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Abstract

This study addresses a significant gap in the current secondary education systems, particularly in
Rivers State, where there is a heavy focus on academic achievement and standardized testing,
often at the expense of nurturing the ethical and civic competencies necessary for a flourishing
democratic society. The research utilized a descriptive survey design, targeting all public
secondary schools across the 23 local government areas of Rivers State. A sample of 204
secondary school teachers was selected using multistage sampling techniques. The data was
collected through a questionnaire titled “Secondary Education Curriculum for Value Education
and Sustainable Democracy in Rivers State,” which included 12 items structured on a 4-point
Likert scale. The reliability of the instrument was confirmed with a Cronbach's alpha coefficient of
0.86. Mean and standard deviation were used to analyze the responses. The findings indicated that
teachers support the reform of the secondary school curriculum to better integrate value
education and promote sustainable democracy. Among the recommendations, the study suggested
that the government establish a task force to review and update the curriculum, ensuring the
inclusion of value education as a subject in both junior and senior secondary schools to foster
democratic sustainability.
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Introduction

A democracy’s enduring strength depends not only on its institutional structure but also
on the qualities, values, and abilities of its citizens. In the contemporary world, characterized by
polarization, misinformation, and pressing global challenges like climate change and inequality,
the role of education extends beyond simply providing knowledge and skills. Education is now
seen as a tool for fostering responsible, informed, and actively engaged citizens. This need has
led to the concept of Value Education, a pedagogical framework designed to instill ethical and
social values, such as honesty, respect, empathy, and responsibility. Its aim is to cultivate
positive attitudes, behaviors, and strong character in individuals, while promoting critical
thinking, emotional stability, and social and civic responsibility. These qualities are essential for



creating responsible citizens and sustaining democratic societies. To ensure that education
produces individuals who can contribute effectively to society, it is vital to integrate value
education into the Secondary School Curriculum, a critical stage where young people shape their
worldview, ethical values, and civic identity. This is the period when the future guardians of
democracy are nurtured.

Curriculum refers to the organized set of educational experiences provided by an
institution (Mohanna, 2023). It outlines what students are expected to learn, the methods used for
teaching, the instructional materials, and the standards and assessments for evaluating their
progress. More specifically, it includes content, teaching strategies, organizational structures,
learning activities, and assessment methods (McDonald, 2024; Price, 2008). In essence, the
curriculum is the blueprint for student learning, focusing on what students learn and how they
learn it. Its primary purpose is to ensure that students acquire the knowledge, skills, and attitudes
necessary to succeed in life and make positive contributions to society.

The curriculum plays a critical role in imparting civic values and fostering democratic
citizens (Amadi & Anele, 2022). In Nigeria, the secondary school curriculum often suffers from
an overemphasis on rote learning and disconnected content, limiting its effectiveness in
promoting democratic principles (Enu & Eba, 2011). Through the curriculum, the core purpose
of education—transferring knowledge, skills, values, and attitudes from one context to another to
solve problems—is achieved. A well-rounded curriculum should include value education and
support sustainable democratic practices.

Curriculum and value education are interconnected, with the curriculum serving as the
means for conveying values, encouraging ethical conduct, and promoting positive societal
progress. Embedding values in the curriculum ensures that students not only gain knowledge but
also develop key character traits and a strong moral foundation to participate in the democratic
process. Value education is crucial for driving social reforms and fostering ethical citizenship in
Nigeria. By incorporating value education into secondary schooling, it can help address moral
decay and contribute to long-term societal growth (Dorgu et al., 2019).

Values are defined as broad preferences for specific actions or outcomes. Hill (2004)
described values as “the ideals that give significance to our lives, reflected through the priorities
we choose and act on consistently.” Values represent a person’s sense of right and wrong or what
"ought" to be. For example, values like “equal rights for all,” “excellence deserves admiration,”
and “treating people with respect and dignity” are examples of such ideals. Furthermore, value-
based education fosters a secure environment—physically, emotionally, and politically—within
society, encouraging a sense of responsibility related to social, political, economic, cultural, and
environmental issues, as well as an appreciation for the importance of learning.

Ajitoni and Omoniyi (2017) stated that “’The neglect of ethical values, which should form
the substratum of any good education, has led to ineffectual, decadent, and poor learning. The
duty of every society is to pass on the values enshrined in its scriptures and philosophical texts to
each generation, in order, that the spirit of its culture lives on. Findings showed that a society
with no required values cannot witness peace, growth and development. What is obtainable in
the Nigeria society today are flagrant abuse of office, high and low profile corruption, poor
attitude to work, gross misconduct, flair for frivolity and materialism, dependency of the
Judiciary, lack of trust and so on. It was discovered that in planning for good values and
objectives, the teachers and students, leaders and followers will have to cooperate and work
together as a team, an indivisible entity. The purpose of education is to strengthen character in



the younger generation which would provide solution to the problems facing Nigeria as a nation.
This can only be achieved when education is value-oriented.”’

Values can be integrated into the curriculum both explicitly, through subjects like moral
education or citizenship education, and implicitly, by weaving values into all areas of study.
Fernando and Yusnan (2022) highlight how local cultural values can be seamlessly incorporated
into educational settings, enriching students’ learning experiences by promoting cultural
appreciation and social responsibility. Value education is crucial for fostering democratic
sustainability, aiming to develop students' emotional intelligence, empathy, civic responsibility,
and mental well-being, while also promoting academic integrity and reducing incidents of
bullying and violence. The goal of value education is to instill positive, ethical, and pro-social
tendencies in youth, which, in turn, strengthens their academic focus and performance. It can be
embedded in the curriculum through subjects such as social studies, civic education, and
character education, helping students develop values like respect, responsibility, and fairness—
values essential for sustaining democracy. Veugelers (2007) observed that value education in
European schools, especially in the Netherlands and Scandinavia, plays a significant role in
developing democratic citizenship, encouraging students to critically examine power structures
and advocate for justice, thus supporting sustainable democracy in a nation.

Sustainable democracy is a continuous process of nurturing democratic cultures, values,
and institutions to ensure a healthy and lasting political environment for current and future
generations. It equips individuals with the necessary knowledge, skills, and values for active and
responsible participation in a democratic society. By promoting critical thinking, civic
engagement, and commitment to democratic principles, sustainable democracy ensures a well-
informed and active citizenry, capable of contributing to a stable and prosperous democracy. The
secondary school curriculum plays a vital role in shaping students' values and political
consciousness; however, its current focus often prioritizes academic performance over civic and
ethical development. Education is vital for sustaining democracy, as it fosters informed, active
citizens who can engage effectively in democratic processes (Whillans, 2017).

Curriculum reform refers to the intentional restructuring of school subjects, content,
pedagogy, and learning outcomes to align with societal needs and goals. This reform is grounded
in the educational philosophy of thinkers like John Dewey (1916), who believed that education is
foundational to democracy and that democracy can only be sustained when citizens are educated
to act and live democratically. Dewey argued that schools should not merely prepare students for
life but should function as training grounds for democratic living. According to Dewey, schools
must act as microcosms of democracy, where students experience democratic principles such as
collaboration, shared decision-making, and respectful debate. These principles, when
internalized, become essential habits, transforming abstract democratic ideals into lived
practices. This perspective justifies integrating value education into secondary school curricula to
sustain democracy in Rivers State. Reforming the secondary school curriculum in Rivers State,
in line with Dewey’s philosophy, would involve creating classrooms where students practice
democratic values (e.g., class debates, student councils, collaborative projects). Teachers should
be trained to adopt participatory and discussion-based methods that encourage students to voice
their opinions and respect differing views, fostering democratic practices within the classroom.

In Rivers State, the prevalence of political instability, electoral violence, and the erosion
of civic values raises concerns about whether the current curriculum sufficiently equips young
people with the knowledge, skills, and values needed for active and responsible participation in
democratic life. Secondary schools often emphasize rote academic learning and examination



performance over values, resulting in students who may excel academically but lack the civic
orientation and moral responsibility required for active citizenship (Westheimer, 2015). A
system that fails to instill democratic values and habits risks undermining the sustainability of
democracy, as democratic governance depends heavily on citizens who embody and uphold
democratic principles. Students may acquire academic knowledge but often lack the necessary
skills to navigate real-world challenges, such as the moral clarity to address complex ethical
dilemmas, critical thinking to distinguish truth from misinformation, and the empathy required to
engage with diverse perspectives.

In Rivers State, secondary schools typically operate as authoritarian structures, where
students are discouraged from questioning authority, participating in decision-making, or
practicing democratic governance (e.g., through authentic student unions). This environment
teaches passive obedience rather than active, critical engagement. Falade (2021) critiques the
secondary school curriculum for its disconnect between what is taught in the classroom and
students’ real-world experiences. Even when schools teach governance principles such as
transparency and fair elections, students are socialized in environments marked by political
corruption, electoral malpractice, and a "winner-takes-all" political culture. This disconnect
breeds cynicism, apathy, and the belief that democratic ideals are merely theoretical and
unattainable in Nigeria. Furthermore, Adeyemi (2020) explains that the dominant teaching
methods prioritize memorization for high-stakes exams like WAEC and NECO over critical
thinking and practical application. As a result, students learn about democracy to pass exams, not
to internalize its values or practice its principles, leading to a population that can define
citizenship but lacks the knowledge to exercise it effectively.

Although the Nigerian secondary school curriculum includes elements aimed at preparing
students for democratic governance, it often fails to achieve this goal effectively. The preparation
remains superficial, theoretical, and frequently undermined by the prevailing socio-political
environment and pedagogical shortcomings. To transform the curriculum into a genuine tool for
democratic cultivation, a significant shift is needed—from rote learning to critical pedagogy,
from theoretical content to practical community engagement, and from an authoritarian school
culture to one that mirrors the democratic values it seeks to promote. To bridge this gap,
secondary school curricula must be reformed to incorporate value education as a pathway toward
sustainable democracy in Rivers State.

Research Objectives

This study aims to:

1. Examine the extent to which secondary education curriculum promotes value education
and democratic principles in Rivers State.

2. Examine teachers’ perceptions of integrating value-based education in secondary school
curriculum in Rivers State.

3. Investigate the extent to which secondary education curriculum promotes Sustainable
Democracy in Rivers State

Research Questions

1. To what extent does Secondary School Curriculum promotes value Education and
democratic principles in Rivers State?
2. What are teachers’ perceptions on integrating Value-based education in Secondary

School Curriculum in Rivers State?



3. To what extent does Secondary School Curriculum promote Sustainable Democracy in
Rivers State?

Research Methods

The study employed a descriptive survey design, which is an effective approach when
researchers seek to understand the current state of affairs regarding variables that may evolve
over time. Given these factors, this design was deemed appropriate for the study.

The population for the study consisted of all public secondary schools across the 23 local
government areas of Rivers State. A sample of 204 teachers was selected using multistage
sampling techniques. Data were collected using a questionnaire titled “Secondary Education
Curriculum for Value-Education and Sustainable Democracy in Rivers State.” The questionnaire
contained 12 items structured on a 4-point scale: Very High Extent (VHE) — 4 points, High
Extent (HE) — 3 points, Low Extent (L) — 2 points, and Very Low Extent (VLE) — 1 point, which
was used for research questions 1 and 3. For research question 2, a 4-point scale was used:
Strongly Agree (SA) — 4 points, Agree (A) — 3 points, Disagree (D) — 2 points, and Strongly
Disagree (SD) — 1 point.

The instrument was validated by experts and piloted with 50 public Junior Secondary
Schools and 50 Senior Secondary Schools in Rivers State, which were not part of the sample.
The reliability coefficient of 0.86 was obtained using Cronbach’s alpha. Mean and standard
deviation were used to analyze the research questions. A mean score of 2.5 and above indicated
agreement with the items or research question, while a mean score of 2.49 and below signified
disagreement. A summary of the results is presented below.

Research Question One

1. To what extent does Secondary Education Curriculum integrate Value Education and
democratic principles in Rivers State?

Table 1: Mean score on the extent Secondary School Curriculum incorporate Value
Education and democratic principles in Rivers State

S/N Statement n= 204 VHE H LE VLE Mean std. Decision

1 Value education is integrated 35 10 90 69 2.05 1.04 Disagreed
across different subjects (e.g.,
Literature, Economics, Business
Studies, Social Studies, etc.).

2 The curriculum explicitly includes 40 30 53 81 2.14 114 Disagreed
lessons on moral values (e.g.,
honesty, respect, responsibility).

3 The  curriculum  encourages 36 37 64 67 2.12 1.08 Disagreed
student participation in decision-
making (e.g., student councils,
debates

4 The curriculum provides 13 15 98 78 1.82 0.82 Disagreed
opportunities  for students to
engage in democratic processes




(e.g., mock elections, public
speaking).

Total 2.03 1.02 Disagreed

The table indicates that respondents believe value education and democratic principles are not
adequately integrated into the secondary school curriculum in Rivers State. This conclusion is
based on the total mean score of 2.03, which falls below the acceptable threshold of 2.5.
Additionally, it was found that the curriculum does not provide opportunities for students to
engage in democratic processes, such as mock elections or public speaking, with a mean score of
1.82. Furthermore, most respondents stated that the curriculum does not explicitly include
lessons on moral values like honesty, respect, and responsibility.

Research Question Two: What are the teachers’ perceptions of integrating value-based
education in secondary school curriculum in Rivers State?

Table 2: Mean score on teachers’ perceptions of integrating value-based education in
secondary school curriculum in Rivers State

S/N  Statement SA° A SD D Mean std. Decision
n=204

5 The current curriculum provides enough 14 61 81 93 1.76 0.87 Disagreed
topics and teaching methods for political
participation

6 Value education is essential for students' 102 80 12 10 3.34 0.80 Agreed
holistic development.

7 Teachers  believe  value  education 98 95 7 4 341 0.65 Agreed
contributes to nation-building

8 The school administration prioritizes value 42 31 54 77 219 1.15 Disagreed

education in curriculum planning

Total 2.68 0.87 Agreed

As shown in Table 2, the respondents disagreed that the current curriculum includes sufficient
topics for value education, with a mean score of 1.76. Similarly, they disagreed that the school
administration prioritizes value education in curriculum planning, with a mean score of 2.19.
However, the respondents agreed that value education is essential for students' holistic
development, with a mean score of 3.34, and that it contributes to nation-building, with a mean
score of 3.41. Overall, the teachers’ perceptions of integrating value-based education into the
secondary school curriculum in Rivers State had a mean score of 2.68, indicating general
agreement among the teachers.



Research Question Three: To what extent does secondary school curricula promote Sustainable
Democracy in Rivers State?

Table3: Mean score on the extent secondary school curricula promote Sustainable
Democracy in Rivers State.

S/N Statement n=204 VHE H LE VLE Mean std. Decision

9 The curriculum prepares students to 38 40 61 65 2.25 1.09 Disagreed
actively participate in democratic
governance.

10  Students are taught about the dangers 14 61 81 93 1.76  0.87 Disagreed
of corruption and how to combat it.

11 The -curriculum promotes gender 13 15 98 78 1.82 0.82 Disagreed
equality  and inclusivity in
governance

12 Students are encouraged to develop 35 10 90 69 2.05 1.04 Disagreed
leadership  skills for democratic
participation
Total 1.97 0.95 Disagreed

Table 3 indicates that the respondents strongly disagreed that the secondary school curriculum
adequately prepares students to actively engage in democratic governance, with a mean score of
2.25. They also disagreed that students were taught about the dangers of corruption and methods
to combat it, with a mean score of 1.76. Furthermore, the respondents disagreed that the
curriculum promotes gender equality and inclusivity in governance, as well as encourages the
development of leadership skills for democratic participation, with mean scores of 1.82 and 2.05,
respectively. In conclusion, with a total mean score of 1.97, the respondents disagreed that the
secondary education curriculum fosters sustainable democracy in Rivers State.

Discussion of Findings

Analysis of Data in Table 1: Table 1 presents the extent to which the secondary school
curriculum in Rivers State incorporates value education and democratic principles. The item
statements scored a mean of 2.03, which is below the acceptable threshold of 2.50, indicating
that teachers strongly disagreed that value education and democratic principles are effectively
incorporated into the curriculum. However, the teachers noted that value education, rather than
democratic principles, is addressed within subjects such as Social Studies and Civic Education,
though it is treated as a topic rather than a standalone subject. This study contrasts with
Veugelers (2007), who found that value education in European schools plays a significant role in
developing students' democratic citizenship, especially in countries like the Netherlands and
Scandinavia. According to Veugelers, value education encourages students to critically analyze
power structures and advocate for justice.

Analysis of Data in Table 2: Table 2 examines teachers’ perceptions of integrating value-based
education into the secondary school curriculum in Rivers State. It shows that respondents
disagreed that the current curriculum includes sufficient topics for value education, with a mean
score of 1.76. Similarly, they disagreed that the school administration prioritizes value education



in curriculum planning, with a mean score of 2.19. However, respondents agreed that value
education is crucial for students’ holistic development and contributes to nation-building, with
mean scores of 3.34 and 3.41, respectively. In general, teachers believe that incorporating value-
based education into the secondary school curriculum in Rivers State would help promote
democratic sustainability. This finding aligns with Fernando and Yusnan (2022), who
emphasized that values rooted in local culture can be seamlessly integrated into educational
settings, enhancing students' learning experiences by fostering cultural appreciation and social
responsibility. The lack of prioritization of value education by school administrators may explain
unhealthy political participation among Nigerians.

Analysis of Data in Table 3: Table 3 examines the extent to which the secondary education
curriculum promotes sustainable democracy in Rivers State. The table reveals that respondents
disagreed that the curriculum prepares students to actively participate in democratic governance.
This finding contrasts with Falade (2021), who noted that the curriculum teaches ideal models of
good governance, transparency, and fair elections. However, the assertion that the Nigerian
secondary school curriculum adequately prepares students for democratic participation is only
partially true in theory and largely inadequate in practical implementation. While the curriculum,
particularly in Civic Education and Social Studies, provides important foundational knowledge,
its impact is severely diminished by pedagogical shortcomings, a disconnect from socio-political
realities, and systemic challenges within the education sector. This is further supported by
Adeyemi (2020), who stated that Nigerian students learn about democracy to pass exams rather
than internalize its values or practice its principles, signaling a deeper concern for the future of
Nigerian democracy.

Summary of Findings

1. Value Education and Democratic Principles are not incorporated into the secondary
school curriculum in Rivers State

2. Teachers believe in Reforming Secondary School Curriculum to enhance value-education
and Sustainable Democracy in Rivers State

3. Secondary School curricula does not promote Sustainable Democracy in Rivers State

Conclusion

The Secondary School Curriculum plays a crucial role in shaping the values, attitudes,
and behaviors of young people. However, the current curriculum in Rivers State Secondary
Schools has faced criticism for being overly focused on academic achievement, while neglecting
the development of values and civic engagement. This has led to a lack of moral values among
the youth and inadequate preparation for active participation in democratic processes and
community development. To sustain democracy, education must extend beyond examinations to
encompass character development, the instillation of values, and the promotion of civic
responsibility. As such, reforming the Secondary School Curriculum to integrate Value
Education for Sustainable Democracy is essential for fostering active citizenship and responsible
leadership, and it should be considered a top priority. Policymakers and educators must prioritize
curriculum reform to ensure that students are equipped with the skills and values necessary for
promoting Sustainable Democracy in the 21st century.



Recommendations

1. The government should establish a task force to review and revise the Secondary School
Curriculum to incorporate value education as a subject in junior and senior secondary school that
will enhance Sustainable Democracy

2. Government should provide teachers with training and support to enable them to
effectively implement the revised Curriculum.

3. Teachers should implementthe reformed Curriculum in a flexible and inclusive manner,
allowing for innovation and responsiveness to the needs of students and the community.

4. The effectiveness of the revised Curriculum should be evaluated regularly, and
adjustments made as necessary.
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