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Abstract

This study investigates the relationship between secondary
school students' self-concept and their academic achievement
in  Financial Accounting. Four research questions were answered
and four hypotheses were tested. A survey research design was
employed in the study. The population of the study comprised
250 SS2 students offering Financial Accounting in the 14 public
secondary schools in Uyo Education Zone. All of them were used for
the study. Self-concept Questionnaire (SCQ) and Financial
Accounting Achievement Test (FAAT) were used to collect the data.
The data collected were analyzed using Pearson's Product
Moment Correlation Analysis. It was found that students' academic
achievement is significantly related with their social self-concept. It
was also found that academic achievement of students' is
significantly related with academic self-concept.  Family self-
concept was also found to have significant relationship with
the academic achievement of students’. It was recommended
that: (1) teachers and parents should provide an
atmosphere that will build students' self-esteem and make them feel
loved. (2) Students should do well in school in order to have a
positive self-concept about their academic work.
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Of late, there have been complaints from almost all quarters of the Nigerian
society that the standard of education has fallen. Students' performance in Senior
School Certificate Examinations (SSCE) administered by West African Examination
Council and even in the ones administered by the recently established National
Examination Council (NECO) continues to deteriorate from year to year, particularly in
the science, technology and vocational related subjects. This situation does not favour
Nigeria's move towards developing scientific and technological culture. Oftentimes,
teachers are blamed for the poor performance of students at examinations. Little or
no consideration is given to the fact that a student's conception of himself in any
subject can affect his achievement in the subject (Akubuiro & Joshua, 2004). Learning is
universally accepted as a change in behaviour, and self-concept plays a predominant
role, in determining learning and behaviour.

Craven and March (1996) had suggested that academic success tends to
reinforce  subsequent self perceptions of academic capabilities; and gains in
academic achievement were unlikely to last unless there were also changes in self-
concept. Emphasizing the importance of self-concept for academic achievement, Dembo
(1994) noted that educators have become increasingly aware of the effect which an
individual's self-concept could have on classroom behaviour and achievement,
and that students’ problems in school could be attributed to lack of positive self-
concept.

However, Brogan (1998) in a review of early research on self-concept reported
that the students' level of achievement might be related to the perceptions they had of
themselves as learners. He also pointed out that how learners feel about their abilities
may influence their academic performance. For example, students who have high self-
concepts tend to experience higher academic achievement than their counterparts
with low self-concept. Hamacheck (1995) subscribed to this view when he said that
academic achievement may not simply be an expression of students' ability but also of
the self-concept which when positive, helps them feel confident and able, but when
negative causes them to feel hesitant and uncertain.

Biehler and Snowman (1997) defined self-concept as ideas individuals have
about themselves and the value they place on their behavior. Myburgh, Grobler and
Niehaus (1999) also defined self-concept as the totality of a complex, organized, and
dynamic system of learned beliefs, attributes and opinions that each person holds to
be true about his/her personal existence. Kobal-Palcic and Musek (1996) and Bielher
and Snowman (1997) elaborated on the multidimensional and complex nature of self-
concept when they said that self-concept has many different areas such as the general,
the academic and the non academic self-concepts. Moonie, Pensley, Stretch and Price
(2004), defined self-concept as the way one feels about himself, and that a simple way of
understanding self-concept is to see oneself as having four selves; physical, intellectual,
emotional and social. According to Mwamwenda (1995), self-concept is a person's
way of perceiving himself/herself, which may be either positive or negative as a result
of self evaluation.

Hamacheck (1995) viewed self-concept as an overall feeling about the self
which provides some unity to the various subsystems and that self concept is basic
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concept. The author went further to divide self-concept into three basic dimensions
such as: the self seen by other, the self seen by the person himself, and the ideal self.
The first dimension reflects in the statement such as "You see me as confident.
You see me as attractive”. It is generally accepted that self concept is the
product of experiences in the environment. Thus there is a relationship between
past experience and objective reality that if others have seen a student in the school as
competent in financial accounting or mathematics, the students will behave thus. The
second dimension reflects such statements as "I am kind". "l am inadequate".
Obviously such feelings and beliefs have great impact upon what an individual does.
The third dimension is the ideal self. This refers to the type of person one would
like to become. Aspirations, goals and even dreams are reflected through self
concept. The ideal self could be reflected in such a statement as "I want to become a
teacher or an accountant”. The ideal self is important in establishing life direction.
Obviously goals that are too distant or never accomplished are
disappointment  and disillusionment and breed unhealthy self-concept.

According to Niemivirta (1999), the ultimate goal of a school is to transform its
students by providing knowledge and skills and by building character and instilling
virtue. The main goals of teachers is therefore to obtain maximum achievement from
each student. At the end of each academic year, it is the students' academic achievement
that will determine whether they will progress to the next level or not. Investigation
into predictors of academic achievement among Financial Accounting Students in
secondary schools shows that the decisions teachers make in structuring lessons can
influence students self concept (Carson, 1990; Johnson & Johnson, 1997). Bajah (1993)
notes that most business teachers know that teaching is most effective when individual
differences in students are considered important, since these differences influence the
ways in which the individual learns and performs.

Statement of the Problem

Nigerian Educational System has experienced a decline in the students'
performance in financial accounting in the past few years. The decline has been
attributed to lack of in-depth understanding of the subject, inability to transfer figures
accurately from the questions to the answer booklets, lack of understanding of the
principle of double entry and inability to express themselves in a language that is
comprehensible (WAEC Chief Examiners' Report, 2002).

Mwamwenda (1995) made two points to emphasize the importance of
self-concept in academic achievement. Firstly, educators generally believe that an
understanding of self-concept and what it involves is essential, if education is to
achieve its ultimate goal of developing the human's fullest possible potentials.
Secondly an awareness of the role that self-concept plays in human behaviour and
development will enable educators to deliberately introduce self-concept growth as an
integral part of whatever they do in their interactions with students.

319



International Journal of Research Development

The problem of this study is to ascertain how academic, family and social
self-concepts affect the academic performance of Financial Accounting students in
Uyo Education Zone. Though some studies have been carried out to investigate
students self concept and their academic achievement in other areas, it appears that
the investigation between students self concept and their academic achievement in
financial accounting is yet to be explored. It is this gap that gave the impetus for
the present study.

Purpose of the Study

The purpose of the study was to assess the relationship between
secondary school students' self-concept and their academic achievement in
Financial Accounting in Uyo Education Zone. The specific objectives of the study
were as follows:-

1 To determine the relationship between social self-concept and
students' academic achievement in Financial Accounting.
2 To determine the relationship between academic self-concept
and students' academic achievement in Financial Accounting.
3. To determine the relationship between family self-concept and students'

academic achievement in Financial Accounting

Research Questions
This study answered the following research questions:
1. What is the relationship between social self-concept and students'
academic achievement in Financial Accounting?
2. What is the relationship between academic self-concept and students'
academic achievement in Financial Accounting?
3.  What is the relationship between family self-concept and students'
academic achievement in Financial Accounting?

Review of Related Literature

In the academic domain, achievement is regarded as a performance that
leads to progress of the students at school (Niemivirta, 1999). Achievement
here can be described as the successful completion of tasks and test by the
students as are expected frcm them in the school programme. The students'
successful completion of tasks and test imply that academic To
determine the relationship between family self-concept and students' academic
achievement in Financial Accounting

Research Questions
This study answered the following research questions:

1. What is the relationship between social self-concept and students'
academic achievement in Financial Accounting?
2. What is the relationship between academic self-concept and students'

academic achievement in Financial Accounting?
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3. What is the relationship between family self-concept and students'
academic achievement in Financial Accounting?

Review of Related Literature

In the academic domain, achievement is regarded as a performance that
leads to progress of the students at school (Niemivirta, 1999). Achievement
here can be described as the successful completion of tasks and test by the
students as are expected frcm them in the school programme. The students’
successful completion of tasks and test imply that academic performance
is in "agreement” with the students' intellectual abilities (Niemivirta, 1999).

Bandura (1997) stated that one's self-efficacy is one of the best predictions of
successful achievement. He also went ahead to opine that one's mastery experiences
related to success is the major influence on one's self efficacy. As self efficacy and
self esteem are both constructed by one's conscious reflections, it would appear that
educators and parents should provide experiences that student can master rather than
attempting to boost self-esteem directed through other means.

Hamacheck (1995) following a review of students self-concept literature came to
the conclusion that a relationship exist between students self concept and academic
achievement and that the relationship is reciprocal, with each variable affecting the
other. Consequently, students have to do well in school in order to have a positive self
concept about their academic abilities.

The child's first place of contact with the world is the family. The child, as a
result acquires initial education and socialization from parents and other significant
persons in the family. The parents are the child's first teacher. In the African setting,
the responsibility for raising a child is collective one, when parents are involved in the
education of their children, children tend to model the parents attitude and
actions. Family exerts profound influence on every aspect of a child's life.

Hamacheck (1995) after reviewing self-concept literature came to the conclusion that
students whose parents are involved and supportive and who set reasonable and
researchable expectations have position self-concept. Shaffer (1996) also claimed that
parents who encourage achievement and who respond warmly to successes are likely
to raise mastery-oriented children who enjoy challenges. This can be explained by
the fact that parental relationships have been found to correlate significantly and
positively with the formation of self concept. In addition, parental gender
stereotypical attitude and beliefs, such as boys should prepare for male roles as
family breadwinners while girls have to do domestic chores, influences self
concepts and academic achievement. For example boys have been said to be
under greater parental pressure to succeed than girls (Hay, Ashman & Van-
Kraayenoord, 1998).

According to Myburgh, Grobler and Niehaus (1999), the social self refers to
the learner's perception of themselves in a social context. A positive social self-
concept is associated with a higher level of academic achievement. Hay, Ashman
and Van-Kraayenoord (1998) postulated that the social environment is a significant
agent that influences the self-concept. On the other hand, students who become
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discouraged in the face of social challenges tend to have low expectations of
future success as well as self worth (Wiest, Wong & Kreil, 1998).

Humans are often loyal to those who show an understanding of their
shortcomings, appreciation of their strengths and approval of their unique talents
and abilities. Therefore, educators who love students and appreciate their efforts
and performance are likely to encourage positive behaviour and enhance their
abilities and performance, while detachment and disinterest weaken social and
personal bonds leading to poor performance. Behaviours such as classroom
participation and prosocial behaviour have been examined as mediators of the
association between classroom social experience and learning and performance (Buhs &
Ladd, 2001).

Suls, Martin and Wheeler (2000) tested the hypothesis that social
acceptance in the classroom is indirectly associated with future academic achievement
through its impact on an elementary school age, child's self concept and
psychological well-being. They found that there is a correlation between student's
social acceptance in the classroom and academic achievement. Wentzel (1996)
opines that school age children's views about themselves are formed in part from their
relationship with others. Children who are isolated from their peers may come to
think about themselves in negative beliefs about their core self worth (Graham &
Juvonem, 1998). Children who lack acceptance from peers may be excluded from
group activities and harbour negative attitude about school. Consequently, such
children may lack motivation and confidence and disengage from classroom
activities. These socially maladjusted children may form a poor academic self-
concept that adversely affects their performance.

Generally academic self-concept describes how good students are in overall
subjects such as Mathematics, Accounting, and Science. It is moderately related to
overall academic success. While subject-related self-concept describes how good
students are in specific subjects. It is highly correlated to student's success in the
relevant content area. In an investigation of the relative importance of general self
concept and self concept in academic ability, Mboya (1989) concluded that the general
self concept and academic self concept correlate positively with academic success.

Reviews of self concept research by Hamacheck (1995) confirmed the
relationship in terms of direction and strength. Hamacheck further pointed out
that students who have high academic self concept tend to persevere in doing
difficult tasks because they have confidence in their abilities to accomplish.
Consequently, students are prepared to invest time, money and effort to complete
challenging tasks successfully. On the other hand, their counterparts are often less
confident and less motivated to persevere at a task when they know that the chances
of success are minimal.

Thus, success at a task will promote more positive academic self
concepts and more success while failure decreases it.
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Research Method

The population of SS2 accounting students in Uyo Education Zone is 250,
in the 14 public schools. The sample size of the study comprises the 250 SS2
Accounting students. The sampling technique for the study was the purposive
sampling techniques. This technique was used to select only subjects who offer
accounting in the 14 public secondary schools in Uyo Education Zone.

The instruments which were developed by the researcher were used for
gathering the data. The instruments are Self-Concept Questionnaire (SCQ) and
Financial Accounting Achievement Test (FAAT). The Self-Concept Questionnaire
(SCQ) was made up of two (2) sections - A and B. section A. which consisted of
demographic information of the respondents such as name of the school, gender,
age and parental education. Section B was made up of 30 items constructed using a
four point scale to obtain information on self-concept, academic self-concept and
family self-concept Financial Accounting Achievement Test (FAAT) instrument was
made up of 25 items constructed using multiple choice questions drawn to cover
manufacturing, trading, profit and loss accounts.

The face validation of the instruments was done by three experts in
cognate discipline. For proof of the reliability of the research instruments, a test-
retest reliability was conducted with the use of 40 accounting students randomly
selected from 4 secondary schools in Ibesikpo Asutan Local Education Committee
(LEC). The result obtained from this study was subjected to the reliability test. These
values are remarkably high and are in agreement with the opinion of some experts
who states that the reliability coefficient of 0.5 will suffice at the early stage of
investigation (Onwioduokit, 2000).

The data obtained from the achievement test and the self-concept
questionnaire were analyzed using Mean and Pearson's Product Moment Correlation
Analysis (PPMCA).

Results
Research Question One

What is the relationship between social self-concept and students'
academic achievement in Financial Accounting?

Table 1: Relationship Between Social Self-concept and Students’ Academic
Achievement in Financial Accounting.

Variables N  Sum of Scores Mean R-Value
Social Self-Concept (X) 250 7584 30.34
0.0804
Academic Achievement 250 10876 43.504
)

A Low levels of Social Self-concept and Academic Achievement of Students
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Table 1 presents the mean score of students' self-concept as 30.34 (l.e. low
self-concept). It also indicates that the students’ academic achievement
(43.504) is low. Finally, the r-value of 0.0804 signifies that there is a positive
relationship between self-concept and academic performance of students in
Financial Accounting.

Research Question Two
What is the relationship between academic self-concept and students'
academic achievement in Financial Accounting?

Table 2: Relationship between Academic Self-concept and Students’
Academic Achievement in Financial Accounting.

Variables N Sum of Scores  Mean R-Value
Academic  Self-Concept 250 7171 28.68
)
0774
Academic Achievement 250 10876 43504
(Y)

Table 2 presents the mean score of academic self-concept as 28.68 lie low self-
concepts. It also indicates that the students’ academic achievement is low. The r-
value of 0.774 signifies that there is a positive relation between the variables.

Research Question Three
What is the relationship between the family self-concept and students'
academic achievement in Financial Accounting?

Table 3; Relationship Between Family Self-concept and Students’ Academic
Achievement in Financial Accounting.

Variables N  Sumof Scores Mean R-Value
Family Self-Concept (X) 250 6996 2798

0.746
Academic  Achievement 250 10876 43504
Y)

A Low levels of family Self-concept and academic achievement of Students
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Table 3 presents the mean score of family self-concept as 27.89 (i.e low family
self-concept). It also indicated that the student academic achievement 43.504 was low.
The r-value of 0.746 signifies that there is a positive relationship between family self-
concept and academic achievement of students in Financial Accounting.

Findings of the Study
Based on the data analyses, the following findings were made:

1 The Social self-concept, academic self-concept, family self-concept and
academic achievement of students' in Financial Accounting are low.
2 There is a positive relationship between social self-concept and
academic achievement of students in Financial Accounting
3 There is a positive relationship between academic self-concept
and academic achievement of students' in Financial Accounting.
4 There is a positive relationship between family self-concept

and academic achievement in Financial Accounting.

Discussion of the Findings

This result signifies that the social self-concept has relates positively with the
academic achievement of student in Financial Accounting. The level of social self-
concept of the students (30, 34) and the academic performance of the student (43.504)
were observed to be low. This means the lower the social self-concept of students the
lower the level of academic achievement. These authors also comments that
student who become discouraged in the face of social challenges tend to have
expectations of future success as well as self worth. Wentzel (1998) also affirms
that social factors can affect a student's academic environment. He also
suggested that the conception an individual forms of himself is usually
acquired through socialization.

The levels of academic self-concept (28.68) and academic achievement
of students (43,504) were observed to be low. This means that the lower the
academic self-concept of students the lower their level of academic achievement.
This result is in agreement with the opinion of Mboya (1989) who states that the
general self-concept and academic self-concept correlated positively with
academic performance.

In Table 3 the levels of family self-concept of students (27.98) and
academic achievement (43.504) were observed to be low. This result therefore,
means the lower the family self-concept the lower the academic achievement
of students. This result is in agreement with the opinion of Covington (1992)
who suggested that students from poor family do not perform well in

school, this may be as a result of inadequate reading materials while student
from a wealthy family do perform well in their academic work.
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Conclusion
Based on the findings made, the following conclusions were drawn:

Social Self-concept has significant relationship with academic achievement of
student. Since students academic achievement is significantly influenced by family self-
concept, those from poor family background are believed to have low academic
achievement. It has been observed that social self-concept has significant
relationship with students' academic achievement. The low levels of social self-
concept, academic self-concept and family self-concepts of the student have created
negative influence on the academic achievement.

Recommendations
Based on the findings made and conclusions drawn the following

recommendations were made:

1 Teachers and parents should provide an atmosphere that will
build student-self-esteem and make them feel loved.

2 Parents should be involved in the education of their children
because a child tends to model the parents attitude and actions.

3 Students must learn to develop and inculcate high self concept

about their academic work.
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