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Abstract
The introduction of social studies into the Nigeri&chool System is to among
other reasons inculcate desirable social value afhdsty, hard work,
togetherness patriotism, discipline, humility, tention but a few. However it
is pertinent to note that decades after its intretihn, the Nigerian society is
still devoid of these social values. It is on tlasib of the above, that the paper
is of the opinion that the application of formatimesessment strategy as an
innovation into the teaching and learning of so@aldies will go a long way
in the achievement of the objectives for which exttbjvas introduced. The
paper thus examined the importance of educatioanyp nation, the present
state of classroom interaction, meaning, strategiesl major elements of
formative assessment, the need for teachers téousative assessment in the
class and the reasons why teachers do not engagd. ifhe paper
recommended the training of school teachers andesiis in self-assessment
methods, the need to equate students’ enrolmeht lwiman and material
resources among others as the way forward.
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Education is a means through which individuals irecexternal stimulus that
will lead to a permanent change in behavior. Az&iw Ariya (2012) sees education as
the instrument or bedrock upon which individualsl arational development is based.
Thus no society or individual can develop beyonddducational system. The system
of education in practice in Nigeria as observedha& National Policy on Education
(FRN, 2004) is the 6-3-3-4 system of education Whiflects a six years compulsory
basic education where learners are exposed to ajesducation. This is followed by
three years junior secondary school from whereestigdare expected to either proceed
to the senior secondary school if they are intaligity capable or pick up a trade if they
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are more endowed in that respect. Those who pdotmeéhe senior secondary school
spend three years and then proceed to the temistijution where they are expected to
spend a minimum period of four years.

One of the core subjects in the primary andigr secondary schools as
indicated in the National Policy on Education, (FR2004) is social studies. This is
because social studies as a school subject is leapiimfluencing the total way of life
of an individual and the society in general. lirigrecognition of this that Kazi (2008)
described social studies as an effective tool itizenship education, it is a subject that
equip individuals with critical thinking and prolotesolving skills, that places a learner
in a better position to tackle problems and issihe$ may arise in his/her social-
economic life. Social studies tend to educate dividual in the context in which he or
she lives. This explains Kissock (1981) definitiwhich states that social studies is a
programme of study which a society uses to ingtllthe pupils or students the
knowledge, skills, attitude and actions it considdeémportant concerning the
relationships human beings have with each otheir, orld and themselves.

In the same vein, Falade (2007) and Ogund#@3) opine that social studies
in the school curriculum helps all types of studeaitall levels to develop the ability to
solve problems of relationships, interaction, amdvisal and to adapt to the ever
changing environment in which the learner residégntunde and Akinola (2006) also
argue that social studies is interested in evemgtlabout man in relation to all aspects
of his environment. The subject incorporates gleass of reforms and innovations that
are geared towards sustenance of man’s environment.

From the above, it can be concluded that setuidies as a subject is concerned
with the all round development of an individual kit his immediate environment to
enable him to capture not only his surrounding tt universe as a whole. Social
studies can therefore be said to be synonymousswittalization because it exposes the
youths to their society in terms of the nature pfgms and prospects of the society.

The importance of social studies cannotubderestimated in Nigeria. The
main goal of social studies in Nigeria is to deypelo the child, a capacity to acquire
certain basic skills essential for forming soundgonent and to ensure the acquisition of
relevant body of knowledge and information necesdar personal and societal
development.(Okam, 2008). However, decades afteinitroduction into the school
curriculum, its goal is yet to be achieved. Ithsrefore the opinion of this paper that the
possibility of realizing the above goal of socitldies is dependent on the quality of
social studies instructions. Thus the need to afipipative assessment strategy in the
teaching and learning of social studies educat®@rainnovation in education and a
means of addressing global challenges.

The trend of the under achievement of sociaties objective in Nigeria
appears to be general as observed from the ressaralried out by scholars like Davis
and Sorrel (1995), Adeyemi and Ajibade (2011) iu®@state, Ariya (2012) in Oke-
Ogun Oyo state, Usulor (2012) in Ebonyi state,oNjiland Salaco (2013) in Abeokuta
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Ogun state. From their studies, methodology ofad@tudies education was faulted and
thus suggested carefully planned instructionaltesgias in an attempt to improve
student achievement in social studies. From therk they suggested a shift from the
traditional or teachers centered approach to tagamd learning process to the learners
centered approach which includes methods like @raijve learning, concept mapping,
small group discussion, the use of simulation gaanesng others.

Mezieobi (2003) in his recent study also advocébedhe use of social studies teaching
methods which include activity/interactional methqaroblem solving, innovative
teaching method, role play, simulation games, dtema@on, field trip/excursion,
construction method, use of value clarificatioratggies, use of resource place and
person, co-operative teaching, flexible schedulisgmputer assisted instruction,
mastery learning, advance organizer, concept mgpgdirture wheel, and problem
solving method which leads to the development ehaviours like inquiry, discovery,
guestioning skills as well as to elicit the inteddand best learning outcome. However,
while Kennedy and Tay (1994) in their study, on tlaetors affecting students'
performance in economics pointed out students'tum@i as the most important
determinant of learning, White, (2000), Moreno (@p@nd Mory (2004) are of the
opinion that formative assessment and feedbackeisntajor determinant of learner’'s
performance.

There are many definitions of formative assessmidatsh (2004: 51) states
that" formative assessment provides data aboututtg&inal units in progress and
students in action, they help to develop or fore final curriculum product and help
students adjust to their learning tasks through fdexlback they receive." Sutton
(1992:3) states that formative assessment is aigoing process conducted both
formally and informally, by which information andidence about a child's learning is
absorbed and used to plan the next step, or guydesa task."

Feedback is defined by Brown and Cocking (2000hasoverall dialogue or
interaction between teacher and learner and ngtlgien one-way communication. To
Race (2001), it is any information communicatethi learner as a result of a learning-
oriented action. To him feedback is provided irpese to students’ work on formative
assessment such as objective test, essays, assignamel projects. It is evaluation by
brief tests used by teachers and students asrailis learning process. It is an essential
part of education and training programmes, thap Hehrners to maximize their
potential at different stages of education or irgjnit creates awareness for both
teachers and learners on the strengths and aneasmvement, as well as identifies
actions to be taken to improve performance. Feddbag be directive, which informs
the learner of the aspects of performance thatineqorrection, or facilitative, which
helps the learner develop their practice.

Feedback has been recognized by Gibbs mmgs&n, (2004), Joughin, (2010),
as an important curriculum component and that fiowipion of effective and timely
feedback on tasks can improve learning outcomesegssnent tasks are often
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considered to be either formative or summative, ifgier, (2005) asserted that
assessment is considered formative otherwise knasn task-level feedback
or assessment for learning if it can help studemisprove in subsequent assessment
tasks. Summative feedback on the other hand hatotwith final examination. It
represents the demonstration of an integrationhefléarning outcomes for the unit
(Williams & Wong, 2009). Feedback whether summativéormative can either help to
reinforce, modify and improve behaviour or haveatag, unintended consequences if
it is not given or received in a safe and consivactvay. Crooks (2001) specifically
observed that findings from previous research mdicthat students who receive
formative assessment perform better on a varietyadiievement indicators than
their peers do. He observed that though many cfettstudies exhibit methodological
limitations, he is of the opinion that the practiok assessment for learning shows
promise in its ability to improve student perforroan

Similarly,Huhta(2010) demonstrates that stateroéigarning objectives and
assessment criteria improve students’ self-asssdsmbilities and, as a result,
improve learning outcomes. It is on the basishef above assertions that the paper
opines that the application of formative assessmstnattegy as an innovation in the
teaching and learning of social studies will aigrteers to achieve mor e in the subject.

Major Elements of For mative Assessment

Various writers have linked "assessment for lieg'hwith the term "formative
assessment”. That is, "formative assessment tsgbanstruction that informs and
guides teachers as they make instructional decisidssessment should not merely be
done to students; rather, it should also be donsttalents, to guide and enhance their
learning” (Swearingen, 2002: 3). Swearingen (2Q412p notes that in its purest form,
formative tests are not graded and are used asguing tool by the teacher.
Formative assessment involves providing "usefuédieck on tests and homework.
That is, rather than a grade, information is predidabout specific errors and
suggestions for improvement. As noted by Banderowns, Kulick, Morgan, 1991,
this encourages students to focus their attenhooghtfully on the task rather than on
simply getting the right answer. Also some of feedback gleaned can come about
through self-assessment by the student. To FordadaFernandes, (1994), students
who have opportunities to reflect on their work whgreater improvement than those
who do not, supporting this, is Boston (2002) wism aoted that students with learning
disabilities who are taught to use self-monitorstgategies also show performance
gains. Clarke (2001), using findings from Black aniliam's study (1998), suggests
that the key elements of formative assessmentdeclu

)] the provision of effective feedback to pupils
(i) the active involvement of students in their owarieng
(iii) adjusting teaching to take account of the redudiseessment
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(iv) A recognition of the profound influence that assesnt has on the motivation
and self-esteem of students and

(v) the need for students to be able to assess thesasahd to understand how to
improve.

Current Practicein social studies classroom

The overall picture of teachers' current practisedormative assessment in social
studies classroom is one of weak practice. Key wesdes are:

0] Evaluation practices in social studies classroomegdly encourage rote
learning, concentrating on recall of isolated detaisually items of knowledge which
pupils soon forget.

(i) Teachers do not generally review the assessmestigue that they use and do
not discuss them critically with peers, so therditite reflection on what is being
assessed.

(iii) The grading function is over-emphasized and thenieg function under-
emphasized.

(iv) There is a tendency to use a normative rather ghaiterion approach, which
emphasizes competition between pupils rather tleasopal improvement of each. The
evidence is that with such practices the effedeetiback is to teach the weaker pupils
that they lack ability, so that they are de-motatind lose confidence in their own
capacity to learn.

(v) Teachers appear to be unaware of the assessmdnbfrenileagues and do not
trust or use their assessment results both in igpnésy and written work, teachers'
assessment focuses on low-level aims, mainly red#élere is little focus on such
outcomes as speculation and critical and studestssfon getting through the tasks and
resist attempts to engage in risky cognitive aiéigi (Wininger 2005)

Application of formative assessment strategies as an innovation in the teaching and
learning of social studiesin Nigerian schools:

Application of formative assessment strategy iniaostudies classroom
involves the division of concepts to be taught atial studies into units such that
students are allowed to master a unit before mowitmysubsequent units. To ensure the
achievement of stated objectives of a unit befar@cgeding to a subsequent unit,
learners are given a test to determine the levelchfevement of the stated objectives
and then a remedial programme is offered wheresseacg to ensure that no child is left
behind. This is in contrast to the traditional ®gy of teaching social studies. This
innovation into the teaching of social studies basn practiced in other fields of study
with a lot of benefits as such the paper is of dpion that if integrated into the
teaching and learning of social studies classraolot of advantages will be gained.

The benefits of formative assessment can be saidetoaluable for both
teachers and students. To the teachers, Formasessment provides information to
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them about how students are progressing and threusmthis information to make the
necessary instructional adjustments to their te@chind thus no student left behind
philosophy is achieved. With regards to the Stuslegheir gain from feedback obtained
from formative assessment is its ability to helpdehts realize where there are gaps in
their desired goals and in their current knowledgd skills such that effort is made by
them to fill the gap.

With respect to the method of teaching, formatisgeasment has the ability to:
() Help with planning because it involves givindear learning intentions to
students,(ii) Ensures that pupils are focused erptitpose of the task and that they can
become involved in their learning and can commenit.orhat is, there is a sharing of
learning intentions,(iii) Empowers the student @alize his or her own learning needs
and to have control over future targets. Studamstrained to evaluate their own
achievements against the learning intentions in arawritten form, (iv) Formative
assessment tracks progress diagnostically andmsfar student of his or her successes
and weaknesses,(v) Formative assessment ensudesitsinotivation and involvement
in progress. It raises achievement; it keeps teach#ormed of individual needs.
Additional benefit of formative assessment is itsliy to correct the adverse or
negative effect of summative assessment on studgwesaringen, (2002).

Reasons why formative assessment isinfrequently used

Irrespective of the above mentioned benefits ofmbttive assessment to both
teachers and the students, it is worrisome thatstinategy is hardly used in the Nigerian
classroom. Supporting this assertion is Fair testntiner (1999) conclusion that the
state of formative assessment in Nigeria is quitakyv Some of the reasons for this
include:
0] Emphasis being placed by teachers and learness @lithow to score highly on
high-stakes examinations. These values are difficichange or correct as teachers are
constantly bombarded in the media and by parentsitathe need for high student
achievements as measured by summative assessniénts.many teachers encourage
rote learning because it is a well-known, traditiibiorm of teaching.
(i) Class size is another factor inhibiting the appigraof formative assessment
by the teachers. In Nigeria school today, the nundfeenrolment is on the increase
without a correspondent increase in both humanuress and improved facility for
learning, this make it difficult for teachers tarrgaout frequent assessment of learners
and given of feeding back to them for improvement.
(iii) Another factor of a cultural nature may also beevaht. Many education
systems offer awards and honours for students whavell academically. Almost
without exception, these awards are based on higficigncy of students in summative
examinations. Most cultures praise students wtenaa "product” or "level" but they
give scant recognition to the processes involvegkiting there such as "perseverance"”,
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non

"critical thinking", "problem- based learning", arfigelf -learning”. It is these latter
qualities which are so important in formative assent activities.

(iv) A similar claim can also be made about curriculdamping documents used by
teachers, namely syllabuses, frameworks and teslchmurce books. Although some
emphasis is given in these documents to proce$dearning, the predominant focus is
upon knowledge, concepts and skills, as measureditmynative examinations.

(V) The limited time allotted on the school time tafde each subject is another
factor hindering the implementation of formativedback in Nigerian classroom.

(vi) Another reason why formative assessment is infretypieused is lack of
confidence on the part of the teacher in using &tive assessment strategies.

TheWay Forward

Some of the solution to the reason why formativeeasment is infrequently
used in Nigerian classroom include among othersotexd by Kennedy, Chan Kin Sang,
Yu Wai-Ming and Ping Kwan Fok (2005) is (i) to giveore attention to summative
assessment and to consider ways in which it mighibdified to have a less negative
impact on students. For example, the use ofnatdiorms (rather than external) of
summative assessment where there might be lessiveebackwash, (ii) they are also
of the opinion that school-based assessments, If mederated, can be used
successfully as a summative assessment tool. Ag&in they also noted that system
wide monitoring of test results allows schools ® grovided with data to help them
improve teaching (rather being used to rank schoofsi) Student self-assessment is
another area which could be progressed. The mampui@r - based programs enable
students to work at their own pace and to recengtantaneous feedback on their
efforts, (iv) Also to them, research studies haeendnstrated that certain techniques
associated with formative assessment can helprefitielearn more effectively. These
include : higher- order questioning techniques,bfmm - solving techniques, peer
assessment, feedback comments rather than gradefeearlback from teachers, sharing
assessment criteria, redrafting of work, develggiommunication skills, being more
inclusive in teaching among others.

Conclusion

Education is an instrument per excellence for ttwvth and development of
any nation and social studies education is onb@tbre subjects that is believed to be
of great help to the achievement of Nigerian edanat goals and aspiration. For social
studies to be able to effectively do this therenégd for innovation in its classroom
practices. One of such innovation as suggestedhisy gaper is the application of
formative assessment strategy in the teachingeardihg of the subject.
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Recommendations

In the light of the above, the following has beecammended

)] For the implementation of formative assessmentethgrthe need for deep
changes both in teachers' perceptions of their mlenin relation to their students and
in their classroom practice

(i) There is the need to change teaching and assespraetites if assessment for
learning and formative assessment is to be proggeasd at the same time, more
attention needs to be given to developing formswhmative assessment which are
more inclusive of the basic principles that ar@infing formative assessment

(iii) There is the need for the training of teachers stndents in self-assessment
methods in order for them to develop the necessanjidence needed for formative
assessment strategy.

(iv) There is the need to equate students enrolmehttid available human and
material resources so as to take care of the isetiedass size that hinders the
implementation of formative assessment in the ohass.

(v) More time should be allotted to school subjectsesly those that are core
subjects in the school curriculum like social stsdeducation so as to offer classroom
teacher’s the opportunity of implementing formatassessment strategy.
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