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Abstract

This study examined attritional and dishonest tendencies terndeants of academic
commitment among trainee teachers of Cross River UniyedditTechnology, Calabar,
Nigeria. Two null hypotheses were developed and tested atg@ficsince level. Data for
analysis were collected through a structured questionnaicetha statistic used to test each
of the two hypotheses was the independent t-test. Thésrésdicated that attritional
tendencies did not significantly influence trainee teaghacademic commitment, but their
dishonest tendencies significantly influenced academic domemt. The researchers equally
explored the implications of this study for e-learning in Nigeria.
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Teaching and learning are complementary activities should characterize every instructor
in the school context. Academic commitment embodiesse activities. The student-teacher or
teacher- in-training is preparing not only to eniisthe teaching profession, but to become aldifey
learner. Academic commitment is simply an expressibpassion for the teaching job. According to
Carbonneau, Vallerand, Fernet and Guay (2008)jgrags “a strong inclination or desire towards an
activity that one likes and finds important andaihich one invests time and energy”’p.978.Eliot and
Croswell (2001) stated that commitment is multidisienal and that the following external factors
may influence commitment degree: the school or rdmgdion, students, career continuance,
professional knowledge base and the teaching wiofeslt is noteworthy to point here that, among
the external factors listed, career continuancechvimay be referred, otherwise, to as ‘attritional
tendency’ is in line with the hypothetical reasaniof this research work. Teacher turnover and
teacher satisfaction, as reported by Barret (20883, overwhelming problems in our educational
system. She found in her four short years as éhégahat her school has a very rapid turnover of
teachers. Fifty percent (50%) of teachers drop authe profession within the first five years
(Thornton, 2004). Barret (2009)discovered, curipughat the teachers that do not return tend to be
those that were not involved in any school-relaetivities, besides their required duties as temche
A large gap was observed between those that lavéebth and those that despised it. The teachers
in the researchers building who loved their job evéliose involved with the students and even
engaged them in activities outside the classrooieh as coaching, mentoring, or service projects.

Many researchers (Ayeni, 2005; NSB 2008; Boyd, lfark Loeb, and Wyckoff, 2006) have
alluded to lots of complaints made by school ppats about the unwillingness of teachers to show
maximum commitment to their jobs. Though they agments citing extrinsic motivational factors
as accounting significantly for the level of teachiecommitment to their job, Ingersoll (2001)
posited that financial reward in some cases hasemgssarily changed teachers’ low esteem and their
output. He maintained that, though adequate rematinarand prompt disbursement of rewards were
key motivational variables, there was evidence thate are some other variables that could weaken
obligation to work. These variables, accordingraylor and Heywood (2008), included Herzberg's
hygiene factors such as working conditions, jobusgg company policy, relations with colleagues
and supervisors.

Teachers in the context of Hong Kong, as reportecEisinga, Teelken and Dooreweard
(2010), are held relatively in high social esteerd well-motivated. Thus, they are less likely toegi
up the job on account of discontent. They argued the situation may be different in Western
contexts where teachers’ affective, normative andtinouance commitments might fall short of
expectation. This position was corroborated by @grBrodziak, Luscher, Beteille, and Loyuka
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(2009), who noted that, in the USA, for examplensiderable shortages of teachers have been
reported due to low teacher salary in comparisdh ather professionals.

Commitment of trainee teachers or student teadoetsaching and learning, which is the
main thrust of this work, was found to be positiwe Alkhateeb (2013), whose study attempted to
obtain empirical evidence on education studentiudes towards the teaching profession in Qatar.
Using a sample of 334 students and an attitudes somlards the teaching profession, he found that
participants tended to hold a fairly positive atlié towards teaching as a profession. The results
equally suggested that education students’ attuderards the teaching profession affected their
undergraduate academic achievement.

Dishonest tendencies among trainee teachers haveftiend to be on the increase in the last
couple of years. This unfortunate trend is bounthke a huge toll on the trainee teachers’ disposit
to teaching and learning. Bamusananire (2010) tegdhat, in the Rwandan situation, examination
malpractice is not a preserve of the lazy studetésd working students, quite capable of continuing
studies at higher levels, are forced by their patereat ambitions, not satisfied with merely pags
but passing par excellence, to indulge in exanonatiregularities. Also, as asserted by Badimus
(2006), with reference to Nigeria, examination madpice is further perpetuated by low caliber
teachers, who themselves were products of inféemeher education colleges with mediocre training.
Cizek (2003), blamed academic dishonesty on prgbiiel emergence of technological devices that
have spawned new and more sophisticated approdchdshonest conduct during examination.
Pupils/candidates are able to hide information iobile phone storage memories and also to
communicate and exchange information or answets peibple outside the examination hall/room.

Teachers in training, like their counterparts inestfields of learning at the tertiary education
level, freely indulge in the grievous act of plagien, with impunity, on account of laziness andrigy
to play smart. Plagiarism, according to Agu, Oliared Anyikwa (2009), is a “dishonest act in which
students copy other people’s essay, term papersema@drch works and present them as their own
inventions”. It is an act in which a student lifisormation or an idea from a written work without
acknowledging it's author. According to Soyemi a@jp (2015), ICT has largely encouraged
plagiarism among students, as it offers free acdweadarge volume of information, which they argue
may have negative effect on education as it sicguifily diminishes academic integrity, and students
may fail to develop the skills set or capabiliteeech as research, analytical and writing skillse€iz
(2003), in pointing out the consequences of chgatitoted that cheating devaluates hard work,
integrity, and fairness.

Method

In view of the nature of the explanatory varialméshe study, expo facto design was adopted.
In expo facto research design, independent vadahle not manipulable as they were already
inherent in the subjects being studied prior to ifeestigation. This is essentially true of the
independent variables of the study: attritional ashonest tendencies. The sample for the study
comprised 205 student teachers of the Cross Riwérelsity of Technology, Calabar, Nigeria. The
students cut across various levels of the UniwéssiFaculty of Education which is saddled with
training teachers for learners of both primary podt-primary levels of education. The sampling was
done purposively. A questionnaire was used for datiection and two hypotheses were formulated
to guide the study. Independent t-test statistis agplied in testing the hypotheses at .05 sigaifie
level. The two explanatory variables: attritionahdencies and dishonest tendencies were each
categorized “high” and “low” based on the resporiglescores on the variables in the research
instrument. Those with scores ranging from the Meaiie maximum score were categorized “high”
while those who scored below the Mean were categdrilow”.

Results
Hypothesis 1: Attritional tendencies do not significantly influesnacademic commitment of trainee
teachers.
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Table 1. Independent t-test Analysis of the Influence of Attritional Tendencies on Academic
Commitment of Trainee Teachers

Attritional tendencies N Mean SD t-value p-value
High 107 18.22  3.610.0970.922
Low 98 18.16 3.98

From Table 1, trainee teachers with high dishotessiencies had a mean of 18.22higher than those
with low dishonest tendencies whose mean is 18Tk& p-value (0.922) associated with the
computed t-ratio (0.097) is higher than the chdegal of significance (.05). Based on this outcome,
the hypothesis, which is stated in the null, isiretd. This means that attritional tendencies ainée
teachers do not significantly influence their acagecommitment.

Hypothesis2: Dishonest tendencies of trainee teachers do nofifisently influence their academic
commitment.

Table 2: Independent t-test Analysis of the Influence of Dishonest Tendencies of Trainee
Teacherson their Academic Commitment

Dishonest tendencies N Mean SDt-value p-value
High 119 21.208.41-4.191* .000
Low 86835.90

*Significant at .05 level, P<.05.
In Table 2, the p-value of .000 is less than .OBictvis the chosen level of significance for thedgt
On the basis of this, the null hypothesis, as dtaterejected. This implies that, dishonest tegEn
of trainee teachers significantly influence thaa@emic commitment.

Discussion

The test results of the first hypothesis indicateat attritional tendencies of trainee teachers
do not influence their academic commitment. Thistcome corroborates the position of
Bamusananire (2010), who reported that, in the R\&arsituation, examination malpractice is not a
preserve of the lazy students. Hard working stugjequiite capable of continuing studies at higher
levels, are forced by their parents’ great ambgjarot satisfied with merely passing, but passiaig p
excellence, to indulge in examination irregulastidlso, as asserted by Badimus (2006), with
reference to Nigeria, examination malpractice ighier perpetuated by low caliber teachers, who
themselves were products of inferior teacher edutatolleges with mediocre training. Therefore,
that teachers in training may be abandoning thehteg profession in droves for other careers, does
not, in any way, influence trainee teachers’ acadeammitment.

The results obtained from the test of the secombtinesis stated that dishonest tendencies of
trainee teachers significantly influence their aragt commitment. Student teachers who indulge in
dishonest tendencies, by the outcome of this stady, committed to their studies. Szabo and
Underwood (2004), for instance, noted that learméis are afraid to fail engage in unlawful acts.
This is without prejudice to their probable dispiosi to hard work or high level of commitment to
academic work. Therefore, by the outcome of thiggtigation, that a trainee teacher is dedicated to
hard work or high level of academic commitment, slo®t preclude his being academically
dishonest.
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Implicationsfor E-learning

E-learning is learning with electronic devicestalkes place at the convenience of the learner
— away from the conventional classroom or learrdogtext. Case and King (2014), stated that the
possibility of cheating on exams, homework, termpgra and other projects by students is still there.
With the introduction of online approach to leamithe potential for these academic misconducts,
which they term, e-cheating, has risen tremendoushstudy by King, Guyette, and Piotrowski
(2009), found that about 74% of students surveyab\ed it was easier to cheat in an online class
than in the conventional class.

Attritional tendencies among school learners shoedhlice substantially with the advent of e-
learning. This is because of the apparent belef lkarning at one’s convenience and pace as ysuall
provided for by electronic learning, would keep tharner hanging on to learning till graduation.
Instructure (2019), corroborates this by reportimat e-learning can help learners complete edutatio
and training objectives with greater ease andlfiéigi than they can with traditional classroom-bds
learning.

Divergent findings have emerged from various ingegions regarding the impact of e-
learning on the academic commitment of its berafies. Most of the studies, however, reported
significant impact. For instance, Barker & Wend20@1), found that students in virtual schools
showed greater improvement than their conventiosaiool counterparts in critical thinking,
researching, using computers, learning indepengeptbblem-solving, creative thinking, decision-
making, and time management.On the other hand, B9@P), found that distance between tutor and
learner in an online instrumental music program egative effects on performance quality, student
engagement, and development and refinement o$ skilll knowledge.

Conclusion

The teaching profession is what drives and setpé#oe of growth and development for any human
society. A society whose professional teacherslaking in implicit commitment to teaching and
learning is one that has a bleak future. E-learrsrayveritable option for trainee teachers to hamdp
learning at their convenience and pace, while ingldip in the teaching profession.

Recommendations

0) Government should set up counselling units in edicher-training institutions as part of its
deliberate effort to instill acceptable examinatiefated conducts among trainee teachers.

(ii) School Administrators should evolve more decisind affective ways of punishing student-

teachers involved in any proven cases of acadeisiomduct.

(iii) Government should invest substantially in e-leagriacilities in order to check the tide of

attrition among trainee teachers.

(iv) E-learning instructors and relevant Government/@owvernmental agencies should explore
effective ways of tracking and checking acadenneginlarities that are associated with e-learning.
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