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Abstract

This paper explores the practical ways of delivering quality teaching of political economy
course in colleges of Education in Nigeria. To achieve this, the research used descriptive
survey design. Teaching and non- teaching staff and students of Federal College of Education
(Technical), Omoku were used as population of the study. 30 lecturers, 20 non-teaching staff
and 50 students were randomly sampled to respond to the questionnaire. The instrument used
for data collection was a structured questionnaire titled, Practical Delivery of Political
Economy Questionnaire (PDPEQ). The research question that guides this paper is. what are
the practical ways of delivering political Economy course in Colleges of Education in
Nigeria? The responses collected were analyzed using their mean value and it was observed
from the findings that one of the practical ways of delivering quality teaching of Palitical
econony is by recruiting only professionals to teach the course. The Sudy therefore concludes
that the proper adoption of these practical steps will enhance the quality teaching of Palitical
Economy in Colleges of Education in Nigeria.

The traditional meaning of the term political econpis that branch of the art of government
concerned with the systematic inquiry into the ratnd causes of wealth of nations, although it is
now often used loosely to describe political asp@fteconomic policy-making. There are basically
three broad meaning of Political Economy. The fissteferred to as “classical political economy”
which explains political economy as a social saemoncerned with the twofold objective of
providing a plentiful revenue or subsistence fa pleople and supplying the state or commonwealth
with a revenue sufficient for the public servicé.proposes to enrich both the people and the
sovereign. The second usage of the term politicahemy is called “Marxist political economy”
which places particular emphasis on the role ofits8tution of private property as the basis @fssl
exploitation and the dependency of employed workera privileged group of owners. The direction
of the political economy of any state should bendabrace the idea of replacing private property by
common ownership in the interests of all and esertiby some form of direct workers control. In an
attempt to break free from the ideological connortet which surround the term political economy,
the third meaning which is referred to as “the itrad of political economy” uses statistical and
modeling techniques to test hypotheses about thgareship between government and the economy.
This aspect of political economy principally stugli@e role of politicians in the making of economic
policy and the effect of economic performance anghpularity or electability of governments.

Nwaji (2010) explained that the introduction of okl Economy course in NCE minimum
standards help students at this level to understhed historical nature and structure of the
contemporary political economy of Nigeria. Politi@&conomy course enable students to appreciate
the facts that Nigeria has great potentialitieagricultural, mineral and human resources anddhat
failure to maximally and positively exploit thessources for the upliftment and the well beinghef t
Nigerian people remains one of the loudest indicetiof the failure of our political economic system
Osiagor (2013) also opined that the knowledge ditipal economy is indispensable to students of
tertiary institutions because it inculcate in th#re understanding of Nigeria’'s politicadnd social
system that will eventually make them self-relignst, durable, democratic and viable.

As important as political economy would be to thedents the importance of this course
could be marred through poor quality delivery. Btudents to be involved in the planned experiences
that will make them worthy in learning and in chadea, practical and quality delivery of the course
content can not be compromised.

Quality as an adjective has relative meaning totvithgualifies. This therefore denotes that
quality is perceptual and conditional that may hdarstood by many people differently and of course
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leading to many definitions. In this study, qualitjll be considered as enhancement, transformation
and value adding. Quality in education thereforamseenhancement and transformation process that
will lead to value adding activities of both theid¢nts and staff (academic and non-teaching) based
on prescribed minimum standard of the supervisargybthat produce certain amount of students
growth that will meet the society’s expectation.néelly, the variety of definitions of quality in
education includes:

- Better examination results

- Developing and improving knowledge, skills and appoities

- Added value-value for money spent on expected cesvi

- The degree to which set objectives are achieved

- Fitness for purpose-perfection for excellence

- Client satisfaction

- Individual achievements, both cognitive and atiitadl what they know and social cohesion.

The quality of people, the human resources, empgléyengage in the activities of educating
or teaching is of primary importance in the sedmhquality education. A teacher cannot give what
he/she doesn’t have to the students he/she idpgadéearn. Therefore for people to be employsd a
teachers they must be professionally trained inatheand science of helping students to learn, must
be knowledgeable in their subject matter, mustdiiensotivated, have love and interest to work with
children and endowed with the known qualities @fomd teacher. Very importantly too, besides the
quality of pre-qualification pedagogy curriculume/she must have undergone, he/she should be
interested in self-renewal and retraining prograsithat the State may ask him/her to participate in
from time to time. Teachers must be abreast witlrec development in their disciplines in this
world of knowledge explosion and knowledge econdintlyey are to remain vibrant and not become
rustic.

The importance of quality human resources is wetlognized. Schermerhon (1984), for
example, stated that without proper human resoumesn the best designed organization that is
guided by well made plans, with necessary equipmegminot achieve its performance potential.
Similarly, Peretomode (2012) opined that it is deopho supply the organization with their human
work and they use their talents to creatively comaband utilize other human resources. Without
competent people, organizations such as the scholblsither pursue inappropriate goals or find it
difficult to achieve appropriate goals once theyehheen set. The education sector, therefore, must
seek to get competent teachers into the educatimstilitions at all levels.

Another very important aspect in the quality precesthe learners and learner characteristics.
If students are not of age and ready before theydmitted into schools, then they are most likely
constitute a cog in the wheel of progressive teagkind learning. This will consequently affect the
quality of the outputs from that level. Thus lowachcteristics of learners at the basic educatioel le
may have ripple effect through the entire educasgstem. This point has been made vivid by
UNICEF (2000) when it stated “school systems woithvthe children who come into them”. The
quality of children’s lives before beginning formeducation greatly influences the kind of learners
they can be ... physically and psychologically hgatthildren learn well”.

The teacher-student ratio and the number of stadpat class can affect the quality of
teaching and learning. If the class is small ttecher can give more attention to a student having
problem with a given topic. But where the classesvary large and overcrowded with students up to
seventy (70) and above, teachers have very littleodime to attend to individual student’s academi
challenges or problems. Assignments are hardlyngared when given, they are hardly graded and
feedback given to the students. For quality edandi be achieved, therefore, teacher-students rati
must be low and class sizes must be small. Willig2@§0), for example has reported that although
size has not consistently been linked to studemeaement, many studies have found a relationship.

Another area which is of significance to attainquality education is the quality of the school
heads and the administrative team. For good edunztinstructional supervision, which is a major
determinant of quality teaching and learning tarbelace, the school management must be alive to
its responsibilities. These include good plannorganizing, leading and controlling and performiwel
other tasks and responsibilities of student anfl geasonnel, community-school relationship, school
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finance and business management, school plant rearead and other general tasks. Fertig (2008)
rightly noted that the centre of strategies fored@m@ting the achievement of quality education is
effective leadership at all levels of the educatl@ystem.

Also important in achieving quality education isetlavailability of quality educational
facilities and good infrastructure. These qualégilities have been found to be a major determinant
of the school learning environments. They have &lsen found to be positively related to good
academic achievement by learners.

It should be pointed out, however, as UNICEF (20H&) also noted that the quality of school
buildings, to have the desired quality effect, rhaye interacted with other quality dimensions such
as the presence of adequate instructional matenalgextbooks, working conditions for students and
teachers, and the ability of teachers to undertakiin instructional approaches.

Adequate funding is a key and indispensable fantarnation’s quest for the achievement of
quality education. Without adequate funding it wbble extremely difficult if not impossible for a
Nation to employ the quantity and quality of teashieneeds and in the right mix for its schooleeT
education sector also needs finances to build dedassrooms, offices and provide instructional
materials — both teaching and learning and othacatbnal facilities. Even provision of stimulating
and motivating working conditions depend so muclaeailability of funds. Pinto (2014) for example
wrote that a significant increase in educationa&nsiing can indeed make a difference in quality. He
added that increase in spending can particulanyrawe the infrastructurand supply of equipment in
schools as well as the attractiveness and reteotignod teachers.

The curriculum content is also an important indicadf quality education. Curriculum is
defined as the planned interaction of students wiftructional content, materials, resources and
processes for evaluating the attainment of edutatiobjectives. It also refers to all the learning
which is planned and guided by the school, wheithir carried on in groups or individually. The
curriculum outlines the skills, performance, atli#s, and values students are expected to learn from
schooling (Wikipedia, 2016).

The philosophy of education of a Nation stipulaties goals and objectives and outcome
statements of education at the different levelse €hrriculum of schools, the intended and taught
curriculum and experiences, are to be based oretgoals. Quality curriculum contents, therefore,
will be useful for achieving quality education besa it is the contents that the teachers will tedas
and transmit to the students to bring about pasitihanges in values, attitude, behavior, critical
thinking and problem solving skills.

In fact, Political Economy course content in theEN@inimum standards is rich and contains
concepts like feudalism, capitalism, welfarism, igem and the political economy of
underdevelopment, democratization, poverty, cultudavelopment, globalization, population,
resource development and allocation and much ndomaiel (2013) explained that the supervisory
body of Colleges of Education, National CommisdimnColleges of Education (NCCE) embarks on
periodic review and expansion of the minimum stadddocuments. He further explained that the
current expansion of the minimum standard haveuttedd a new instrument, Quality Assurance
Toolkit, that would address institutional evaluati@as well as the needs of educators in the
performance of their tasks. To this end, the iniatidn of the new teacher education programmes
gives practical guidelines as to what is expeabddokt done by administrators, teachers and students
the process of implementing the curriculum.

To achieve the purpose of this research, a reseguektion is formulated: What are the
practical ways of delivering Political Economy cseitin Colleges of Education in Nigeria?

Research Method and Procedur e

This research work adopted the descriptive suresyoth. The researcher used simple random
sampling technique to select 100 respondents dftdfeand students of Federal College of Education
(Technical), Omoku. 30 were lecturers, 20 non-teeghktaff while 50 were students. The instrument
used for data collection was a structured queséivantitied, Practical Delivering of Political
Economy Questionnaire (PDPEQ). The questionnaire digided into two sections. Section A
contained the personal data of the respondentgsbdtion B consisted of 7 questionnaire items.
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The instrument was faced validated by two measunémed evaluation lecturers from the
School of Education, Federal College of Educatibechnical), Omoku.

For analysis of data, the researcher used deseriptatistical method of analysis. Thus, the
researcher computed the mean and standard deviatithe responses on each questionnaire item
using the mean formula= fx

And standard deviation formula S =*Fd N
N
0 = Mean of the response on each questionnaire item
F = Frequency of each questionnaire item
X = Deviation of each scale point from mean
N = Total number of response on each questionitaire

Calculation of the decision point or cut-off meaasnarrived as follows:

Strongly Agree (SA) - 4 points
Agree (A) - 3 points
Disagree (D) - 2 points
Strongly Disagree (SD) — 1 point

Cut off mean =4 + 3 + 2 +4 2.5 decision

4

Hence the cut-off mean 2.50 implies that every mszore, that is exactly or above 2.50 agree with
the decision while any score below 2.50 disagrék thie decision.

Resultsand Discussion of Findings:
The findings of this study are presented in tabtelbw.

Table 1: Scores of the lecturers, non-teaching staff andestts responses on the practical ways of
delivering Political economy course

SIN | Items A D SD | Total 0 Decision
S
A
1 Lecturers teaching Political economy
must be professionally trained in the
course. 25|60 |10 |5 305 3.05 | Accepted
2 The admission of students who are not of
age affects the learning of Political
economy. 50|30 |13 |7 383 3.83 | Accepted

3 The teacher-student ratio and the number
of students per class affect the delivering
of Political economy.
22148 |20 |10 | 282 2.82 | Accepted

4 The effective  administrative  ar
monitoring of Political economy lecturg
lead to the quality delivering of th
course. 18 |50 |20 |12 | 274 2.74 | Accepted
5 The availability of quality educationI

I

D »n

facilities and good infrastructure wi
advance quality delivering of Politic
economy course.

26 |47 |13 |14 | 282 2.82 | Accepted

6 Adequate funding of Colleges of
Education in Nigeria will translate tp
quality delivering of Political economy
course. 33|60 |7 - 319 3.19 | Accepted
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7 Improving upon the curriculum content
Political economy will enhance its qualify
delivering. 56|24 (14 |6 330 3.30 | Accepted

From this table the respondents agreed that lestteaching political economy must be those trained
in the course with mean value of 3.05. This isiire lwith Schermerhon (1984) who stated that
without proper human resources, even the best msigrganization that is guided by well made
plans, with necessary equipment cannot achiev@edtformance potential. The respondents also
accepted that admitting students who are undeiragecolleges of education affects the delivery of
political economy with a mean of 3.83. This findingrrespond with UNICEF (2000) report that
explained that the quality of children’s lives befdeginning formal education greatly influences th
kind of learners they can be. Physically and pshdically healthy children learn well.

On whether the teacher-student ratio and the nuwibstudents per class affects the delivery
of political economy, the respondents were of thmion that it does with a mean value of 2.82. This
is in conformity with Williams (2010) report thaéductions in class size might improve students’
academic achievement because they might beneifit fre interaction between students and teacher
with a mean value of 2.74. The respondents agtegideffective administrative and monitoring of
political economy lectures lead to quality deliverythe course. This tally with Fertig (2008) study
which states that the centre of strategies for lacating the achievement of quality education is
effective leadership at all levels of the educal@ystem.

The respondents also accepted that the availabfliggality facilities and good infrastructure
will advance the quality of delivery of politicacenomy with a mean value of 2.82. This finding
collaborated UNICEF (2000) report which noted tfuaitthe quality of school buildings to have the
desired quality effect, the school buildings mayéhateracted with other quality dimensions such as
the presence of adequate instructional materialstextbooks, working conditions for students and
teachers, and the ability of teachers to underted®ain instructional approaches. Again, the
respondents agreed that adequate funding of CellegEducation in Nigeria will translate to quality
delivery of Political economy course with a meafugaof 3.19. This is in line with Pinto (2014) that
a significant increase in educational spendingicdaed make a difference in quality.

Finally, the respondents agreed that improving ug@n curriculum content of Political
economy will enhance the quality delivery of theis® with a mean value of 3.30. And this agreed
with Jumiel (2013) who wrote that the current exgdan of the minimum standard have included a
new instrument, Quality Assurance Toolkit, that Vdoaddress institutional evaluation as well as the
needs of educators in the performance of theiistask

Conclusion

This paper explored the practical ways of delivgriguality teaching of political economy
course. This research work was necessitated bfatitéhat students over the years have complained
about the difficulty of the course. The researdherefore formulated the questionnaire items along
those areas that have been perceived as hindaengractical delivery of the course. The perceived
areas are: The quality of political economy leatsiréhe quality of the students, the teacher-studen
ratio in a political economy class, the qualityaafministration and supervision of political economy
lectures, the availability and quality of educa#ibracilities/infrastructure, adequate funding of
Colleges of Education and quality curriculum comnteh political economy. The findings of this
research has indeed shown that the perceived pnakiteareas are indeed the causes that hinder the
practical and quality delivery of political economyurse in Colleges of Education in Nigeria.

Suggestionsfor Practical Quality Delivery of Political Economy:

To encourage the practical and quality deliverypofitical economy, the following areas must be
addressed:

1. Employing teachers who specialized in politicalescie/economics and improving teachers’
teaching style and methods in classroom. To beod geacher demands broad knowledge of subject
matter, curriculum and standards, enthusiasm, iagcattitude and a love of learning knowledge of
discipline and classroom management techniqueseTtan be achieved through enabling teachers to
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undergo training programmes through sponsorshigoofference and seminar attendance at least
twice per lecturer in a year.

2. Ensuring the necessary support for maintaining aftitucal standards through efficient
admission process that will not consider acadenddtralone but intakes aptitude and attitude. Since
most students nowadays do not spend enough qtiatiéyto learn, read and practice, the necessary
system support should be responsive and capaki@éoessarily sufficient but adequate) to motivate
students to learn through the provision of acogsmtine training programme in Political economy.

3. Encouraging team teaching with or without largessés. This will help the students to draw
from more than one lecturers in a course and fat# assess to different lecturers to draw more
knowledge from pluralistic fountains rather thastjane.

4. Improve guidance and counseling services and tiasilfo screen students’ performance from
time to time so as to advise them on the numbecswfses to take types of tutorial to attend, fofm
remedial measures to provide for each studentdwtbrse academic as well as professional needs.

5. Ensuring the availability of good quality learniagd teaching materials such as conducive
classrooms and furniture, laboratory (studios),vigion of electricity (through other sources part
from Power Holding Company of Nigeria (PHCN) ateadl of financial prudence, suitable library
powered with virtual library services, lecturerficd accommodation moderately furnished.

6. Increased funding of tertiary institution, espdygialolleges of education, will improve the
quality of human and infrastructural resources loé tschool. This will in turn motivate the
management, staff and students of the school &atgr and quality overall output.

7. Developing curriculum content that is relevant aedlistic to the nation’s current political
and economic realities. Students appreciate, dssgrand relate easily with a course that contains
topics that appeal to their day to day experiences.
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