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Abstract

The church pioneered western education in the country even before the oil
boom and has taken the lead in the provision of educational facilities for the
development of Nigerians and beyond., Christian education in Nigeria is
hindered by myriads of impediments. However, it is hoped that Christian
Education will survive despite issues and challenges and this can be done
when creativity is given room to make it functional in the light of the present
economic realities. . Using historical and library approach,, this paper
examines the concept of Christian education, the challenges and issues in
Chrigtian education that inhibit creativity. The paper concludes that the
neglect of religious education is tantamount to education without morality the
result of which is moral decadence and building of a society without
transcendental values. Suggestions are made to include a call for curriculum
reformin Christian education at all levels to make Christian education remain
creative and functional and the need to allow CRK to exist as a separate
subject not as an aspect of civic education as proposed by NERDC.
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Understanding, identifying, and nurturing creatipetential is relevant in
education if we want to produce students that wdnddable to face challenges and
solve academic and personal problems to find intivezaolutions and alternatives, and
to have better tools and resources for success fastchanging world. Creative
thinking not only enhances the ability to adapetwironment and circumstances but
also enables human beings to transform the envigahiand circumstances. Creativity
has been identified as a key component for sunaudlresilience. If our goal is to teach
and nurture future scientists, artists, enginesmgepreneurs we need to understand and
nurture their creative potential because creatikitig provided the foundation for art,
science, philosophy, and technology. If we wartetch children to become productive
human beings, and more satisfied with what thewitlo their lives we need to support
them in the process of discovering and enjoyingr tbeeative potential (Aurora and
Chavez-Eakle 2014). In the light of this, the néedcreative Christian education in
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Nigeria becomes inevitable since Christian edunat®an old discipline of human
development.

Following the end of the slave trade about 184é&re was a movement to
send missionaries to the area of the River Nigeromvert the people to Christianity
while the Church Missionary Society(CMS) in Englamals the major force behind this
noble idea, it was the Methodist Mission thatktidbe first major step. The first
known school called “Nursery of the Infant Churekids established by Mr.&Mrs. de
Graft of the Methodist mission in Badagary imd38This marked the beginning of
Christian education in Nigeria. Other missions\adi in the years that followed and
established churches usually with primary schooisthe church compounds in
Badagary, Lagos, Abeokuta, Calabar and other plécemsention but few. These
pioneer missions includes: “Church Missionary Stgidhe Methodist Missionary
Society, the Roman Catholic Mission, The UnitedsBygerian Church of Scotland, The
Qua Iboe Mission and the Baptist Mission” (Ndu, 3p9

It is interesting to note that the first secondsakiool in Nigeria was established
by the church that is CMS Grammar School Lagos8891 Equally the first Teacher
Training School was established by the church- thaBt Andrew Training College
now, College of Education Oyo. Since then Chriséidacation has taken the lead in the
educational development of Nigeria..

Despite all odds, Christian education pioneeredt&va education in Nigeria
and has achieved much through the establishmesadudational institutions from pre-
primary to university levels, establishment of tieahstitutions, vocational agricultural
centres and provision of employment opportunities the country’s population.
Nigerians need to appreciate Christian educati@ahgive it the maximum cooperation
to raise the standard of her education to an elviatandard. Since independence
Christian education is faced with many challendes seem to slow the pace of its
development to make room for creativity and funadiity. In this paper these issues
and challenges facing the Christian creative andtfanal education are examined.

Concept of Christian Education

Christian’ means “connected with Christ, based pbalieving the teaching of
‘Jesus Christ (Horby, 2001, p.192), therefore, atlon associated with the church or
faith in Jesus is Christian education. Educatiorthenother hand has been defined by
many scholars to mean different things but forphepose of this paper, the definition
by Denga(1993,p.1) becomes most suitable when figeddt as: “an ongoing process
that facilitates the learning and acquisitiontbeoretical and practical skills that equip
mankind to utilize the environment effectively fmersonal success in life as well as for
development of society”. This broad definition iseanbracing of Christian education it
would then mean an education connected with theist@m faith or church
(Christianity). It is the education provided by tbieurch which may be formal or non
formal for practical and theoretical skills acqti@i to enable man function as a useful
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member of the society yet controlled by Christiaalues or virtues. llori(2005,p.9)
describes Christian education as :,

An all round education for the development of aihtan faculties, an education
for full preparation for this life and the futurgeenal life, an education in which
emphasis is placed not only on intellectual andsjmal development, but also on
spiritual and moral development and charactedingl It is education that leads to the
development of the whole individual in relation Bod, to others and to the
environment.

It is myopic to think that Christian education igist offering Bible knowledge
as a subject or attending a seminary college angbeiell informed on matters of
Christian religion. It connotes all the efforts reatbr an individual to become a
functional member of his community in all areashafmnan endeavour yet controlled by
Christian ethics and transcendental values. Thiansiescience and technology based
education could be Christian education,

Creative and Functional Christian Education

Education is said to be creative and functional rwhe deviates from
indoctrination tendencies and mere cogitation eh&land re-cogitation when the need
arises. It is a worthwhile education purposefulsigned to enable one to live and
contribute to the survival of his community as maintains a relationship with God his
maker. Aurora and Chavez-Eakle (2014) are of uiesv that Creativity means
bringing into being; it involves the generation oew things or ideas or the
transformation of those previously existing. Thaytlier maintain that Understanding,
identifying, and nurturing the creative potential relevant in education if we want
students to be able to solve academic and pergwoblems and challenges, to find
innovative solutions and alternatives, and to Haetter tools and resources for success
in a fast-changing world. Creative thinking notyoahhances our ability to adapt to our
environment and circumstances but also allows usattsform those environment and
circumstances. Creativity has been identified aseya component for survival and
resilience. If our goal is to teach and nurtureuffet scientists, artists, engineers,
entrepreneurs we need to understand and nurturecrtbetive potential because
creativity has provided the foundation for art,escie, philosophy, and technology. If
we want to teach children to become productive hubeings, and more satisfied with
what they do with their lives we need to suppoenthin the process of discovering and
enjoying their creative potential.

How then can Christian education be Creative amdtfanal? It should then
mean educational services provided by the churaduldhmake room for creative
thinking or innovative ideas for the survival ofetlbeneficiaries and the society. It
connotes teaching and learning religion with thewviof inculcating critical thinking
and problem solving skills in the pupils or studentt means teaching and learning
religion for enquiry and problem solving. It is atize when the curriculum of Christian
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schools is designed in the light of solving thevpitng societal problems of the time
and a change in methodology to avoid the mere Iretakligious ideas without their

applications in problem solving. It is functionahen it exists and fully performs its
expected roles in the society. Consequently, mamjs@an institutions now are science
oriented and creativity is emphasized,

Impedimentsto Creative and Functional Education in Nigeria
Despite the church’s efforts to provide functiomald creative education the
church in Nigeria is faced with a lot of challengeascould be observed.

Curriculum of christian education: The curriculum of the Christian education at
different levels initially appeared limited to magi its beneficiaries to be more
heavenly conscious than self reliant and, each mevaiion concentrated on her
doctrine to the neglect of other areas of humareavalurs. Following the government
takeover of schools the syllabus was harmonisedialiqgthe eternal examination
bodies have put an end to the issue of un-harmosigabus.

However, the curriculum content remained Bible ashiwithout the Christian
virtues clearly defined. The methodology was nobpgm solving but indoctrination. In
most cases emphasis was on memorization and recaiiformation. Critics have
alleged that the curriculum content was shallow @hdist centred. However, as Falk
(1997,p.438) rightly observed: “ The new trainirapaols were frequently quite small
with only few teachers, but they laid the foumdlatfor education in Africa”. Credit
must be given to the missions for pioneering fréxgcation in Nigeria.

To solve this problem, the conceptual approach wwdapted and now
implemented. That is the situation where biblegistoare presented and taught under
concepts that convey the virtues to be learnt endfory. This arrangement has never
been easy with teachers of religion who were taimetraditional ways of teaching
religion. This is however, a right step in the tiglirection to creativity. However, this
has stayed too long and calls for review to refleetpresent realities.

Discipline and the lost glory: Christian education was concomitant with discigli

required to achieve any height in any given endeavbhis disappeared following the
take over of schools by the government and thedloiction of Universal Primary
Education(UPE) in 1976. There was a phenomenak#ase in school enrolment
without corresponding adequate material resourcespgersonnel which led to gross
indiscipline in schools. This showcased in the atadministration, supervision and
control. Iwe(1983) observed rightly when he says:

State monopoly of schools, with its insufficientagls of command, has
invariably led to a situation when many state gowents have found themselves under
a stifing burden of educational administrationpaincing and control. All these
pressures have concurrently and cumulatively giiea to a substantial decline of
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discipline in the schools. Nowadays, no seriouseples can fail to perceive such
glaring evidence of indiscipline in schools asetetss to school, teacher absenteeism,
poor environmental sanitation and dirty classrooshabbily dressed teachers, strained
teacher-headmaster relationship, disrespect foroaictheads, poor pupil-teacher
relationship, lack of personal professional comraitinto duty and uneasiness for
service and sacrifice in general. These symptomads$cipline and disorder assume
greater dimensions among the secondary schoolseviinancial and other exploitation
of students, uncontrolled youthful passions, andulirdination abound. The
government takeover of schools brought in the issui@regularity of payment of
teachers’ salaries and other entitlements, poorspndadic supervision of schools, and
conscious disregard for established chains andngtsof authority and command. This
latter has often reduced teachers, tutors and ipalscto puppets. The situation is
clamouring for the restoration of authority to tharious ranks in the teaching
profession.

If one should ask; when you transfer a teacheanother station without
hisgher salaries paid talk less of his transfer alloves, how do you expect prompt
compliance? There is a sudden change of attitideachers to work because of the
spirit of materialism to the neglect of transcendeualues. These days Teachers work
to earn a living like people of other professiobsiring the missionary era, teachers
worked indefatigably with the conviction to earivang and a crown in the hereafter
life in heaven. This conviction yielded handworlelfless service, honesty and
accountability which were inculcated unshakably ittie life of the pupils. Thus the
guality of education was very sound and appre@atihe absence of discipline and
order does not make room for creativity.

The attitudes of parents, principals, preachers and pupils. Many parents hardly
want their children to offer Christian Religiousu8ies as one of the courses of study in
school. They preferred to offer science and comiaermourses like Accounting,
Business Studies, or subject that would eventdedly them to professions or positions
that attract more pay, or are considered highlthensociety. Such professions include
law, medicine, architecture, engineering, accowyamd Business Studies to mention
among others (National Teachers Institute [NTI]2p0343).

It is apparent to see parents employ private teadioeteach their children at
home in science based subjects like Biology, Mitics , Physics , chemistry e.t.c.
hardly will one employ a Christian Religious Krnedge(CRK) teacher to teach her
children at home. Even the clergy who are oftereberaries and products of Christian
education seldom encourage their children and whdis studying courses that are
Christianly based(Nyamibo,2004)..

Furthermore, many principals see the subject ssftaoption to add up to the
list of subjects for public examinations so as & gdequate number of credits for
higher studies. The same feeling is shared by &achnd pupils. Teachers of other
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subjects feel that Christian Religious Studies eonis easy to master and teach and
therefore needs minimum time. Consequently, shaaldschool activity demands the
sacrifice of time or making a period available, tsually readily available time is
Christian Religious Studies time (NTI, 2007,p.345)his is manifested in the time
Christian Religious Knowledge occupies on the sthiooe table. It is always in the
afternoon when students are always tired or whesoles appear boring.

Fellow students also feel that Christian Religi®@tigdies is only for pupils who
can not do well in core science subjects. Thismaghe case in those good missionary
days as there was no discrimination as studengdyfteok the sciences as well as the
arts. CRK teachers are looked down upon by tt@lleagues, parents and students.
Consequently, many CRK teachers are not proud tsbeciated with the subject even
in tertiary institutions. In summary, Nyamibo (200g.10) submits: “The school
principals see BK as a subject to add up to meewitip WAEC/NECO registration
requirements. The parents worsen the situatiomes lbuy textbooks in the preferred
science and commercial subjects for their studamtisnone in CRK, not even a copy of
the Bible. It is surprising to see that even tlexgies whose welfare is the responsibility
of the church do the same”. This attitude is ndalthg for development of Christian
Religious Education in our society yet many pe@keinto it including titled people in
the church.

Poor reading and writing culture: The increased secularization of education has
removed the reading culture inculcated by Claisiéducation. As a Christian, you
were taught how to read the Bible at least in thenimg and evening, recite your
memory verses and catechism. You were equally tehmh to write letters to Christian
friends as Saint Paul wrote at least thirteen kgsidb various Christian communities.
All these practices produced a disciplined readamgl writing culture among the
students and church members. This culture wastthesferred to other subject areas
and the result was production of academically saeitidens both in science, arts and
humanities and therefore creativity. But today vatience syndrome, it is no surprise
to see students in higher institutions who couldilyaread or write correctly what they
intend to write or communicate.

The influence of public examinations. During the missionary era most of the schools
were under their control and the teaching of seriptoo was taught in school. The
syllabi of missionary denominations were drawn hg todies appointed by the
missionaries . Each school had a syllabus incotipgrahe tenets of their respective
denominations. That was the situation in the pryrand junior forms of secondary
schools. There was little if any interference frgavernment, they had as many periods
of scripture as they wished (NTI,2007 P.343).

In the senior forms of secondary schools, initjalit was the overseas
Cambridge School Certificate Examination and thei@eSecondary School Certificate
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Syllabus which lasted from 1955-1968. Later it wagceeded by West African
Examination Council, which was established pregisel 1953. The WAEC syllabus
from 1969-1985 was Bible centred ranging from O&stament themes to the Gospels
and Acts of the Apostles in the New Testament. TRK teachers for many years
settled on this Bible centred approach. When the National Policy on education was
launched, this approach was replaced by concegppmbach as we have it today.

The implication of this change was that teasheeeded to be trained to
cope with the new approach, new textbooks hdmktaritten, new methods employed
and other relevant instructional materials utdize realize the expected goals. This
was not an easy task for the stake holders.

Moreover, there has been a shift from producingl @&aring, morally sound
people to producing people who will pass examimatieery well. Consequently
teachers, proprietors, parents, employ all meangutvantee that their students pass
public examinations very well but do not employraltans to ensure that the subject is
well taught in their schools. What a disappointnmanthe part of the Christian teacher.

Lack of committed christian teachers: Many years ago the teaching of Christian
Religious Education was hindered by lack of giedifpersonnel. To manage the
situation,

Teachers of Home economics, Biology or any subgectlong as they are
Christians and can read the Bible were allocatédeB{nowledge periods in secondary
school. Teachers who were specialists in otherestdjsuch as French or English were
made to teach their second minor subject whilsir thible Knowledge periods were
allocated to unqualified teachers. Graduates dedaldiscipline, such as history,
literatures, French were made to teach the subj&tt007,p.345).

Nowadays, the situation is not the same, as méttyecteachers are qualified.
Ass far back as 1986 it was discovered that “psabemlly qualified teachers
outnumbered the unqualified non-specialist teachefs Christian Religious
Education...” (NTI, 2007,p.345).However, the disaippment comes in where so many
teachers of CRK are frustrated people in their gtssor ambitions. Such Revered
Pastors/ evangelists and politicians whose desideaabition have been to mane a
bishopric or political office and not the classraonsuch people are likely to teach
without zeal and are likely to inject conscioushydaunconsciously frustration in the
lives of the young learners. Yet their number iré@asingly seen in the class thereby
thwarting creativity.

The Place of Christian Religious Education in the New National Policy on
Education

The first Nigerian Conference of 1969 organized twe then Nigerian
Educational Research Council (NERC) advocated @iatistian Religious Studies
should be retained in all schools The New NatidPalicy on Education(6-3-3-4) in
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1977 and Revised 1981 made Religious and Moral &thrcas a core subject at the
Junior secondary school. However, the New Natidtaicy on Education revised in
1998(3" edition) removed Christian Religious Knowledgeaasore subject in the junior
secondary school (FRN,1998,p.8). No reason wasngor its removal. Equally thé"4
edition of the document does not recognize Relgieducation as a core subject. The
document stipulates that:
Every student shall offer

i. aminimum of 10 and a maximum of 13 subjects

ii.  all subjects in Group A

iii. at least one subject each from Group B&C

Group A
i.  Mathematics

ii. Language of environment to be taught as I11*

iii. one major Nigerian Language other than that af ehvironment to be taught
as L2*

iv. Integrated Science

v.  Social Studies and Citizenship Education

vi.  Introductory Technology

Group B
Prevocational electives
i.  Agriculture
ii. Business Studies
iii. Home Economics
iv. Local Crafts
v.  Computer education
vi. Fine Arts
Vii. Music

Group C
i. Religious Knowledge
il. Physical and Health education
iii.  Arabic (FRN,2004,p.19-20)

Religious Studies has remained an elective alatggdture in English, History and
Geography at the Senior secondary school (FRN, ,20020-22). At present there is
proposal by the Nigeria Educational and Researcheldpment Centre(NERDC) to
merge Christian Religious Knowledge(CRK) with @iviEducation aimed at total
elimination of CRK in the basic and secondaryost$
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A close look at this arrangement reveals the aifitof Nigerians towards Christian
Religious Education in the country. By implicatiddigerians seem to be saying they
have had enough of religious education in formabsts. Emphasis is more on science
and technology without morality neither transcendewalues. The irony of it is that
over the centuries science and technology has nooluped any machine neither drug
nor supplement that will induce these values dues in the human. Yet these are the
values that make for peaceful co-existence of gewpthe society. The consequence is
that the country has experienced a vast deal ofilmdecadence. This is more of a
persecution of Christian education in the courttrptigh the agency of the government
and less informed members of the society.

Conclusion

All these factors combined to hinder creativityGhristian education hence the
need to address them for the way forward. Chriséidancation should have brought
creative and functional education needed by thenttpwat a time like this if not these
problems encountered now. The neglect of religiegsication is tantamount to
education without morality the result which is modgcadence and society without
transcendental values. This hinders creativity. gaernment rather than slow the pace
of education through obnoxious policies againstigtian education in the country
should give the church a boost by channeling fundsiissions labouring to provide
educational facilities in the country.

The Way Forward

The economy is said to be comatose if it app#anas been exhausted or
distressed. It is in a state of economic down winere there is an increased struggle for
survival. This describes exactly the state of Nagereconomy and of course other
countries of the world. The consequence is frusimatincreased crime, violence and
general moral decadence. This calls for:
)] Redesigning of the curriculum to suit the prevajlisituation in the country.
Virtues like faithfulness, industry, perseveraniogalty using relevant passages from
the Holy Scriptures. Similarly teaching againsteidss, laziness, violence, terrorism
sexual immorality should be taught at all level€bfistian education
(i) more emphasis on Protestant ethic in churches hyst@m teachers and
educators in both formal and non formal educatidrere teaching of Christian
Religious knowledge should be seen as a divirie cal
(iii) The restoration of Christian Religious Knowledge aasore subject in both
Basic and Senior Secondary School levels. The tegcbf Christian Religious
Education in schools is never a hindrance to adaijescience and technology in the
country. NERDC should withdraw from her intentitm emerge CRK with Civic
education to pave way for creative Christian edooah schools and colleges..
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(iv) The church as a matter of urgency organize refreso@rses, seminars,
conferences and workshop for Christian Religiousudation teachers using the
platforms of the Christian Association of Niger2AN) and Pentecostal fellowship of
Nigeria (PFN). This should be equally considered asusade programme of the church
which should be regular just as NTI and Nationalivdrsal Basic Education
Commission (NUBEC) organize for primary school tears of the core subjects.

(v) The institution Of scholarship by the church schsrfor brilliant students who
would read courses in Christian education to predtmmmitted Christian teachers in
our schools and colleges
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