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Abstract
The rate of unemployment in Nigeria is alarminggréhis need for curriculum
students to develop entrepreneurial skills, lifgjJdearning and curriculum
designed skills which are ways to reducing unemmpéyt and becoming self-
reliant thereby eradicating poverty. These skillanconly be developed
through efficient and effective knowledge of cwitien education. This study
therefore employed a descriptive survey designntedtigate strategies in
promoting entrepreneurial skills, lifelong learnirand curriculum design for
curriculum students for poverty eradication. Sifitye curriculum students of
Imo State University, Owerri, Nigeria was randorampled and used for the
study. Two research questions and one hypothestedteat 05 level of
significant guided the study. The instrument fotadaollection was the
researcher’s self developed modified 4-point lilgexdle type questionnaire on
strategies in promoting entrepreneurial skills, eldng learning and
curriculum design for curriculum students for payeteradication whose
reliability coefficient was obtained as 86. Dataleoted was analyzed using
mean for the research questions while t-test wasl disr the hypothesis. The
result obtained indicated that classroom assessrterhnique, case study
discussion methods, cooperation learning strategiesing questions,
conference style learning, use of writing assignisietialogues and ambiguity
are some of the methods/strategies the curriculdudesits in order to
promote entrepreneurial skills, lifelong learninghda curriculum design to
their students for poverty eradication. Recommendatwere made to include
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curriculum lecturers should teach in such a wayt tie students will be able
to imbibe scientific and curriculum knowledge.

Keywords: Entrepreneurial kills, lifelong learning, currlom design, poverty, poverty
eradication.

Unemployment is one of the most critical problenagirig Nigeria today.
According to World Bank statistics, in Bakere (2D13nemployment rate among the
youth is over 38 percent with secondary school ggtes mostly found among
unemployed rural population, from about half of fhapulation of over 150 million
people, while university and polytechnics gradumagdke up the rest.

The implication is that if the rate of unemploymés not checked, will lead
to more graduates being recruited into the rankilotheft syndicates, armed robbers,
kidnappers militants and insurgents (Uka, 2015)e Hovernment has made some
efforts to check this trend and create jobs butthid is that Nigeria youths have to be
self-reliant to be employed since no government eféectively and gainfully employ
all its citizens.

One of the consequences of unemployment is pov@&tyerty is general
scarcity or the state of one who lacks a certairowarnh of material possessions or
money. It is a multifaceted concept which includesial, economic, and political
elements. Eradicating poverty in all its forms aliemensions, including extreme
poverty, is the greatest global challenge and dispensable requirement for national
and sustainable development.

Entrepreneurial skill can be defined as the abtlithave self-belief, boldness,
tenacity, empathy, passionate, readiness to tagererdvice, desire for immediate
result, visionary and ability to recognize oppoityr{Salgado-Banda 2005). It can be
defined as the ability to create something new walue by devoting the necessary
time and effort, assuming accompanying financiaycpic and social risk, and
receiving the resulting rewards of monetary and@aal satisfaction and independence
(Hisrich and Peters, 2002). For any entrepreneuret successful, there are skills or
traits he has to acquire. These skills or traitslude willingness to take risks, ability to
work under pressure, ability to initiate, take @sgibility and make decisions, be
perseverance, be an innovative and creative thitieeself-motivated and disciplined,
be able to research effectively, be financial &tsr, that is have the knowledge of
financial skills such as book-keeping and calcotatiax, be able to plan, coordinate
and organize effective management skills (ability manage time and people
successfully), have communication skills (that aislity to sell ideas and persuade
others, be optimistic, resilience, courageous, taatermination (Adeyemo 2009). A
critical look at the goals of curriculum educatisimows that the entrepreneurial skills
listed above are embedded in them. To totally aidthe issue of unemployment in
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Nigeria, there is a great need for the acquisitibantrepreneurial skills for employable
individuals. These entrepreneurial skills may net éfficiently acquired without
effective knowledge of curriculum education. Cuwhign instruction is needed in all
facets of life.

Lifelong learning on the other hand is the voluptamd self motivated
learning. It refers to the continuous building &flls and knowledge base throughout
the life of an individual. It may sometime occurabgh experiences encountered in the
course of one'’s lifetime. According to Uche of Ob#2012), Lifelong learning
experiences may be formal or informal and cowtp lenhance competitiveness and
chances of employment. It has been argued thdbridelearning is essential for
individual to keep pace with the continually charmgglobal job market and economy.
It could be achieved through basic academic slsllsh as languages, literacy,
mathematics, science and other skills as Informa@iommunication Technology (ICT)
from the basis for lifelong learning. The benefiis Information Communication
Technology is shared by almost all existing diiliees in institution of higer learning
and other learning environments today, be it prymaecondary and tertiary levels.
(Uche and Obasi 2012).

Agulanna (2009) opined that learnirigvolving gaining knowledge and
understanding by absorbing information in the farhrprinciples, concepts and facts.
Learning is also defined as a process that briagsther personal and environmental
experiences and influence for acquiring, enrichorgmodifying ones knowledge,
values, attitudes, behaviour and world view (An&udoko 2012). Learning is also
understood as the acquisition of knowledge wher l#arner is an information
processor who absorbs information, undertakes togroperation of it in the memory.
Learning is about meaningful experience in everyiifaythat leads to a change in an
individual’'s knowledge and behaviours.

Curriculum Design

Curriculum design on the other hand refers to thecgss whereby subject
matter contents and the surrounding activitiescaganized so that they make sense,
provide continuity and are available for use. Guiim design can also be explained as
a pattern of presenting learning opportunities ideo to emphasize a chosen set of
goals (Onwuka 2011:390).

Curriculum design can as well be regarded as varigays, approaches and
strategies in which the components of the curricutur learning activities are arranged,
organized and implemented in order to facilitai@cteng and learning and to enable
schools formulate feasible achievable daily weekiyd termly plans of work. This
means that the design of the curriculum must beetjorelated to the basic goals of a
school, the learners or the society in which thesetis situated.

The design of learning opportunities has no perm@asgucture though they
may have common point of focus. The nature of daerer determines the particular
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pattern of organizing the learning opportunitiehieTactivities of the learning are

directed towards pre-determine goals. These goalalao referred to as curriculum

domain which turn is a set of broad educationallgo@ome writers use curriculum

design while others use curriculum organization aathe use them interchangeable.
The two terms when used in this context means éimeesthing and would suggest
different ways of organizing learning opportunitfes effective instruction.

The different patterns of curriculum design include

. Subject/Discipline centered curriculum
. Activity/Experience curriculum design
. Core curriculum design

. Broad-Field curriculum design

. Integrated curriculum design

. Hidden curriculum

Each design has characteristics feature whichndistshes it from other design.
Curriculum has also been classified along differiams such as officials or formal
curriculum, the informal or hidden curriculum, teacs —centered and learner-centered
curriculum. (Duru 2016)

To totally address the issue of unemployment ineNgy there is a great need for the
acquisition of entrepreneurial skills, lifelong teang and curriculum design for
employable individuals. These skills may not bacefhtly acquired without effective
knowledge of curriculum education. Curriculum ediaais needed in all facets of life.
There is therefore a need to investigate the sgfiegeinvolved in promoting
entrepreneurial skills, lifelong learning and d¢cuwlum design in curriculum students
in order to eradicate poverty. Hence the study.

The purpose of this study therefore is to invesigeurriculum education
students’ assessment of strategies that can be insted teaching and learning of
curriculum to promote entrepreneurial skills andriculum design skills in them for
poverty eradication.

Research Questions

The following research questions are posed to gualed sharpen the focus of the
study;

1. What are the scores of curriculum studentderassessment of strategies for
promoting entrepreneurial skills, lifelong educaticand curriculum design in
curriculum education studies for poverty eradiaz®io

2. What are the scores of male and female curmewdtudents on the assessment
of strategies for promoting entrepreneurial skllfeJong learning, curriculum design in
curriculum education students for poverty erado#2i
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Hypothesis

One null hypothesis was formulated to guide thdysand at 05 level of significant;
Ho: There is no significant difference in the mestores of male and female
curriculum student's assessment of strategies fompting entrepreneurial skills,
lifelong education and curriculum design in curhicn education students for poverty
eradication.

Method

The study adopted descriptive survey design whioked at investigating or
identifying the assessment strategies for promoemgyepreneurial skills, lifelong
education and Curriculum design for poverty eraibca In this study the assessment
strategies for promoting entrepreneurial skillgelting learning and curriculum design
like content, teaching methods, teacher expegtamd guidance and counseling
services are the independent variables while as®gdsstrategies for promoting
entrepreneurial skills is depend variable. The ofssurvey design in this study is to
help the researcher have direct contact with theuladion or sample that has the
characteristics, personal qualities or attitudesich are relevant to the present
investigation.

The population of the study comprised 247:100 nasle 147 female students
of 400 level curriculum education students in Fgcwf Education, Imo State
University, Owerri. Data were obtained from the Hied Department of Art Education
where curriculum is attached to. The students wassumed to have some
psychological factors in common regarding their,agental development personality
trait and educational experiences. Also, it is expe that all of them are preparing for
their final examination and as such going out dfosd to learn entrepreneurial skills
based on already established achievement orientttey had on entrepreneurial skills,
lifelong learning and curriculum design. Random glamg technique was used to
sample sixty five (65) curriculum students whicmsist of 38 females and 27 males
from Curriculum Studies Department, Faculty of Ealian, Imo State University,
Owerri. Two research questions and one null hymsishiaat was tested at 0.05 level of
significance guided the study. The instrument fatadcollection was the researcher’s
developed modified questionnaire titled Stratefped’romoting Entrepreneurial skills,
Lifelong Education and Curriculum Designed in ccwium education students for
poverty eradication (SPESLECDPE). Four point medifiikert Scale type of strongly
Agree (SA) Agree (A) Disagree(D) and Strongly Dissg(SD) which are rated 4, 3, 2
and 1 respectively were utilized. The questiormawas in two sections. Section A
sought information on the student’s demographic soral information like age, sex,
level etc while section two comprise of the 14 itagsessment statements, which their
responses were categorized into “strongly agresggdee and strongly disgrace. The
guestionnaire instrument was administered dirdctihe respondents by the researcher
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and with the help of two research assistants. Thesearch assistants were properly
trained for the administration of the instrument.

Validation of Instrument

One of the characteristics of a good researchumsnt is that it shall be valid.
Validity assesses the relevance of the instrumenitd purpose. Inyang (2014)
described validity as the extent to which the imsient can be relied upon to measure
what it purports to measure accurately. Face antenbvalidity methods were used to
validate the research instrument. After the devalapt of the research instrument by
the researcher, the draft copies were given tospeeialists in the field of Curriculum
and Instruction and one in Measurement and Evaludliepartment, all in Faculty of
Education, Imo State University, Owerri and a splesti in the field of gender and
women development studies of Patience JonathatreCduniport to validate. These
specialists who are conversant with the naturelopbphy and objectives of this
research work (entrepreneur lifelong and curriculdesign) checked their relevancy
the clarity of the language to avoid contradictiansl ambiguity. The corrections made
by these specialists were effected at the finastantion of the instrument.

Reliability

To ascertain the reliability of the instrument, rtyri (30) copies of the
guestionnaire were administered to 300 level culuim students of Department of
Curriculum Studies of Alvan lkoku Federal CollegeEmucation, Owerri, which are
not part of the sample. The method of Cronbach &lptas used to obtain the
coefficient of 80. This showed that the instrumess reliable and suitable for the
study. Data collected were analyzed using meamswer the research questions while
the null hypotheses were tested using t=tessgtatat 0.05 level of significant.
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Results:

Research question 1

Table 1: Means Scores of 400L Curriculum Students $#sessment of Strategies for
Promoting Entrepreneurial Skills, Lifelong Education and Curriculum Design for
Poverty Eradication

Mean

SIN ITEM SA A D SD X SD. DECISION
1. Teaching curriculum to imbibe

scientific knowledge in students 40 25- - 3.62 0.49 Agree
2. Teaching students curriculum to

enable them think critically. 323 5 - 3.49 0.64 Agre
3. Teaching Curriculum instruction

education using questioning method. 30 278 - 3.22 0.69 Agree
4, Encouraging curriculum students

to participate activity in complex

scientific activities. 44 16 5 - 3.60 0.63 Agree
5. Encourage students to use

Evidence based reasoning for

decision making. 34 26 5 - 345 0.64 Agree
6. Making curriculum students

develop fundamental

Understanding of nature

(Scientific knowledge) 445 4 - 3.65 0.60 Agree
7. Ensuring that curriculum students

have confidence in learning

curriculum instruction. 4219 4 - 359 0.61 Agre
8. Using discussion method in

teaching curriculum to ensure

students involvement in classroom

activities. 37 22 6 - 348 0.66 Agree
9. Providing adequate and prosper

classroom assessment techniques. 3 B 1 -3.45 0.71 Agree
10. Using cooperative learning strategies. 389 4 - 3.80 0.72 grée
11. Engaging students in writing

assignments 31 28 6 -3.39 0.65 Agree
12 Exposing curriculum students to

conference style of learning. 48 18l - 3.82 0.51 Agree
13. Dialoguing with students. 37 22 5 1 -3.46 0.Agree
14. Encouraging curriculum students

to be;
a. Hardworking. 42 - 19 4323 1.07 Agree
b. Inquisitive 41 19 5 - 355 0.64 Agree
C. Patient 36 23 5 13.45 0.71 Agree
d. Persistent 23 26 3 -2.71 0.81 Agree
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e. Resilient 40 24 1 -3.60 0.52 Agree
f. Resourceful 45 20 - - 3.690.47 Agree
g. Risk takers and 30 28 25 3.28 0.86 Agree
h. Self-confident 39 21 - 5 3.45 0.85 Agree

Result in table | above clearly showed that all iteens have mean values
greater than 2.50 which is the mean value of the fopoint scale used in the study.
The table also showed that all the curriculum sttslagreed that all the fourteen items
listed above are all the strategies for promotingepreneurial skills, lifelong learning
and curriculum design in curriculum education studdor poverty eradication because
they fall within the range of 3.20 — 3.51. Howeuie grand mean has a value of 3.15
which is within the range of strongly agreed. Hemscenmary of the result is that
assessment of strategies for promoting entreprexeskills influences curriculum
students in a large extent.

Research Question 2

Table 2: Mean Score of Male and Female Curriculum EducationStudents
Assessment of Entrepreneurial Skills, Lifelong Eduation and Curriculum Design
for POVERTY Eradication

S/IN ITEM Male (X) Remarks Female (X) Remarks
1. Teaching curriculum to imbibe

scientific knowledge in students 3.63 Agree 3.65 Agree
2. Teaching students curriculum

to enable them think critically. 3.63  Agree 3.65 Agree
3. Teaching curriculum education

using questioning method. 3.40 Agree 3.41 Agree
4. Encouraging curriculum students

to participate actively in complex,

scientific activities. 3.59 Agree 3.47 Agree
5. Encouraging students to use

evidence based reasoning for

decision making. 3.76 Agre 3.76 Agree
6. Making curriculum students

develop fundamental understanding

of nature (scientific knowledge). 3.63  grée 3.65 Agree
7. Ensuring that curriculum,

students have confidence in

learning curriculum instruction  3.79 gre 3.76 Agree
8. Using discussion method in

teaching curriculum to ensure
students involvement in
classroom activities. 3.61 Agree 3.65 Agree
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9. Providing adequate and proper
classroom assessment techniques  3.56 reeAg 3.65 Agree
10. Using cooperative learning
strategies. 3.34 Agree 3.29 Agree
11. Engaging students in writing
assignments 3.46 Agree 3.53 Agree
12. Exposing curriculum students
to conference style of learning. 3.34 Agree 3.35 Agree
Dialoging with students 3.39Agree 3.47 Agree
13. Encouraging curriculum
students to be;
a. Hard working 3.54 Agree 3.53 Agree
b. Inquisitive 3.49 Agree 3.47 Agree
C. Patient 3.46 Agree 3.47 Agree
d. Persistent 3.49 Agree 3.35 Agree
e. Resilient 3.44 Agree 3.47 qgrée
f. Resource 3.51 Agree 3.58 grek
g. Risk taker and 3.39 Agree 3.41 Agree
h. Self — confidence 3.41 Agree 3.35 Agree

Result in table 2 clearly showed that all the itdrad mean scores greater than
2.50 which is the mean value of the four-point seaeded for the study.

The table also showed that all the curriculum stiglédoth male and female
agreed that all the fourteen items listed above am@tegies in promoting
entrepreneurial skills, lifelong learning and coutum design to students for poverty
eradication. Hence, the final result is that culde students assessment strategies

influences strategies in promoting entrepreneusdllls, lifelong learning and
curriculum design.

Table 3: t- test Difference Between the Mean Scoresf Male and Female
Curriculum Student’'s Response on Strategies for Pmmoting Entrepreneurial
Skills in Curriculum Instructions for poverty Eradi cation

Gender | N Mean | SD Df | t-Cal | t-tab | P=0.05
Male 38 | 3.50 .654 63| .163 1.98 Not significant
Female 27 3.51 .588

Result in table 3 shows that the calculated > tevadf .168 is less than the
critical t-value of 1.98. That t- calculated t-tmal at p<.05 is not significant. This
means that there is no gender difference in theoreses of curriculum students on the
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strategies in promoting entrepreneurial skillsglbhg learning and curriculum design
for poverty eradication. The null hypothesis of significant difference in this means
scores of male and female curriculum students respon strategies for promoting
entrepreneurial skills, lifelong learning and comtum design for poverty eradication is
accepted.

Discussion

Result in tables 1 and 2 clearly showed that al items have mean values
greater than t-values, meaning that all the cuuioueducation students both males and
females agreed that the fourteen items listed abanee strategies in promoting
entrepreneurial skills, lifelong learning in cutigm education students for poverty
eradication.

This result is in agreement with Mkpa (2004), Onau2006) and 1vowi
(2009) who opined that curriculum specialists niaeshardworking, inquisitive, patient,
persistent, resilience, resourceful, risk takers laave self-control. He should also be
thorough, competent, rationalization of every amptimistic, realistic, systematic
process and be determined. The result also agrébsQdubunmi (2003), Screen
(2007), Okebukola (2004) and Scot (2008) who idiecticlassroom assessment, case
study discussions method, use of questions, carderstyle learning, posing strategies
as methods or strategies the curriculum teachersusa while teaching curriculum
education students in order to promote entrepréaleskills, lifelong learning and
curriculum design their students for poverty ecaton.

ltems 1- 6 in both table 1 and 2 shows that knogéedf curriculum will
enhance entrepreneurial skills development in culuim education students. This also
agree with the goals of the curriculum educatidriclv includes students developing
fundamental understandings of natural systemsr(iteeknowledge) having the ability
to use scientific method of inquiry, making respbles decisions being proficient
practical work and to use scientific equipmentcdfintly. The implication is that the
entrepreneurial skills, lifelong learning and coutum design to be promoted in
curriculum education students, such students mestabght science and curriculum

properly.

Conclusion

For a country like Nigeria with a high percentageioemployed youths, there
is need for such youths to have entrepreneurilsskfelong learning and curriculum
designs to be self employed in other to eradicateeqty. Curriculum instruction is
indispensable to economic development and povedglietion and should therefore
be effectively taught to students since a balaredheation system promotes not only
economic development but also productivity. Cuiltou specialists, (lecturers) will go
a long way to help all education students to geeenalividual income per capital if the
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above listed strategies are applied and used im@ing entrepreneurial skills in their
students in other to eradicate poverty.

Recommendations

Based on the findings the following recommendatiamgsmade;

1. Curriculum lecturers or specialists should eashat curriculum students have

confidence in learning curriculum education ana als participate actively in

curriculum activities.

2. Curriculum education specialists or lectureroudth teach curriculum to
imbibe curriculum knowledge in their students.

3. Curriculum students should be encouraged to [lessigtent, self —
confident, patience, inquisitive, take risks, raseful, hardworking and
resilient.

4, University managements must make sure that fedali curriculum

instructors or specialists are employed to teabk students in their
various universities.

5. Our educational system should endeavor to taadrencourage students to
participate in lifelong learning practice which cearry the students very long
way in life.
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