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Abstract
This paper examined participatory curriculum developn{®CD) a pivot for Agricultural
education transformation and skills acquisition in natiafevelopment as a strategy for
rural transformation. The objectives include majonponents of PCD which emphasize, bottom-
top approach to curriculum developmiaining need analysis and inclusion of all stakeholders.
Agricultural education reforms and skill acquisition wes empowerment of rural people,
results in even national development and addresgyf fédt need of realities. The participatory
curriculum development approach to reforms remtivesveakness of rigid structure and content
of the present curriculum, major constraints identifiethered on resistance to change by the
current policy makers and programme planners, imgbiib meet high expectation of
stakeholders in the short runs as well as additionat @o/olvement, It suggested that
exchange of ideas and information among stakeholder, addaageting provisions involving
both public and private partnership in funding couldndpria great relief. This paper
recommended strengthening of institutional capacithéneducation sector and skill acquisition
programme. Decentralization of reforms programnmeddcommodate all stakeholders at all
levels should be pursued. Public private partnershquld be adopted in funding an initiation,
and so to some extent implementation. The demandslgdighind local contexts must be met to
include rural transformation efforts, so that natibd@velopment can be achieved by
participatory curriculum development.

The idea of reforms, transformation obsolescenckthe need for a shift, from the status
gquo. At the heart of most development programmeketiver they are oriented towards,
agriculture, health, nutrition or finance, is anteaipt to bring about change in people
(Taylor,1999).agricultural education reforms andillskacquisition is intended to improved
knowledge, understanding, skills, attitudes andal@ur in teaching of agricultural science for the
benefit if the nation in effective in Agriculturalducational Reforms, acquisition of the new skills
comes into focus for all participants and stakeddd Skills consist in the ability to bring about
some end results with maximum certainty and maxinmautiay of energy, or time and energy
(Guthrie, 1972).

The success of any reform can be seen in the ingpnent in certain development indices
like GDP, per capital income and enhanced standéiiving of society. National development
itself has to do with equal development of a natidrere feasible. National development is better
appreciated when the concept of development i$ &rplained. Development refers to change
process characterized by increased productivityyabzation in the distribution of the social
product and the particularly with the developedteenof international economy are characterized
by increased productivity, equalization in the dimition of the social product and emergence of
indigenous institutions whose relations with thetside world, and particularly with the
developed centers of international economy areasttarized by equality rather than dependence
and subordination (Obsolete 1973). The point her¢hat if any reform is to be; considered as
wroth it value, then our dependence on importediga@nd services must reflect a favorable balance
of payment. The present inadequate of the currgnic@tural education and process of acquiring
skills must be removed by Innovation consciousliyrdduced into the sector. As observed by
Owakan (2005), existing knowledge and skills shdwédmproved to be a maximum value to the
individual, family and nation in terms of intelleet, social and economic process.

It is the opinion of this paper that participatayrriculum development (PCD) should form
the basis of Education reforms. This is so sineertéition is likely to benefit from the improvement
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this approach will bring in transforming our rusactor as a strategy for national developmens It i
worthy of note to remind ourselves that educatioredbrms is coming at the threshold of a
new global development order. This development etgrgenunciation by the Millennium
Development Goals (MDGs) which is the current adradle of every responsible government and its
people. Agricultural science as a discipline andoaation places a weighty responsibility on its
experts. A greater role even rests on the shoubtdezxperts when the issue of educational
reforms is the subject. As a vocation with the legthemployer of labour and also practiced in the
rural areas, any reform agenda in its domain ig ggtical. Such reform -has impact on employment
generation, rural transformation, per capita, Heaftational security and consequently nations'
development. As with most sub-Sahara Africa-coesfriagriculture remains the mainstay of the
Nigerian Economy employment about 70-80 percenthef population (Arokoyo, 2000. From
the foregoing, when viewed in specific terms, tloatcibution of agriculture to the GDP fell
from 48.6 percent in the 1970-1974 to 1 percen2001 (CBN, 2002). This may be traceable of
educational reforms of which be specific.

It is on this premise that this paper examined@giral educational reformed and skill
acquisition in national development with emphagisparticular curriculum development (PCD)
as a strategy for rural transformation. At thismipthere is need to explain some terms in this
paper in order to remove ambiguity. The skills asitjan implied in this write up are those
related to the agricultural science but not necgdisaited to it.

Five major areas form the basis for discussion.oljectives of this paper therefore include thifihg:

Objectives

. To highlight the major components of curriculum elepment (PCD).

. To highlight the role of agricultural education oehs and skills acquisition
in rural transformation as strategy of nationalelepment.

. To highlight .the importance of participatory couium development (PCD) in
Agricultural Education Reforms and Skills acquisiti

. To highlight constraints and ways the constraints agricultural education
reforms and skill acquisition and

. To make recommendations on remedies to identifiedtcaints.

Definition of Terms

There are need to explain some terms used in dpisrpgo” avoid ambiguity. The following, are define
Reforms: This is, defined in terms of Educational Reformsolitis the provision of the high quality
opportunities which requires broad, coordinatechgeaacross many levels and facets of the education
system (OTER, 2005). The goal s of educationarnegdurther defines it as that which must contebut
to:

. Student learning through involvement with authemi@llenging tasks

. New roles for students and teachers

. Professionalization of teachers

. Creation ;of a culture that support learning both é¢lassroom and beyond the
school walls.

Sills

Guthrie Obsolete (1952) defines skill as the apiiit bring about some and results. It must
be noted here that some bahaviour may offer a grepbtential for the acquisition of
knowledge. This explains why educational reformssmallow the educational counselor to
identify inherent traits o prospective studentameer choice.

For Bernstein obsolete (1976) skills is a procdssastering redundant degree of freedom
in the moving organ. In order words, it is convensto a controllable system. The views of Knapp
Obsolete (1961) on the concept of skill is thanafontinuum from predominantly habitual (not
require to think) to predominantly perpetual (neseeyg to think about). Skill acquisition in this
discourse has to do with obtaining the necessarlgnigue and knowledge by the individual in
order to perform both discrete and continuous taslkghly skilled individual achieve maximum
outcome with minimum energy (Sparrow, Obsolete 1983
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Rural Transformation; Will be used to have same meaning as rural devedopmFAO
Obsolete (1988) defines developing in terms of rganmeent and conservation of natural resource
base as well as of technological and institutioangfe towards and future needs o man., Rural
transformation here has to do with development wéigpect to the rural environment.

Brett (1973) defined-rural development as the retstig of the economy in order to satisfy
the national needs and aspirations of the ruralsessand to promote individual and collective
incentive to participate in the process of develepin

The last definition of rural development emphasrtigipation of beneficiary to
achieve a meaningful development process. The tesh the is participatory curriculum
development.

Participatory Curriculum Development (PCD)

This concept is an emerging one and so, is yeate many definitions. However, we shall
attempt to have one which is defined below:
Participatory curriculum development is the devetept of curriculum which involve teachers,
learners end users on one hand and education#altisis on the while striking a balance between
the demands of both global and local contexts.

Components of Participatory Curriculum Development (PCD)

The major component of participatory curriculum dBpment (PCD) is that
institutional structures that are responsible farrculum development do not emphasize
hierarchy. Rather a bottom-top approach is preteridnis have the advantage of addressing the
felt needs of the least persons or the rural peegie are usually targeted 35 beneficiaries of
reforms.

This approach is the reason behind the succesBeombst advance extension system in
Nigeria known as REFILS as acronym research expanfsirmer input/making linkage system.

A second component of participatory curriculum depment PCD is that curriculum
development which is the pivot of agricultural edtion reforms and skills acquisition should be
based on topic on training need analysis. This mda@ content of the curriculum is not based on
topic and subject with predetermined outcomes widekelop by policy- makers and subject
matter specialist only. The shift from the presaituation where the nation council for
educational research and development decides thiewum for schools is no longer tenable. The
system described as national curriculum developmento longer rational. This may well
explain our present state of high unemploymenhédountry.

The third aspect of the Participatory CurriculumvBlepment (PCD) is the all inclusive
feature of this approach to curriculum developmehich seeks to include stakeholder rather than
‘exclude them, (Tayor',1998). It removes the mompmd curriculum development from a small
group of people and transfers it to teachers, siisdend users and all categories of stakeholders.

Role of Agricultural Education Reform and Skill Acquisition in Rural Transformation as a
Strategy for National Development

Every society experience changes, which comes fiboth within and without. This
explains the modern social order. Reforms will fesuincorporating innovation which is reflected
in-the curriculum content purpose, challenges andremt need areas. The updating-process
enables the rural dwellers not only to be at pahwheir urban counterpart but also with their
contemporizes globally.

Skill acquisition vis-a-vis agricultural educatioof its aims, objectives, opportunities
incorporate useful new ideas. Until and useles®ldgment cannot be achieved, tueal area as a
major component of the nation, with its high popiola may actuallydetect he pace of national
development. Of course, reforms itself it not statimustbe continual. As Taylor (1998) opined
there is need for a continual curriculum refothere is also a need to reflect-changing perspestiv
on the Nature of sustainaldgricultural production.

Information communication technology introduced @art of the reforms will work
together to provide challenging opportunities. Wdetechnology have a particularly significant
impact impact on the schooling of economically dismtaged students, whose educational
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experiences frequently have stressed repetitiotes dall on lower order skill with relatively
tittle attention to the area of comprehensions,bpem solving, composition and mathematical
reason that will support both higher education famdtioning in the real world (OTER, 2007).

Skills acquisition when planned to address thelrpeople's need is an empowerment
process itself.; With :the constitutional role avgrnment in employment generatidhe type of
skill, knowledge required by the rural people tonea living must reflect irwhat is taught in the
school. As OTER (2007) observed learning can halalrpeopleto analyze, plan, take action,
monitor and evaluate a range of issues of actuuitienisis what is requires to transform the rural
area and by extension achieve natiash@velopment. From, the foregoing, it can be observe
that reforms and skillacquisition will address economic needs social sestio-economic,
social, politicaland health problem of our rural areas. Economiasegill be met by supply of
skilled labor to solved by teaching demography relatedctdpne unemployment is reduced, crimes-
ethnicity and political revalry reduce. Of courdegalth is a major subject in our school
curriculum which address such contemporary issgethe-teenage pregnancies, HIV/AIDS and
control of prevalence rate of other STDS.

Importance of Participatory Curriculum Development (PCD) in Agriculture Education
Refor ms Skill Acquisition

Perhaps one of the greatest problem facing agui@llttraining institutions is that the
curricula they are rigid and inflexible, not only structure and content but in the way | which
they are developed (Taylor, 1999). The ParticipatGurriculum Development (PCD) approach
removes the above identified weakness through wavoént of new stakeholders and use of training
needs analysis of great importance is the partiopaf the rural people who are usually regarded
as the most targeted beneficiaries of reforms jrogre. The obvious reasons of poverty, disease
and literacy. Flexibility is introduced by Partieifpry Curriculum Development (PCD) into reforms
by removing the hierarchy and allowing for increas¢éworking of group and individuals with the
introduction of new linkages and lines of communication openedgtlie an increase chance-of a
Successful result in the process of curriculum deweent, worthy of mention is the-possibility
of introducing managerial skill, processing skilisarketing skills and improvement in cooperation
organization into the rural economy.

Constraintsto Agricultural Education Reforms and Skill Acquisition

The first major constraint that reforms faces tesise. Human beings are afraid of changes.
In many economics, modern agricultural technologg heen adopted either partially or fully as a
better option-for exploitation of plant and aninmakources of a people directly. It fosters higher
earning and living standard, but indirectly altdlse pre-existing social order (Ebii, 2000).
Resistance is likely expected from the small grotipxpert who have been .involved the reform.

Closely related to the above issues is that ofalistic expectation of stakeholders which
may be raised at an early stage and may not be(fiastior, 1998). The adoption of reform
must make adequate room for incubation period liy fealized the intended result.

The involvement of broad spectrum of stakeholdeay in additional resources of time,
efforts and cost which may not be easily met. Tdafls for budgeting and sourcing for money
for implementation. The private-public collaboratioan be a way out. The weakness in the present
curriculum may not be identified at the same tim&aylor citing a study (by
WALLACE,MULHALAND TAYLOR, 1996) on agricultural edaation and training in sub-
Saharan Africa submits that many curricula are spwasive to socio-economic and technological
charges in the rural sector and are inappropriatettie local content. He concludes that many
curricula do not involve any form of systematicirtiag needs analysis and often adopt delivery
modes andnechanisms that fail to suit the reality of thauation of people working in rural area.
An holistic, approach will result in slights vaii@ais from region to region to refled¢heir
peculiar, needs in knowledge and skills will not dre easy teaks, however, it ashievableThe
current high student-teacher ratio is in itself ajon constraints. The quality of teachers and
attitude to job are real everyday issues in thecation sector. These again are surmountable
challenges.
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Solution to I dentified Constraints

The remedies to the aforementioned constraintstlaeadoption of the participatory
Curriculum Development Approach to the educatiorefbrms. The approach calls for radical
changes in the hierarchical Curriculum Developm&pproach (Taylor, Rogers, 1999). Reforms
should aim at developing a curriculum from exchangeexperiences and information between the
various stakeholders in the education and skiluaitipn programmes.

Conscious effort should be aimed at only involvisigkeholders but making curriculum
development more flexible, accommodating to th@mends, needs and expectations. Adequate
budgetary provision should be made for reforms eiser Rose of stakeholder should be
clearly defined with the constitutionally recogrizagency as the facilitation.

The National Education Research and Developmenin€bweould be the facilitator for
reforms at the Primary and Secondary levels of afilie, while decentralization of activities, could
meet the needs of the poorer schools in rural aved measure would facilitate which could
help to make learning content more relevant tolroeads. (AACTE, 1998).

Recommendation

Participatory curriculum development with emphasisthe rural areas should be pursued to
achieve national development. This will bridge wkaic and Stephen (1999) calls knowledge gap
among urban and rural areas. National Developmamiat be achieved without a balance the built up
areas and the d less built up ones.

Institutional capacity in the education sector stidae strengthened. Adequate budgetary provisions,
clear definitions of roles all stakeholders, derai#ation of reform programmes to agricultural
education and skills acquisition should be pursed.

A strong case is made here for the public privatgnpership in both funding and implementation
of educational reforms and skills acquisition byiggomakers and planners. The Federal Ministry of
Education should collaborate with rural leadersmés, banks, poverty alleviation agencies, NGOs,
Community Based Organization (CBOs) and the varidoisor partners to achieve the objectives of
innovation in our educational systems and skilluggition. This will guarantee national development.
National Development while satisfy local needs muespond to global demands to achieve the
millennium development goals (MDGS)
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