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Abstract

This paper explores the need to Revolutionize History and history of Education and Policy
Practicing for Relevance in the 21st Century Nigeria, emphasizing the need to reframe historical
inquiry and pedagogy from rote memorization and outdated narratives which fail to equip
learners with critical thinking, problem solving and skills for contextual understanding in
response to globalization, technological advancement, and evolving societal values. Dwelling on
document analysis and chronological approach, the paper argues that adopting innovative
pedagogies, integrating technology, and incorporating diverse perspectives, history education can
be transformed to foster critical thinking, cultural awareness and informed citizenship.
Furthermore, the paper highlights factors which have contributed to the declining relevance of
history education in Nigeria, such asrigid curricula, and limited policy engagement arising from
lack of political will, policy discontinuity, and ambiguous identity among others. Furthermore, it
argues that policy practitioners must reimagine history as a living discipline, one that informs
governance, peacebuilding, civic responsibility and sustainable development. By linking historical
consciousness with contemporary policy formulation, the study proposes innovative strategies for
revitalizing history education and policy practice, ensuring that both serve as instruments for
national transformation, identity preservation, and global citizenship in the 21st century
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Introduction

In the rapidly changing landscape of the 21st century, the study and practice of history
must go beyond the traditional boundaries to remain relevant, dynamic, transformative and
significant..History has always helped societies to understand where they come from, why
institutions look the way they do, and how present tensions grew out of earlier choices. In
Nigeria, debates about history are not just academic. They are closely tied to questions of
identity, nation building, and how young people make sense of citizenship in a diverse country.
Scholars of Nigerian history argue that knowledge of the past supports social cohesion, broadens
tolerance, and encourages responsible participation in public life (Maekae, 2021; Ufearoh, 2025).
At the same time, public conversations around insecurity, corruption, economic hardship and
mistrust of the state show that many citizens struggle to connect history lessons with present
realities. These tensions provide an important background to any attempt to rethink how history
is taught and how education policy is carried out in contemporary Nigeria.

The word history in this paper refers to the disciplined study of past events using
evidence, interpretation and critical discussion, rather than simply a list of dates and names. It is
the sum total of human activities in the past which drives us to ask questions on what we do in
the present and seek solution for the future. Nigerian writers on nation building describe history
as a collective memory that can guide groups and nations, warn against repeating mistakes, and
give young people a sense of place in a wider story (Abdulrahman, 2020; Maekae, 2021). When



history is reduced to memorising facts for examinations, learners rarely see how it relates to
current debates about federalism, conflict, democracy or development. When it is treated as an
open enquiry that invites questions about causes, consequences and alternative choices, history
becomes a tool for judgment and imagination. However, the truth of the matter here is that
history is not merely a list of chronological events, but a genuine integrated account of the
relationships between persons, events times and places (Osokoya, 2017). The scholar goes
further to state that since history embraces the whole spectrum of human endeavours, historians
have artificially classified the subject into specific divisions for a better understanding. Thus we
have Political history, economic history, business history, educational history among others.

In this light, History of education is not only the story of schools and universities, but
also the story of how changing governments, social movements and international pressures have
shaped what counts as useful knowledge. It teaches the past accumulated knowledge and
achievement in education. According to Kanu cited in Okorosaye-Orubite (2022), history of
education is an unending dialogue between the present and the past which focuses on education.
In Nigeria, history of education includes the shift from traditional/indigenous education to
colonial schooling and national system, the 1969 National Curriculum Conference, and the
repeated revision of the National Policy on Education to make schooling more relevant to local
needs (Imam, 2012; Ezeyi, 2021). Understanding this background shows that debates about
history in the curriculum did not begin today. The decision to remove history as a separate
subject in the 1980s and its later return in the twenty first century are part of a longer pattern
where policy responds to worries about relevance, resources and national unity.

Policy practising, as used in this paper, points to what happens when formal education
policy is interpreted, implemented and sometimes distorted in real settings. The National Policy
on Education sets out aims such as building a just and egalitarian society, developing strong faith
in the Nigerian project, and producing effective citizens (Federal Republic of Nigeria, 2014). Yet
the path from policy statement to classroom practice is rarely smooth. The withdrawal of history
from the basic and senior secondary curriculum in the 2009 and 2010 academic sessions, often
justified by claims of low student interest, limited employment opportunities and shortage of
teachers, shows how policy decisions can undermine stated national goals (Akinbayo, 2025;
Obasa, 2023). The recent reintroduction of Nigerian history as a compulsory subject from
primary to junior secondary level, and as part of the new civic and heritage studies at senior
secondary level, illustrates another turn in policy practice, this time driven by concern for
national identity, citizenship and social stability (Federal Ministry of Education, 2025; Nigeria
Reintroduces History, 2025). However, how relevant both the history of education and policy to
the current knowledge and skill demands of the society remains under-explored.

Relevance means the degree to which history of education and the wider practice of
policy help learners and citizens to make sense of their environment, to engage with public
issues, and to contribute to peaceful and sustainable development. Many scholars note that when
history was absent or marginal in Nigerian schools, many young people turned to fragmented
and sometimes misleading stories from informal media spaces, which deepened confusion and
mistrust (Oyibode, 2023; The Guardian, 2022). The return of history is therefore not only about
restoring a subject, but also about asking whether the way it is taught can address problems such
as hate speech, shallow political understanding and weak sense of shared destiny in present day
Nigeria. And the present day Nigeria is a part and parcel of 21% century society which is
undergoing rapid evolutions across all sectors including education due to technology and the
nature of present students called the GenZs.



Thus, the 21st century Nigeria does not only point to a society that is young, urbanising
and connected, but also marked by inequality, insecurity and rapid technological and cultural
change. Due to this volatile nature of the 21% century society, educational policy is under
pressure to respond to global agendas while also dealing with local crises. In such a setting,
history of education and policy practice must do more than preserve heritage. They must equip
learners with critical thinking, media literacy, empathy across groups and the capacity to link
past decisions with current policy choices (Abdulrahman, 2020; Maekae, 2021).

Against this background, the thesis of this paper is that history and history of education
and policy practice in Nigeria need deliberate revolutionized so that they become more clearly
connected to national transformation, identity formation and responsible citizenship in the twenty
first century. Using document analysis and a chronological reading of key reforms, the paper
examines how history, history of education and policy practising have interacted in Nigeria, with
special attention to the removal and reintroduction of history in the school curriculum. It
explores the present condition of history teaching, the gaps between policy intent and classroom
reality, and the pressures that shape choices about content and method. The rationale for this
focus is that a clearer understanding of these patterns can support practical strategies to make
history of education more meaningful to learners and more useful to educational policy actors
who seek peace building, civic responsibility and sustainable development in contemporary
Nigeria.

The Trajectory of History in Nigerian Education

The story of history in Nigerian education system in the last two decades is marked by
sharp shifts that reveal how curriculum choices carry deep political and cultural meanings. A
major turning point came when history was removed as a distinct subject from primary and
junior secondary curricula around the 2009 and 2010 academic sessions. Public explanations
referred to low student enrolment, weak labour market prospects and a shortage of specialist
teachers (The Guardian, 2018). Behind these reasons lay a deeper assumption that other subjects,
especially social studies, could absorb the civic and cultural functions of history at a lower cost.
This decision altered the trajectory of history of education and set the stage for current debates.

The removal of history narrowed formal opportunities for historical consciousness and
restricted space for difficult conversations about episodes such as the transatlantic slave trade,
colonial conquest, the Nigerian Civil War and cycles of military rule. Scholars and
commentators observed that many young Nigerians grew up with limited structured engagement
with these events, relying instead on fragmented narratives from families, religious communities
and social media (Maekae, 2021; Oyibode, 2023). Such informal memories often lack contextual
depth and may reinforce division or suspicion rather than critical reflection. The absence of
systematic historical instruction therefore weakened an important tool for nation building,
peaceful coexistence and critical citizenship.

Sustained advocacy by professional historians, civil society groups and concerned
educators gradually shifted the policy conversation. Federal authorities began to signal a change
of direction from 2017, and by the early 2020s formal announcements confirmed that Nigerian
history would return to the basic education curriculum (Sahara Reporters, 2022). This process
culminated in a curriculum reform that made history compulsory from Primary One through
Senior Secondary Three and realigned West African Examinations Council and National
Examinations Council offerings to match the new structure (Federal Ministry of Education,
2025; Educate to Lead, 2023).



However, the new policy direction exposes significant workforce gaps. Reports from
states, especially within the North Central zone, highlight persistent shortages of qualified
history teachers, limited in service training opportunities and slow updating of textbooks and
teaching aids (Audu, 2021). Many schools struggle to timetable the subject or allocate it to staff
with appropriate disciplinary training. Without planned teacher recruitment, targeted professional
development and adequate learning resources, the reinstatement of history risks becoming
largely symbolic. This tension between ambitious curriculum statements and constrained
implementation capacity forms a central problem that later sections of this paper will address
through a closer look at pedagogy, resources and policy practice.

The Functional Values and Purpose of History and History of Education

It is a well-known fact that history is an academic discipline that deals with the whole
spectrum of human existence and activities in the past and it is said to be classified into specific
divisions which have been mentioned earlier in this study. So this section shall be discussing the
functional values and purpose of history and history of education as provided by scholars include
the following:
1. It is the memory of human group experience. If ignored, we cease in that measure to be
human. The knowledge of who we are, how we came into existence, all the generated emotions,
values, ideals that make life meaningful came from history (Ikime in Abdulrahman, 2023)
2. It helps educational historians to “track in a scientific manner the origin and evolution of
public education” Okorosaye-Orubite (2022:47). This provision is in agreement with scholars
who see history as the reconstruction of the past because it is characterized by the known,
unknown, witnessed and un-witnessed which requires serious inquiry and analysis. Again it is a
reconstruction of the past because everything that has happened belongs to the past, the
happenings can be bad or good, and must serve as a lesson to mankind. In this case, efforts will
be made systematically to improve on the good past happenings, while enormous efforts will be
made to stop or avoid a repeat the bad experience (Abdulrahman, 2023).
3. It is a discipline which discusses“the role of all education systems, not in its institutional
forms alone, but in terms of all the influences that have helped to shape the rising generation”
(American History cited in Okorosaye-Orubite, 2022:47).
4. It draws attention to the external influences that shape the educational arrangements a
society has made and the ways in which these external influences impinge upon each other and
how education itself influences the society (Tyack &Kirschner in Okorosaye-Orubite, 2022). For
example, Western/Formal education in Nigeria was an external influence which impinged upon
the indigenous education that was prevalent in Nigerian societies before European entry. On the
other hand, it brought civilization to Nigeria.
5. History of education provides what Sherman and Kirschner in Okorosaye-Oubite (2022)
introduces as triple notions of “background, understanding and action”. According to the
scholars, this means that history of education shall provide the researcher a background
knowledge of the present educational situationand how the situation came on board. The
understanding will assist him to deal with it better than if he was not familiar with the
background. Subsequently, the researcher will take the appropriate decision(s) leading to proper
action.
6. The study of educational history gives teachers a clearer view of the development and
functions of the major educational agencies, the play of the ideologies, the interaction of school
and society and cost causes and permanent innovations. This will provide teachers with new



perspectives and awareness to the uncertainties and difficult choices of today (Sherman
&Kirschner in Okorosaye-Orubite, 2022:48).

Integrating Technology and Archives: Making the Past Present

A shift from rote learning to inquiry in history classrooms depends not only on pedagogy
but also on access to rich sources. Recent policy efforts in Nigeria recognise that digital tools and
content are now central to quality education. The National Digital Learning Policy, issued by the
Federal Ministry of Education in 2023, sets out a national agenda that covers infrastructure,
teacher skills, content licensing, and monitoring of digital learning across all levels of the system
(Federal Ministry of Education, 2023). This policy is not limited to science and technology
subjects. History is well placed to benefit because it relies on documents, images, artefacts and
testimonies that can be shared widely through digital platforms. Digitised archives, virtual
museum tours and community oral history collections can supply the primary sources needed for
inquiry tasks and can reduce dependence on a single textbook.

Nigeria already has important memory institutions that can be connected to schools
through technology. The National Library of Nigeria and its National Virtual Library service
provide access points to Nigerian publications, photographs, newspapers and other learning
resources that can support classroom research by teachers and learners (National Library of
Nigeria, 2024). The National Archives of Nigeria, together with university-based centres such as
Arewa House, hold manuscripts, colonial records, early newspapers and government files that
allow students to analyse how events were recorded at the time. The National Commission for
Museums and Monuments manages museums and heritage sites where material culture, art and
environment come together. Sites such as the Osun-Osogbo Sacred Grove, inscribed as a World
Heritage Site in 2005, offer strong examples of how indigenous religion, landscape and history
interact and can be used to design learning experiences that link culture and environmental
stewardship (UNESCO, 2005). When these institutions are connected to schools through virtual
tours, digital exhibits and curated source packets, they help to make the past concrete for learners
who may never travel to the physical locations.

Current research shows that the move towards digitisation is under way but uneven. A
study of the National Archives of Nigeria by Balogun and Adjei (2019) found significant interest
in digitising collections for preservation and wider access, but also documented barriers such as
irregular funding, limited technical infrastructure, shortage of trained staff and the absence of a
clear operational framework. These findings suggest that a renewal plan for history education
should include deliberate investment in digitising high value and high use materials, such as
local newspapers, council proceedings, community photographs and early school records, which
can feed directly into curriculum units. Teacher education and professional development must
also include training in how to search, select and interpret digital primary sources, including
diteMiBiad issues of authenticity, bias and context. Co-operation between the National Library,
the National Archives, museums and university centres is needed so that teachers can find age
appropriate collections in organised digital repositories rather than scattered fragments.

What’s at Stake: Civic Competence, Identity, and Policy Literacy?

The renewed attention to history in Nigerian schools raises a deeper question about what
kind of citizens the system intends to form. At the heart of the Basic Education Curriculum is the
learning area called Religion and National Values, which brings together Civic Education, Social
Studies, Security Education and other strands to promote knowledge of rights, responsibilities



and shared identity (Nigerian Educational Research and Development Council [NERDC], 2013).
History can complement these subjects when it is treated as an enquiry into how institutions,
constitutions and social contracts emerged, rather than as a list of rulers and dates. By tracing the
evolution of federalism, elections, judicial review and civil society, learners can see why
constitutional arrangements matter and how citizens have negotiated power at different times. In
this way, history supports democratic culture by linking abstract rights to concrete struggles and
compromises in Nigeria’s past.

A further stake concerns how history responds to fragmentation and violence. Nigeria has
experienced repeated episodes of intergroup tension, insurgency, communal clashes and contest
over resources. International development reports stress that governance systems are more
resilient when citizens understand the structural roots of conflict and the policy trade-offs
involved in managing diversity, poverty and insecurity (World Bank, 2020). Historical literacy
provides tools for such understanding. When learners study how colonial boundaries, indirect
rule, civil war, military regimes and constitutional conferences shaped present grievances, they
are better placed to recognise patterns rather than accept simplistic blame narratives. This does
not remove conflict, but it encourages more reflective public reasoning, where individuals weigh
evidence and consider alternative courses of action.

The stakes are even higher when the scale of educational exclusion is considered. In
2022, official estimates indicated that about 18.5 million children of basic school age in Nigeria
were out of school, with girls making up close to sixty per cent of this group (United Nations
Children’s Fund [UNICEF], 2022; Voice of America, 2022). In such conditions, many learners
who do gain access to classrooms will have limited time in formal education before economic or
social pressures pull them out. This reality places a strong responsibility on schools to use
available instructional time to build competences that travel across subjects and into adult life.
Properly taught history can make a distinctive contribution by developing critical reading of
texts, the ability to weigh arguments, skills in evaluating sources and evidence, and habits of
ethical judgment about past and present choices. In a nutshell, these concerns show that history
of education in Nigeria is not a luxury that can be added or removed without consequence. In the
words of Daniels cited in Okorosaye-Orubite (2022:48), “it is humans’ memory of experience, if
it is forgotten or ignored, we cease in that measure to be humans”

From Rote to Inquiry Teaching strategies: Pedagogy and Assessment Nexus that Build
Critical Thinking Abilities

The way history is taught in many Nigerian classrooms still reflects a strong tradition of
lecture, dictation of notes and reproduction of information in tests. Observational studies and
school reports link these routines to limited teacher preparation in disciplinary methods, a
shortage of rich teaching materials and strong pressure to prepare students for high stakes
examinations that reward recall (Oluwole, 2019). In such settings, learners often see history as a
subject where success depends on memory rather than on curiosity or reasoning. This pattern
stands in tension with current curriculum goals that call for critical thinking, creativity and active
citizenship.

History is about making enquiries on what, why and how. Inquiry driven history
classrooms are built around meaningful questions, such as why a particular conflict broke out,
how a constitutional change altered power relations or what continuity and change can be seen in
a local community across time. Instead of starting from a finished narrative, teachers guide



students to work with primary and secondary sources, to compare accounts, to examine causes
and consequences and to draw reasoned conclusions. (Seixas& Morton, 2013).

Assessment practices must change if inquiry is to become normal classroom work. When
classroom tests and external examinations mainly reward the reproduction of dates and lists,
teachers have little incentive to invest scarce time in deep discussion or source work. Policy
documents from the Federal Ministry of Education and examination bodies already recognise the
need to assess understanding and application rather than rote memorisation (Federal Ministry of
Education, 2021). Practical steps include the regular use of source-based questions with clear
mark schemes for corroboration and contextualisation, portfolio tasks such as oral history
interviews and mapping of local heritage, and performance assessments like debates or short
policy briefs anchored in historical cases. Alignment of West African Examinations Council and
National Examinations Council papers with these expectations would send a strong signal that
historical thinking, not only recall, is valued in high stakes contexts.

Such changes require confident and well supported teachers. The Teachers Registration
Council of Nigeria has set professional standards that describe expected knowledge, skills and
values for teachers across the system (Teachers Registration Council of Nigeria, 2016). The
Universal Basic Education Commission has also developed a national teacher professional
development framework that promotes communities of practice, blended learning formats and
continuous in school support (Universal Basic Education Commission, 2020). Within these
structures, history specific professional development should focus on disciplinary literacy,
including how to select and interpret sources, how to structure argument in the classroom and
how to handle sensitive topics with care.

The Link between History Education and Policy Practice: History for Informed Policy
Development

If history is to shape how young Nigerians understand and engage with public life,

learners need structured chances to connect past events with current policy questions. One
practical way to achieve this is through History for Policy laboratories in schools. These are short
learning cycles where students study a carefully chosen historical case, identify the forces and
decisions that shaped it, and then use those insights to think about present issues. Such
laboratories sit at the meeting point of history, civic education and social studies, and help to
move history from a background subject to an active space for public reasoning.
A first example concerns public finance and economic shocks. Nigeria’s experience of oil boom
and austerity since the 1970s has been documented in budget speeches, parliamentary debates,
newspaper archives and international financial reports (World Bank, 2020). In a History for
Policy laboratory on this theme, learners could examine extracts from past federal budgets, news
reports on subsidy changes and brief summaries from development partners. They would then
work in groups to prepare simple citizen briefs that explain the trade-offs in subsidy reform or
debt management in language that ordinary people can understand. The aim is not to turn pupils
into economists, but to show how historical knowledge of past booms and crises can support
more informed discussion of current policy choices.

A second example relates to conflict and reconciliation. Nigeria’s civil war and later
communal and religious conflicts still influence attitudes and memories in many regions. By
working with curated sources from different communities, including letters, speeches,
photographs and oral testimonies, students can explore how different groups experienced the
same events and what forms of remembrance promote healing rather than renewed injury. Class



debates on options for memorials, truth telling or community projects can be linked to the goals
of civic education and to messages from the National Orientation Agency about shared values
and national unity (Voice of Nigeria, 2021). Such work encourages empathy, critical reading of
narratives and consideration of justice in a fragile society.

A third illustration focuses on heritage and development. The inscription of the Osun-
Osogbo Sacred Grove as a World Heritage Site shows how cultural and spiritual landscapes can
gain global recognition while also facing pressure from tourism and urban growth (United
Nations Educational, Scientific and Cultural Organization, 2005). A school laboratory could
invite students to study simple accounts of how the grove was protected, then design local
projects that balance conservation with livelihoods, such as guided tours, craft markets or school-
based festivals. Role-play exercises where pupils represent community leaders, government
agencies, the National Commission for Museums and Monuments and business owners can make
visible the negotiations that surround heritage policy.

Across all these examples, the products of learning move beyond traditional essays.
Groups might prepare short policy memos, community presentations, radio style scripts or small
exhibitions in partnership with local museums. Teachers can use rubrics that focus on the quality
of evidence used, clarity of argument, ethical sensitivity and practicality of proposals. In this
way, history classrooms become training grounds for policy aware citizens who can read the past
with care and speak about the present with responsibility.

Systemic Barrier to Effective Implementation of History Education Reforms in Nigeria

The recent policy shift that restores history to a central place in the curriculum operates
within a system that faces serious structural constraints. One of the most pressing obstacles is the
shortage of qualified history teachers. Empirical studies of teacher supply in Nigeria report that
many secondary schools either have no specialist history teacher or rely on staff trained in
government, social studies or other fields to handle the subject (Audu, 2021; Okafor, 2020). This
situation persists even though the National Commission for Colleges of Education has set
minimum standards for the preparation of teachers in arts and social science subjects, and the
Teachers Registration Council of Nigeria has issued professional standards that apply to all
teachers (National Commission for Colleges of Education, 2012; Teachers Registration Council
of Nigeria, 2016). Without targeted recruitment, scholarships and funded induction programmes,
the pipeline of new history teachers remains thin and unevenly distributed across regions,
especially in rural and conflict affected areas.

Policy inconsistency and weak implementation form a second obstacle. Since
independence, Nigeria has moved through several structural arrangements, including the 6-3-3-4
system and the more recent 9-3-4 pattern. Curriculum frameworks and examination structures
have often changed with new administrations or reform cycles, sometimes without full
preparation of teachers and schools. Research in Nigerian education policy notes that such
frequent shifts create confusion at school level, produce misalignment between curriculum,
assessment and teacher education, and contribute to reform fatigue among practitioners (Obasi,
2015; Odukoya, 2018). In the case of history, the earlier decision to merge its content into social
studies and then its later reinstatement as a separate subject illustrate how policy can move in
different directions without a stable long term plan. A durable reform for history education
therefore requires a multiyear compact that can survive changes of leadership, backed by realistic
costing and clear division of responsibilities across federal, state and local actors.



Underfunding and competing priorities further limit what schools can do with history.
Analyses of education financing in Nigeria point to public spending levels that fall short of
international benchmarks and are stretched across infrastructure backlogs, teacher salaries,
security concerns and expanding enrolments (Ejiogu, 2019). In such conditions, investment in
specialised history materials, field visits to museums or heritage sites, and sustained teacher
professional development can easily be postponed in favour of more visible projects. Yet
inquiry-based history teaching depends on access to varied sources, safe and stimulating
classrooms, and time for teachers to plan and reflect. Chronic underinvestment therefore
undermines the practical conditions needed for the kind of deep learning that policy documents
now promote.These systemic weaknesses must be understood against the background of a wider
learning crisis.

Revolutionizing History Education in Nigeria

History and history of education are interwoven in the sense that history is an in-depth
study of the society, while education is an in-depth study of the development of the education
system and there is no gainsaying that there is a strong bond between education and the society.
That is why Sherman and Kirschner in Okorosaye-Orubite (2022:47) state that to “understand
educational history, one should behave like a historian”. With this understanding, history
education in Nigeria can be revolutionized in the following ways:
1 Curriculum and Materials
Publish updated schemes. The first task is to make the new curriculum teachable. The Nigerian
Educational Research and Development Council and state curriculum boards should jointly
develop term by term schemes of work that are built around inquiry questions, sets of suggested
sources and short lesson exemplars. For example, a unit on constitutional change could list
guiding questions, relevant newspaper articles, extracts from constitutions and short teacher
notes on possible activities. Examination bodies should gradually shift past questions and
marking guides toward source-based items and analytical tasks, in line with the recent
realignment of the history curriculum and assessment policies (Federal Ministry of Education,
2021).
i. Local content packs. To avoid overdependence on a single national textbook, district level
curriculum teams can assemble local content packs. These might include scanned photographs of
important events and places, excerpts from council minutes, selected pages from community
history booklets and short oral history transcripts. Teachers would receive these packs with
simple guides that link the materials to specific topics in the national scheme. This approach
respects national standards while allowing learners to see their own environment reflected in
history lessons.
ii. Civil war teaching framework. The Nigerian Civil War remains a sensitive yet central
episode. A national framework for teaching this topic should set out learning goals, safeguarding
principles and dialogue norms. The National Commission for Museums and Monuments,
university history departments and civil society groups can work together to curate multi voice
materials that present perspectives from different regions and groups in a balanced manner.
Teachers need structured support to facilitate discussions that acknowledge pain while pointing
toward reconciliation and shared citizenship.
2. Teacher Workforce and Professional Learning
i. Targeted recruitment. States need deliberate measures to grow the supply of history teachers.
State universal basic education boards and teaching service commissions should identify gaps



and prioritise recruitment into history positions. Incentives such as scholarships for Nigeria
Certificate in Education and Bachelor of Education programmes in history, plus conversion
courses for teachers trained in government or social studies, can widen the pipeline (National
Commission for Colleges of Education, 2012).

ii. Standards aligned professional development. The professional standards issued by the
Teachers Registration Council of Nigeria offer a common reference for teacher knowledge and
practice (Teachers Registration Council of Nigeria, 2016). The national teacher professional
development framework of the Universal Basic Education Commission can use these standards
to design history specific courses on use of primary sources, oral history methods, work with
digital archives and handling of controversial topics. Certificates or micro credentials can
recognise teachers who complete clusters of such modules.

iii. Practice embedded coaching. One off workshops rarely change classroom behaviour.
School clusters should therefore adopt mentoring and lesson study models in which teachers
jointly plan an inquiry lesson, observe one another in a low stakes setting and reflect on student
responses. Observation tools can highlight use of questions, source work and student discussion.
This steady support helps teachers to integrate new materials and assessment practices into
everyday teaching.

3. Technology, Content and Partnerships

i. Leverage the National Digital Learning Policy. The National Digital Learning Policy
encourages provision of devices, connectivity and digital content for schools (Federal Ministry
of Education, 2023). History should be visible within this agenda. A national open educational
resources hub for history could host digitised materials from the National Library of Nigeria, the
National Archives, the National Commission for Museums and Monuments, Arewa House and
state libraries. Clear licences would allow teachers to adapt and reuse resources without legal
uncertainty.

ii. Digitisation sprints and student clubs. Research on the National Archives shows both
progress and obstacles in digitising collections (Balogun&Adjei, 2019). A practical approach is
to organise short digitisation projects that focus on items most relevant to schools, such as local
newspapers, council records and old school magazines. Student heritage digitisation clubs
supervised by librarians or history teachers can assist with scanning and basic metadata entry.
This builds digital and historical skills while expanding the pool of classroom sources.

iii. Museum school compacts. Museums and heritage sites already run education programmes
but links with schools can be irregular. Formal agreements between the National Commission for
Museums and Monuments, state ministries and school clusters can establish annual visit
schedules, reduced entry fees and co designed learning materials. Where travel is difficult,
virtual tours and live video sessions with museum educators can give learners access to
collections. Pre visit and post visit tasks should emphasise inquiry and reflection, not only
passive viewing.

4. Policy Coherence and Finance

i. Multi-year compacts. A central risk for history reform is policy reversal after changes in
leadership. Federal and state governments can reduce this risk by signing multi-year agreements
that set out shared targets, funding commitments and reporting arrangements over a period such
as five years. Research on Nigerian education policy notes that repeated shifts in structure and
priority weaken implementation and public trust (Obasi, 2015). Transparent dashboards on
curriculum roll out, teacher recruitment and resource provision can help citizens to hold
authorities accountable.



ii. Budget lines and funding channels. History reform requires money for materials, field
learning and professional development. Dedicated budget lines within federal and state education
budgets and within Universal Basic Education Commission intervention templates would ensure
that funds for history are not constantly displaced by other pressures. Partnerships with private
foundations and development partners could support specific strands such as digitisation or
museum outreach, but core costs should be anchored in public funding to ensure sustainability.
iii. Assessment alignment. Lasting change in classroom practice depends on what high profile
examinations demand. West African Examinations Council, National Examinations Council and
state exam boards should expand the share of source-based questions and structured essays that
test reasoning rather than memorisation. Teacher training for both pre service and in service
teachers must mirror these shifts so that classroom tasks prepare learners for the new
expectations.

5. Equity and Inclusion

i. Out of school learners and girls. Millions of Nigerian children, especially girls, remain out of
school or move in and out of the system. Community based history clubs in youth centres,
religious spaces or non-formal schools can offer adapted versions of inquiry activities using
simple materials. Radio programmes and short audio lessons shared through mobile messaging
platforms can bring stories, dialogues and simple tasks to young people who have limited access
to formal schooling (United Nations Children’s Fund, 2022). Partnerships with the National
Orientation Agency and civil society organisations can extend the reach of such initiatives.

ii. Language and accessibility. Finally, inclusive history education should value Nigeria’s
linguistic diversity. Oral history projects and classroom presentations can be conducted in local
languages with later summaries in English, so that learners draw on community knowledge with
confidence. Simplified readers and audio summaries can support pupils who struggle with
extended texts. Attention to the needs of learners with disabilities, for example through captioned
videos and tactile resources, will ensure that a renewed focus on history benefits all groups, not
only those who already succeed in the current system.

Monitoring and evaluation: Measuring progress and effectiveness through key
performance Indicators (KPIs)

Sustaining a renewed vision for history in Nigerian education system depends on steady
monitoring of what actually happens in classrooms, schools and systems. Without clear
indicators and simple tools, reforms risk remaining at the level of policy declarations.
Monitoring therefore needs to focus on a small set of measures that capture student learning,
civic outcomes, teacher practice, equity and digital engagement in ways that speak directly to
curriculum goals and national values (Federal Ministry of Education, 2021; Nigerian Educational
Research and Development Council [NERDC], 2013).

Again, records of teacher participation in professional development, completion of
history specific micro credentials and classroom observation scores for questioning and
discussion routines provide a picture of how far teachers are adopting new practices. Equity
indicators such as the participation of girls, rural learners and disadvantaged regions in History
for Policy laboratories, as well as data on school visits or virtual engagement with museums and
heritage sites, ensure that renewed history learning is not limited to a few well-resourced schools.
(Federal Ministry of Education, 2023).

The monitoring of history education carries several risks that must be managed if it is to
support real improvement. One danger is data collection without use, where schools and agencies



compile large volumes of information that are never analysed or discussed; simple reporting
templates and regular review meetings centred on a few agreed indicators can keep attention on
evidence that informs actual decisions (World Bank, 2020). A second risk involves blind spots
and exclusion, especially when data focus mainly on formal examinations or urban schools;
disaggregated reporting by gender, location and school type is needed to make the experiences of
out of school children, rural learners and girls visible (United Nations Children’s Fund, 2022). A
third challenge is narrow teaching to the indicator, which can occur when pass rates dominate;
this can be reduced by combining examination statistics with evidence from classroom tasks and
civic outcome surveys. Finally, weak transparency and low trust can be addressed through public
dashboards and a learning-oriented approach that emphasises support rather than blame.

Risks and Mitigation for Effective Implementation of the Revolution

The revolutionization of the Nigeria history of education and policy is not expected to be
a smooth-ride. This is simply because there are many factors or risks that would stand in the
way. Therefore, understanding this potential risk and how to mitigate at the predevelopment and
implementation stage is crucial. A major risk is persistent shortage of qualified history teachers.
Studies show that many schools either lack a specialist or assign the subject to teachers trained in
other fields, which weakens inquiry-based practice (Audu, 2021). Mitigation requires a
deliberate expansion of the workforce through conversion programmes for teachers of
government and social studies, targeted scholarships for Nigeria Certificate in Education and
Bachelor of Education history programmes, and clear incentives for service in rural and hard to
reach areas. Distance professional development supported by the National Digital Learning
Policy can help to reach teachers who cannot attend face to face training, while school clusters
and mentoring structures consolidate new skills (Federal Ministry of Education, 2023; Universal
Basic Education Commission, 2020).

A second risk is policy churn, where frequent structural and curricular changes create
uncertainty and weaken school level commitment. Historical analyses of reform in Nigeria show
that shifting from one structure to another without sustained support undermines implementation
and public trust (Obasi, 2015; Odukoya, 2018). This makes it important to place history reform
within multi- year agreements between federal and state governments, with clearly stated targets
and financing that survive electoral cycles.

A third risk concerns resource constraints that limit access to diverse sources, museums
and digital content. Education finance analyses note that constrained budgets often push items
such as field trips, archival work and specialised materials to the margins (Ejiogu, 2019). A
realistic strategy is to pool federal, state, Universal Basic Education Commission and Tertiary
Education Trust Fund resources, while also forming public private partnerships for digitisation
projects and museum outreach. Adoption of open educational resources can reduce textbook and
licensing costs, provided that tea-hers are trained to adapt materials responsibly
(Balogun&Adjei, 2019). Finally, sensitive topics such as the civil war require careful handling.
Structured dialogue protocols, teacher preparation in trauma informed facilitation and the use of
multi-source packets vetted by historians and the National Commission for Museums and
Monuments can reduce the risk of reopening wounds or reinforcing partisan narratives, while
still allowing learners to confront difficult pasts with honesty and empathy (United Nations
Educational, Scientific and Cultural Organization, 2005).



Conclusion and Suggestions

The discussion shows that history education and policy practice in Nigeria are at a
decisive turning point. The removal and later restoration of history in the curriculum signal
deeper struggles over identity, citizenship and development, but also open space for renewal.
Moving from memorisation to inquiry, supported by digital resources and national memory
institutions, can turn history lessons into a setting where learners analyse evidence, understand
complex causes and consider alternative futures. At the same time, the realities of teacher
shortages, unstable policies, limited resources and a wider learning crisis demand careful
planning rather than symbolic reform. The proposed History for Policy laboratories,
implementation blueprint and focused monitoring framework together outline how curriculum,
teacher learning, archives, technology and governance can be aligned in practice. When these
elements are pursued with patience and consistency, history education can become a living force
for national transformation, inclusive identity and responsible citizenship in twenty first century
Nigeria.

Based on the factors revealed in this paper, the following recommendations were made
1. National and state curriculum authorities should formally embed inquiry focused
approaches and History for Policy laboratories into schemes of work and assessment guidelines.
Examination bodies need to expand source based and analytical questions in ways that reward
use of evidence and reasoning. This alignment will encourage schools to treat inquiry and policy
relevant projects as core parts of history learning rather than optional extras.
2. Federal and state governments, together with colleges of education and universities,
should establish targeted pathways for the preparation, recruitment and retention of history
teachers, including scholarships, conversion programmes and incentives for service in
underserved areas. Within the national teacher professional development framework, dedicated
modules on use of primary sources, digital archives, oral history and sensitive topics should be
offered, supported by school-based coaching and communities of practice.
3. Memory institutions such as the National Library, the National Archives and the National
Commission for Museums and Monuments should collaborate with education agencies to create
a shared digital platform of age-appropriate history resources. At the same time, the Federal
Ministry of Education, NERDC, TRCN and UBEC should agree on a small set of key
performance indicators for history learning, civic outcomes and equity, reported annually
through public dashboards. This twin focus on shared resources and transparent monitoring will
support informed decision making and help sustain the revolution in history education beyond a
single reform cycle.
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