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Abstract 

This study investigated self-esteem and stigmatisation as predictor of expressed 
truancy behaviour among physically challenged secondary school students in 
Warri, Delta State Nigeria. Using a descriptive survey design; the study 
adopted purposive sampling technique to select 200 physically challenged 
secondary school students who are chronic school absentees (boys 120 and 
girls 80) from 20 randomly selected secondary school in warri Delta State; 
Three validated questionnaire were used to collect data from participants. 
Data were analysed using the Multiple Regression Analysis and Pearson 
Product Moment Correlation (PPMC) at 0.05 level of significance. The study 
revealed that the independent variables (self-esteem and stigmatization) made 
a joint contribution of 51% to the total prediction of expressed truancy 
behaviour among physically challenged secondary school students. The 
independent variables made significant relative contribution on expressed 
truancy behaviour among physically challenged secondary school students. 
Self-esteem made the highest contribution followed by stigmatisation. Self-
esteem significantly predicts expressed truancy behaviour among physically 
challenged secondary school students r (198) = .475, p<.05. Also, 
stigmatisation significantly predicts expressed truancy behaviour among 
physically challenged secondary school students r (198) = .418, p<.05. 
Therefore, physically challenged children should be given necessary support in 
school or at home so that they would be able to appreciate themselves and their 
environment better. 
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Frequent absent from school by pupils without authorized permission is 
regarded as truancy. Expressed truancy behaviour could have negative implication on 
the wellbeing of concerned pupils and this makes expressed truancy behaviour of 
physically challenged secondary school students an issue of great concern as it puts 
them at-risks of possible academic failure, being school dropout and not being able to 
develop required potentials and skills that will enable them adjust and cope with their 
developmental challenges. The experience of some physically challenged students in 
secondary school could be said to be pathetic when their peers jest at their inability to 
move freely due to their impaired mobility.  

Mobility impairment includes physical defects, including upper or lower limb 
loss or impairment, poor manual dexterity and damage to one or more organs of the 
body. Disability in mobility can be a congenital or acquired problem, or a consequence 
of disease. People who have a broken skeletal structure also fall into this category. A 
physical disability is a limitation on a person's physical functioning, mobility, dexterity 
or stamina. Physically challenged secondary school students with mobility and 
movement impairments may find it difficult to explore their environment through 
movement and play when facing social and physical barriers. Even at home, some 
physically challenged could express feeling of dejection as they are treated with disdain 
and often left alone with no one to play with. According to Sitienei and Mulambula 
(2012) physically challenged students may not be able to walk, run, jump, write or hold 
utensils as expected. When these set of students are ignored or neglected they begin to 
develop negative self-concept, withdraw from others, become isolate and engage in 
truancy as they feel dejected and unaccepted by others around them. This makes the 
experience of physically challenged at home and school challenging. Based on this 
context, this study determined self-esteem and stigmatisation as predictors of expressed 
truancy behaviour of physically challenged secondary school students in Warri, Delta 
State Nigeria. 

Among the physically challenged, truancy is often practiced due to their 
experience within their school environment where they are often teased or made jest of 
due to their physically challenged nature (Rumberger & Sun Ah Lim., 2008; Fafunwa, 
2004). This makes physically handicapped students to be conscious of the fact that they 
are physically different from other students and that there are certain things they cannot 
do. The failure of the school to meet the expectations of physically challenged students 
has led to poor academic performance, frequent absenteeism and school dropout 
(Rumberger & Sun Ah Lim., 2008; Fafunwa, 2004). Empirical evidence suggested that 
the physically challenged perception of self and societal acceptability impacts on their 
psychological and physical well-being. Owusu-Ansah (2009) and George (2010) found 
that a greater sense of control over events affecting one’s life has been associated with 
positive effects in several spheres of life spanning academic achievement, attenuation of 
stress, self-concept, better coping skills and subjective well-being. Likewise, a fatalistic 
perception that one’s life is controlled by external forces has been associated with 
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negative outcomes (Langdon & Talbot 2006). Kiefer (2008) reported that when people 
are happy, they make choices that have maximising utility; choices that they believe will 
add value to their lives or make them happy (Kahneman & Krueger 2006).  

Self-esteem is a distinct psychological construct that projects a person's 
evaluation of his or her own worth. It is a judgment of oneself as well as an attitude 
toward the self. Self-esteem encompasses beliefs about oneself, (for example, "I am 
competent", "I am worthy"), as well as emotional states, such as triumph, despair, pride 
and shame (Hewitt, 2009). Smith and Mackie (2007) defined self-esteem as a persons’ 
positive or negative evaluation of self and inherent feelings towards self. Researchers 
Hewitt (2009); Orth and Robbins (2014) have conceptualized self-esteem as an 
influential predictor of certain outcomes, such as academic achievement, happiness and 
criminal behaviour. Self-esteem can apply specifically to a particular dimension (for 
example, "I believe I am a good writer and feel happy about that") or a global extent (for 
example, "I believe I am a bad person, and feel bad about myself in general"). 
Psychologists usually regard self-esteem as an enduring personality characteristic, (Orth 
& Robbins, 2014). 

According to Wickman and Campbell (2003) Carl Rogers an advocate of 
humanistic psychology hypothesized that the origin of many people's problems is that 
they despise themselves and consider themselves worthless and incapable of being 
loved. This is why Rogers believed in the importance of giving unconditional 
acceptance to a client and when this is done it could improves the individual’s self-
esteem. Thus, it affects the way people behave and relate to other people. Baron and 
Byrne (2008) affirmed that the recall of negative life event or personalised situation like 
physical challenges that impairs owns movement have negative effect on an individual’s 
self-esteem. However, individuals’ with positive self-esteem recall favourable events 
more often and it helps them to maintain a positive self-evaluation. Blake & Rust (2002) 
found significant relationship between school attendance behaviour and self-esteem of 
physically challenged students. 

Idrees and Ilyas (2012) reported that historically, persons with disabilities have 
been confronted with not only the physical and mental impediments of their disability, 
but also with the accompanying social stigma and negative social attitudes. A persistent 
negative attitude and social rejection of people with disabilities is evident throughout 
history and across cultures. The attitude of non disabled students is stigmatizing and 
discriminating towards disabled students. Negative attitudes of peers have a tremendous 
impact on the life of an individual with a handicap. The person’s self-concept, cognitive 
and social development, academic performance, and general psychological health may 
be largely affected. Stigma can have a lot of negative effects on those who are being 
stigmatized, including discrimination, prejudice and stereotypes. For example, children 
with disabilities were not allowed in school for many years. In other cases, people with 
non-disabilities treat people with disabilities as if they are inferior. Major and O'Brien 
(2005) reported that people who have been stigmatized, feel as though they are 
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transforming from a whole person to a tainted one. They feel different and devalued by 
others. This can happen in the workplace, educational setting, and health care and even 
in their own family. Stigma may affect the behaviour of those who are stigmatized. 
Those who are stereotyped often start to act in ways that their stigmatizers expect of 
them. It not only changes their behaviour, but it also shapes their emotions and beliefs. 
Stigmatization of physically challenged puts their social identity in threatening situations 
that could make them develop low self-esteem (Cox, Abramson, Lyn, Devine, &  
Hollon, 2012). 

According to Genesi (2007) Stigmatisation has internal and external 
consequences. It impacts on peoples’ quality of life, social and psychological well-
being. It causes stress, anxiety and further stigma. It causes reduced acceptance, 
discrimination, rejection and social exclusion. It causes label avoidance and makes it 
difficult to pursue employment or access to services. It can result in a lowering of self-
esteem and self-efficacy. People who perceive themselves as stigmatised may internalise 
stigmatising ideas.  Stigma coping mechanisms include 1) avoidance-withdrawal, 2) 
education and 3) secrecy. Social embarrassment can result in people isolating 
themselves. Denial and pretence can be a means of self-protection but can also lead to 
reduced supports as help may not be sought or offered. Teachers’ attitudes towards 
students with disabilities have a significant impact on the educational experience. While 
legal mandates declare that children with disabilities may be included in the regular 
classroom, these mandates don’t ensure that they will be accepted or treated fairly by 
their teachers or peers (Longoria & Marini, 2006). Genesi (2007) argues that schools 
need to actively engage in challenging pervasive societal attitudes of able-bodyism and 
able-mindedness.  Research indicates that inclusion can fail to result in positive 
outcomes for children because the prejudice remains (Genesi, 2007). 
 
Statement of the Problem 

Physically challenged children inability to daily interact with their learning 
environment due to their difficulty to freely move about more often than not express low 
self-concept, low self-esteem and feel dejected. This could make them express the 
feeling of learned helplessness as they realise their inability to effectively adjust to 
teaching and learning situation. This developmental experience could make physically 
challenged children to be ill-motivated to attend school regularly.  Therefore, this study 
investigated self-esteem and stigmatisation as predictors of expressed truancy behaviour 
of physically challenged secondary school students in Warri, Delta State Nigeria. 
 
Research Questions 
The following research questions were answered and hypotheses tested in the study: 
1. What is the composite effect of the independent variables (self-esteem and 
stigmatization) on expressed truancy behaviour among physically challenged secondary 
school students?    
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2. What is the relative contribution of each of the independent variables (self-
esteem and stigmatization) on the dependent variable (expressed truancy behaviour 
among physically challenged secondary school students)?     
 
Research Hypotheses 
The following hypotheses were tested at 0.05 level of significance.  
1. There is no significant relationship between self-esteem and expressed truancy 
behaviour among physically challenged secondary school students  
2. There is no significant relationship between stigmatisation and expressed 
truancy behaviour among physically challenged secondary school students  
 
Truancy Behaviour was measured using The School Refusal Assessment Scale-
Revised (SRAS-R) by (Kearney & Silverman, 1993). The SRAS-R is an instrument 
designed by Kearney and Silverman (1993) to assess the motivating conditions in 
children with school refusal. The SRAS is based on clinical and research evidence that 
children refuse or have difficulty attending school for a number of different reasons 
associated with negative and positive reinforcement. The instrument has Coefficient 
alphas ranges from.81, .93. 
 
Social stigmatization scale, developed by Bada (2012) is a 9 item scale. It was used to 
measure perceived stigmatization of the participants. It has summated rating format with 
response choices ranging from 1 = strongly disagree to 5 = strongly agree. Bada reported 
an alpha coefficient of .90. High score on the scale means high stigmatization, while low 
score means low stigmatization. 
 
Rosenberg Self-Esteem Scale (Rosenberg, 1965). The scale is a ten item Likert scale 
with items answered on a four point scale - from strongly agree to strongly disagree. The 
scale generally has high reliability with test-retest correlation range of .82 to .88 
 
Procedure 

The researcher obtained permission from principals of selected secondary 
schools and also seek the consent of the class teachers and students. The essence of the 
study was explained to them and thereafter the questionnaires were administered to them 
and collected back after completion.  
 
Data Analysis 

Data were analysed using Multiple Regression and Pearson Product Moment 
Correlation statistical tools at 0.05 level of significance 
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Result 
Research Question 1: What is the composite effect of the independent variables (self-
esteem and stigmatization) on expressed truancy behaviour among physically challenged 
secondary school students?    
 
Table 1: Regression Summary Table Showing the Composite effect of Self-esteem 
and Stigmatization on Expressed Truancy Behaviour among Physically Challenged 
Secondary School Students?    

R= .713 
R2= .525 
Adj R2= .511 
Std Error= 4.121 

Source Df 
 

Sum squares(ss) Mean square 
 

F-Ratio 
 

Sig 
 

Regression 2 14784.16 7392.08 95.32 .000 

Residual 197 15276.42 77.55   

Total 299     

Based on the result presented in table 1, self-esteem and stigmatization made a joint 
contribution of 51% to the total prediction of expressed truancy behaviour among 
physically challenged secondary school students. The composite effect of the 
independent variables as jointly contributive on expressed truancy behaviour among 
physically challenged secondary school students are revealed as thus, R= .713, RS= .525, 
Adj. RS= .511 and Std. error of estimate 4.121. The result of the multiple regression 
analysis produced an F-ratio (2/197) = 95.32 which is significant at p<0.05 alpha level. 
Research Question 2: What is the relative contribution of each of the independent 
variables (self-esteem and stigmatization) on the dependent variable (expressed truancy 
behaviour among physically challenged secondary school students)?    
 
Table 2: Relative Contribution of the Independent Variables on the Prediction of 
Learning Disabilities in Children 

Variables B Std.Error Beta T Sig 

Self-Esteem .416 .044 .394 4.754 .000 
Sigmatisation .397 .040 .382 4.213 .000 

 
Table 2 highlights the relative contribution of each of the independent variables 

(self-esteem and stigmatization) on the dependent variable (expressed truancy behaviour 
among physically challenged secondary school students).  The table reveals that the 
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independent variables made significant relative contribution on expressed truancy 
behaviour among physically challenged secondary school students. Self-esteem made 
the highest contribution followed by stigmatisation.  The t-observed for each of the 
variables attest to this fact. 
Research Hypotheses 1: There is no significant relationship between self-esteem and 
expressed truancy behaviour among physically challenged secondary school students  
 
Table 3: PPMC Summary Table Showing Significant Relationship between Self-
esteem and Expressed Truancy Behaviour among Physically Challenged Secondary 
School Students  

Variables N Mean SD R Df P 
Expressed truancy behaviour 
among physically challenged 
secondary school students 

200 61.35 10.45 .475 198 Sig 

Self-Esteem 200 62.19 11.21    
The table shows that self-esteem significantly predicts expressed truancy behaviour 
among physically challenged secondary school students r (198) = .475, p<.05. The mean 
and standard deviation for self-estem is 62.19 and 11.21 respectively. With this result 
the Ho: is thus, rejected. 
Research Hypotheses 2: There is no significant relationship between stigmatisation and 
expressed truancy behaviour among physically challenged secondary school students  
 
Table 4: PPMC Summary Table Showing Significant Relationship between 
Stigmatisation and Expressed Truancy Behaviour among Physically Challenged 
Secondary School Students 

Variables N Mean SD R Df P 
Expressed truancy behaviour 
among physically challenged 
secondary school students 

200 61.35 10.45 .418 198 Sig 

Stigmatisation 200 62.08 11.04    
The table shows that stigmatisation significantly predicts expressed truancy behaviour 
among physically challenged secondary school students r (198) = .418, p<.05. The mean 
and standard deviation for impulsivity is 62.08 and 11.04 respectively. With this result 
the Ho: is thus, rejected. 
 
Discussion of the Findings 

Research Question 1: What is the composite effect of the independent variables 
(self-esteem and stigmatization) on expressed truancy behaviour among physically 
challenged secondary school students? The result of the study revealed that self-esteem 
and stigmatization made a joint contribution of 51% to the total prediction of expressed 
truancy behaviour among physically challenged secondary school students. The result of 
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the multiple regression analysis produced an F-ratio (2/197) = 95.32 which is significant 
at p<0.05 alpha level. This could be adjourned to the fact that the experience of some 
physically challenged students in secondary school could be said to be pathetic when 
their peers jest at their inability to move freely due to their impaired mobility. Physically 
challenged secondary school students with mobility and movement impairments may 
find it difficult to explore their environment through movement and play when facing 
social and physical barriers. Even at home, some physically challenged could express 
feeling of dejection as they are treated with disdain and often left alone with no one to 
play with. According to Sitienei and Mulambula (2012) physically challenged students 
may not be able to walk, run, jump, write or hold utensils as expected. When these set of 
students are ignored or neglected they begin to develop negative self-concept, withdraw 
from others, become isolate and engage in truancy as they feel dejected and unaccepted 
by others around them. This makes the experience of physically challenged at home and 
school challenging. 
 
Research Question 2 

What is the relative contribution of each of the independent variables (self-
esteem and stigmatization) on the dependent variable (expressed truancy behaviour 
among physically challenged secondary school students)? The finding of the study 
indicates that self-esteem and stigmatization made significant relative contribution on 
expressed truancy behaviour among physically challenged secondary school students. 
Self-esteem made the highest contribution followed by stigmatisation.  The t-observed 
for each of the variables attest to this fact. Among the physically challenged, truancy is 
often practiced due to their experience within their school environment where they are 
often teased or jest at due to their physically challenged nature (Rumberger & Sun Ah 
Lim., 2008; Fafunwa, 2004). This makes physically handicapped students to be 
conscious of the fact that they are physically different from other students and that there 
are certain things they cannot do. Empirical evidence suggested that the physically 
challenged perception of self and societal acceptability impacts on their psychological 
and physical well-being. Owusu-Ansah (2009) and George (2010) found that a greater 
sense of control over events affecting one’s life has been associated with positive effects 
in several spheres of life spanning academic achievement, attenuation of stress, self-
concept, better coping skills and subjective well-being. Likewise, a fatalistic perception 
that one’s life is controlled by external forces has been associated with negative 
outcomes (Langdon & Talbot 2006). Kiefer (2008) reported that when people are happy, 
they make choices that have maximising utility; choices that they believe will add value 
to their lives or make them happy (Kahneman & Krueger 2006).  
 
Research Hypotheses 1 

There is no significant relationship between self-esteem and expressed truancy 
behaviour among physically challenged secondary school students: The study shows that 
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self-esteem significantly predicts expressed truancy behaviour among physically 
challenged secondary school students r (198) = .475, p<. With this result the Ho: is thus, 
rejected. This is consistent with Baron and Byrne (2008) report that the recall of 
negative life event or personalised situation like physical challenges that impairs owns 
movement have negative effect on an individual’s self-esteem. However, individuals’ 
with positive self-esteem recall favourable events more often and it helps them to 
maintain a positive self-evaluation. Blake & Rust (2002) found significant relationship 
between school attendance behaviour and self-esteem of physical challenged students. 
 
Research Hypotheses 2 

There is no significant relationship between stigmatisation and expressed 
truancy behaviour among physically challenged secondary school students: The result 
revealed that stigmatisation significantly predicts expressed truancy behaviour among 
physically challenged secondary school students r (198) = .418, p<.05. With this result 
the Ho: is thus, rejected. In support, Idrees and Ilyas (2012) reported that historically, 
persons with disabilities have been confronted with not only the physical and mental 
impediments of their disability, but also with the accompanying social stigma and 
negative social attitudes. A persistent negative attitude and social rejection of people 
with disabilities is evident throughout history and across cultures. The attitude of non 
disabled students is stigmatizing and discriminating towards disabled students. Negative 
attitudes of peers have a tremendous impact on the life of an individual with a handicap. 
The person’s self-concept, cognitive and social development, academic performance, 
and general psychological health may be largely affected. Stigma can have a lot of 
negative effects on those who are being stigmatized, including discrimination, prejudice 
and stereotypes. For example, children with disabilities were not allowed in school for 
many years. In other cases, people with non-disabilities treat people with disabilities as 
if they are inferior. Major and O'Brien (2005) reported that people who have been 
stigmatized, feel as though they are transforming from a whole person to a tainted one. 
They feel different and devalued by others. 
 
Conclusion 

The findings of this study bring to the awareness of the society of possible 
developmental challenges that could impact on physically challenged children 
expressing truancy behaviour.  
 
Recommendations 

Based on the findings of this study, the researcher wishes to make the following 
recommendations: 
The family, society and significant others should endevour to pay attention to observing 
the developmental trend of physically challenged children who might be experiencing 
challenges they cannot manage themselves. 
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Physically challenged children should be given necessary support in school or at home 
so that they would be able to appreciate themselves and their environment better. 
Parents should ensure that they give their physically challenged children the necessary 
social, emotional and academic support so that they would be able to succeed in school. 
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