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Abstract

Nigerian education is in crisis principally on acgtt of teacher quality
and quantity deficits at all levels. Little wondehah that our

educational system is characterized by low qualiytput and

inefficiency as illustrated by the low performaneeels in the national

senior secondary school examination, for instanée.number of

approaches to quality teacher professional develmnare explored to
address deficits in quality and quantity. Theseudel new approaches
to pre-service and in-service training. This papaamines the role of
guality teacher education in Nigeria for value rdemtation, poverty

eradication and National Development. Concept @cher Education,

value re-orientation, poverty and National Develgmin were

discussed. Why we need quality teacher educatiohchiallenges of
guality teacher education were highlighted. Recormdagons are made
to raise the status of the profession, including tieed to abolish the
NCE programme and make the Bachelor's degree apdségraduate

teaching qualification the minimum requirementsdatry.

The quality of teaching and learning is of greataan to the government and
people of any community. Various educational pelciand even government

Multidisciplinary Journal of Academic Excellence, Vlome 18 No 1, July, 2018. ISSN 2141 - 3215 234



Academic Excellence

development agenda aim at improving the qualitgaifcation. In Nigeria, the National
Policy on Education (NPE), the Vision 20-20-20, Readmap for the Education Sector,
the National Teacher Education Policy (NTEP), aticrecognize the role of the teacher
in improving the quality of learning outcomes inr@chools. According the National
Policy on Education (% ed., 2007), “in recognition of the pivotal role qfiality
teachers in the provision of quality education Wtlevels, teacher education shall
continue to be emphasized in all educational ptagnand resource development”.

There is, therefore, a general agreement thatetheher factor is critical to any
improvement in the educational system. This ishiigs for the often quoted cliché that
“no system of education can be above the qualitysaeachers”. Thus, the teacher is a
critical factor in any effort that is aimed at imping the quality of education. As Tahir
(2006) put it “competent and dynamic teaching Worké would ultimately produce
efficient and effective human resources for indist and national progress”. Put
another way, Adeyanju (200417) reports that resediad shown that “high-quality
teachers, using proven teaching methodologiesupeatihigh achieving students...”

The national dilemma is that, despite this critioeled for teachers, there is
serious shortage of teachers in quality and quariitlot of effort has been put in to
addressing the issue of quantity through rapid sereice and in-service teacher
education programmes. However, not much effort seémhave been devoted to
continuing professional development of teachethésame magnitude.

Whereas Adeyanju (2004:6) notes that “among otheémgs, outstanding
teachers posses high intelligence, knowledge, comenit, multiple ‘approaches to
problem solving, and contagious enthusiasm abowk$a@nd learning, as well as
sharing knowledge”, even he, like other teachercatius, knows that no initial teacher
educators, knows that no initial teacher educafioogramme can guarantee these
attributes. Besides the static qualities of ingellice and personality, dynamic qualities
must be systematically nurtured. What this amotmts the need for consistent and
gualitative continuing professional developmenttéachers.

The most formidable determinant of the quality efrhing is the teacher
particularly in the performance of his roles as itigator of the learning process, the
facilitator of the learning skills, the co-coordior of the learning sequence, the
assessor of the learning efficiency, and indeed, pivotal element in the entire
educational development.

The amount and quality of educational experiencewltich the learners are
exposed obviously depend on the effectivenesseofethchers in managing the teaching-
learning transaction (Lassa, 1996). Hence, theteeisieed for a type of education that
will expose and equip teachers with the needed dederity to perform this holy
assignment.

Teacher education according to Okafor (2008) isftivan of education which is
properly planned and systematically tailored araliegd for the cultivation of those who
teach or will teach, particularly but not exclusiyen primary and post-primary levels
of schools. Teacher education therefore, is ingtitalized procedure aimed at
purposeful preparation of teachers or all thosesqgrey who are engaged directly or
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indirectly in educational activity as their activias their career (Okujagu, 2005). It
encompasses all such programmes which are destgngitve professional training,

particularly, to those who will he engaged in teaghand generally to all those will be
involved in other professional activities of eduoat(Mbakwem, 2000).

Education is what teachers make it, and as Elegb@7(, noted, a competent,
devoted and professionally spirited body of teaghsrthe essential foundation for a
good educational system. The quality they possedsrenifest today will inevitably by
reflected in the behaviours of the citizens of tammar(Okoyeocha 2006). Learning is a
process that has beenidentified to be facilitate@rygent for its learner. This makes
the teacher the major linkbetween the learner amat v to be learnt (Okujagu, 2005).
Harding (2002), in Universal Basic Education Pemgme (UBEP) states that the job of
teacher education is developing the capacity talieacgensitivity and systematically
into the nature of learning and the effect of t@aghA teacher is one who learns from
teaching rather than the one who has finished legutmbw to teach.

The Nigerian teacher for Zdentury is a professional both in principle and

practice. In principle, he possesses a registrpiméessional qualification in teaching
and in practice; he is subject to the code of cohdand ethical values of the
professionalized teaching service.
Teachers should be men and women who are profedlsigualified to be appointed to
teach at any appropriate level of recognized edutatAbove all, they should be
personnel who have actually been licensed to tbgcthe Teachers’ Council (Lassa,
1996).

Concept of Teacher Education

Teacher education is the component of any eduat&ystem charged with the
education and training of teachers to acquire tdmepetencies and skills of teaching for
the improvement in the quality of teachers for sisbool -system (Afe, 1993). In line
with this definition, Samuel (1996) sees teachecation as that education designed for
a would be teacher or the type of education a wbalteacher has to acquire. Endorsing
the views of these people, Ipage in Ibrahim (2081d}es that teacher education is a
process whereby the prospective teacher, pre-setemcher or intending teacher or
aspirant teacher is provided the opportunity toettgy cognitive perspectives, affective
dispositions and psychomotor competencies whicth endow him or her with the
qualities, capacities, capabilities for teachingadher education in the context of the
definitions above is meant to prepare teachersthiathhey would effectively direct and
influence learning in a classroom situation

Thus, to Denga (2001) teacher education is the esmf preparing or
developing individuals with the necessary knowledgd skills that will enable them to
effectively direct learning situations.
Adding another dimension to the above definitiorsgcher education is designed
toequip teachers through professional and academdming in order to be
professionally qualified.
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Hence, the central focus of teacher educationésptiofessional preparation of
teachers. In this context also, teacher educasom iforum of education which is
carefully designed to prepare and groom those veazht or will teach or provide
professional services in our schools. Teacher ducis the fitype of education that
prepares individuals to become teachers with thelléctual and professional
background adequate for teaching and learning (Adag02). The above indicates that
teacher education is the education given to a ®&ath make him incline to
professionalism. It thus implies that some spezsali and organized educational
programmes are institutionalized for teachers tabén them undergo professional
training which will enable them educate young peapid the youth.

From the point of national development in whichcteex education is a vital
organ, Agogo (2004) sees teacher education as @egwoof instilling professional
competence relevant to the national developmenbun would be teachers for our
economic growth and nation building. Teacher edanatby extension, includes the
preparation of administrators, supervisors, guidangunselors and other members of
the workforce needed for nation building. It isrfrahis perspective that Mbakwem
(2005) defines teacher education as encompassinguah programmes which are
designed to give professional training, particylaw those who will be engaged in
teaching and generally to all those who will bedired in other professional activities
of education.

Concept of Value Re-Orientation

‘Value re-orientation could be identified as thetéa which brought about
relegation to our valued ways of life through theerplay between African culture and
Western civilization.A culture of traditional Afidm setting were in operation where life
were meaningful to people and avarice were at #resb minimal. Just as the foreign
culture penetrated in to the good system, suddewmbrything changed and strange
behaviour began to manifest in the life of the édns especially the youth. Human
nudity became a thing of joy through various imnhdrasses. Assassination became the
means of settling conflict and as a result the forpeaceful environment became
chaotic and suspicion dominates human interpergefations. By and large, the same
factor which heralded all the aforementioned sodieds still possesses the potency to
correct the anomalies. So, value re-orientatiomeisessary if this generation Wishes to
exit the world of insecurity, moral decadence itnges itself in the name of civilization.
The process of achieving this shall be the conoéthe next discussion where scholars’
ideas and the newly formulated ones shall be exagnas an avenue to discuss possible
means of escaping from the tangle of calamity wtdohure mixing had caused the
nation.

Values are deep seated beliefs that influence peagitions and the rules by
which they make decisions within their society. & determine attitudes which in turn
influence behaviour. It has been documented thaevascription is a motive force that
drives positive achievement. It is therefore edakthat every individual, group and
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indeed the entire nation must have core valueshwbh@&ve as the driving engines of
development, growth and progress.

Concept of Poverty

In recent years the subject of poverty has beerulgest of interest to
governments, development finance institutions, gesibnal bodies and academics.
Despite the immense attention that the subjectréesived, there is still no universal
treatment as to its definition (Ajakaiye, 1998). &y is a state where an individual is
not able to cater adequately for his or her basexs of food, clothing and shelter. He is
unable to meet social and economic obligationg tginful employment, skills, assets
and self~esteem, and has limited access to sawiakeonomic infrastructure such as
education, health, portable water and sanitati@h@msequently has limited chance of
advancing his or her welfare to the limit of his leer capabilities. By basic need
definition, poverty is deprivation of material réguments for minimally acceptable
fulfillment of human needs, including food. This cept of deprivation goes well
beyond the lack of private income. It includes tieed for basic health, education and
essential services that have to be provided byctimemunity to prevent her members
from falling into poverty. It recognizes the neast £Employment and participation in
economic and social affairs.

Concept of National Development

National development refers to the ability of aiovato improve the lives of its
Citizens. Measures of improvement may be matesiath as an increase in the gross
domestic product, or social, such as literacy ratesavailability of healthcare.
Federal governments draw up national developmeartspbnd policies based on the
perceived needs of their citizens. Many include esnphasis on reducing poverty,
affordable and available housing and community bgraent. The goal of all national
development is to improve the lives of the citizémguestion within the context of a
growing economy and an emphasis on the good afadhenunity as a whole

Challenges of Teacher Education in Nigeria
Problems against the conduct of quality control exercise

Of the various problems in this perspective, peshiédge most pressing is the
pervading atmosphere of ‘master — servant’ relatigm that was characteristic of the
system from over the ages. The practice by whftibials of the Inspectorate division
of the ministry or of the other supervisory ages@ee regarded as the overlords while
the classroom practitioners are seen as the serthat must obey their masters’
biddings can hardly make for meaningful progresthesystem. Quality assurance and
guality control practices in ideal circumstanceswti see all practitioners as partners
who are poised to take their common business astlallaboration.

The practice at the tertiary levels in Nigeria @stf approaching this, and the
results are enlightening. Besides, not making thteames of quality control exercises
immediately available to be teachers is not the pexctices. This is another factor that
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buttresses the claim that the ‘master-servantticglghip still persists. The ideal would

demand that findings of the assessment team besdisgtwith the teachers before the
departure of the supervisory officials. Under sachatmosphere of cordiality, where
findings are discussed one by one, teachers wouldbbe to respond, make their

observations and indeed correct some incorrectniygsd When give such an enhanced
status, teachers themselves should feel they are makevant and would be more aware
of lapses which they would like to avoid in future.

Thirdly, there is the fact that inspectorate offisifind it more convenient to
focus on institutions not far removed from theifiead#s in the urban locations. Thus,
while schools in urban areas are ‘over inspectschools in the rural locations are
hardly ever remembered.

Consequently, while some schools are kept on theis all year round, some
others in the remote locations could dose off.aA®sult too, while schools in urban
locations keep on pushing towards perfection, thiogbe rural locations could remain
stagnant. This could be one of the reasons whyéesrperformances in rural locations
tend to continually be poorer than those of theurterparts in the urban locations as
confirmed in the two MLA exercises whose resultsenbeen published [MLA 1996,
and MLA 2003].

Furthermore, the exclusive nature of the superyismpectorate exercises
might not be the best. What is meant here is thatexclusive use of the staff of the
supervisory/inspectorate divisions, without evensidering co-operating some of the
most experienced staff from the school system makesexercises rather skewed.
Really, there are several members of the teachaffjsho are senior and experienced
enough who could make meaningful contributions daligy control exercises. Such a
step would remove the claim that the exerciseas o ‘they versus us’, or of ‘master-
servant’ relations.

Problems against quality assurancein teacher education

Several commentators, among them Maduewesi anda®hyehave recognized
inadequate funding as the greatest problem milgatigainst qualitative education in
Nigeria. This has regularly surfaced as a factocaftention whenever there is a crisis
between the various unions in the education sectdrithe government, e.g. between the
university teachers and the federal governmentydsmt the secondary school teachers
and respective state governments, and betweenlifieadd the government in general.
Apparently, not enough is often provided for th@aation sector in the annual budgets
by the governments at the various levels, and mhdeen the little that is provided is
usually not totally released, and even then itoisatl that is released that always gets to
the school level. *
This singular factor is at the root of various pgeshs germane to teacher welfare and
performance, problems such as:

. Insufficient provision of facilities for teaching;
. Total absence of audio-visual unit in most schools;
. Inadequate welfare for teachers;
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. Insufficient provision for teacher self improvemesichemes (e.g. for
conferences, workshops, in-service training, etc).

Among other problems recognized by Maduewesi ange@chu as militating against
quality assurance in the Nigerian educational systee the following which we have
mere lyitemized below: ’

. Inadequate provision of facilities

. Insufficient provision of instructional materials

. Not ensuring curriculum relevance

. Infrequent re-retraining teachers

. Inability of some teachers to update their knowkedgd skills
. Inadequate number of qualified teachers.

A good examination of these factors would show thay are very much interrelated,
andmost of them fall back on the same one majdorfaxf insufficient funding. Indeed,
thisclaim of the pervading power of funding woulel éasily realized by a comparison of
aprivate school in an urban setting with a pubtico®l in the same environment.

Quality Teacher Education for Value Re-orientation

The reorientation process in education system igef would lead to
redemption and salvaging of our national charaeerimage. The concept of education
in human values requires direct and indirect tegpines through the schooling process. If
the schooling process should nurture and entreates positively in children, their
teachers should function as role models (Calhaameg, Elizabeth, 1976; Dike 1988;
Maheshwari, 2009 &Somy, 1999).

Teachers should acquire intellectual competenceptienal stability and
unquestionable moral standards as well as commitritiert our nation needs to be
developed by them in their pupils. Making nationbbracter reorientation an integral
part of the curriculum of teacher education will hecessary to enable teachers
internalize values they will develop in childrenhéTl fact remains that good teachers
build enduring foundations that make good schoal$ @ good nation. The import of
education in contemporary society is on reorieotatdf pre-service and in-service
teacher education in order to develop holistic eph@f education in entrant teachers
and to empower in-serving teachers to apply diegat is indirect techniques in the
development of values through the schooling proc&ke in-serving teachers would
promote and use information and communicationrtiegles in school education as well
as develop resource materials on indigenous theugheducation.

The reorientation programme for presence and wieerteachers should be
conducted by experts in the field of value educatiod stress laid on production of
multi-media resource materials on education in huraues. Then reorientation would
produce education/for tomorrow that would ensurearatter development and
transformation, skill acquisition and entreprenbigrslong with job creation.
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Quality Teacher Education for Poverty Eradication

Mbaegbu (2008) argued that one of the goals of @oanmdevelopment strategy
pursued by successive Nigeria governments has theereduction of poverty through
dolling out of money, distribution of machinery aaduipments amongst others to the
poor. A good number of these poverty reductionqiedi over the years have failed to
adopt sound strategy of developing local entreprenéhrough entrepreneurial skills
and wealth creation processes which increases g@sirghpower and demand for goods
and services. When employment increased, it createrirces and the market is flood
with goods and services that reduced inflation;teregalth and eradicate poverty.

Other countries that have used the entrepreneusthapegy for employment
generation, poverty reduction and economic growtblude: the United State of
America (USA) in the 1980s; Chile through the “Gigo boys”. In South East Asia, we
have Hong Kong, Singapore, Taiwan and South Kos#ag from poverty to riches, a
development that has stunned the world.

The used of entrepreneurial development strategygenerate employment,
economically empower the people, reduce poverty @noghel economic growth was
postulated by Friedman (I1953) based on an earlere@l Theory of Empowerment by
Keynes in 1936. Suffice to state here that NatiorRdverty Eradication
Programme(NAPEP) has wealth creation as its foaahtp Thus, programmes of
NAPEP are aimed at equipping Nigerian poor withisko create jobs for themselves
and other people instead of hunting for white-agths in the public sector

Quality Teacher Education and National Development
According to (Ukeje, 1988 in Wanekezi, Okoli and 2i®mbi, 2011), pointed

out that education unlocks the door to moderninatind sustainable development but
that, it is the teacher that holds the key to tlw®rd Thus, the teacher has the
responsibility of translating educational policiggo practice and programmes into
action. It is clear from the foregoing that theerabf the teacher in sustainable
development cannot be quantified, especially imitngi personnel in various areas of
the workforce. For national development and pedaafiexistence to be attained, there
is need to give priority to investment in humanitaphrough teacher education and
training. The Nigerian educational system needbetaesponsive to the technological
social and economic needs of the society and peoth@ type of human resources
needed in the industrial and economic sector. Heremes the role of effective teacher
education programme to translate the needed skitisywledge and attitudes to meet
their needs and the societal ones.

Conclusion

Reorienting education for sustainability does remjuire large additional sums
of money; it does require political will, from gavenents willing to model an inter-
departmental, cooperative approach to sustainaldeeldpment. Schools, other
educational institutions and the community at lacgeld then take up that lead with
whole-of-school, community-inclusive approached #ian to engage each individual,
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adult and child, in the process of seeking sustdéniifestyles. Sustainability is the goal;
it is a goal that cannot be reached by technolbdigas’, by scientific research, or by
government edict. It is a goal that requires commeiit from across the community, a
commitment that can only be developed through dduca

Therefore, the teacher education curriculum shbgldlesigned in such a way
that these African values would be clearly enueda&nd taught to the prospective
teachers as well as the practicing teachers througdervice training and seminars. It is
a known fact that one cannot give what he doesaet, likewise teachers cannot teach
what they do not know themselves.
Similarly, government on its part should have vagfined and focused type of society
to work towards, upon which the educational phifdsobe drawn.

Recommendations

To begin with, a good survey of the foregoing woubdke it clear that the
greatest solution lies in enhancing the financitust of the entire education system and
in particular that is germane to the teacher edutatet funding be enhanced, let
whatever is provided flow down to the school andsi@eom level, then the lot of the
teacher would be much better and the tasks of lHesoom level, then the lot of the
teacher would be much better and the tasks of ldmsmom teacher would be much
eased. As stressed earlier on, other factors fagmhtbelow are actually hanging on this
major factor of funding.

If there is sufficient funding, teachers would asidould be encouraged to
constantly improve themselves through attendanceoaterences, seminars and in-
service trainings. Indeed, if the opportunities previded for such, a further stimulus
should be provided by hinging annual promotion eseis on numbers of self
improvement schemes which teachers have taken tdy@aof. The more such exercises
that a teacher has taken part in, and the morgicates of attendance and diplomas one
has, the better should be one’s prospects of piomdt is not encouraging enough that
it is only university teachers that have this ent@etlin their promotion conditions.

Besides, a system in which very few teachers avecéfl to take on the
responsibilities of many cannot make for efficientfythe school system is to work
effectively, there must be a full complement dftehchers for all the subjects taught in
the system. Thus, it is incumbent on the systeengage far more teachers than are to
present employed. This is the only way the teachretbe system will not be unduly
overworked.

Furthermore, as teaching aids and teaching faslitireatly enhance efficiency in the
classroom, it is necessary to have an audio-vigoidin each school. Such a unit should
be responsible for the following;

. Storing of all teaching aids in the school for esle to whichever teacher needs
them for specific lessons.

. Fashioning and making such aids as could be madbkinwthe school
environment, e. g.charts, relia, clay and papieciraanodels, etc.

. Procurement of such facilities that are neede@ftyancement of teaching
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. Operating for teachers in their classrooms of saldttronic materials like
overhead projectors, computer power point machiaadjo and video machines, etc.
Each school needs such a unit, and this preseigvbsl strongly that there enough
resources in this country to support such a scheme.
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