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Abstract

The major force for national development is not the abuocelaf natural resources rather the
quality of human resources produced through education to harness @wenhat note, this
work focused on re-positioning education in Nigeria for good valuealthwereation and
progress. Education in Nigeria is examined in the light 0é tmeaning of education and its
aims. The flaws identified are presented under the followingpmtagadings: policy and
curriculum as a result of foundational issues and misconceptiover proliferation of
educational institutions, issues with teachers and teachinggsimfn, usurped professional
teacher’s position by unprofessional, neglect or separatiomoufd values, talents and
creativity from school education, poor attitude to researchkvard its findings, poor status
and neglect of vocational and technical skill workers i $bciety, neglect of role modelling
and mentorship, irresponsible parenting, and leadership. The oetofthese pitfalls amidst
abundant natural resources are identified as retrogresshigeria being the poorest and
most corrupt nation with very high rate of unemployment atetnally displaced persons. To
this end, the call for a turn-around of education in Nigeria bez®rimperative, and is
directed to the need for Nigeria ownership of her educatioaking the curriculum and
policies their own, eradicate educational misconceptions,gimgrof educational institutions,
enhancement of teachers’ status and teacher education, eliminatioron-professional
personnel from educational positions and policy-making, incorparatib talent hunting,
creativity, good values and morals into all levels of forntklaation, and esteeming skills and
productivity over mere certificates.

Development is the process of changing and becordrngger, stronger, successful and
advanced. Its synonyms include growth, expansiolargement, progress, and success; development
is a positive change, a change in the right dioectlt is not just a necessary phenomenon to every
society but the entire globe is divided along ite las developed and under developed. Nations are
assessed over a period of time — Syears, decade®m@, the extent of economic, infrastructural,
political, educational growth, expansion, or pra@grbas occurred. Nations are examined on the extent
certain developmental projects or programmes arecessful. In all these, developmental
categorization signifies the level of comfort predoantly experienced by the citizens. A comfortable
person is physically relaxed and relatively fremrpains and anxiety; and comfort level is enhanced
by good moral values and freedom from poverty whicthurn are driven by good education. The
importance of education to national developmentogntherefore, be over emphasized; it is the
instrument per excellendgRN, 2013). While value depicts principles ornstards accepted by a
person or people; and it is synonymous with moretisics, codes and rules of conduct. Poverty, on
the other hand, is a state of not having enoughemda take care of basic needs such as food,
clothing, and housing. Development is achieved ughoconsistent application of knowledge and
skills to needs in an environment of peace and baymThe reverse is retrogression, a case where
knowledge is either lacking or not properly appliebulting to abject poverty, immorality with
impunity, as it is today in Nigeria, a desperatiéfoa re-positioning of education.
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The quotable quotes above speak volumes and higlilig intent of this paper. The phrase,
‘... goal of true education’ signifies that educatioould be ‘false’. While true education aims at
producing intelligence plus characterfalse education turns oudullards plus characterless
Intelligence is defined as the ability to think dedrn; the ability to learn facts and skills anupblg
them, especially when this ability is highly deysdd. Intelligent persons are critical thinkers; &mel
function of true education is to teach people toltlintensively and to think critically which leads
creativity — wealth creation. The other aspectrak teducation is character — good moral values
leading to healthy interactions, accountabilityoddeadership, and peaceful co-existence. On the
other hand is false education which aims at urigerice and worthlessness. Unintelligent people are
dullards, non-thinkers, uncreative, unprogressigepte that end up in abject poverty and penury.
Worthlessness connotes negativity — bad moralsegakhere integrity, honesty, hard-work, dignity in
labour, and tolerance are far-fetched; rather crdity, hooliganism, vandalism, lawlessness, and
recklessness are common grounds with wanton vieland destruction of lives and properties; here,
man is madéa more clever devil'.
This paper, therefore, shall attempt to:

. highlight the true meaning of education and itssaim
. examine the nature of education in Nigeria

. point out its effects on the society

. indicate the major pitfalls of education in Nigeria

. suggest possible way out.

Concept and Aims of Education

It is generally believed that the term, educatitogk its root from two Latin wordsge-
ducare’ which means ‘to bring out’ or ‘to nourish’, ane-ducere’which means ‘to lead out’ or ‘to
draw out’. Education has also been viewed accordimgthe need of the hour by different
educationists’ thoughts from both Eastern and Wess@&le. For instance to - Mahatma Gandhi,
education is an all-round drawing out of the bestman — body, mind and spirit; Pestalozzi, it is
natural, harmonious and progressive developmentasf's innate powers; Indira Gandhi, education
as a liberating force and in our age it is als@makcratizing force, cutting across the barriersaste
and class, smoothing out inequalities imposed ki bind other circumstances.
According to Parankimalil (2012), education is ateynatic process through which a child or an adult
acquires knowledge, experience, skill and sounitudd; it makes an individual civilized, refined,
cultured and educated. It is also described asoeeps of waking up to life and its mysteries, its
solvable problems and the ways to solve the prabland celebrate the mysteries of life, and the
inter-dependencies of all things. Altogether, ediocas -

. an activity, an endeavour, an enterprise whiclelated to the notion of bringing up, rearing,
leading forth,

. human endeavour of self-fulfillment, self-transcende

. a quest for meaning, integration, wholeness anddhewal of eroded human values which

are necessary for responsible action.
In the words of John Lockélants are developed by cultivation and men bycadion’.

The goal of education is the cultivation of the iuidual’s human capacities for ‘self-
actualization’, for love, justice community and jBurpel, 1989; Willis, 1992).). Individuals arerbo
with natural tendencies or capabilities or talentest of them remain dormant and useless until they
come in contact with education. Education is meaniid the human being in his/her pursuit of
wholeness, which implies the harmonious developnoérdll the potentialities God has given to a
human person. True education is the harmonious lofawent of the physical, mental, moral
(spiritual), and social faculties, the four dimems of life, for a life of dedicated service.

This world would have been enveloped in intellectaakness if it had not been illuminated
by the light of education. It is right to say tlla¢ story of civilization is the story of educatidrhus,
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education is an integral part of human life. Ithe basic condition for a development of a
whole man and vital instrument for acceleratinguedibeing and prosperity. Education is the direct
means by which a people seek to shape and trangfi@mown destiny. It has been estimated as the
right road to progress and prosperity becausetlitsigotal man that drives civilisation. In othesnas,
the number of intellectuals, thinkers, visiona@aesl professionals available to it has been vieveea a
key factor for anticipating credible growth anduiig development and productivity of any modern
society. The major force for national developmemat the abundance of natural resources ratfeer it
the quality of human resources. Such persons shmmilable to invest their skills and knowledge to
appropriately harness the natural resources in suchkay that their needs are adequately and
progressively met (Obanya, 2002 ). For a civilizti socialized society, education is the only
means; its goal is to make an individual perfegerl society gives importance to education because
it is a panacea for all evils and key to solve ¥adous life-problems. Therefore, how education is
achieved constitutes the major challenge for natibat value progress and not decay.

Overview of Nigerian Education

Nigerian education is viewed as an embodimentfofinal, non-formal and formal education
in a web of four strands namely: traditional, Isigmwestern and Nigerian formats. The traditional
(pre-colonial) form of education for acculturatiand skill acquisition, Islamic format for propagsti
of Islamic religion, western education with its i&ing, subjugation, and assimilation mission, and
then a post-independence era with patchwork of athral reforms.

Wikipedia, the free encyclopedia, (2017), reveh# formal education in Nigeria is divided
into Kindergarten, primary, secondary, and tertiaducation; and is overseen by the Ministry of
Education -federal and state. With the introductidd 6-3-3-4 system of education in Nigeria, the
recipient of the education would spend six yearprimary school, three years in junior secondary
school, three years in senior secondary schoolfandyears in tertiary institution.

Primary education lasts for six years, and thedofpibduates with a school-leaving certificate.
Primary school students are required to take a CamnfEntrance Examination to qualify for
admission into the Federal and State Governmerdri§acy schools, as well as private ones.

The Universal Basic EducatioWBE) came as a replacement of the Universal Primary
Education (UPE) and an innovation to enhance tieeess of the first nine years of schooling. UBE
scheme is monitored by the Universal Basic Edunafiommission, UBEC, and has made it "free",
"compulsory" and a right of every chifd Therefore, th&/BEC law section 15 defines UBE as early
childhood care and education. The law stipulat@syaar formal schooling, adult literacy and non-
formal education, skill acquisition programs ane #ducation of special groups such as nomads and
migrants, girl child and women, Al-majiri, streehildren and disabled people (Alabekee and
Anyaogu, 2015). Th&)BE involves 6 years of Primary School education angledrs of Junior
Secondary School education, culminating in 9 yednsninterrupted schooling, and transition from
one class to another is automatic but determinedig/in continuous assessment.

Secondary education is a six-year programme ofetlyears of junior and three years of
senior classes. Junior Secondary School is freeamgpulsory; it leads to a technical college oéér
years leading to a trade/craftsmanship certificatéo SSS.

The Federal Government policy on education is ath&y by all secondary schools in
Nigeria. The West African Examination Council (WAE&Iministers both JSS and SSS exams.
National Examination Council (NECO) is another exaation body in Nigeria also administers SSS
3 and General Certificate of Education Examina{GCE).

The government has majority control of universitjpeation. The country has a total number
of 129 universities registered by NUC among whiellefral and state government own 40 and 39
respectively while 50 universities are privatelynaa. In order to increase the number of univessitie
in Nigeria from 129 to 138 the Federal Governmemiteg9 new private universities their licenses in
May 2015. First year entry requirements into mosiversities in Nigeria include: Minimum of
SSCE/GCE Ordinary Level Credits at maximum of tvittings; Minimum cut-off marks in Joint
Admission and Matriculation Board Entrance Examorat(JAMB) of 180 and above out of a
maximum of 400 marks are required. Candidates mitfimum of Merit Pass in National Certificate
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of Education (NCE), National Diploma (ND) and oth&dvanced Level Certificates minimum
gualifications with minimum of 5 O/L Credits arevgn direct entry admission into the appropriate
undergraduate degree programs.

Students normally enter university from age 18 alsaand study for an academic degree.
Historically, universities are divided into sevetials: first, second, and third generations (Mahdo
& Madori, 2013). Following the recommendation ot tAshby Commission set up by the British
Colonial Government, fivérst generationuniversities in Nigeria established between 1948 E065
to primarily to meet a need for qualified personneNigeria and to set basic standards for unitgrsi
education. These universities are fully funded hg federal government. With the increasing
population of qualified students for university edtion in Nigeria and the growing needs for
scientific and technological developments, settipgmore universities became imperative. Between
1970 and 1985, 12 additional universitisedond generatigrwere established and located in various
parts of the country. The need to establish Unitiessto address special areas of Technological and
Agricultural demand prompted the setting up of Hditonal Universities between 1985 and 1999
(third generation.

Pressures from qualified students from each stateasuld not readily get admissions to any
of the Federal Universities continued to mount idgvStates Governments to urgently establish
Universities, the Federal Government in a 1993 l|permitting private sectors to establish
universities. Since the 1948 adoption of the UrdakiDeclaration of Human Rights, education has
been recognized as a basic human right irrespegéweler. The typical duration of undergraduate
programs in Nigerian universities depends largatytioe program of study. For example, Social
Sciences/Humanity related courses are 4 Yearsneedng/Technology related courses are 5 Years,
Pharmacy courses are 5 Years, and Law courses dears, each with two semester sessions per
year. Medicine (Vet/Human) degrees take 6 Yearshave longer sessions during the y&ar.

As indicated by the Federal ministry of educati®fl(3), the number of tertiary institutions in Niger
is shown in the table below:
Table 1:Number of Tertiary Institutionsin Nigeria

Types of Ingtitutions Number Available
Universities 40 3¢ 61 141
Polytechnics 28 41 31 100
Monotechnics 31 26 3 60
Colleges of Education 21 43 21 85
Polytechnics (Federal and States) 2 7 - 9
offering NCE programme
Innovation enterprise institutions - - 88 88

2013 Federal Ministry of Education Copy Right
No doubt, these institutions generate thousandgaafuates in various disciplines who are expected
to harness the huge natural resources to attaimtivd desired development in the nation. However,
the question is: is it so well with Nigeria? To aes this question, it is pertinent to examine the
products of this education in terms of their praddty, moral values, and general state of things i
the nation.

Outcome of Education in Nigeria
Needless to mince words here, the deplorable sfaducation in Nigeria is revealed by wide spread
of:
> Mental wreck --- poor thinking skills — shallow, peripheralrtking, insufficient knowledge,
obsolete knowledge wrong evidenced by -

« insufficient teaching

e poor decision making,

e poorly thought-out programmes,

e poor policies,

« little or no goal-oriented research studies,

e plagiarisms, reckless copying and manipulationurhbers
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e abandonment of research findings

> Valueoverturn - from ‘good name is better than money’ to ‘momepetter than good name,
hard-work and diligence to duties. These have tedub loss of integrity, culture of impunity as
evidenced by high rate of -

e corruption and recklessness,

« immorality, stealing, killing, dishonesty, cheating

* examination malpractice, falsified results throsghting,

e sexual harassment/rapes,

« absence or negligence to duties yet receive s&l@npmotion,

» fund diversions,

¢ loss of patience (too much in a hurry going nowhere

+ celebrated societal mischief/mediocre,

¢ money is wealth and everything

> Productivity is dislocated and deranged — as evidenced by
« wide spread abject poverty,
e collapsed buildings/bridges,
+ washed-off roads,
* unemployable graduates,
* half-baked, non-baked graduates,
e unproductive, destructive workforce,
* insistence on obsolete tools and procedures,

Abundant Natural Resour ces and Education in Nigeria: Development or Retr ogression
Nigeria is a nation highly blessed with abundargotgces, both human and non-human.
Statistical record shows that Nigeria is the magiydous of African countries, with a total popubati
estimated at82.2 million peoplén 2015 7" most populous in the world. Nigeria population is
estimated at approximately 200 million by 2019 amdr 400 million by 2050 (Chika, 2017). Nigeria
is home to rich oil reserves and several massitiescin addition to a supremely varied mix of
cultures. Its substantial physical extent mearssi® encompasses a wealth of natural ecosystems,
from highland forests and rolling savanna to stegntoastal swamps. The detail of land/water of
Nigeria is as shown below:
Total area of Nigeria: 923,768 sq km
Land: 910,768 sq km
Water: 13, 000 sq km

With these enormous wealth in human and naturaluress, one would expect Nigeria to be
one of the richest countries in the world; but, tiee reverse is rather the case. As indicated by
Nwokpoku (2017), a new report by Boston Consult@rgup, Nigeria ranks 142 out of 149 countries
on ability to convert wealth into well-being.

Increase in population, human activities like aidagas exploration, farming, construction
and cutting of trees, use of wood and effect ofmate change lead to environmental destruction
across Nigeria. This in turn leads to unpredictakdather, drought and floods. The implication of
destruction of the environment includes reducedcaljural productivity, destruction of property and
loss of lives. Nigeria has over the decades, fditedrotect the environment, ecosystem and natural
resources. “Over-exploitation of natural resouraed pollution of the environment, desertificatian i
exposing the population to vulnerability and rigksised by climate change, among others. Nigeria
has one of the highest rates of forest loss invtbdd. Between 1990 and 2000; Nigeria lost an
average of 409,700 hectares of forest per yeawverage deforestation rate of 3.5% per annum.

Nigeria is one of the poorest and most unequal tri@snin the world, over 80 million or 64%
of her population living below poverty line, sitiat has not changed over the decades, but is
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increasing; poverty and hunger have remained mgtuiial areas, remote communities and among
female-headed households, and these cut acrossxtigeo-political zones, with prevalence ranging
from approximately 46.9 percent in the South West4.3 percent in North West and North East;
37% of children under five years old were stunti®Ipercent wasted, 29% underweight and overall,
only 10% of children aged 6-23 months are fed gmpately based on recommended infant and
young children feeding practices.

Available reports indicate that there are overrilion Internally Displaced Persons, IDPs,
which is Africa’s largest, ranking behind Syria aBdlumbia on a global scale. “Over 80 million
Nigerians live in poverty and are affected in oreeyvor the other by the current humanitarian crisis.
Youth unemployment of 42% in 2016 is very high,atieg poverty, helplessness, despair and easy
target for crime and terrorism. Over 10 million ldnén of school age are out of schools with no
knowledge and skills. The vulnerable macroeconagnicironment in Nigeria is affecting investors’
confidence in the domestic economy. Economy isetuly in a recession and it is estimated that
government revenues have fallen by as much as 83%emte which has further resulted in the
contraction of the Gross Domestic Product, GDR) B$ percent in the first three months of 2016.

Nigeria is named one of the most corrupt couninee world. The situation is exacerbated
by the existence of systematic accountability @maes, limited capacities of independent
institutions/commissions and limited accountabititthe federal, states and local government levels
“Nigeria is a deeply divided society consideringe tplurality of ethnic, religious and regional
identities that define her political existence. cgirindependence in 1960, Nigeria has struggled to
build and sustain national integration. For decadéferent segments of Nigeria's population had, a
different times, expressed feelings of marginailirgtof being short-changed, dominated, oppressed,
threatened, or even targeted for elimination. THesee fueled bad governance, reckless looting of
public funds, limited accountability, and escalaiggkcurity across geo-political zones in NorthtEas
Niger Delta and Lake Chad region in particular.

Major Educational Defectsin Nigerian

All these retrogressions clearly point at poor edion standards. So, what exactly is wrong
with educational system in Nigeria? Critical an@ygveals the following major flaws:
> Curriculum Issues from Foundational Problem&fter more than five decades of post-
independence, Nigeria is yet to achieve completiependence. One issue here is the dilemma of
language of instruction - mother tongue, langudgéeenvironment versus English language; this is
the English language myth, which often equatesdaicated man with the mastery of the international
language, thus denying Africa the opportunity girlg a solid foundation for education by beginning
with the language of the learners’ environment. ddaibt, this is language conflict, a hindrance to
effective learning, transfer of learning, and catithinking which are ingredients of creativitydan
technological growth.

The second point is lesson content, what shouldabght? What is the source of our
curriculum contents? Are they drawn directly fromr aneeds? Which problem issues are the
curriculum contents addressing in our own envirommeAdmittedly, Nigerian curriculum is
indigenized, at least we are no more concentramgnuch on Shakespearean novels, yet there is
more to be done. Nigerians like foreign things dedire more than anything to be like foreigners
even on their own land, parents are easily bambdazteing their children learn foreign contents and
behave like foreigners. Or, how else can one exgkaching primary pupils in a school at Nkpogu,
Port Harcourt, the Statue of Liberty far away, N¥ark, while they know little or nothing about
Nigerian symbols. Our Biology, Physics, Agricultu@hemistry, and other subjects’ contents are not
directly drawn from our environment so much that stwdents can see science around us; Nigerian
children and even their high sounding teachers aarasily mention the names of most animals,
plants and natural processes unique to our envieohnAll these alienate school education from the
real life situations which in turn hinders transtérknowledge and creativity. The best some schools
do is to merge the foreign content with some l@caitents which results to curriculum over-load with
its attendant confusions and diminishing returnsnétbdly, Nigerian curriculum is indigenized but
more needs to be done; the curriculum contentsiardied to specific real-life needs; contents are
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divorced from real life problems, and this in turinders application of knowledge to everyday

problems, because it is only knowledge applied ihabwer. For instance, we need to build our own
cars, airplanes, and other automobiles, are threseiri school content? This content issue is further
worsened by practices in private schools whereidoreontents and examinations e.g. TOFEL,

Cambridge, etc, are used as baits to vulnerablerMigs seeking to be ‘whites’ on Nigerian soil.

Also, there are too many additions to satisfy fgmecontent / demands / expectations; this leads
curriculum overload; unplanned copying and adoptibforeign systems/resources, and methods.

> Curriculum Issues from Educational Misconceptiorisducation and its aims seem to have
been misconstrued in Nigeria which has affectet teneral attitude to it. For instance, that -
* education is ability to speak, read and write Eiglanguage, dress and behave like the
white-man
e education is just schooling, — mass schooling assmeducation; schooling is the formal part
of education, thereby neglecting the other two nmi@al (norms and values) and non-formal
(skill acquisition) aspects.
* education is possession of certificate — the higinercertificate the more the person is
educated
* education is just specialization and acquisitibwlite collar job
* education is the ability to use technological tankchines/tools especially the foreign ones
* education has an end ---- once you are done withating.

The truth is that while education may include thiests, it is none of them in particular, and angts
grip is misleading, and breeds wrong attitude adty approach to education and its products.

» Over Proliferation of Educational Institutions Random opening of educational institutions by
governments - Federal, State, LGAs, Communitidgjioas bodies, associations, and individuals is
not proper. Even for reasons as flimsy as helgieiy fpeople gain admissions easily, and fill-inithe
guota, money-spinning venture, idleness, fall backetirement. This proliferation of schools isyer
absurd considering the scarcity of resources, huarah non-human, a case of many ‘mouths’
scrambling for limited funds, good candidates aedchers. These institutions lower standards to
admit candidates including those rejected by otbkated institutions; and employ poor quality staff
even using HND holders to teach PhD class; profesare shared by several universities as
sabbatical, adjunct, visiting or even day/week Ipiagticularly during accreditation. All these fugth
reduce effectiveness and life-span of these profesSometimes, these institutions which started as
specialized schools, shortly after, in desperaseckefor candidates, loose focus, diversifying into
other areas as ‘jack of all trades, master of nogigiply to increase their population, so that yoda
there are very few genuine specialized institutiomsNigeria. These endless and meaningless
diversifications coupled with ludicrous establisimhef schools simply tantamount teegation of
quality for quantity as they are poorly funded, ipged and managed.

» Issues with Teachers and Teaching Professidris is a multi-faceted problem ranging from poor
status in the society, weak preparation, to resigtdo changes in methodology and resources.

a. poor status of Teaching profession — teachers aozlyp motivated, poorly paid, and
subjected very low societal esteem; teachers agid phofession are generally looked down on and
treated with little or no respect; this has comsifly led to brain drain and taking teaching ass |
resort and unannounced abandonments.

b. poor teacher preparation - stampede Teacher EduncéiiE), quick and ad hoc teacher
preparation by all sorts of institutions as if #hes severe scarcity of teachers in the society. TE
programmes everywhere- National Teachers Instit@dBl), Open Universities, universities of
technology, agriculture, health, andatellite’ venues running quick week-end programmes,
erroneously referred to as distance educationraduping half-baked teachers.

C. Resistance to change in methodology and resouteeshers’ and their trainers’ over
persistent dependence on traditional teaching rdetbhgies and obsolete materials are also
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hindrances to proper development of learners. Tibl kevel digital-divide in the classrooms is
disturbing; technophobia among teachers and tedchieers, a case of digital aliens teaching digita
natives, is a draw-back to proper integration of$@to classrooms.

> Usurped Professional Teacher's Position by Unprsifasal- Very crucial positions —
classroom teachers, school heads, educational ss@a; commissioners and ministers, for
professional teachers, have been hijacked by nofegsional people. For instance, parents dictate
school policies, children’s class, promotion, amstiglinary rules; lawyers, doctors, engineers, and
politicians serve as policymakers, commissionersl aministers of education and business
men/women run schools at all levels. The resutbisplete neglect of research proven psychological
and philosophical frameworks (laws and principleshuman learning, such as the place of age, pre-
requisite knowledge, and environment on learningsé¢ have led to -
e ‘stampede education’, mass promotion, double pramcdtinfounded jumping of classes’,
upgrading syndrome, etc,
* wrong learners and wrong teachers in classroom,eng products.
» Delayed, irregular, and faulty supervisions assalteof corruption, laxity and lack of skills
« faulty policies and poor implementation of educagibprogrammes leading to unattainable
educational goals.

> Divorcing Societal Values from School Educati@eparation of moral values from school
education leading to excessive indiscipline, aueltof impunity among school children; neglect of
principles of good success such as hard work,atibg, and determination; neglect of examinations
and its ethics - no serious examination is donauineducational system earlier than WASCE, which
is at age 16-18 years — poor timing, faulty forrmad delayed feedback; some teachers do not go to
classes, yet they are paid regularly; some teachegsge in all sorts of sharp practices on the
students, yet they are duly promoted. Also, disty are the negation of moral lessons from folk-
tales and stories, Religious Knowledge taught withmoral lessons just like every other school,
lawlessness and other acts of indiscipline not idiately or obviously punished to serve as a
deterrent to future occurrences; justice delayguisiice denied.

Eroded moral values have indeed nurtured exammatalpractice with impunity, sharp
fraudulent practices for higher scores so that grparsons are promoted, given scholarships and
other rewards for excellence. Merits are thrownrdnaard further igniting high tendency for ‘quick
money’ hasty, foul wealth acquisition, negligenoegreat virtues of dignity in labour, hard work
pays, honesty is the best policy, good name ieb#ian gold, etc. and general lip service paid to
poor leadership, corruption, looting of public fegndnoney laundry, violence, vandalism, cultism,
kidnapping, militancy, robbery, rapes, drug abuserder cases and other vices ((Obanya, 2002 ).

> Neglect of talents and creativitythere is over emphasis on formal school subjects

traditional examination modalities, and higher ifiegtes and no room for talent hunting. In Nigeria
education, everybody is treated on level head, sapie, same old methods and same assessment
instrument. Even when certain laudable talents ongp and become very obvious in individuals,
politics, tribalism, egoism, gender and religioentiments play it down to a stand-still. These are
hindrances to creativity, tapping of individual' ©tpntialities which are crucial for innovation,
discoveries, invention, and total technologicabliitbrough.

> Poor attitude to research work and the findirghligerians do not value research work;
laziness and negligence to research work anditknfiys drive the students and teachers to highdeve
of plagiarisms, manipulation of data leading tifglreports, and outright copying of projects wark
agents for technological retardation and generakwardness (Achuonye, 2004). Technological
advancement is not how many computers and maclirasuntry imports but how much of their
problems they can solve using the natural resouso@snd them; and this is only possible through
consistent genuine scientific studies and appbcatif the findings to real-life challenges.
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> Poor societal status for vocational and technidall svorkers-The society generally looks
down on skill workers and lower labour force whitais transcended to negligence of technical and
vocational education and skills acquisition progmaes. This has led to gradual extinction of lower
skilled labour force — tailors, shoe-makers, madadock-moulders, clerks carpenters, drafts-men,
mechanics, electricians, farmers, gardeners, weaferioths, baskets, and hand-fans, hand fans, and
mats, carvers, welders, etc. These people areyppaitl, not respected and patronized as Nigerians
would generally prefer foreign items to local protiu

With all these and many more faults, one wonderstiadr teachers are actually teaching or
cheating — a case of wrong ‘teachers’ teaching giearners using wrong methods and tools and
probably wrong content for wrong purpose. Wheremeria go from here?

Way Forward

No doubt, Nigeria education has derailed and needsorientation; but how? We need the-
re-positioning to achieve all the aims of educatmmove nation forward in this 2tentury. The re-
orientation should not be a mere reform- tinkenvith a few things here and there in an ad hoc and
piece meal manner rather a thorough re-enginegiiihge required through the following route:

> Nigerian Ownership of their Education- Policy andr@culum IssuesThere is the need to
examine our starting point, the foundation of therfal education with its attending colonial effects
Nigeria needs to define in clear terms the natigoals which can then be translated into educdtiona
policies directly linked to felt needs in the sagiel'he dilemma of colonial effects must be deathw
so as to sharpen our educational focus which @rdghe test of time and bring the much desired
national progress. Therefore, we must take owngrshour education in two major ways: language
and contentLanguage is power, and strong, a lead-in for teldgical advancement. Yes, we have
come a long way with English Language that it seemes can never do without it, yet our
environment remain ours and unigue. Research laggrthat people think in their language, and
technological advancement is mainly achieved thnoerifical thinking. The crafts, skills, and herbs
with their tools and processes used by our foreefat to survive are still very much around us
yearning for us to grab and improve on them. Thi-fales with their songs and rhythms, our
proverbs and idioms saturated with moral lessoesnaver as weighty when translated and told in
foreign language. We need to go back to our raist like America did in the late 1950s when they
gathered their ex-service men to initial major tealbgical breakthrough, Nigeria needs to gather the
elders, educators, genuine successful businessantewomen to tap ideas and skills from them, and
then improve on them. We must free ourselves floenEnglish language myth, which often equates
an educated man with the mastery of foreign languagl life-style, Nigerians must be enlightened
that education is not just about speaking and ngiknglish language, but about applying knowledge
on things around us to meet human needs.

Another issue raised in this paper is content; e@dnto revisit our curriculum content. This
should be business as usual, not the usual changenmenclature such as standard, to elementary,
primary and basic, but in contents and methodolaggll levels. We must make school content our
own based on our needs and for solving our ownlenady we must tie school content to the real life
issues now and future; needs of Nigerian learnedssaciety at large must be directly linked well
researched needs assessment. Needs are prodecimmiehensive goal-oriented analysis; we must
carefully apply proven needs analysis models tgpeny ascertain the actual and felt needs of
Nigerian society and tie subject contents using@pate teaching strategies, skills and matet@ls
achieve technological breakthrough and subsequkanaement.

Furthermore, there should well-planned and coersilt implemented school-
company/industry /factory linkage. There is not tgual industrial training programme where
students briefly leave school environment, seaoclafiy place to work and be visited and assessed by
a supervisor; this leads to segmented knowledgeoase are not privileged to get jobs in relevant
industries. The linkage suggested here entailpémmdical interaction between lecturers, students,
and factory workers or employers of labour to ggbimation on the current issues, knowledge,
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skills, machines, and processes necessary fopbadices. Such are straight away incorporated into
the curriculum content. Sometimes, these workery & invited as resource persons to teach
students in the school, and sometimes studentsdgeldtrip to be taught in the industries. Ifghi
linkage of school content with labour market reguoients is consistently done, then the
employability profile of school graduates will behanced.

> Eradicate Educational Misconceptiongtisconception of the concept of education

and its aims have led to wrong attitudes to edonatind by the educated. Therefore, intensive re-
orientation of Nigerian populace is required toreot their mental picture of the concept. Well
planned, goal-oriented public enlightenment progre® backed up with necessary actions an
motivational packages must be applied. Nigeriarmulshbe made to unlearn to learn what is the
correct meaning of education and its aims; theytneesn that education makes one a critical
thinker, engage in problem-solving skills, an indial with high intelligence and character for
respect for self and others, for harmonious coterie and development. They must learn education
as not just about mere acquisition of knowledge dpylication of knowledge acquired to solving
everyday life problems; not just about schoolingrtiication or white-collar job. The understanding
of this true education should be translated intoiah of contents, methodologies of teaching,
evaluation strategies and employment modalities.

Furthermore, focusing on Basic Education, we shdeleelop education from a holistic perspective;
basic education is not just primary education tdrand write English language; it is much broader
and deeper targeting at laying a solid foundat@mmlife-long learning. It is not simply schoolingr(
formal education) but an expanded view of educatiwat seeks to fully integrate all its forms:
informal, non-formal, and formal. Basic educationiversalized and so broadens the scope of
participation, imparts meaningfully on the sociedavelopment and all other higher education. It
should ensure more adequate preparations for hagharation, identifying and nurturing more talents
for further development in entry higher education.

> Merging of Educational Institutions Schools should not be established simply to get

more money through tuitions or merely to satisfgnténg population in need of certificates, rather
also on the availability of resources, human and-maman, to furnish the school for production of
quality graduates. We therefore, need to redueentimber of already existing institutions, and
emphasize well equipped specialized institutiorehsas university of medicine, university of science
and technology, university of agriculture, univerf education, etc. This is a call to merge
institutions strictly for specialization. Admissianto those institutions should be strictly on rheri
Quota system and every form segmentation or pmatere should be eradicated. This would, no
doubt, help to concentrate the limited fund, huraad non-human resources to fewer manageable
institutions for more meaningful production.

> Upgrade the status and quality of TeachéFhere should be mass enlightenment on the
significance of teachers to societal developmerd;usually said,if you ever know how to write your
name, thank your teachersand ‘no society can grow higher than her teach@machers make
everybody, and should anybody’s job; it should tedenvery attractive with very high remuneration
and good working conditions, to attract and reta@st brains. We need to restore the glory of the
teaching profession; the low esteem of teachershén society should be further eradicated by
respecting and recognizing outstanding teacheasyatevel for national awards.

Teachers, on their own part, should endeavoumfmave on their self-image. It is often
said, ‘the way you dress determines the way yoadidressed’. Teacher education courses, including
seminar, workshops and conferences for in-senaeehers should also emphasize the need and
strategies for developing and sustaining good is&fje. Teachers should carry themselves with
dignity to earn and maintain self-respect.

Furthermore, the era of serious shortage of teadhgone; there is therefore relatively no
urgent need warranting those ad hoc or stampedbdeareparation programmes. Such programme
should be eradicated, while well equipped statdiefart institutions for quality teacher education
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should be established and maintained, candidatedemturers drawn on merit from all over the
country. Teacher Education in such institutionsudthdrain trainee-teachers on modern resource
materials, innovative teaching strategies to enbamd¢he classroom higher cognitive/thinking skills
soft skills, moral values and productivity.

Teachers should be made to embrace and integatadlogies into classroom processes.
Learning is more likely to succeed when the teaener learner are sharing common fronts, speaking
and thinking in similar forms. Sporadic progresd@T of this era is changing everything including
education, its terminologies, content, materiald atmategies; and unless the teacher flows with the
digital natives (the current students), Nigerianaadion would be left behind by the rest of the ldior
The digital gap in our classrooms requires an imatedmigration of teachers into the ICT-world
through compulsory re-training-the-trainers progmaen Teachers’ promotion and recognition should
be based on performance in annual re-certificgtimgrammes, regular unbiased supervision reports,
and learners’ assessment report of their teachers.

> Professional Teachers as Custodians of Educaflitve positions of classroom teachers,
school heads, educational supervisors, commiss@ret ministers of education should be left for
professional and experienced teachers only wholdlemfiorce proven principles of learning into
classrooms at all levels.

> Ensure quality assuranceQuality assurance is very vital tool and shoulliexed by -

* insisting on quality control strategies in terms @éss size, number of teachers, and
instructional materials through regular proper svis@ns,

« using ICT devices, such as CCTV to monitor and keeprds of classroom activities,

» reinstating First School Leaving Certificate Exaation, State and Federal Common
Entrance Examinations into secondary schools tillias early as possible right attitude to
studies and examination ethics,

» eradicating all forms of mass promotion, up-gradergd make-up syndromes; and reinstating
passes and failures through enhanced immediatg@maine feedback mechanism cultivate
in Nigerian children the culture of hard work, dénce and determination, and sieve out early
in life those that should go into crafts, traded ather vocational trades,

. eradicating from admissions, promotion, awards @ewuitment all forms of sentiments —
gender, tribal, quota, locality, political etc.} sthould be based strictly on merit,

* instituting thorough and regular supervision byertg and corruption of any form should be
checked through ICT and monitoring-team techniglessner-teacher evaluation, and peer-
assessment techniques; and

*  punishing offenders and giving National awardsutstanding teachers

> Wide consultation to broaden participatietMobilizing the populace at every level is always
more rewarding than segmental format; make goat-people- oriented policies putting every factor
into considerations to ensure successful implentientaCarry everyone along; education for all
should be the responsibility of all. Governmengnal, cannot solve all the problems of educational
development, therefore all stakeholders at all l'eveommunity, state and federal, must be fully
mobilized and empowered for full participation imeey aspect e.g. policy formulation, selecting
priorities, mobilizing resources, provision of fig@s, initiating innovations and reforms, mobiifig
everyone, etc. This procedure simply enriches tloegss of policy formulation by generating ideas
from a wider spectrum of the population.

> Encourage Innovations/Creativityfeducation, particularly, at the early stage, Noysand
Primary school level, should target talents huntamy creativity. Various innovative teaching
strategies should used in a stimulating well-egedpfearning environment to draw-out and nurture
the natural tendencies in children,
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> Motivate good attitude to research work and findinBesearch work should be encouraged
early in our educational system not until the firyalar, undergraduate programme. Establish a
collation point for all research findings from s&nds’ projects, conferences, and apply them prgperl

to societal needs.

> Upgrade and Enforce Technical and Vocational skiltgve technical and vocational skills a
face-lift in the society and enforce it in schoolBur view about skills and production must change,
through mass re-orientation, enforcement and iseatatus and value attached to technical and
vocational jobs in the society. Productivity withanual/physical labour (blue-collar job) should be
promoted through higher remunerations and recagnstiHigh performance in skills and productivity
should be used as criteria for graduation and highess of degree. In addition to certificate,
emphasis on what and how to do should be used sis foat graduation no matter the department.
Technical and vocational skills acquisition shoblel made compulsory from the lowest level of
education. Handwork activities should be re-intrmeil and sustained; and the products should be
well priced and purchased from the producers. Loskél workers should also be well paid in such
way that they can have comfortable lifestyles,aattrand retain more people in various levels of
skills and productions - tailors, shoe-makers, madolock moulders, carpenters, mechanics,
electricians, farmers, weavers of baskets, hand, farats, etc.Introduce compulsory community
development service from senior primary classdertary level.

NYSC - rather teaching jobs, corpers shouldhbde to improve on the skills already acquired for
further skills development and distribution/exportcottage industries/factories; awards should be
based on such creativity/innovations. Such outstgnperformances should be supported with grants
for further studies and developments. In addition,

« cottage industries should therefore be establigheldmaintained.

« product distribution and marketing policy should lnade and implemented to ensure that

producers and encouraged and properly rewarded.

* National awards should be based on skills, innowati and productivity in all facets of

human endeavour—teaching, farming, sewing, carviogfor politicians.

> Reinstate Moral Values and Disciplinary Actiomdoral Education should be reinstated

into the school system at all levels. It is gerigrahsier for humans to learn bad behaviours than t
good ones; but ‘the rod of correction’ will help ¢émforce it;human beings require some form of
corrective measures to imbibe good behaviours.iflisary actions should therefore, be reinstated
into school system with emphasis on good morals\aages; every form of indiscipline should be
thoroughly punished irrespective of status or tobéhe culprit; everyone should come under the law
Every partiality should be discouraged; eradic#iteacial complexes/sentiments --- ethnic, religipu
gender, and god-fathers.

> Encourage role modelling and mentorshligentify and reward good role models, educate
younger generation on importance of mentorship. fdde into the school curriculum exposing the
great virtues worthy of emulation from people, maround the country irrespective of the wealth or
status or tribe. Teachers should know who theylagroud of their profession, and be models in all
facets of life — dressing, attitude, values, spegldtc. Students are to be cultivated only by ngakin
them experience the significance of these valugékearschool itself. Teachers could achieve thig onl
by the lived example of their lives manifested imtreds of small and big transactions with students
in word and deed. Teachers should be motivatedrieesas good role models to students,

> Enforce Child rights and Parents Obligations Lawsreduce the number of miscreants,

child right to care and education should be enfibré&sery parent should officially give up the child
for adoption or foster home if they cannot for aagson take responsibility for the child, or stémd

be severely punished if caught neglecting or algutie child. Parents should not be allowed to go
scot free if their child is caught in certain cnral activities. For instance, any child found havgkor
staying out of school for no good reason duringpstihours is captured and parent sentenced to jail
or pay a good fine. This would to a large extentégpeople to take up family planning procedure and
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ensure that each parent takes good responsibilityanageable number of children to ensure sound
moral, social, and mental development.

Conclusion

The above discourse implies that there is stronigalie between education and national
development. Growth and development of any nasamot solely dependent on the abundance of her
natural resources or the massive human populaiather, it hinges on the type of education
predominantly practiced which equips the populadh wood knowledge properly applied through
good thinking and creative skills in a peacefulimnment. Therefore, a society which practices true
education produces critical thinkers with good rheedues leading to wealth creation and progress
while false education produces dullards — unirgetfit, shallow minded characterless people. For
steady national development, education in Nigerisstmas a matter of necessity, shift from false
education which makes memore clever devils’ to true education which stimulates higher
intelligence and good character in men.

References
Alabekee, C.V.C. & Ugwumba, E.U. (2015). Trendauimiversal basic education in Nigeria. In J.O.
Ajuonuma, J.D. Asodike, and Anyaogu, RI€sues and Trends in Change and Innovation in
Nigerian educational systerRort Harcourt, Pearl Publishers, 101-112.
Chika, Jnttps://www.naij.com/1058384-poorest-wealthiestrdaes-world-see-nigeria-ranks.html
Federal Ministry of Education (2013)opy Right
Federal Republic of Nigeria (2013), National PolayEducation. Abuja, NERDC.
http://en.wiipedia.org/wiki/Education_in_Nigeria#ei ref_mbassy-2-0
https://www.google.com.ng/webhp?soursgidome-instant&ion=1&espv=2&ie=UTF-
8#g=meaning+of+value
Mahmoud, S. S. & Madori, M. (2013). Education: Remhs and challenges in Nigeria, what to be
done? Retrieved in 17/12/16 fromhttp://www.dailytrust.com.ng/index.php/comment-

dbate/12514-education-problems-and-challenges-gieinia-what-to-be-
done#T70kS4EtGcxb862z.99

Nwokpoku, J. (201 7http://www.vanguardngr.com/2016/04/nigeria-ranket24of-148-countries-in-
wealth-to-well-being-convertibility/

Obanya, P.A.l. (2002Revitalizing education in Africdbadan, Stirling-holden publishers (Nig.) Ltd.

Parankimalil, J. (2012Meaning, Nature and Aims of Educatidretrieved from
http://johnparankimalil. wordpress.com/2012/03/26&mnieg-nature-and-aims-of-education/

Purple, D. (1989The Moral and Spiritual Crisis in Education: A Cigulum for Justice and
Comparison in EducatiorMasschusetts, Bergin and Garvey Publishers, Inc.).

Wikipedia, the Free Encyclopedia (2017), EducaitioNigeria.

Willis H. (1992). The Shifting Worldview: TowardMore Holistic Science," Holistic Education ; 15-
25. Retrieved fronhttp://www.holisticeducatior.com/bioloyofleaningrhbon 20/2/17.

Knowledge Review Volume 36 No 1, July, 2017: ISSN 1595-2126 13



