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Abstract

The study on gender equity and the Universal Basic Education (UBE): Issues
and Challenges for sustainable development in Nigeria. Descriptive survey has
carried out in Benue State. The sample comprised of 80 females and 270 male
educators from six technical schools in Benue State. Two null hypotheses
guided the study. The instrument was validated and test-retest method was
used to determine the reliability of the instrument. A reliability co-efficient of
0.83% was obtained. Analysis was made using t-test. The findings revealed
that, early marriage, child labour, girl trafficking, among others constitute the
constraints and some measures were preferred to bridge the gap of gender
equity in UBE. Recommendations were made, among which was that girl-child
education should be made compulsory which will enable her become aware
and exercise her rights in the society and to contribute meaningfully to
national sustainable development.

Over the years, women have been subjected to discrimination in
allramifications. Gender disparities exist with respect to access to, and control of, a
range of assets including direct and productive assets such as land and credit lines,
human capital assets including education and health, and social capital assets such as
participation at various levels, legal rights and protection. Socio-cultural factors
continue to hinder gender equity in terms of access to basic education. Some societies
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in Nigeria do not accept equal access to education and training programmes for both
sexes. Gender differences, gender inequality, socio-cultural factors and economic
factors are some of the problems in society today that affect gender participation in
development generally. While cultural inhibitions make many men resistant to
women’s attempt at leadership and power-sharing, many women still believe in
stereotypes, hence they tend to question why a fellow woman should aim as high as a
man.

According to Dukkkuin Anyaogu (2011)in some parts of Nigeria especially in
Gombe, girls are given chance for education and such chances are cut short as soon as
they reach “marriageable” age which is usually between thirteen and fifteen years.
Unfortunately, most girls sacrifice their tertiary education on the altar of early marriage
only to realize that the primary/secondary education they have received is inadequate to
earn them a living or to contribute meaningfully to family, societal and national
economies.

Gender equality has been a problem in Nigeria and other third world nations.
Women have been alienated from education and economic opportunities. The
marginalization of women is inimical to the spirit of hard-work and productivity, and
they continue to remain an offensively untapped resource in Nigeria.A very serious
cause of gender imbalance in skills, manpower development in education, especially in
vocat ional and technical education is traceable to gender imbalance in students’
enrolment in the Nigerian secondary and tertiary institutions.

An appraisal of gender issues in Nigeria indicates inequality. This is evident in
some spheres including the birth of a male child which is more celebrated than that of a
female child. The National Policy on Education (2004) states that Nigeria’s philosophy
of education is based on the development of the individual into a sound and effective
citizen and equal access to educational opportunities for all citizens of the nation at the
primary, secondary and tertiary levels, both inside and outside the formal school system.
This statement indicates that every Nigerian child should be given equal educational
opportunity. Educational access, school enrolment and completion rates seem to favour
the male gender. Gender equity in education has been identified to cut across all levels;
two particular levels that have experienced marked gender inequalities are higher
education as well as science and technology.

Education is the basic force for socio-economic and political transformation of
society. Education is an important tool for the achievement of social justice and
equality. It is an invaluable legacy any parent can leavefor his child. The rate of
illiteracy in general and in particular among women is low. The school dropout rate
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also remains consistently higher for females than males due to some socio-cultural
prejudices such as early-marriage, child trafficking, child labour and teenage pregnancy.
Education, culture and religion shape male and female personalities differently, thus
resulting in gender disparity. Education can and has been used to minimize or address
gender inequality towards women. Access to education will give innumerable benefits
to the individual and greater economic development and wider participation in politics.
Ifeanacho(2003) in Okeke (2011) summed it up that education will enable women
secure employment, become economically independent and less susceptible to
dominion by men. Education will also enlighten women, prepare them for decision-
making, leadership positions and propel them into significant political positions in
which they can promulgate laws that will protect the rights of women. Mohammed
(2000) shows that the obstacles to the girl-child education are historically, socially and
culturally rooted. To buttress this claim, it is observed that in the Northern part of
Nigeria, the common practice of forced and early marriage constitute the most
significant constraints to women education, while in the Southern parts of Nigeria,
socio-economic status and obnoxious cultural practices constitute major obstacles to the
girl-child education. This bias continues to keep intelligent and brilliant Nigerian girls
in perpetual darkness and as such, gender equity for achieving economic development
remains a mirage.

Gender refers to the socially constructed roles, responsibilities, and expectations
of males and females in a given culture or society. These roles, responsibilities, and
expectations are learned from family, friends, communities, opinion leaders, religious
institutions, schools, the workplace, advertising and the media. Akani (2008) defined
gender as a set of relationships that shows what being a man or a woman within the
society is. To Benwari and Igwesi (2009), gender refers to the social, cultural and
psychological attributes, responsibilities which different societies ascribe to females and
males. Cotter (2004) saw gender as social attributes and opportunities in being male
and female and the relationships between males and females. Gender can be viewed as
social roles that are assigned to different sexes and these roles differ from one society to
another, thereby providing opportunity for comparisons in activities within the family,
community and society at large. Equity on the other hand, has been defined by Rundell
and Fox in Modo, (2011) as a fair and reasonable way of behaving towards people so
that everyone is treated in the same way. Equity exists when both sexes are able to
share equally the distribution of power and influence, equal financial independence
through work or selling of business, enjoy equal access to education, equal opportunity
to develop personal ambition, equal contribution to the development of national
economies and planning together to secure the future of their children and nation.

Gender equity involves applying the principles of justice, fairness, existing
between men and women in terms of assigned responsibilities, access to education and
resources, access to and control of resources in all areas of life. Tanimu (2009) defined
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gender equity as both men and women having equal rights to land, credit facilities and
training as well as power. In the same vein, Kanguru (2008)saw gender equity as the
condition of fairness and equality of opportunity, which is not a basis for allocation of
privileges or rights to individuals. It is a situation where men and women, boys and
girls have equal rights and opportunities, status, level of responsibilities, access to
education, power and resources at all times.

Sustainable development simply means efficient and effective utilization of
resources (human and material) to solve immediate problems and making sure that they
are not permanently damaged or depleted.  Anaekwe (2005) sawsustainable
development as taking into account the well being of future generations in the present
national development policies, priorities, planning and consumption patterns. While
Obodoegbulamin Okeke (2011) defined it as the balancing of the fulfillment of human
needs with the protection of natural environment so that these needs can be met, not
only with the present but in the indefinite future. To guarantee sustainable development
in any country, there is need for capacity building which is the center to sustain
economic growth and development in any society. In building human capital, gender
inequity should be avoided. Opportunity should be given to women and girl — children
in all educational levels to enhance a balanced and sustainable development. Education
reforms in primary education ushered in the Universal Basic Education (UBE) scheme,
which was a major policy reformlaunched to redress access and quality education for all
Nigerianchildren of school age. UBEprogramme is designed to providecompulsory,
free basic education for every Nigerian child of school age from primary to junior
secondary level.

It is Nigeria’s response to the global education for all which is part of
Millennium Development Goals. According to Nwokolo (2012), UBE is an attempt to
provide basic education for all citizens, which includes adult education, schooldropout,
nomadic education, education for migrant fishermen, and out of school children.
Universal Basic Education (UBE) is a programme which is aimed at addressing the
problems of access, quality and equity in primary and junior secondary schools. It is a
9-years educationalprogramme of six years duration for the primary segment and three
years of junior secondary. It is a programme which every child passes through to
acquire appropriate levels of literacy, numeracy, communication, and manipulative life
skills.

The child will equally be employable as well as be useful to him or herself and
to the society at large by possessing relevant ethical, moral and civic value (Onu, 2011).
The available sources at the Federal Ministry of Education says that the
UBEprogramme is an expression of the strong desire of the government to fight poverty
and reinforce participatory democracy in Nigeria by raising the level of the entire
citizenry.
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The objectives of UBEprogrammeaccording to Federal Republic of Nigeria (1999-

2000)... include:

1. Todevelop in the entire citizenry a strong consciousness for education and a strong
commitment to its vigorous promotion.

2. The provision of free, universal basic education for every  Nigerian of school
age.

3. Reduce drastically the incidence of drop-outs from the formal school system
(through improved relevance, quality and efficiency.

4. Cater for the learning needs of young persons, who for one reason or the another,
have had to interrupt their schooling through appropriate forms of
complementaryapproaches to the provision and promotion of basic education.

5. Ensure the acquisition of the appropriate levels of literacy, numeracy, manipulative
and life skills as well as the ethical moral and civil values needed forlaying a solid
foundation of life long learning

Any nation which undermines the contributions of her citizens makes slow
progress towards sustainable development. Nigeria is a patriarchal society, which
places a high premium on the male populace and relegates to the background the
women folk and their contributions to sustainable development (Akpan, cited in
Oruwari 2012). Education is an instrument par excellence for effective national
development, and also the greatest investment that the nation can make for the quick
development of its economic, political, sociological and human resources.

The researchers are of the opinion that sustainable national development and
human capital development could be achieved through the universal basic
education.Agbunno (2007) in Anyanwu (2010) stated that the Universal Basic
Education would be used to forgeNational Unity, development and nation building and
such education can produce human beings with understanding, enlightenment, skills and
dedication to national identity which could at least minimize the over powering loyalty
to ethnic or religious groups at the expense of patriotic dedication to the nation.
Universal Basic Education will help women to be in a better position to manage their
family with the limited resources at their disposal thus contributing to the overall
advancement of the family thereby leading to the achievement of sustainable national
development.Women education has both formal and informal aspects butall aim at the
transformation of the women to make them the ultimate factor in the progress and over
all development of the nation.

In seeking to achieve the objectives of the UBE, vigorous efforts on gender
equity will be made to counter thefactors which hindered the women education. In
preference for male education traces of which are stillvisible in some parts of Nigeria,
particularlyin the far North. It needs to be observed that socio-cultural factors constitute
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an impediment to women education in Nigeria, leading to gender inequality in the
educational development. Various Nigerian cultures restrict the role of women to
domestic activities, such as keeping the home clean, bearing children, cooking food for
the entire family members, etc. This unfortunemisconception has been a major obstacle
towomen development and has affected theachievement of sustainable development of
our nation. The researchersare burdened with finding outmore reasons that serve as
bottlenecks to effective participation of women in education.

It is as a result of this inevitable situation that a lot of attention is paid to gender equity
in Universal Basic Education in Nigeria.

Obijectives of the Study Include

1. To find out whether UBE is really education for all as stated by the Federal
Government of Nigeria.

2. To find out the factors militating against women education.

3. Find out measures to ensure equitable use of UBEprogramme for sustainable
development

Research Questions

Three research questions guided the study.

1. Towhat extent does UBE reallyserve as education for all the citizens in Nigeria?
2. What are the constraints to gender equity in UBE to the disadvantaged group?

3. What are the measures to ensure equitable use of opportunity in UBE?

Hypotheses

Two hypotheses were postulated at 0.05 probability level.

1. There is no significant difference in the mean responses of male and female
educators on the constraints to gender equity in UBE to the disadvantaged group.

2. There is no significant difference between the mean responses of male and female
educators on the measures to ensure equitable use of opportunities in UBE among
the citizens

Research Methodology

A descriptive survey research design was used for the study. The study was
carried out in technical schools in Benue State of Nigeria. The population comprised of
the teachers in the sixtechnical schools in Benue State. The sample consisted of 270
male teachers and 80 female teachers forming a total of 350 respondents. Stratified
random sampling technique was used to select six technical schools out of nine
technical schools in the State. Random sampling by balloting with replacement was
used to select the sample. The instrument for data collection was a 36-item modified
Likert-Type Scale structured questionnaire developed by the researchers. The
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instrument comprised three sections.Section A was designed to elicit responses on
whether UBE is really, in practice meant for education for all the citizens in the society.
Section Bwas on the constraints to gender equity in UBE to disadvantaged group.
Section Cwas on the measures to ensure equitable use of opportunities in UBE among
the citizens. The respondents were required to state their degree of agreement on the
item statement. The weightings of the responses were Strongly Agree = 4; Agree = 3;
Disagree = 2; and Strongly Disagree = 1.

The instrument was face validated by three technology teachers. The comments
and suggestions of the validators were incorporated in building up the finaldraft of the
instrument the reliability of the instrument was computed, using 80 male and female
teachers drawn from technical schools thatwerenot involved in the main study. Data
collected were computed using Cronbach Alpha.Internal consistency of the instrument
was obtained as thus: Section A = 0.78; Section B= 0.83; Section C = 0.79. The
reliability coefficient values were considered appropriate for the study. The instrument
was administered to the 350 respondents with the help of two research assistants. The
questionnaires were collected on the spot thereby ensuring 100% return.

Mean scores and standard deviation were used to answer the research questions.
The acceptable level of mean scores was 2.50 and above. The hypotheses were tested at
0.05 level of significance, using t-test statistic.

Results
The data for answering the research questions and hypotheses are presented
from table 1-5

Research Question 1
To what extent does UBE really serve as education for all the citizens in
Nigeria?

Table 1: Mean Responses of Male and Female Educators on the Extent UBE
had Served its Purpose

S/IN  Items X SD Decision
1. Equitable access toschoolfor all children 2.40 1.78
2. Inequities existing in the enrolment of boys and  3.56 1.20  Accepted

girls into primary and junior secondary school

3. Making UBE resources available to all in all 2.22 1.80 Rejected
schools

4. Change the socio-cultural oriented gender 2.41 1.67 Rejected
biased mindset
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5.

IS

10.
11.

12.

Securing  parental ~ encouragement  and
motivation for the girl-child

Schools to be girlfriendly

Establishment of female science/technical
schools in all the zones in the state

Reduction ofdropout rate of female children in
schools.

Children everywhere, boys and girls are able to
complete a full course of primary school.
Reworking parental habits towards girls’ school.
Forbid the withdrawal of girls under
eighteenfrom school marriage.

Finding time to assist girls withspecial needs in
mainstreaming efforts.

Results from table 1 indicate that Universal Basic Education has not served the
purpose for whichit was meant. All the items except one are below 2.50. This implies
that more actions need to be taken in order to realize the achievement of the objective of

UBE in the country.

Research Question 2

Table 2: Mean Responses of Male and Female Educators on the Constraints

to Gender Equity in UBE

2.01

2.45
2.05

2.15

2.38

2.46
2.33

2.48

1.96

1.82
1.79

1.77

1.83

1.81
1.75

1.69

Rejected

Rejected
Rejected

Rejected
Rejected

Rejected
Rejected

Rejected

What are the constraints to gender equity in UBE to the disadvantaged group?

S/IN _ Items X SD Decision

1. Parents believe that it is a waste of resourcesto 3.13 1.94 Accepted
educate a girl-child

2. Early marriage has deprived girls of the 299 198 Accepted
opportunity of going to school

3. Religion is a major hindrance to girls and 3.00 1.76 Accepted
women education

4. Poverty in a family discourages parents from 3.05 1.73 Accepted
enrolling their children, especially girls in
schools.

5. Girls’ trafficking is slavery 265 1.80 Accepted

6. Hawking causes school dropout 311 177 Accepted

7. The values and attitudes of many communities 2.97 1.94 Accepted
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discourage women education.

8.  Lack of proper knowledge and exposure of the 3.01  1.79 Accepted
parents to education

9.  Girls believe that boys are better than them due 3.06 1.88 Accepted
to the way society value them

10. Parents believe thatan educated girl finds it 3.08 1.85 Accepted
difficult getting husband

11. Cultural attachments of girls are to be seenand 3.12 1.91 Accepted
not heard.

12.  Girls remain at home to serve as nannies and 3.03 1.92 Accepted
domestic helps

Table 2 above revealed that the respondents accepted that all the items were the
constraints to gender equity in UBE. All the items have their mean rating above 2.50

Research Question 3
What are the measures to ensure equitable use of opportunities in UBE?

Table 3: Mean Responses of Male and Female Educators on the Measures to
be used to Ensure Equitable Use of Opportunities in UBE

S/IN  Items X SD Decision

1. Organize a task force on UBE equity to ensure 3.11 0.78  Accepted
that all citizens have equitable access to UBE

2. Access financialconstraint that might affect 2.75 1.21  Accepted
female enrolment, detention, and completion in
school

3. Explicitly naming and addressing justice issues 3.28 0.71  Accepted
relating to discrimination and sexism.

4. Negotiating system policies that contravene girl- 3.17 0.89  Accepted
child rights and needs.

5. Making enrolment and retention of girl in 3.42 0.68 Accepted
schoolscompulsory.

6. Discouraging or forbidding the withdrawal of 3.12 0.78  Accepted
girls under eighteen from schools for marriage
through legal sanctions.

7. Introduction of non-financial incentives 290 146  Accepted
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8. Parents particularly mothers should be made to 3.25 0.74  Accepted
realize the need to ensure their female children
acquire responsible level of education

9. Religious  organization should introduce 3.21 0.86 Accepted
education development fund for girl-child
education

10.  Making classroom conducive for girls emotional 3.01 1.03  Accepted
state

11. To expand facilities for “second chance” 3.00 0.94  Accepted
education for girls and women.

12. Adopting measures that ensure the full 3.26 0.68  Accepted
articulation of formal and non-formal sectors.

Data in Table 3 above revealed that all the respondents accepted that all the 12
items were the appropriate measures to ensure equitable use of opportunities in
Universal Basic Education in Benue State.

Table 4: t-test on Male and Female Educators Responses to Challenges or
Constraints to Gender Equity in UBE

Gender N SD Df t-cal t-cri P>0.05
Female 50 0.71
Male 85 0.92 133 1.54 1.96 Accepted

Data in Table 4revealed that thecalculated t-value of 1.54 was lower than the
critical value of t. 1.96at 0.05 level of significance, hence the null hypothesis wasnot
rejected. This implies that male and female educators strongly agreed that there is no
significant difference between male and female educators on the constraints to gender
equity in universal basic education in Benue State.

Table 5: t-test on Male and Female Educator’s Responses to the Measures to
Ensures Equitable Use of Opportunities in UBE among the Citizens

Gender N SD Df t-cal t-cri P>0.05
Female 50 0.74
Male 85 0.77 133 1.61 1.96 Accepted

Table 5 revealed that the calculated t-value of 1.62 is lower than the critical t-
value of 1.96at 0.05 level of significance; hence the null hypothesis was not rejected.
This implies that the respondents strongly agreed that there is no significant
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differencebetween male and female educators on the measures to ensure equitable use
of opportunities in UBE among the citizens.

Discussion of Findings

The findings of the research question one showed that in spite of all the efforts
made by the government in the Universal Declaration of Education as a fundamental
human right in ensuring gender equity in terms of access to education, inequity in
education still exists in the enrolment of boys and girls in both primary and junior
secondary schools. This finding is in line with the findings of Obasi (2011) that is on
record that the female population has been disadvantaged, while their male counterparts
enjoy a high enrolment rate at the three levels of education. The responses to research
question 2 revealed that factors such as male chauvinism, early marriage, child labour,
religious, socio-economic, girl trafficking, hawking, among others constitute the
constraints to gender equity in UBE. According to Omenyi (2010), it is believed that
women are created mainly for the purpose of reproduction and domestic activities and
there is no need to educate them as this would be a waste of resources. When girls are
married at the ages of 10 to 17, their educational careers are disrupted. Early marriage
has deprived several girls of the opportunity of being educated. Girl-child trafficking
not only exposed the girl-child to danger but in most cases put an end to their education,
and some develop learning difficulties in schools that at most resulted to consistent
failure in examination and drop out. This finding has also the support of Williams
(2007) who listed the impediments to girl-child education as cultural issues, school
environment, ignorance, poverty, and early marriage among others. This implies that
the parents still remain the major stakeholder if the girl-child’s education is to be
maintained. The findings on the research question 3 revealed that all the measures to
ensure equitable use of opportunities in UBE by all citizens were accepted by
respondents as being capable of enhancing the girl-child education. According to Oga
and Oga (2010), the place of culture in the society is relevant to a healthy intra and inter
living and interaction of members within and among villages, communities, etc. There
is no doubt that some practices are unwholesome and it is therefore high time some of
the ways of life of some group of people are tilted to recent calls for reforms in the
unhealthy status quo in some traditional settings and even in the larger society in these
present days. The researchers are suggesting seriously that the governments (Federal,
State and Local) should wake up and do something reasonable to bridge the gap
between men and women and encourage equitable access to universal basic education
opportunities for both genders. The hypothesis tested also revealed that there is no
significant differencein the mean responses on the constraints to gender equity in UBE.
Null hypothesis 3 also confirmed that there was no significant difference among the
mean rating of male and female educators on the measures to ensure equitable access to
UBE programme. Both groups of respondents were also unanimous on the measures to
enhance gender equity in UBE.
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Implications for Sustainable Development

The findings of this study have a lot of implications for sustainable
development. It is impossible to imagine an advanced society without considering the
needs for education of women. Nigeria as a developing country is closer to achieving
goal (3) of the Millennium Development Goals (MDGSs) which is to promote gender
equality and empower women. The establishment of Universal Basic Education (UBE)
has huge potential for the empowerment of women, if it is really put in practice, and
empowering women is related to empowering the nation.

Abenga (1994) in Fasehun (2011) opined that women are so important to
national development and if development is to be real instead of being superficial,
women have to be developed along their male counterparts and be provided with
educational opportunities and prepared for gainful employment as well. Women have
been described as the life line, the richest human resources and the backbone of society.
Women are the serious planners and managers who plan for the future of their children
and families. With regard to gender participation in UBE, female/girl-child should be
given equal opportunities in enrolment, retention and completion in UBE especially the
first nine years, which issix years in primary and three years in junior secondary
schools. Women that are talented with some natural intelligence can use it for the
benefit of society without restriction and without depending on the approval of a male.
This freedom of expression generates confidence as well as sense of belonging in the
female, and in this state of mind, women will give in their best.

Conclusion

This paper focused on gender equity and the universal basic education: issues
and challenges for sustainable development. There will be no significant or sustainable
development in societies and no significant reduction in poverty until girls/women
receive the basic and quality education they need to take their rightful place as equal
partners in development. For a nation to develop socially, politically, economically and
educationally, it cannot afford to toy with the education of its citizens.

With the findings of this study, it is now empirically established that several
useful measures are available for enhancing the education of the girl-child in the
society. If the measures identified in this study are vigorously implemented by the
stakeholders, then the girls/women, state and nation will move forward. In conclusion,
therefore, parents have a major role to play in the education of their girl-children, so
they need to have a positive attitude towards their girl-child education since they are an
important factor in the quest for the attainment of gender equity and sustainable
development.
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Recommendations

Based on the findings of the study, the following recommendations are made:

1.  Girl-child education should be made compulsory to equip her socially and
economically which will enable her become aware and exercise her rights as a
good citizen of the society.

2. Any cultural practice which inhibits the woman from full self actualization should
be abolished.

3. The federal and state governments, NGOs, various feminists and women
organizations should create mass awareness campaigns against discrimination.
Parents should be encouraged to empower their girl-children both economically
and educationally before given them out for marriage; discourage too many child
births and forced marriage.

4.  Supportive policies and legislation should be put in place to address the
issues of equal opportunities in education, training and employment.

5. It was also recommended that guidance counselors, teachers, and school
administrators have to develop a more positive attitude towards
encouraging the female students.
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