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Abstract

The study determined the relationship between tuaknhancement
(performance appraisal, students’ participation,TI@nd staff); and modern
work-related skills among undergraduates of vocwloeducation. The study
answered four research questions and tested omlyllahypothesis. The expos
facto research design was used in this study cdedut Calabar using
University of Calabar. Population of the study goised 32 lecturers, and
168 final year students (registered students athattime of this research) of
vocational education in the 2019/2020 academic isasbringing the total
population to 200. The stratified random sampliaghnique was used to select
the sample size. The sample size was 132, compridinlecturers and 111
final year vocational education students. Questaren tagged “quality
enhancement mechanisms in vocational education thaddevelopment of
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modern work-related skills” generated data for thidy. Finding based on

test of the only null hypothesis indicate that Higant relationship exists
between quality enhancement and the developmentodiern work-related
skills among undergraduates in vocational educatiotniversity of Calabar.
Based on the findings made in this study, it isctwmted that quality
enhancement is a major determinant of the levedkilf competence among
vocational education graduates for employabilitydasustainability in the
modern work-related environmenBased on the conclusion drawn, it is
recommended that stakeholders in vocational edowcatshould work
collaboratively to ensure that performance apprdisaudents’ participation,
ICT and staff are effectively channelled as quadiyhancement to ensure that
vocational education graduates are preparéat the modern work-related
environment.
Keywor ds: Quality assurance, quality enhancement, modern-wadted skills, TVET.

Entrenchment of quality in vocational educationgybeyond the establishment
of quality assurance unit both at the institutioleatel and relevant body or bodies that
oversee quality delivery systems. Quality enhancgmetually adapts to the application
of resources to practically see to the actualisatibquality assurance policies in order
to produce its effect on students. This is quitpenative because the students are the
reason for the existence of any academic institgtiand academic programmes are
actually designed to meet the learners’ need, derisg the fact that they are the ones
to form the workforce that will equally serve asvdrs in the realisation of societal
needs. The core mandate of TVET is training to gghose who enrol in it with
functional and modern work-related and businedisgkbkon, 2019).

Quality enhancement refers to the improvement ofcational quality brought
about through cycles of continuous improvementhstd it becomes the culture of the
educational institution. It is the implementatidage of quality assurance which refers
to policies, processes and actions through whidcditguof a system is developed and
maintained. It is at the quality enhancement l¢kat the involvement, application and
utilisation of resources come to play. Meanwhileeaa or phases of quality add to
produce a system with quality outputs at the endnyf programme. These include total
guality management which refers to a systematicragmh to the practice of
management within an institution and among indigidun the institution. On the part
of the institution, total quality management regsirchanges in the institutional
processes, and strategic priorities; and at thizighehl level, it requires changes in the
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beliefs, attitudes, and behaviours of individualerking within the institution and

considered as a philosophy and guiding principles drganisational management.
Integral to quality enhancement is continuous inaproent which refers to long-term
approach towards improvement that systematicalbkséo achieve small, incremental
changes in the organisational processes that edmhgrovements in efficiency and
quality. Quality improvement and its integral compat — continuous improvement
cannot be achieved without everybody handling nesibiity but leaving it for a

selected few. Quality enhancement is not only tesponsibility of everybody, it

functions with resources in diverse forms are eygdioand utilised optimally.

Quality assurance is viewed by Williams (2016) laes ¢ollections of policies,
procedures, systems and practices internal or redtdo the institution designed to
achieve, maintain and enhance quality. Quality r@sme can be both an internal and
external process. It is external in the senseitl@golves quality monitoring, evaluation
or review by relevant regulatory bodies. Qualitguaance ensures that an educational
institution and its academic programme attain dgetistandards. On the other hand,
quality enhancement is a process of augmentatiampifovement. This means that it
has two strands: first it is the ‘enhancement dividual learners; the augmentation or
improvement of learners’ attributes, knowledgelighiskills and potential.” Second, it
is ‘the improvement in the quality of an institutioor programme of study.’
Enhancement’ and ‘improvement’ are often used ah@ngeably, but can equally be
used with slight difference. Improvement is oftesed to refer to a process of bringing
an activity up to standard whereas enhancemenbastaraising to a higher degree,
intensifying or magnifying it.

Interestingly, most times quality enhancement isdudéts focus is on students’
learning. Therefore, quality enhancement can be as@n aspect of institutional quality
management that is designed to secure, in the xdootehe constraints within which
individual institutions operate, steady, reliabled adlemonstrable improvements in the
guality of learning opportunities. Therefore, qtyalenhancement is integral to quality
assurance.

Quality enhancement is needed if the lofty mandétecational education is to
be actualised, especially on the aspects of equipdergraduates with modern work-
related skills as it is the demand of industrieshim 2£' Century. Technical Vocational
Education and Training (TVET) is widely recognizas a vital driving force for the
socio-economic growth and technological developmanhations. In achieving the
goals and objectives of TVET in Nigeria, the qualitf the programme needs to be
improved and sustained (Ayonmike, Okwelle & Oke®@15). The authors conducted a
study which ascertained the challenges and impremersirategies of attaining quality

Academic Scholarship Journal, Volume 16 No 1, March, 2020-1 SSN 2141-3428 3



Academic Scholarship

TVET programmes in Nigerian tertiary institutiof®ur research questions were raised
to guide the study and four null hypotheses wesgeteat 0.05 level of significance
using z-test statistics. The survey research desag used and a total 160 registered
Nigerian Vocational Association (NVA) members peigated in the study. The
instrument of data collection was a questionnd@®QTVETQ) and data were collected
by the researchers. The study revealed the folipuactors as challenges of attaining
quality TVET programmes in Nigeria tertiary instiins: lack of required TVET
facilities, poor funding of TVET programmes; po@athing methods employed by
teachers; and poor assessment of TVET studentspemmmcy. Also, the study showed
that adequate funding; training and retraining ¥ET teachers; provision of required
TVET facilities; adequate internal and external esugsion; and public private
partnership are improvement strategies for qual¥eT programmes in Nigeria. Thus,
it was recommended that the government, stakelmldmlicy makers and TVET
providers in Nigeria should focus on TVET qualitysarance best practices that have
worked in countries around the world.

According to Akhuemonkhan and Raimi (2014), quabdssurance (QA) and
technical vocational education and training (TVEF¢ two widely discussed concepts
in specialised skill-focused education. Ineffectireabsence of QA has been identified
by policymakers as an inhibition to the realisataingoals of TVET. Therefore, in a
study, the impact of QA on TVET in Nigeria was exaed. This study becomes
imperative to provide a reliable assessment anglarel-based evidence on TVET in
Nigeria. The research method is quantitative, whilging on the survey strategy for
data collection. The key sample locations were Y@b#dege of Technology, Federal
College of Education (Technical), Lagos State Ralyhic and Federal Science &
Technical College, from which a sample size of $&0f and student respondents was
selected using purposive sampling technique. Themed questionnaires were analysed
electronically, and the findings systematicallygaeted using descriptive and inferential
statistics. The major finding from the survey iattlthe impact of TVET has not been
impressive because of ineffective QA at all lev&lse practical implication of the paper
is that for TVET to be impactful on technical pregs, employability and national
development there is need for the policymakersawu$ on critical areas such as
finance, access/participation, quality assuranakralevance of the programme to the
needs of the country.

The authors are of the views that to ensure quatity standards are maintained
different nations and TVET institutions (formal orformal) do have in place QA
mechanisms that suite their socio-economic and atlumal aspirations, citing the
United States of America which employs the accatidit systems as QA mechanism at
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regional, national and specialised levels for dffecmonitoring and coordination of
educational services. Also, the authors observaidAhstralia created a full-fledged QA
unit called Australian Universities Quality Agent&UQA) to ensure effective quality
control of educational services in tertiary ingtidns. Of course, Nigeria is not left out
as supervisory agencies to enforce quality assarantertiary institutions such as NUC,
NBTE, NCCE as well as relevant ministries and otigencies are established. Modern
work-related skills are emphasised by employers aral equally needed for self-
employment in the fast growing and competitive eton of the present era. These
skills are majorly soft skills. Soft skills are set skills, competencies, behaviours,
attitudes and personal qualities that enable peapleeffectively navigate their
environment, work well with others, perform welldaachieve their goals. These skills
are broadly applicable and complement other skilish as technical, vocational and
academic skills. Soft skills are also collection pérsonal, positive attributes and
competencies that enhance a person’s relationgitipperformance and value to the
market.

Communication skills are ranked high among skillmpmyers seek from
graduates. Communication skills are important tergane. They are how we give and
receive information, interact and convey our idaad opinions with those around us in
order to raise performance at work and business@maent.

Communication soft skills boost graduate’s perfarogbecause they help you
to extract clear expectations from your managethabyou can deliver excellent work.
To an employer, good communication skills are ets@ein fact employers consistently,
rank good communication skills at the top of tls &f potential employees. During an
interview, for example, employers are impressedabjob candidate who answers
guestions with more than word answer. He interviears be an indication to employers
of how the candidates or employers will interactrwsupervisors, co-workers, and
customers or resolve conflict when they arise. Comination skills are personal
attributes that makes a graduate more likely tem gaployment and be successful in
their chosen occupations present employers atéghenal and global economics tend to
recruit graduates with high communication softlskahd competencies.

Leadership skills are the strength s and abilitielviduals demonstrate that
help the oversee processes, guide initiatives aeer gsheir employees towards the
achievement of goals. One of the most frequentiytrored qualities that employers
seek in new employees or graduates relates torkafeskills.

An employee's problem-solving skill is observedvatk and determined during
job performance evaluation, with an employer takintp consideration components
such as quality of work, quantity of work, cooperaness/loyalty, resourcefulness and
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reliability, conduct, self-development/improvemesfforts and experience to analyse
each employee based on his or her merit.

Teamwork could enable the members of the team e laahigher level of
emotional security, self-confidence and the ability plan and decide with others
positively. Also, it helps in creating a healthynlw@nvironment with workable agendas,
creative activities, positive strategies and valu@s the other hand, the absence of
teamwork’s concepts and strategies can lead topaticunal failure, disappointment,
low morale and poor productivity which threaten thatity of the organization.
Employees who work in an organisation that do raehstrong concept of teamwork,
usually fail to deliver the expected results ancdtbieve the goals and visions of that
organization. Some of the soft skills needed forkptace are anger management,
teamwork, problem solving, communication skilladership and perseverance termed
as interpersonal skills, and flexibility and others

Meanwhile, this paper focuses on selected aspéagiality enhancement as
they relate to skill development among graduatesotional education. The aspects of
quality enhancement under investigation are: Spafformance appraisal; students’;
information and communication technology; and staff

Staff performance appraisal, an aspect of motivai® cardinal to quality
enhancement in vocational education. It therefoeams that motivation is ‘key’ to
quality enhancement (George, 2007) and; of coutde,appropriate to say that staff
performance appraisal is equally key to quality aaxdement. Staff performance
appraisal according to George is concerned withuatiag, improving and rewarding
the activities of staff in the institution aimed @eating high-performance climate. In
George’s view, good performance in organisationalldfinds find it motivating both to
hear what they are doing as well as to learn hay tan improve staff members who
are committed to the success of the organisation.

Notably, George explained that such performanceraegad process should
begin with the mission, goals, and individual stafie expectations. Interestingly, the
mission and goals of vocational education revolveuad skill development among
learners. A cursory review of the meaning of spefifformance appraisal further reveals
the importance of evaluation. Again, evaluatioelftss capable of addressing measures
of achievement as to what extent the goals of vocalt education have been met. This
answers the question, why?

It further implies that performance appraisal regsiiactions. George (2007) listed such
action as follows:

1. Defining staff performance expectations

2. Communicating expectations with staff
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3. Creating a motivating environment using visionagdership

4. Coaching employees before and after assessmenngmve strong and weak
performance

Assessing performance (both achievement of goaldbahaviours used to get there)
Confronting poor performance

Reinforcing good performance

Modelling behaviours for staff to emulate

©NOo O

Another important aspect of quality enhancemerstuslents’ participation. In
vocational education, it is sure bait to get stuslenterest in their learning heightened
by giving them the opportunity to participate inettadministrative process. The
paradigm shift from emphasis on table-to-table adstiation to participatory
administration gives students opportunity to bet mdradministrative process. Thus,
Bajpai and Arasu (2007: 2) observed, “teacherssaakkeholders offering higher quality
educational service alone cannot sustain qualiither, active participation and
cooperation of students is essential.” Therefdre,ibvolvement of students in quality
processes is essential to maximise effectivenedseahance quality. The involvement
of students in the administrative and evaluatiorvaxfational education can to a large
extent ensure quality assurance and enhancementg;hthe need to have students’
representatives in the institutional governing lsdipolicy committees, faculty and
departmental committees.

Membership of such bodies and committees shouldusbtbe a formality but
extended to participation in meetings as well asgallowed the freedom to lend their
voices. Agboola, and Olajide (2015) in a studynaeixed the influence of students’
feedback on the quality of the teaching of scigeeehing in four Nigerian Universities:
Obafemi Awolowo University lle-Ife, University ofbhdan, Ibadan, Osun State
University, Osogbo and Lead City University, Ibaddinis was aimed at improving
students’ academic performance in the scienceptfiises. The study adopted a survey
research design. The population for the study stewsiof 346 students in the Faculty of
Science and Science Education and in cognate courdbe universities. The students
were selected using purposive sampling techniqud0Atem questionnaire, each with
likert type response format titled “Questionnaire Influence of Students Feedback on
Quality of Science Teaching” (OISFQST) was admerist. Data obtained were
analyzed using simple percentages, t-test and ayeAmnalysis of Variance (ANOVA).
The results showed that there was no significafiferdince between gender on
perception of students feedback on the qualityc@ree teaching (t = 0.4959 > 0.05).
The results also showed that there was no signifiddéference between institution and
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the importance of students’ feedback on the qualitycience teaching (F= 9.01>2.63).
The results further showed that there was no sagmit difference between institution
on the effect of feedback on the quality of scieteaching (F 32.97>2.63). The study
concluded that feedback by students is criticajagod teaching and could bring about
improvements to the faculty members and to thearsity at large.

This study is linked to involvement of studentsappraising staff performance
and other resources in vocational education. Feddipastudents on the performance of
the vocational education system is therefore ataldg quality enhancement and
improvement.

Information and communication technology (ICT) rether important tool for
guality enhancement. Its application and utiligaiio vocational education is not a thing
to be negotiated for as skill development amonglesits in vocational education
without the acquisition of ICT skills is to say tleast, making such graduates irrelevant
in the contemporary society. Through a gradual gsec development has been
transitional and in eras beginning from the ageyl@ma of house-hold to agrarian
economy; agrarian to industrial age; and industrigdb information
technology/information and communication technologge. The present era is
characterised with extensive use of Internet-bassinmunication, integrating
computation, telecommunication and broadcastingthia light of the present era,
otherwise known as knowledge economy, quality ecéament in vocational education
thrives with infusion, integration, and applicaticand of course, utilisation of
information and communication technology. Intereglj too, the old economy that was
characterised with production of goods is seemibglyg interrupted with a knowledge
economy (Okon, 2019).

The grandiloguent slogan in vocation, “skill deyatwent for self-reliance” can
become a paradox if vocational education staffsademics and non-academics),
especially academic staff is not on hand to drivality enhancement. Thus, Pathak
(2007: 34) remarked, “teachers are catalysts irditguenhancement.” The success of
vocational education in promoting skill developmantong graduates cannot be without
commitment of staff. Thus, Pathak declared thatlestpn of information through
information technology revolution may turn to béane if it is not augmented by the
sagacity, wisdom and experience of a committed hieracSimilarly, the goals of
vocational education as lofty as it is; and theelest which other quality enhancement
mechanisms may be put in place, the actual quadihancement as may be expressed in
skill development and competence of vocational atioe graduates cannot be achieved
with the services of qualified, committed and eigrere staff.
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It is equally worthy of note that experience oftlgers in vocational education
should be backed by innovations and creativityrimgpession. A lecturer may claim to
have spent a good number of years, hence; clairtondpe experienced but the
experience may be one year repeated in those nupfbyears. For instance, one year
experience repeated in thirty years. This may tlet las it is stated here but a further
illustration would add to the weighty nature ofstticenario. Typical example is the
dogmatic attachment to the traditional method atléng in vocational education where
the use of lecture method augmented by textbodkaiure note as reference material
where a lecturer developed or would have develdpedrery first year of handling the
course and in subsequent years is still adaptifoyniration from that particular text to
give students. Sometimes, the course is reallodatadother faculty member (academic
staff) yet same text book is used and recommenadedtfidents year after year. If this
has been the case for this vocational educatiorseopi is one year experience repeated
twenty years. Thus, Pathak, p. 37 remarked, “eheramay profess to hold fifteen years’
experience, but this experience is means nothiitgisfone year’s experience repeated
fifteen times.”

The mechanisms of quality enhancement decipheredeafre in exhaustive.
However, the four highlighted: Staff performanceragisal; students’; information and
communication technology; and staff are very aitiin driving quality of skills
acquired or that should be acquired by vocatiodalcation graduates. Unfortunately,
these mechanisms seem to be ignored. Consequaatlg, attention seem to be paid on
the policy (either quality assurance and the eistainent of quality unit) at different
levels and bodies in charge of quality assurancthéodetriment the drive to engage
everybody and relevant resources at the departinaval that directly shapes the
course of vocational education delivery in vieweffectively exposing students to skill
development. The foregoing constitutes seriousaséthn skill development among
vocational education students and a further setbatke achievement of the goals of
vocational education thus, constituting a majoibfmm which this study addresses.

The study therefore achieved four specific objadivTo determine the relationship

between:

1. Staff performance appraisal and the developmentofiern work-related skills
among undergraduates in vocational education iwvésgity of Calabar.

2. Students’ participation and the development of modeork-related skills among
undergraduates in vocational education in UniveiitCalabar.

3. Information and communication technology and theettgpment of modern work-
related skills among undergraduates in vocatiorducation in University of
Calabar.
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4. Staff and the development of modern work-relatdtissamong undergraduates in
vocational education in University of Calabar.

The study sought answers to the following reseguastions:

1. What is the nature of relationship between stafffqgmance appraisal and the
development of modern work-related skills amongergthduates in vocational
education in University of Calabar?

2. What is the nature of relationship between studeptticipation and the
development of modern work-related skills amongergthduates in vocational
education in University of Calabar?

3. What is the nature of relationship between infdioma and communication
technology and the development of modern work-edlatskills among
undergraduates in vocational education in UniveiitCalabar?

4. What is the nature of relationship between staff #re development of modern
work-related skills among undergraduates in voaoati@ducation in University of
Calabar?

The study tested only a null hypothesis:

HO There is no significant relationship between liggiaenhancement and the
development of modern work-related skills amongeargthduates in vocational
education in University of Calabar

Resear ch methods

The expos facto research design was used in thiy gtstified by the fact that
guality enhancement mechanisms is expected to lhese put in place or already exist
since it is part of the requirement for mountingatonal education programme in any
institution and in the University of Calabar, vdoatl education is not a new
programme. Besides, academic programmes in thertdega Agricultural Education,
Business Education and Home Economics have beeerierping accreditation and
monitoring; except Home Economics that has beeresassl but soon to face
accreditation.

The study was conducted in Calabar using Univeddit@alabar. The choice of
this area is to provide the basis for expandingsterch to a wider area of the study in
subsequent researches. The University of Calabaitusted in the historic city of
Calabar, the Cross River State capital, a positidras retained from pre-independent
Nigeria which it served as the first capital biyefiuring the then Protectorate of
Southern Nigeria. Calabar was also the capitahefdefunct South-eastern Nigeria and
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the old Cross River State until 1987 when Akwa Ib8tate was carved out. It is the last
flank of South-south Nigeria situated along thesta# Atlantic Ocean southerly, and
surrounded by nearest Odukpani and Akpabuyo Looale@®ment areas to the North
and East and Calabar River that stretches westwatsl bank by Akwa Ibom State.

Population of the study comprised 32 lecturers, sghoank ranges from
assistant lecturer to professor and 168 final yhadents of vocational education in the
2019/2020 academic session bringing the total @djoul to 200. The decision to use
final year students is based on their levels; lpaiiered almost all courses required by
them and with few months to graduates into theualowarkets.

The stratified random sampling technique was usedetect the sample size
since vocational education has three componenteatiadprogrammes, thus forming
three strata on which the sample size was selettedsample size was 132, comprising
21 lecturers and 111 final year vocational educasitudents. The strategy adopted for
the selection was based on a Krejccie and Morga®7Q)l Table of Sample
Determination.

Questionnaire tagged “quality enhancement mechanismwocational education
and the development of modern work-related skijsherated data for the study. The
guestionnaire comprised 50 items rated in a foumtmrale. The questionnaire was duly
validated and the reliability coefficient determilh@ he questionnaire was administered
on both vocational education lecturers and students

The four research questions were answered usinghtesi mean based on item-
by-item while the only null hypothesis was testegsing Simple Linear Regression
analysis. Answers to the four research questionimserpreted as follows:

Very low (positive) relationship (VLR) = .01 -1.4

Low (positive) relationship (LR) =15-24
High (positive) relationship (HR) =25-34
Very high (positive) relationship H3:-4

N/B: any negative value indicate negative (-veatiehship

Results
Research question one

What is the nature of relationship between staffggmance appraisal and the
development of modern work-related skills among exgthduates in vocational
education in University of Calabar?
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Table 1: Item-by-item analysis of the nature efationship between staff
performance appraisal and the development of modawark-related skills among
undergraduates in vocational education in Unive&itCalabar

S/N Item Weighted Mean Reknar

1. Performance appraisal requires actions on Defisiaff performance

expectations 3.01 RH
2. Performance appraisal requires actions on comratingcexpectations

with staff 243 LR
3. Performance appraisal requires actions on creatimgtivating

environment using visionary leadership 2.76 HR
4. Performance appraisal requires actions on coachimgoyees before and

after assessment to improve strong and wegkrmance 29 HR
5. Performance appraisal requires actions on asseseif@gymance on achievement

of goals Performance appraisal requires astim behaviours used to achieve

goals 2.76 HR
6. Performance appraisal requires actions on confrgmgoor performance 2.76 HR
7. Performance appraisal requires actions on reinfgrgpod performance 2.62 HR
8. Performance appraisal requires actions on moddbetviours for
staff to emulate 2.57 HR
Average 2.73 HR

Result presented in Table 1 shows item-by-item yaiglof the nature of
relationship between staff performance appraisdltha development of modern work-
related skills among undergraduates in vocatiodailcation in University of Calabar
using weighted mean. All items indicate positiveatienship. Again, out of the eight
items, only one shows a low relationship and thet hégh relationship between staff
performance appraisal and the development of modaasrk-related skills among
undergraduates in vocational education in Universft Calabar. Meanwhile the entire
items indicate that the nature of relationship leevstaff performance appraisal and the
development of modern work-related skills amongatimnal education undergraduates
in University of Calabar is high and positive wittweighted mean of 2.73.

Resear ch question two

What is the nature of relationship between studepasticipation and the
development of modern work-related skills among ergthduates in vocational
education in University of Calabar?

Table 2: ltem-by-item analysis of the nature oftienship between students’
participation and the development of modern wotktesl skills among undergraduates
in vocational education in University of Calabar

S/N Item Weighted Mean  niRek
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9. Students’ participation is implemented in vocagibeducation 2.52 HR
10. Students’ participation is sure bait to get studenterest in their learning 2.9 HR
11. Students participate in the administrative procésscational education .52 HR
12. Students’ participation is a paradigm shift frompdrasis on table-to-table

administration to participatory administration 2.38 LR
13. Active participation and cooperation of studenésisential to the achievement

of goals of TVET 2.48 LR
14. Involvement of students in quality processes iemsal to maximise effectiveness 72.5 HR
15. Involvement of students in enhances quality 2.62 HR
16. The involvement of students in the administratioaure quality enhancement 2.43 LR
17. Feedback by students on the performance of theiivoeh education is

quality enhancement 2.29 LR

Average 2.52 HR

Result presented in Table 2 shows item-by-item yaiglof the nature of
relationship between students’ participation and tevelopment of modern work-
related skills among undergraduates in vocatiodaication in University of Calabar
using weighted mean. All items indicate positivéatienship. Again, out of the nine
items, four shows a low relationship while five sh@ high relationship between
students’ participation and modern work-relatedllskamong undergraduates in
vocational education in University of Calabar. Mehile, the nature of relationship
between students’ participation and the developnwénmodern work-related skills
among vocational education undergraduates in Usityerof Calabar is high and
positive with a weighted mean of 2.52.

Resear ch question three

What is the nature of relationship between inforamatand communication
technology and the development of modern work-eelakills among undergraduates in
vocational education in University of Calabar?

Table 3: Item-by-item analysis of the nature o&tienship between ICT and the
development of modern work-related skills among ergthduates in vocational
education in University of Calabar

SIN Item Weigd Mean Remark
18. Information and communication technology (ICT) isimportant tool for
quality enhancement 2.14 LR
19. Application of ICT skills makes graduates relevaritie contemporary society 2.19 LR
20. Vocational education in the present era makes sixtenuse of Internet-based
communication 2.71 HR
21. ICT is integrated in vocational education delivery 2.52 HR
22. Vocational education is adequately equipped withgater systems 2.43 LR
23. The level of utilisation of Internet in vocatioreducation is high 2.5 HR
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24. Access to computer laboratory is liberal 2.52 HR
25. Computer laboratory in vocational education is adéejy equipped with technical staff 2.57 HR
Average 2.46 LR

Result presented in Table 3 shows item-by-item yaimlof the nature of
relationship between ICT and the development of enodvork-related skills among
undergraduates in vocational education in UniversitCalabarusing weighted mean.
All items indicate positive relationship. Again,toof the eight items measured, three
shows a low relationship while five show a highatiglnship between ICT and modern
work-related skills among undergraduates in vocatioeducation in University of
Calabar. Meanwhile, the nature of relationship leetw ICT and the development of
modern work-related skills among vocational edwratindergraduates in University of
Calabar is low and positive with a weighted meaB.46.

Resear ch question four

What is the nature of relationship between staff e development of modern
work-related skills among undergraduates in vocatioeducation in University of
Calabar?

Table 4: ltem-by-item analysis of the nature oftienship between staff and
the development of modern work-related skills amamglergraduates in vocational
education in University of Calabar

SIN Item Weighted Mean Remark
26.  Staff mix in vocational education is appropriate 2.38 LR
27.  Academic staff mix process in vocational is Appiafg 2.57 HR
28. Academic staff members of vocational educationararitted 2.48 LR
29. Academic staff members are committed to the achiewe of the goals of

vocational education 248 LR
30. Staff members of vocational education are Expeddnc 2.43 LR
31. Vocational education is administered by staff viithovations 2.48 LR
32. Vocational education staff members display ahigkllef creativity 2.48 LR
33. Vocational education staff members are versed seitkarch skills 2.43 LR
34. Vocational education staff members are committe@gular research

and publications 2.33 LR

Average 245 LR

Result presented in Table 4 shows item-by-item yaiglof the nature of
relationship between staff and the development oflemn work-related skills among
undergraduates in vocational education in UniversitCalabarusing weighted mean.
All items indicate positive relationship. Again,toof the nine items measured, eight
show a low relationship while only one shows a higlationship between staff and

Academic Scholarship Journal, Volume 16 No 1, March, 2020-1 SSN 2141-3428 14



Dr. Edet E. Okon and Dr. Mary A. lyam

modern work-related skills among undergraduatesaational education in University

of Calabar. Meanwhile, the nature of relationstepaeen staff and the development of

modern work-related skills among vocational edweatindergraduates in University of

Calabar is low and positive with a weighted meaf.db.

Statement of Hypothesis

HO There is no significant relationship between dwaknhancement and the
development of modern work-related skills amongergthduates in vocational
education in University of Calabar

Table 5: Result of Linear regression analysis ofsmgnificant relationship between
guality enhancement and the development of moderk-velated skills among
undergraduates in vocational education in UniveitCalabar

Variable SE R ’R

Quality Enhancement 2.1441593 .351

Model Sum of Squares df Mean Square F Significant Level
Regression (X) 323.572 1 323572 70.38 .05

Residual (Y) 597.671 130 4.597
Total 921.242 131

N = 132; Critical F = 3.94; Adjusted R Square =634

Table 5 indicates no significant relationship besweuality enhancement and
the development of modern work-related skills amamglergraduates in vocational
education in University of Calabar. The calculaterhtio of 70.38 is by far greater than
the critical F-ratio of 3.94. The null hypothesi$here is no significant relationship
between quality enhancement and the developmenbdérn work-related skills among
undergraduates in vocational education in Universit Calabar” is rejected and the
alternate hypothesis stated. This means that gignif relationship exists between
quality enhancement and the development of modeonk-velated skills among
undergraduates in vocational education in UniveitCalabar.

Major Findings/Discussion
Major findings arising from this study based onvems to the four research
guestions and test of the only null hypothesisaaréollows:
Findings based on research questions
1. The nature of relationship between performance aggr and the development of
modern work-related skills among vocational edwsatiundergraduates in
University of Calabar is high and positive.
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2. The nature of relationship between students’ pgpgton and the development of
modern work-related skills among vocational edweratiundergraduates in
University of Calabar is high and positive.

3. The nature of relationship between ICT and the ldgveent of modern work-
related skills among vocational education undenggiek in University of Calabar is
low and positive.

4. The nature of relationship between staff and theeldpment of modern work-
related skills among vocational education undenggéek in University of Calabar is
low and positive.

Finding based on test of the only null hypothesidigate that significant
relationship exists between quality enhancementtia@dievelopment of modern work-
related skills among undergraduates in vocatiodatation in University of Calabar.

The revelation based on the finding that signiftcahationship exists between
qguality enhancement and the development of modeonk-velated skills among
undergraduates in vocational education has addedxisting opinion of other authors.
For instance, Akhuemonkhan and Raimi (2014) hatieeaeported from a study
carried out on quality assurance (QA) and technrcahtional education and training
(TVET) noting that for TVET to be impactful on tatbal progress, employability and
national development there is need for the polidsgmato focus on critical areas such
as finance, access/participation, quality assuranderelevance of the programme to the
needs of the country.

The authors are of the views that as different onati have their TVET
institutions put in place QA mechanisms that sthitgr socio-economic and educational
aspirations, citing the United States of Americaclhtemploys the accreditation systems
as QA mechanism at regional, national and speethlisvels for effective monitoring
and coordination of educational services, Nigehiausd follow suit. This is because the
findings from the study the authors conducted vmetampressive.

The findings from the present study that significaatationship exists between
quality enhancement and modern work-related skidlmong undergraduates in
vocational education is an indication that quatibhancement should be held optimally
in vocational education. Therefore, quality enhamet mechanisms reviewed in this
study — performance appraisal, students’ partiopatlCT and staff, and of course,
others that would be considered in subsequentndssashould be put in place as these
are the indices for determining success of vocatieducation.
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Conclusion

Based on the findings made in this study, it is chetled that quality
enhancement is a major determinant of the levekidf competence among vocational
education graduates for employability and sustdiitvabn the modern work-related
environment.

Recommendations

Based on the conclusion drawn, it is recommendedt #takeholders in
vocational education should work collaborativelyetosure that performance appraisal,
students’ participation, ICT and staff are effeelwvchannelled as quality enhancement
to ensure that vocational education graduates ragaped for the modern work-related
environment.
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