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Abstract
The study investigated the teachers’ attitude towards Infiomaand Communication
Technology (ICT) assisted instruction from the Social Studéehée perspective. The study
adopted survey design, using a questionnaire method of datatmwileThe population for
the study consisted of 318 Social Studies teachers from one hundretkig-six (166) public
secondary schools in Delta-North senatorial district of Del@teStThe sample comprised of
two hundred (200) Social Studies teachers from the target population, S6mublic
secondary schools. The technique used to arrive at the samaplthethe multi-stage random
sampling method or technique at three stadd® data collected were analysed using the t-
test at 0.05 level of significance. The result of the studyaled that there is no significant
difference in Studies teachers’ attitude toward Informatiod Communication Technology
(ICT); there is significant difference in Social Studies teashviews on the various factors
related to teachers’ attitude toward Information and Commation Technology (ICT)
assisted instruction. Based on the findings recommendatieresmade.

Keywords:Attitude; Information and Communication Technold$@T); Assisted Instruction; Social
Studies.

One of the factors that can be considered as hetléterminant and consequence of learning
experiences is attitude. Individuals self-concepgrents and teachers’ motivation, learning
environment, socio-economic status, objects, atuatdns may influence learning experiences.
Attitude towards technology enabling academic legymeans interest or feeling towards technology
enabling academic learning. Although these expeegmay be satisfying or frustrating, Abdous &
Yoshimura (2010) asserted that attitudes are nesless developed, and once established, they
enable or inhibit further learning opportunitiegchnology impacts students’ daily lives and celyain
plays an important part in developing studentsitpesand negative attitudes towards it.

Recent technological advancements have providethées with new tools to support in-class
instruction and coursework, therefore, integratiechnology into classrooms is a growing initiative
that is becoming an important and growing partdfaational culture (Olagunju, 2013). Classroom
Technology is the collection of software, hardwamed processes that facilitate teaching and
consequently impact mostly positively on studeptxrformance (Adeyemi, 2012). Correspondingly,
according to Agyei & Voogt (2011), teachers’ atiiguimplies the effect or influence of Information
and Communication Technology (ICT) on a teacheispakition towards technology instruction, it
can be positive, negative, or neutral.

The introduction of technology to the learning @omiment has presented many opportunities and
challenges for teachers. Additionally, incorporgttechnologies in classrooms teaching and learning
has been shown to improve teachers and studenfsrpance and motivation (Tyagi, 2014). The
use of Information and Communication TechnologyT(i@ssisted instruction has received increasing
attention over the recent years. Serin (2011) coled that a technology assisted instruction could
foster positive attitudes towards the use of comwsuin teaching and learning. They found that a
technology assisted instruction environment wagtipely correlated with teachers’ attitudes towards
Information and Communication Technology (ICT) ated instruction or teaching. It is against this
background that the study investigated teachetgud¢ towards Information and Communication
Technology (ICT) assisted instruction from the &b&itudies teacher perspective. \

Knowledge Review Volume 38 No 1, June, 2019: | SSN 1595-2126 101



Emmanuel Nnamaka Nwalado

Statement of the Problem

The development of technology has had a tremenidguact on society and has transformed
the way that the global population lives in the miyefirst century (OECD, 2010). Although initially
dismissed as a fad, information and communicatemihrology has grown to dominate society in
every conceivable way. This has led to the view the education sector has also had to develop with
it, implementing curriculum with the use of Infortiem and Communication Technology (ICT) that
empowers teachers to develop their understanditgcbhology (Zhu, 2012).

With the advancement of technology and the incaan of technology into the educational
system, there is a current debate about the rale Ittiormation and Communication Technology
(ICT) should playing teaching and learning. A charig behaviour, attitudes and skills towards
Information and Communication Technology (ICT) &eded not only to equip the learner with basic
knowledge of Social Studies content as far as $&tialies Curriculum is concerned, but also with
practical skills capable of enhancing self-develeptrand continuous learning. It is worth mentioning
that teachers, who are the key elements in matigattudents’ attitude towards learning, themselves
do not fully realize the importance of Informatiand Communication Technology (ICT) assisted
learning. It is assumed that teachers have diftexttitude towards Information and Communication
Technology (ICT) assisted learning. These existutiifude of teachers towards Information and
Communication Technology (ICT) assisted learningy mat relate to their classroom practices.
Within this context, this study investigated teasheattitudes towards Information and
Communication Technology (ICT) assisted instructiming Social Studies Teachers by providing
answer to the question: What is the attitude ofi&@o8tudies teachers towards Information and
Communication Technology (ICT) assisted instrucion

Research Hypotheses

The following hypotheses were formulated:

1. There is no significant difference between male &wale Social Studies teachers’ attitude
towards Information and Communication Technolo@yT{l assisted instruction.

2. There is no significant difference between male f@mdale Social Studies teachers’ views on
the various factors related to teachers’ attitumeards Information and Communication Technology
(ICT) assisted instruction.

Methodology

Research Design

The study employed survey design. A survey desigestigates the behaviour and/or opinions of a
large group of people about a particular topicssue. Furthermore, a survey design gather data at a
particular point in time with the intention of deibing the nature of existing conditions, or
identifying standards against which existing copdé can be compared, or determining the
relationships that exist between specific events.

Population of the Study

The population of this study comprised all Socitldtes teachers in public secondary schools in
Delta-North senatorial district of Delta State. Tihapulation involved 318 Social Studies teachers
from one hundred and sixty-six (166) public secopdahools.

Sample and Sampling Techniques

The study employed a sample size two hundred (Zfdial Studies teachers from the target
population, from 50 public secondary schools int®&lorth senatorial zone of Delta State. Sampling
technique adopted for the study was the multi-stagelom sampling method or technique at three
stages. The first stage of sampling involves thectien one local government area from each of the
three senatorial zones or districts in the Stateuijh simple random sampling technique. At the
second stage of sampling, using simple random tgebn2 local government areas were selected. At
the third stage, the researcher selected 95 mdlé@mfemale teachers for the study.
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Instrument for Data Collection

The instrument used in this study was a questioanéi consisted of two sections, section
‘A’ and ‘B’. Section ‘A’ contained personal inforriian of the respondent, while Section “B” was
made up of 20-item instrument. The items were ptt clusters as follows: Cluster A involved
information on teachers’ attitude which containedl ifems and Cluster B bordered on factors
influencing teachers’ attitude towards ICT assistestruction with 10 item. The items in this sentio
were rated on foints scale as follows: SA (Strongly Agree) 4,Ag(ee) 2, D (Disagree) 3 and SD
(Strongly Disagree) 1.

Reliability of the Instrument

To ascertain the reliability of the instrument, tgestionnaire was trial tested on thirty (30) &bci
Studies teachers and schools not chosen for thiy.sfthe reliability value was computed using
Cronbach Alpha reliability estimate and a coefiitief 0.73 was obtained.

Method of Data Collection

The direct delivery and retrieval technique wasliggpthrough the services of research
assistants in administering the instrument to tbgpondents in schools in far off schools. The
research assistants were used to approach thendesgs with courtesy and respect so as to secure
their attention and cooperation in the administratand collection of the questionnaire. They were
allocated to specific schools to cover. Two huddreestionnaire were shared and all were retrieved.

Method of Data Analysis
The data collected were tested using t-test dtatilli tests were carried out at 0.05 level of
significance.

Results

Hypothesis 1

There is no significant difference between male famdale Social Studies teachers’ attitude towards
Information and Communication Technology (ICT) atsil instruction.

Table 1: Analysis of t-test on the Difference of M@ and Female Social Studies Teachers’
Attitude Towards Information and Communication Technology (ICT) Assisted Instruction

Groups N X SD df t.cal. t-Crit. Decision
Male 95 | 2.56 2.5 Not Significant
Female 105| 2.63] 1.4]198 | 113 1.96

Data in table 1 shows that the null hypothesis @fsignificant difference is not rejected. This is
because the calculated t-value (1.13) is less tihercritical t-value (1.96). This implies that thas

no significant difference between male and fematei&d Studies teachers’ attitude towards
Information and Communication Technology (ICT) atil instruction.

Hypothesis 2
There is no significant difference in Social Stsdieachers’ views on the various factors related to
teachers’ attitude towards Information and Commation Technology (ICT) assisted instruction.

Table 2: Analysis of t-test on the Difference on Sl Studies Teachers’ Views on the Various
Factors Related to Teachers’ Attitude Towards Infomation and Communication Technology
(ICT) Assisted Instruction

Groups N X—| sSD df t.cal.| t-Crit Decision
Factors related to teachers’ attitude

200 | 259 [ 1.51 | 198 | 2.94 | 1.96 Significant

Information and communication
technology (ICT) assisted instruction.

200 | 2.27 | 1.44
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Result from table 2 revealed that the null hypdthe$ no significant difference is rejected. Trss i
because the calculated t-value (2.94) is higher tha critical t-value (1.96). This implies thaéth is
significant difference in Social Studies teachergws on the various factors related to teachers’
attitude towards Information and Communication Tedbgy (ICT) assisted instruction.

Discussion of Findings

The result of hypothesis one testing the significhfierence between male and female Social
Studies teachers’ attitude towards Information @wimmunication Technology (ICT) assisted
instruction was accepted in a null form. This metrad there is no significant difference between
male and female Social Studies teachers’ attituolwartds Information and Communication
Technology (ICT) assisted instruction. The majartda that could account for this is that teachers’
attitude toward Information and Communication Tealbgy (ICT) assisted instruction defile gender;
thus, teachers’ attitude towards Information andm@umnication Technology (ICT) assisted
instruction was not be affected by gender. Thighsjustified the submission of Wen & Shih (2008);
Bhattacharjee (2008); Gillwald, Milek & Stork (201(Egbo, Okoyeuzu, Ifeanacho & Onwumere
(2011); UNESCO (2012) and Suri & Sharma (2013) viduind no gender differences in relation to
attitudes towards Information and Communicationhifedogy (ICT) assisted instruction, and stated
that the gap between men and women (gender digelefler differences in relation to the attitude
towards Information and Communication Technolo@yT{l assisted instruction.

The result of hypothesis two shows that thersignificant difference in Social Studies
teachers’ views on the various factors related dachers’ attitude towards Information and
Communication Technology (ICT) assisted instructibhe differences in their opinions may be as a
result of individual technological experiences émaihing as regard the various factors relatedhéirt
attitude toward Information and Communication Tesdbgy (ICT) assisted instruction. This result is
in line with the previous findings of researchensl &cholars like Zhang & Bhattacharyya (2008);
Wen & Shih (2008); Papaioannou & Charalambous (2@ht Bhuasiri, Xaymoungkhoun, Zo, Rho
& Ciganek (2012) who found significant differencetéachers’ views on the various factors related to
teachers’ attitude towards Information and Commationn Technology (ICT) assisted instruction.
The findings of the study revealed that Social Etsiteachers’ views on the various factors relsded
teachers’ attitude towards Information and Commation Technology (ICT) assisted instruction was
adequate and affected by various factors.

Conclusion of the Study
Based on the findings above, the following coniclus were drawn:

1. This study has established that Social Studiesh&zat attitude towards Information and
Communication Technology (ICT) assisted instructicas positive.
2. This study demonstrated that Social Studies teadtiffer in the perception of the factors that

influences their attitude towards Information andn@nunication Technology (ICT) assisted
instruction.

3. Gender/sex of Social Studies teachers did not ipelsit affect their attitude towards
Information and Communication Technology (ICT) atil instruction.

Recommendations

Given the above conclusions, the following recomdations were made:
1. Ministries of Education, Nigerian Union of Teachemsd other stakeholders in the education
industry should organize periodic seminars and slwwks for teachers designed to promote and
sustain positive attitude towards Information andm@nunication Technology (ICT) assisted
instruction.
1. The State Education Board or the Ministry of Edisrashould provide fund to schools to procure
the needed Information and Communication Techno{¢@¥) tools for instruction schools.
2. Teachers should also be encouraged to endeavoutilime Information and Communication
Technology (ICT) assisted instruction in their skl@®m teaching.
3. Information and communication Technology (ICT) miag needs of teachers should be identified.
They need to be trained on how to manage and ubadigies to promote instruction.
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4. Teachers should endeavour to participate in evalyainline educational materials for use in

classroom instruction. Arrangements and provisgimsuld be made for all teachers to participate in
the ongoing professional development on Informaéind Communication Technology (ICT) assisted
instruction for public schools.
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