make that happen. Political will as used hess aheans “walking the talk,” and
moving away from “No Action Talk Only” (NATO) to Masurable Assured Talked
Outcomes” (MATO). Too often in Africa, wonderful gls are hatched and drawn
which if implemented effectively will lead to wondiel results, but most of them die
premature deaths due to limited or no resourcesagide to see these plans succeed.
Sometimes, when the country realizes a politicalngie, with a new political party
coming into power, they often neglect what waststhby the previous governments
even if these projects are conceptually sound dhdbenefit the country.

Furthermore, realistic time-lines must be establisto implement and realize
an African- Centered management education. These-lthes must be practical in
respect to the conditions that pertains to theaesge African countries as different
countries have different challenges and nuancealidiie time-lines also mean that,
there should be a built-in flexibility in the impleentation of the concept, but also the
realization that where necessary things shoulddpgsted based on set checkpoints in
the process. But it should be made clear that sufntiee time lines to achieve some of

International Journal of Academia, Volume 4 No.1, August, 2017 19



the core components of the African-Centered managem®ducation might take time.
For example, researching, testing and coming ugh wifrican management and
leadership theories and methodologies might take.tiThe same can be said of the
writing of African management and business casdietu These will also require
sustained resources and commitment on the parhefréspective institutions, the
leadership and academics as well as political is&deto see these efforts bear fruit.
Yet, these are some of the challenges that mustifmeounted to realise this ideal.

In addition, African governments must invest in trening of the leaders and
academics of the various management and businbsslsoon the continent in every
step of the way in the implementation of the Afngaentered Management Education
concept to see it become a reality. This traininggtnfiocus on the change of the mindset
of the academics and leaders of these managemdnbummess schools in Africa to
change from mimicking and the use of Western progna contents and pedagogy to
an African-Centered one. This will not be an eask}t because change is unsettling
with many people. It will thus require a lot of deation and commitment on the part of
policy makers and educators in these countriestfigBucommitment should be based on
the realisation that in the end, results will béndfieir respective countries and
contribute to a sustainable development trajeatbtireir respective countries.

Finally, there must be a period in the implementatf the concept where the
policy makers must evaluate the impact of the cpncehis evaluation must comprise
of the collection of data, analyzing such datadcestain the success and effectiveness
of the concept. If there are some challenges tingehed the smooth implementation of
the concept, those challenges must be carefulljueted and the reasons documented
and the requisite solutions sort and applied. Whegee are un-intended outcomes, they
should be investigated and solutions found. | thilmre should be no illusion that the
realisation of an African-Centered management dducaand its benefits will be
overnight. There might be numerous challenges aitfdllp on the way but the
leadership and the respective institutions, acackemind leadership must “keep their
eyes on the prize,” so to speak. Mahatma Gandisca to a fellow Hindu leader
during his country’s quest for independence is iwoecounting here, “do not lose sight
of the destination . . . there will be many turirajong the way. It will be easy to get
lost on attractive bypaths that lead nowhere. Relflections” (Kimbro, 1991). The
final prize is the successful implementation anigsin-Centered management education
of which the benefits to Africa at its current gtbwrajectory are well documented in
this paper.

Conclusion

The call for any new paradigm shift is a call fdraoge. Change as the
following quotes point to is not easily acceptedsbgiety or wherever it is introduced.
Machiavelli in his bookrhe Princeobserves: “There is nothing more difficult to take
hand, more perilous to conduct, or more uncertaitsisuccess, than to take the lead in
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the introduction of a new order of things. For teBormer has enemies in all those who
profit by the old order, and only lukewarm defersder all those who would profit by
the new order... (Machiavelli, 1532). Peter Druckisserves: “Everybody has accepted
by now that change is unavoidable. But that stilplies that change is like death and
taxes—it should be postponed as long as possible andhange would be vastly
preferable. But in a period of upheaval, such asate we are living in, change is the
norm” (Drucker, 1999).

The call for a new management education paradigmfiita- an African-
Centered management education and pedagogy isitelfigoing to face some
resistance, but as Peter Drucker said change imdhe in the current period of
upheavals that we live in, speeded in our caseltlyatization. African management
and business schools must grab this opportunitgliange and change with the times to
be able to contribute to the growth and developrefiorts of the continent. Granted it
will not be easy but therein lies their main lifed for survival.
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