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Abstract

The study centers on the implementation of quality assurance practices in secondary schools
in Owerri education zone of Imo state. Two research questions and two null hypotheses
guided the study. The study adopted descriptive survey research design. One Hundred
principals and four hundred teachers randomly selected represented the sample size.
Implementation of quality assurance practices questionnaire was used to collect data for the
study. Data were analysed using mean and standard deviation while hypothesis were tested
using t-test statistics at 0.05 level of significance. The result of the findings revealed that both
Teachers and Principals responses indicated that the implementation of quality assurance
guidelines was low and also agreed that there are problems encountered in the
implementation of quality assurance guidelines. Also, the result of the hypotheses shows that
thereis no significant difference between the mean rating of Teachers and Principals on the
extent of implementation of quality assurance practices in secondary schools in Owerri
education zone of Imo state and there is also no significant difference between the mean
rating of principal and teachers on the problem encountered in implementation of quality
assurance practice. Consequently, it is recommended that principals should use quality
assurance practices in day-to-day administration of schools and also government should
provide school facilities for better management of schools.

Keywords: Education, quality assurance, implementation, gualssurance practices, secondary
school, principal, teachers.

Education worldwide is regarded as instrument farciad, political and economic
development. It is a process of training, mentotmgmprove one’s standard. According to Federal
Republic of Nigeria (FRN 2013), in her National ieplon Education, Education is an instrument
“par excellence” and that which effects change dedelopment both for the individual and for the
nation. Education is a basic human right and ihesessary for sustainable social and economic
development. It is a process of transmitting a peEpcultural heritage from one generation to
another through different ways which helps to diirt future development (Osokaya, 2010).
Furthermore, Lawal (2013) averred that educatioa gocess that involves the acquisition of skills
and knowledge as well as attitudes that can hedpt@ontribute meaningfully to the development of
his society. By being a process, it could then dietpd out that education is a life-long procesd th
ends with one in the grave. Moreover, educatice sshgular thing that helps one to socialize fudly
ones society, master its culture and norms and @®umnes’ contribution to the development of such
society. However, in order to contribute effectivéi a nations’ development, education must equip
individuals in knowledge, character and skills. sTis why Orji and Maekae (2013) stressed that
education is a tool used to develop an individuedignitive, affective and psychomotor abilities for
national development.

From the above definitions, education equips imtligi socially, morally, physically,
politically and economically to live and contributethe society. Education is therefore the prooéss
equipping an individual with knowledge and skillshtelp himself and his society. The implication is
that without education, there will be no developmienthe society. In other to maintain quality
education, the federal government introduced quadissurance to facilitate achievement of
educational goals.

Quality assurance is one of the measialeen to achieve quality education in every etioica
system. It is a holistic process of improving edioca According to Ayeni (2012), quality assurance
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entails the efficient and adequate management,nggjmn, evaluation and assessment of teaching
and learning in the school system aimed at maiimigithe right standard of education at all levéils.
embraces all functions and activities that will @nesthat quality education is achieved. In a simila
way, Alaba (2010) views it as a process used tduate the efficiency and appropriateness of
teaching and learning experience so as to ensureede of high quality education. Similarly,
Chukwuma and Aniekwe (2010) stated that qualityuessxe encompasses quality teachers, quality
curriculum, quality equipment and facilities andatity learning outcomes. Quality assurance is the
process of ensuring that classification is suffidie accurate for the specific setting. Adegbesam
(2011) sees quality assurance as the ability okethesational institutions to meet the expectatiois
the users of man power in relation to the qualftgldlls acquired by their outputs. Quality assw&n
started as a result of national need to improveyttadity of education. To maintain quality assuwen

in educational system, many countries all oventbdd Nigeria inclusive use accreditation exercises
or regular evaluations to assure the quality oflan@c standard (Kallioinen, 2011). In this context,
quality assurance refers to the measures takenatee raure that school goals and objectives are
achieved for quality education which encompassesamuand non human resources. In order to guide
the practices of quality assurance, federal govemnirspecified the objectives of the programme.

The objectives are to:

. Ensure that quality teaching and learning takeepiaschools and centers;

. Create a valid and reliable database that can suapd inform policies and decisions aimed
at improving the overall effectiveness of schoald eenters;

. Monitor the level of learning achievement as wslb¢her educational performance indicators
in schools and centers;

. Set and maintain uniform standard nationwide;

. Ascertain that the approved curriculum is operatidn schools and centers and that stated
objectives are being achieved;

. Provide regular report on the state of educatiodigeria;

. Advise on the provision of proper and adequate iphy/facilities in educational institutions

. Provide professional support to teachers in tha afepedagogy and classroom management
as well as to administer in the area of school mament;

. Identify and share best practices among relevakehblders and

. Build capacities of evaluators and teachers in @shdQuality assurance handbook 2010
P.18). There are also some principles guiding tyuafisurance in the school. They are:

. The process of quality assurance should be opetramsparent;

. All evaluators should use the same parameters aalitygindicators;

. The outcomes of quality assurance should informcpplplanning implementation and
capacity building;

. Quality assurance is learner centered;

. It is evaluative and diagnostic;

. It assesses quality compliance and provides a bsic for improvement;

. The purpose of quality assurance and the procedores used are communicated clearly to
those involved;

. Quality assurance incorporates both external ahdadself-evaluation;

. Quality assurance evaluation is carried out by éhwedo have sufficient and relevant
professional experience, expertise and training;

. Relevant evidence is captured and is of adequagerand quality to ensure valid and reliable

judgements among others (quality assurance handb@d®, P. 19). These objectives cut across all
levels of education which secondary education eafrthem.

Secondary education is the second level of edutafiocording to Lucas and Olaniya (2008), it is
that level of education where children within tigeaf 1-17 receive basic education that enhances
their advancement to higher professional and acmdpuorsuit. According to Federal Republic of
Nigeria (FRN 2013), it is the education childrercea®e after primary education and before tertiary
stage. Secondary education has broad and speacidls gs stated in national policy in education. The
broad goals are preparation of learners for udefinlg within the society and higher education. To
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buttress this, Osakwe (2016) maintained that afpamt producing graduates who are prepared for
higher education, secondary education serves adder to students’ intellectual development and
competencies in the higher education level whidbwa them to make useful contribution to their
nation’s growth and development. In that secondahool lies the overall leader that moderates the
processes of training these future leaders (staflenthe principal. The principal is in charge of
organization and management of secondary edudatidigeria.

A Principal is the head of a secondary school aargith the responsibilities of overseeing
the day-to-day activities of the school. Howevecading to Osakwe (2016), a principal ensures that
the national educational objectives are achievemltih regular and efficient coordination, contrudli
and moderating as well as monitoring and evaluafirgteaching and learning processes in his/her
school. In addition, the principal serves as an iathnator in the school environment. Laying
credence to this, Steven (2013), averred thatrecipal is an administrator of a school who has been
appointed formally to the position by the schoaddultb He is an official appointed to plan, coordinat
and execute school activities to achieve qualitycation. Supporting these views, Ekundayo (2010)
retained that a principal is both the curriculund amstructional supervisor who also supplies vital
information to the teachers. However, it is penin® note that the effectiveness of carrying tat t
above stated tripartite functions by a principatisst times influenced by the gender of the prialkip
as argued by Fasasi (2014) and Obiajulu (2016)ircipal is therefore the appointed officer who is
charged to be in charge of the activities of theosdary school to achieve school goals and
objectives. He coordinates human and non humarures® of the school to facilitate effective
teaching and learning.

A teacher carries out classroom activities. Acaggdio Aneja (2015) a teacher is simply a
person that educates pupils and students. Hedsilidtor of learning who in most cases underwent
formal training in a teacher training institutiam theory and in practice to become a teacher. He is
great agent of social change and he translatesagdnal policies and programmes into practice
(Alabi & Ige, 2014; Ogunyinka, Okeke & Adedoyin,1X). According to Puhan, Malla and Behera
(2014), a teacher spurs national development arid thee greatest tool for nation building as added
by Aneja (2015). He does these through modifying maolding of students’ character, teaching them
skills, values and attitudes that will at best mékem to be self reliant and contributory agents to
their nations’ development and peace. A teachdhasefore a trained person with a wealth of
knowledge, experience and modified character goutih formal training and engaged in classroom
to implement curriculum to change the behaviouthef learners. They carry out classroom activities
and control children under them to ensure qualityusance practices in classrooms. Although the
objectives and principles have been theoreticaliyed in paper, it is the implementation that will
help it to be practicable in schools.

Implementation is the process of interpreting armatficing content to be meaningful. It is
also seen as the process of putting into practitieips, programmes and theories in a way that they
will affect real life event. In the words of Afamigih (2009), implementation is a means of trying out
practice, inventions and what it looks like in g@mg out activities in the system. It is also definas
the act of carrying out task in order to give picadt effect for ensuring actual achievement by
concrete measures. In this scenario, implement&iexecution of planned programme based on the
principle and guidelines to achieve the objectiget for the events. To ensure implementation of
quality assurance in the school, quality assur@naetices must be put in place to enhance sucdessfu
implementation.

Quality assurance practices are the indices andsiek that guide the provision and
implementation of quality assurance in the eduaatieystem. The indices are the quality assurance
practices used in the day to day running and maneageof the school. Among them are: curriculum
implementation, learning environment, teaching agning, extracurricular activities, supervisidn o
teachers, deployment of teachers, placement olgimpthe class, equipment and facilities. Federal
Ministry of Education (2010) specified the minimuaeceptable standards of each of the quality
assurance practices that will be used to accessnplementation. In curriculum, minimum content
area should be covered and the minimum faciligegired for teaching the content should be used. In
teaching and learning, minimum of Nigeria Certifecaf Education (NCE) is required for teachers in
junior secondary school. For placement of pupilslasses, a maximum of 35 and 40 pupils in a class
for primary and secondary schools respectivelyeuired. In assessment, every learner should be
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continuously assessed to check that sufficientnessgis being made. In management and leadership,
all administrators and leaders efforts should enokled into improving the achievement of learners

in the class. At this juncture, one can say thalityuassurance practices are the key components of
quality assurance instruments used by both inteandl external evaluators to assess the level of
quality assurance maintenance in the school.

Implementation of quality assurance in school éntasing the quality assurance practice to
achieve quality education in schools. The practiedishelp the learner to acquire knowledge, respec
for dignity, acquire creativeness thinking, rightitade and values, be equipped to contribute to
development. The motive of introducing quality assge was to achieve quality in education. The
issue of achieving quality education is questioadt@cause of what is happening in schools regarding
poor students’ performance. However, there is aaxbrevidence on poor performances of students in
internal and external examinations. Ogundele, @klin and Aina (2014) and Akinsolu (2010)
remarked that there has been persistent publicyouiache performance of Nigerian students in the
secondary schools certificate examinations. Inséimae vein, Isiuzo (2014) stated that the product of
the system are declining academically and stretseegsthe consistent down trend in the number of
passes in public examination, poor verbal expressiack of skill is as a result of inefficient
administration of the principal. This negative rapis on the increase and therefore needs urgent
attention if school goals are to be realized. Thiy be as a result of gaps in implementation of
quality assurance practices in secondary schoals as in school facilities, instructional delivery,
teachers’ performances, curriculum implementatiadequate funding and training. Ayeni and
Akinola (2008) findings identified the following alienges:

. Lack of commitment to supervision by principals;

. Lack of proper monitoring and evaluation of studenitcomes;

. Inadequate training facilities to develop teactierprofessional growth and increase and

. The conception that lack of adequate feedback #&whiers affect working relationship

between principals and teachers and this has pedwpstitute an impediment to quality assurance in
secondary schools. These and more other probleenshallenges facing implementation of quality
assurance in secondary schools generally ancplariy in Owerri education zone in Imo state.
Consequent on the above, there is the need totigats the extent of implementation of

quality assurance practices in public secondarpashin Owerri education zone of Imo state. The
main purpose of this study was to investigate thplémentation of quality assurance practices of
principals in public secondary school in Owerri ealion zone of Imo state. Specifically, the study
sought to:

1. Find out the extent principals implement qualitysiasnce practices in public secondary
schools in Owerri education zone of Imo state.
2. Find out the problems that inhibit the implememtatof quality assurance practices in public

secondary schools in Owerri education zone of Itates

Research Questions

1. To what extent do principals implement quality assge practices in public secondary
schools in Owerri education zone of Imo state.
2. What are the problems that inhibit implementatidrgoality assurance practices in public

secondary schools in Owerri education zone of Itates

Two null hypotheses were formulated to guide thalwtand they were tested at 0.05 level of
significance.

Hoz: There is no significant difference between themeatings of principals and teachers on extent of
implementation of quality assurance practices oosdary schools in Owerri education zone of Imo
state.

Ho2: There is no significant difference between themeatings of principals and teachers on extent
of the problems of implementation of quality assgea practices in public secondary schools in
Owerri education zone of Imo state.
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Research Method

Descriptive survey design was used for the studyofgu (2006) defines descriptive survey
research design as one in which a group of peapteros are studied by collecting or analyzing data
from only a few people or item considered to beresentative of the entire group. The researcher
adopted this design because it allows investigatiora sample of the entire population and making
generalization of the findings to the entire pofiala

The population of the study was made up of six $aod and ten teachers (6010) and two
hundred and eighty two principals (282) in OwerduEation Zone. The sample for the study was
500. Four hundred teachers and 100 principals veerdomly drawn from the population.

The instrument for collection of data was a strreduquestionnaire designed by the researcher titled
“Implementation of Quality Assurance Practices loé tPrincipals’ Questionairre (IQAPPQ). The
instrument was divided into two sections, A andsBction A was for bio-data information on the
respondents while B contained two clusters. Cluates focused on the extent principals implement
quality assurance practices in public secondargashand cluster B elicited information on problems
of implementation of quality assurance practicepublic secondary schools. Real limit of numbers
were used to determine the extent of implementadforuality assurance practices in schools. Thus,
1-1.49= very low extent. 1.50-2.49=low extent, 2589 =high extent, 3.50-4.00=very high extent
for Cluster A and B, Agree- 1-1.49; Disagree- 12549; Strongly Disagree- 2.50-3.49; Strongly
Agree- 3.50-4.00.

The instrument was subjected to face validationemsure validity. The instrument was
validated by three experts, two from Educationammdstration and planning and one from
measurement and evaluation, all from the facultgduication, University of Nigeria, Nsukka. The
instrument was modified based on their correctimnsuit the study. To determine the reliability of
the instrument, 30 copies of the questionnaire vastributed to 10 principals and 20 teachers in
Owerri South education, a zone outside the stuedg hut have the same characteristics with the study
area.

Cronbach Alpha method was used to determinerttggnal consistency of the items in the
clusters and they yielded 0.71 and 0.78, the olvenelfficient was 0.87.

Two research assistants trained helped to dis&ribad retrieve the questionnaire from principal and
Teachers. The data collected were analyzed usiag @ed standard deviation to answer the research
guestions while the hypotheses were tested ugiegf statistics at a 0.5 level of significance.

The result was analyzed according to researchiquesind hypothesis that guided the study.

Research Questions One: To what extent do principals implement quality assge practices in
public secondary schools in Owerri education zonkenio state.

Table 1 Showsthe Mean Responses of Principals and Teacherson the Extent of | mplementation
of Quality Assurance Practicesin Public Secondary School

SIN  Item statements Group N Mean SD Remark

1 Curriculum implementation Teachers 1.61 0.95 Low extent
Principals 1.86 0.96 Low extent

2 Leadership and management Teachers 1.75 0.83 Low extent
Principals 1.94 0.93 Low extent

3 Admission of students Teachers 1.86 0.90 Low extent
Principals 2.16 0.91 Low extent

4 Supervision of teachers Teachers 2.51 0.74  High extent
Principals 2.51 0.85 High extent

5 Staff development Teachers 1.42 0.81 Very low extent
Principals 1.39 0.91 Very low extent

6 Equipment and facilities Teachers 1.48 0.83 Very low extent
Principal 1.4z 0.84¢ Very low exten

7 Learning environment Teachers 1.86 0.93 Low extent
Principal 2.04 0.9z Low exten

8 Teaching and learning Teachers 1.89 0.84 Low extent
Principals 1.81 0.84 Low extent

9 Extra-curriculum activities Teachers  2.58 0.87 High extent
Principals 2.50 0.97 High extent
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10 Placement of students in classes Teachers 2.46 0.82 Low extent
Principals 2.52 0.88 High extent

11 Deployment of teachers in classes  Teachers 1.41 0.98 Very low extent
Principals 1.93 0.80 Low extent

From the table 1 above, the mean responses ofigaiscand teachers to items 1, 2, 3, 4, 7, 8 are
within the mean range of 1.50-2.49 indicatingt ttree implementation of the quality assurance
guidelines with respect to those items is low. Bésrand 6 in both Teachers and principals indicated
very low extent also item 9 and 10 under Princifradcated high extent while item 9, 10, 11 under

teachers indicated high extent, low extent and l@nyextent respectively in the implementation of

guality assurance guidelines with respect to tliteses.

Research question two: What are the problems encountered by principalgmplementation of
quality assurance practices in public secondargach

Table 2 Shows Mean Responses of Principals and Teachers on the Problems Encountered by
Principalsin I mplementation of Quality Assurancein Public Secondary Schools

SN Item statements Group N Mean SD Remark
1 The curriculum is complex and too wide to covereachers  2.82 0.80 Agree
within the specified time Principals 2.51 0.84 Agree
2 Mass admission syndrome is difficult to handle adfers  2.70 0.81 Agree
Principals 2.54 0.53 Agree
3 There is no follow-up after supervision Teachers  2.69 0.89 Agree
Principals 2.50 0.90 Agree

4 Development of teachers is not encouraged due Teachers 2.41 0.97 Disagree

lack of fund Principals 2.42 0.82 Disagree
5 Facilities and equipment are not enough in theaslc Teachers  3.50 0.60 Agree
Principals 3.52 0.55 Agree
6 School environment is not conducive for learning Teachers  3.52 0.51 Agree
Principals  3.56 0.52 Agree
7 Teaching and learning take place in unconduciieachers  3.58 0.58 Agree
classrooms Principals  3.51 0.54 Agree
8 The school has no equipment for extra-curriculdieachers  3.51 0.60 Agree
activities Principals 2.53 0.84 Agree
9 More than the required students are placed in theachers 2.56 0.80 Agree
classes. Principals  2.60 0.81 Agree

10. Deployment of teachers are done indiscrimipate Teachers  2.48 0.94 Disagree
Principals 2.54 0.91 Agree

Data presented in Table 2 above shows the meastandard deviations of the responses of Teachers
and Principals on the problems encountered in impigation of quality assurance in the schools.
Majority of the items were rated above the cutpdfint value of 2.50 on a 4 point rating scale.

The above findings indicated that both teacherspaimtipals agreed that majority of the items & th
instrument that addressed the issue were the pnsbkncountered in implementation of quality
assurance in the schools. This reveals that thexep@blems encountered in implementation of
quality assurance in the schools. However, teadeerded an overall mean of 2.97 and principals
recorded an overall mean of 2.82. Comparativelghtees had a higher mean score than principals but
the same.

Based on the analysis, where an Overall mean @f @%@ 2.82 respectively were reached, it
was established that all the Principals and TeadheDwerri Education Zone of Imo State secondary
schools agreed that there are problems encouniteietblementation of quality assurance in public
secondary schools in Owerri education zone in Itates

Hypothesis One

There is no significant difference between the medimg of principals and teachers on the extent of
implementation of quality assurance practices oosdary schools in Owerri education zone of Imo
state.

Knowledge Review Volume 37 No 2, August, 2018: | SSN 1595-2126 46



Implementation of Quality Assurance Practicesin Public Secondary Schoolsin Owerri Educational Zone
of Imo State

The data for testing hypothesis 1 were presentethbie 3 below:

Table 3: The t-test Statistics of the Mean Rating of Teachers and Principals on the Extent of
I mplementation of Quality Assurance Practicesin Secondary Schoolsin Owerri Education Zone
of Imo State

Status N Mean Std Df T Sig (2= Decision
tailed

Teachers 400 3.02 0.40 498 1.60 0.10 Not

Principals 100 2.95 0.42 Significant

Data presented in table 3 above indicate that daeteprobability value (0.10) is greater than the
level of significance (0.05) at 498 degree of fimaddf).Applying the decision rule for the software
package of social sciences (SPSS) that if the epembability value is less than the level of
significance reject the null hypothesis and if ottise accept the null hypothesis. Therefore thé nul
hypothesis is accepted. This implies that therisignificant difference between the mean ratihg o
Teachers and Principals on the extent of implentienteof quality assurance practices in public
secondary schools in Owerri education zone of Itates(P> 0.05).

Hypothesis Two

There is no significant difference between the meimg of principal and teachers on the problem
encountered in implementation of quality assuraeetices.

The data for testing hypothesis 2 were presentetbhbie 4 below:

Table 4: The t-test Statistics of the Mean Rating of Principal and Teachers on the Problem
Encountered in I mplementation of Quality Assurance Practices

Status N Mean Std Df t Sig (2- Decision
tailed)

Teacher 400 2.93 0.37 498 1.24 0.21 Not

Principals 100 2.88 0.38 Significant

Data presented in table 4 above indicate thatxtheterobability value (0.21) is greater than tneel

of significance (0.05) at 498 degree of freedom).£qfplying the decision rule for the software
package of social sciences (SPSS) that if the epmmbability value is less than the level of
significance reject the null hypothesis and if otfise accept the null hypothesis. Therefore thé nul
hypothesis is accepted. This implies that therisignificant difference between the mean ratihg o
principals and teachers on the problem encountere@dplementation of quality assurance practices
(P > 0.05).

Discussions

The study revealed the level of quality assurameetjges implementation of the principals in
secondary schools. The study revealed that 9 olit guality assurance practices were not effegtivel
implemented in public secondary schools in Owesriezof Imo state. The hypotheses indicated that
there is no significant difference between the medimgs of principals and teachers. This is i lin
with the findings of Ayeni and Akinola (2008) on ptementation of quality assurance practices in
secondary schools.

Again the study also revealed that such factorsasficient funds, inadequate classrooms,
unstable staff recruitment, admitting more studdimés required, were challenges to implementation
of quality assurance practices in public secondahpols in Owerri education zone of Imo state. The
hypotheses indicate that there is no significafiexdince between the mean ratings of principals and
teachers on the extent of problems to the impleatiemt of quality assurance practices in secondary
schools. The study collaborates with the findingaftiammagbon (2011) on problems that inhibit the
implementation of quality assurance practices ino8dary schools. The implication of all these is
that quality education will be difficult to achiewath all these problems.

Knowledge Review Volume 37 No 2, August, 2018: 1 SSN 1595-2126 47



Baptista Chinyere Chigbu and Angie | jeoma Ogboegbulem

Conclusion

Based on the findings and discussions of the sttidy,following conclusions were drawn. The
implementation of quality assurance practices icosdary schools for attainment of sustainable
development goal is not fully implemented for attaent of sustainable development education.
Also, many problems were associated with implentemtaof quality assurance practices. Such
problems amongst others are complex nature ofatdurin admitting unqualified teachers, inability to
supervise teachers and maintenance of schooltiegiliThis means that achievement of quality
education will be difficult because of non- implemtegion of quality assurance practices in school.

Recommendations
Based on the following, the following recommendasiovere made:

1. There is need for the principal to use the qualeigurance practices as the yardstick for day to
day administration of the school to achieve quadtucation.
2. There is need for adherence for implementation wfieulum, admitting only qualified

students, maintaining school facilities, encouraffective teaching and giving students opportunity
for extra curriculum activities.

3. Schools should be provided with resources to woitk w0 help implementation of quality
assurance to achieve quality education.
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