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Abstract
The belief that education is an engine of growth rests on the quality and
quantity of education in any country. The paper posits that formal education is
highly instrumental and even necessary to improve the production capacity of
a nation and discusses the rationality behind investment in human resources.
Theoretical frameworks of human resources were identified and findings
reveal that investments in education have positive correlation with economic
growth and development. Criteria for the applicability and problems
associated with the theory were identified and implications for educational
development highlighted. Conclusively, the paper recommends that for
education to contribute significantly to economic growth and development, it
must be high quality to meet the skill-demand needs of the economy.

A nation's growth and development are determined by its human resources
(human capital). Non-human resources (physical, material and financial) are to be
mobilized and utilized by the available human resources to accomplish the set goals.
In fact, it is people that set objectives, determine the resources for use, marshal! the
resources appropriately, and coordinate the activities of an organization to achieve
the goals. There is no gain-saying the fact that individuals and technique are significant
determinants of such persons work performance. This could be acquired through
training and development. Furthermore, educational institutions are established to
train and develop human resources for overall individual and national development.
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Economists regard education as both consumer and capital good because it offers
utility to a consumer and also serves as an input into the production of other goods
and services. As a capital good, education can be used to develop the human resources
necessary for economic and social transformation. The focus on education as a
capital good relates to the concept of human capital, which emphasizes that the
development of skills is an important factor in production activities. It is widely
accepted that education creates improved citizens and helps to upgrade the general
standard of living in the society. Therefore positive social change is likely to be
associated with the production of qualitative citizenry. The increasing faith in education
as an agent of change in many developing countries (including Nigeria) has led to a
heavy investment in it. The pressure for higher education in many developing countries
has undoubtedly been helped by public perception of financial reward from
pursuing such education. Generally, this goes with the belief that expanding
education promotes economic growth.
However, the paradox accompanying this belief is that, despite the
huge investment on education, there
is little evidence of growthpromoting externalities of education in Nigeria.
Concept of Human Resource Development
The economic prosperity and functioning of a nation depend on its
physical and human capital stock. Whereas the former has traditionally been the
focus of economic research, factors affecting the enhancement of human skills
and talent are increasingly figuring in the research of social and behavioural
science. In general terms, human resources represent the investment people
make in themselves that enhance their economic productivity.
The theoretical framework most responsible for the wholesome
adoption of education and development policies has come to be known as
human resources theory. Based upon the work of Schultz (1971), Sakemata and
Powers (1995), Psacharopoulos and Woodhall (1971), human resources theory rest
on the assumption that formal education is highly instrumental and even
necessary to improve the production capacity of a population. In short, human
resources theorists argue that an educated population is a productive population.
Human resources theory emphasize how education increases the productivity
and efficiency of workers by increasing the level of cognitive stock of
economically productive human capability which is a product of innate abilities
and investment in human resources development, which the proponents of the
theory have considered as equally or even more worthwhile than that of physical
capital.
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According to Babalola (2003), the rationality behind investment in human
resources development is based on three arguments.
1. that the new generation must be given the appropriate part of the
knowledge which has alr eady been accumulated by pr evious
generations;
2. that the new generation should be taught how existing knowledge
should be used to develop new products, to introduce new processes and
production methods and social services; and
3. that people must be encouraged to develop entirely new ideas,
products, processes and methods through creative approaches.
According to Fagerling and Suba (1997), human resources theory provides a
basic justification for large public expenditure on education both in developing
and developed nations. The theory was consistent with the ideologies of
democracy and liberal progression found in most western societies. Its appeal was
based upon the presumed economic return of investment in education both at the
macro and micro levels. Efforts to promote investment in human capital were seen
to result in rapid economic growth for society. For individuals, such
investment was seen to provide returns in the form of individual economic
success and achievement.
Most economists are of the opinion that it is the human resources of a
ration, not its physical capital nor its material resources, which ultimately
determine the character and pace of its economic and social development.
Psacharopoulos and Woodhall (1997) asserted that:
Human resources constitute the ultimate basis of wealth of nations.
Capital and natural resources are passive factors of production,
human beings are the active agencies who accumulate capital,
exploit natural resources, build social, economic and political
organizations, and carryforward national development.
Literature Review
Education is believed to be the most powerful and dynamic instrument for
social, economic, political, scientific and technological development of nations
(Olutola, 1983, Fadipe 2000, Aghenta, 2001). In fact, the belief in education has
resulted in increasing commitment of government and various groups to the
establishment of educational institutions and hysterical expansion of school
enrolment at the various levels of the Nigeria education system.
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Universities, all over the world, are accepted as the citadel of knowledge,
education and human resources development. The Nigerian university system
sprang out of the need for the development of high-level manpower to take the
challenge of nation building after independence. It is the hope of the people that
the universities shall produce the right type of manpower in sufficient quantity
and quality (Fadipo 2000) for the transformation of the nation from a developing
to a developed country. The curricula or programmes in these universities have
witnessed marked transformation over the years in response to the needs of the
Nigeria society and changes in discipline (Okebukola, 1998). For instance,
University of llorin, on establishment in September 1975, started with only three
faculties - Arts, Education and Science. Today, the university runs first degree
and postgraduate programmes in the faculties of Agriculture, Arts, Business and
Social Sciences, Education, Engineering and Technology, Health Sciences and
Sciences, and only first degree programmes in the faculty of Law.
The government, in its attempt to encourage the development of science
and technology which are fundamental advancement in the country, has evolved a
discipline quota of 60.40 of science to Arts in admission and resource allocation to
the universities and all tertiary institutions in the country. As a way of
enhancing access of candidates to science-based courses, many universities in
Nigeria have established pre-degree science programme that are basically
remedial in nature (UNESCO, 1998).
As part of Federal Government's effort at ensuring democratization of
educational opportunities, especially at the university level, it established the
Joint Admission and Matriculation Board to conduct university matriculation
examinations and to control admissions into the universities. Furthermore, to
ensure quality control and standization in the universities, Federal Government of
Nigeria established the National University Commission under Decree No.l, 1974.
The commission acts as a clearing house and a coordinating agency on matters
related to all aspects of development, finance and conditions of service in the
universities (Aminu, 1986).
No doubt, the establishment of universities in Nigeria and expansion of
programmes in these universities are based on social and political pressures
(Olutola, 1983) rather than economic consideration for manpower needs as
suggested by Aghenta (2001). Many students seek admission into the universities to
read courses for which they are not suitable while many graduates roam about the
street without jobs.
Theoretical Framework
The importance of education and human capital has been brought out in
many studies of economic growth and development. Robert (1991) developed a
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human capital model which shows that education and the creation of human
capital was responsible for both the differences in labour productivity and the
differences in overall levels of technology that we observe in the world. More
than anything else, it has been the spectacular growth in East Asia that has given
education and human capital their current popularity in the field of economic
growth and development. Countries such as Hong Kong, Korea, Singapore, and
Taiwan have achieved unprecedented rates of economic growth while making
large investments in education. In the statistical analysis that accompanied his
study, the World Bank (1993) found that improvement in education is a very
significant explanatory variable for East Asian economic growth.
There are several ways of modeling how the huge expansion of education
accelerates economic growth and development. The first is to view education as an
instrument in human development. A different view of the role of education in the
economic success is that education had positive externalities. "Educate part of the
community and the whole of its benefits." The idea that education generates
positive externalities is by no means new. Many of the classical economists
argued strongly for governments active support for education on the grounds of
the positive externalities that society would gain from a more educated labour
forces and populace (Van.Den.Berg 2001), Smith (1976) reflects such progressive
contemporary thought when he wrote that by educating its people, a society:
derives no inconsiderable advantage from their instruction.The
more they are instructed, the less liable they are to the delusions of
enthusiasm and superstition, which, among ignorant nations,
frequently occasion the most dreadful disorders. Instructed and
intelligent people besides, are always more decent and orderly than
ignorant and stupid ones.
Smith views the exter nalities to education as important to the pr oper
functioning not only of the economy but of a democratic society.
Another way of modeling the role of education in the growth and
development process is to view human capital as a critical input for innovations,
research and development activities. From this perspective, education is seen as an
intentional effort to increase the resources needed for creating new ideas, and thus
any increase in education will directly accelerate technological progress. This
modeling approach usually adopts the Schumpeter (1973) assumptions of
imperfectly competitive product markets and competitive innovation, which
permit the process of generating technological progress. Education is seen as an
input into the intentional and entrepreneurial efforts to create new technology
and new products. Proponents of this view of education point out the close
correlation between new product development and levels of education.
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The review of empirical tests of the theory by Garba (2002) showed that
cross-country regressions have shown positive correlation between educational
attainment and economic growth and development. Odekunle (2001) affirmed
that investment in human resources has positive effects on the supply of
entrepreneurial activity and technological innovation. Ayeni (2003) asserted that
education as an investment has future benefits of creation of status, job security and
other benefits in cash and kind.
However, Ayara (2002) reported that education has not had the expected
positive growth impact on economic growth in Nigeria. Hence, he proposes three
possibilities that could account for such results, which are:
(i)

educational capital has gone into privately remunerative but socially
unproductive activities; or

(ii)

there has been slow growth in the demand for educated labour; or

(iii)

the education system has failed, such that schooling provides few (or
non) skills.

Relevance of Human Resource Development
Ohakwe (1988) in Usoro (2000) saw human resources as the people with
different specializations, roles and capabilities who are an integral part of the
organization. Human resources constitute all people resident in the nation or
organization who are not incapacitated beyond the possibility of contributing to
the social and economic well being of that nation or organization. This implies
that youths are active catalysts who constitute wealth creators, material
resources exploiters, builders of social, economic and political organizations and
agents that stimulate national development. Therefore, the relevance of Human
Resources Development in Nigeria centres on:
1. Econo mic development: T he r eleva nce of hu ma n develop ment in
Nigeria could be situated vis-a-vis economic development. This is because
human resource development captures the actual meaning of development in
that it is people centred (World Bank 1991, Grawboski and Shields 1996). In
addition, it involves building of capacity and harnessing the states human
resource which constitute a sine-qua-non for development. Human resources
constitute the ultimate basis for wealth of nations and human beings are
the active agents who accumulate capital and exploit natural resources
(Harbison, 1973). In fact, a country that is unable to develop the skills and
knowledge of its people and to utilize them effectively in the national
economy will be unable to develop anything else.
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2. Political stability: Ther e is no doubt that a countr y which fails to
adequately develop her manpower would be doing so at the expense of her
socio-economic and political stability. Omodia (2006) stressed the
dysfunctional use of the nations' human resource among the youths in
propelling political instability. Nigerian youths especially, those of poor
family background were used as tools for disrupting the political
democratic system through rigging, thuggery and ethnic conflicts. Thus, human
resource development could help the youth in the development of self and in
improving the quality of their political participation, iii.
Poverty
Alleviation: It has been argued that effective poverty alleviation scheme must
involve the development and utilization of local resource including human for
solving local problems (Robb 2000, Omodia 2005). Thus, human resource
development is central in solving the present problem of poverty in Nigeria.
Application of Human Resource Development to the Educational System
Babalola (2003) asserted that the contribution of education to economic
growth and development occurs through its ability to increase the productivity of
an existing labour force in various ways. However, economic evaluation of
educational investment projects should take into account certain criteria
according to Psacharoporlos and woodhall (1997). These include:
1. Direct economic returns to investment, in terms of the balance between
the opportunity costs of resources and the expected future benefits;
2. Indirect economic returns, in terms of external benefits affecting other
members of society;
3. The private demand for education and other factors determining individual
demand for education,
4. The geographical and social distribution of educational opportunities; and
5. The distribution of financial benefits and burdens of education.
Education plays a great and significant role in the economy of a nation,
hence educational expenditures are found to constitute a form of investment.
This augments individuals human capital and leads to greater output for society
and enhanced earnings for the individual worker. It increases their chances of
employment in the labour market, and allows them to reap pecuniary and nonpecuniary returns and gives them opportunities for job mobility.
Education is a source of economic growth and development only if it is antitraditional to the extent that it liberates, stimulates and informs the individual
and teaches him how to make demands upon himself. Accordingly, a proper
educational strategy would manifest itself in four major development-producing
capacities. According to Bronchi (2003), the first is the development of a general
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trend favourable to economic progress. The reference is to social mobility, a
general increase in literacy necessary for improved communication.
The second capacity emphasizes the development of complementary resources
for factors which are relatively plenty and substitutes for relatively scarce
factors. Thus educated people would be more adaptable to varying production
needs. The third capacity underscores the durability of education investment. He
argues that education has greater durability than most forms of non-human
reproductive capital. This implies that a given investment in education tends
to be more productive, other things being equal, than some outlay on non
human r esource. Finally, education is an alter native to consumption, for it
transfers to round-about production the resources that would otherwise be
consumed now.
Implications of Human Resources Development Theory for Educational
Development
The central difference in the policy implications of the human resource
development model and the alternative models relates to the desirable level of
public expenditure on education. The basic implication of the human resource
development model is that allocation of resources on education should be
expanded to the point where the present value of the streams of returns to
marginal investment is equal or greater than the marginal costs.
Many of the developing nations have realized that the principal mechanism
for developing human knowledge is the education system. Thus, they invest huge
sum of money on education not only as an attempt to impart knowledge and skills to
individuals but also to impart values, ideas, attitudes and inspirations which may
be in the nation's best developmental interest.
In addition to manpower planning needs, parents strongly feel that in an era of
scarce skilled manpower the better the education their children can get, the better
their chances of getting well-paid jobs. The poor often look at their children's
education as the best means of escaping poverty. The concept of human
resources has provided a useful bridge between the theoretical concerns of
students of the developmental process and the practical requirements of
assistance to planners.
Irrespective of the explanation given for global educational expansion, the
consequences of this expansion for social systems can be problematic. The
tensions and strains of educational expansion can impede economic, social and
political development. For example, the accelerated costs of expanding
educational system compete with other sectors of the respective societies for
finite resources. As mass primary education is attained, expansion shifts to the
secondary and tertiary levels as these too are gradually transformed into mass
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system. At the same time, the increase in costs is not arithmetic but geometric.
These pressures ultimately create dilemma for government who must realistically
assess and determine spending priorities for scarce economic resources.
Adopting a position based on the assumptions of human resource
development and modernization theories, Fagerlind and Saha (1997) argued that in
developing countries, at least, educational demand must be tempered in order to
bring costs and benefits to more realistic levels. Among the suggestions they made
are that
1. The costs of education should be borne by the beneficiary or recipient by
means of family assistance or self-help schemes rather than solely by the
state;
2. The income differential between the traditional and modern sectors should
be reduced, which in effect lowers the benefits according to the
educational attainments;
3. The educational requirements for particular jobs should not be
exaggerated; and
4. The wage structure should be tied to occupational and requirements rather
than educational attainments.
It is also worth nothing that the casual relationship between education and
earnings has important implications for public policy. If human resource theorists
are correct in arguing that education is the primary cause of higher earnings
then it obviously makes sense to provide more education to the low-income
group of society to reduce poverty and the degree of income inequality. The
analysis suggests that the primary focus of subsidies to education should be
on ensuring that all those who can benefit should have assess to appropriate
opportunities, rather than on reducing costs incurred by those who would
undertake higher education in any case.
Conclusion
Nigeria is confronted with most of the problems that could limit the
capacity of expansion in education to stimulate growth and development such as
under-employment, low absorptive capacity, and shortage of professionals, regional
imbalances and brain-drain. The persistence of many of the problems in spite of the
various policy formulation and responses points to the need for a focuses,
responsive, functional and qualitative educational system. To contribute
significantly to economy growth and development, education must be of high
quality and also meet the skill-demand needs of the economy.
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It is not a noble achievement for any sector of the economy to exist for
years only to make a negligible contribution to economic growth, which is not
commensurate with its life span and investment. In this case, there is the need for
more commitment by the authorities, not to interfere with decisions such as
curriculum or teachers' responsibilities. Parents should not wish to fulfill their
life expectations in their children by selecting subjects that they should study.
They should no also encourage or assists their children and wards to purchase
certificates. Government, in its employment policies should lay more
emphasis on specialization and competence rather than paper qualification and
ill-gotten certificates.
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