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Abstract
Do you want to become a skilled teacher? I guess your answer is yes! Then
you must be grounded in Educational Psychology. It helps you to
understand the needs of the learner, your part as a teacher in helping the
learner meet the needs, the strategies you will adopt and the effective
personal qualities you must possess.

Introduction
Educational Psychology is the application of psychology and psychological methods to the
study of development, learning, motivation, instruction, assessment, and related issues that influence
the interaction of teaching and learning (Elliot, Kratochwill, Littlefield Cook, Travers, 2000). As a
vital discipline, it is contributing to the education of teachers and learners. Jarome Bruner, an
enduring educational psychologist currently noted the need to rethink our ideas of development,
teaching and learning and the interaction among them. Bruner (1996) in Elliot et al (2000:2-3) urged
educators and psychologists to see the children as thinkers and stated:
No less than the adult, the child is thought of as holding more or less
coherent "theories" not only about the world but about her own mind and
how it works. These naive theories are brought into congruence with those of
parents and teachers, not through didactic instruction, but by discourse,
collaboration and negotiation... This model of education is more concerned
with interpretation and understanding than with the achievement of factual
knowledge or skilled performance.

Educational psychology meets the demands highlighted above, by highlighting the needs of
the learner and what should be the teacher's part in order to meet the needs. It goes beyond this to
highlight the strategies the teacher should use to accomplish the task as well as emphasizing desirable
teacher behaviour that serve as enabling factor. One who comfortably meets these requirements could
be said to be a skilled teacher and of course to be able to meet these requirements, one must have
sound knowledge of educational psychology and be able to apply its principles in teaching/learning
situations.
Educational Psychology and the Needs of the Learner
Psychology emphasizes the need to understand the learner. So we need to know what pupils are
like. Each human person is unique and yet is like some other humans and like all humans in some ways,
hi other words, when offering three different versions of human behaviour - the idiographic which
focuses on the uniqueness of individual, the nomothetic which looks for characteristics that all humans
share and the idiographic-nomothetic middle ground should be emphasized.
Often we have bewildering information on the nature of pupils. As a result of uniqueness of
individuals, one will discover different aptitudes among the learners which account for various
interests in different subjects. These different aptitudes and interest should be identified and nurtured
by a skillful teacher through closer observation of the learners, and provision of opportunity to
practice on the area of interest. While doing this the teacher should understand that children have
their theories about the world, and according to Bruner (1996), the educator should not only be
concerned with the achievement of factual knowledge or skilled performance, but also with
interpretation and understanding. A skillful teacher will be able to make something out of these naive
theories.
A skillful teacher should know when the learners are ready for new learning experiences. According to
Thorndike's law of readiness, when organisms, both human and animal are ready to form connections, to
do so is satisfying and not to do so is annoying. Schools can't force students to learn if they aren't
biologically and psychologically prepared. They can only learn when they are ready. Bearing this in
mind, a skillful teacher has to search for developmentally appropriate materials and methods. The subject
matter and how it is thought are powerful determinants of students' achievement. Understanding student's
interests help in the selection of materials that interest them and use of methods that appeal to them. For

instance children generally have much interest in play, but different types of play suit children of various
ages. Children between age 1 to 2 require functional play: that is simple repetitive motor movements with
or without objects, such as running round, rolling a toy car back and forth.
Children between ages 3 to 6 years require constructive play; i.e. creating or constructing
something, like making a house out of toy blocks, drawing a car etc. Children between ages 3-7 years require
make-believe play, between ages 6-11 years they require playing games with rules.
Teaching constructive play to children between the age of 1-2 years will be developmentally
inappropriate. Biologically the child is not yet ready for such work.
According to Erickson's psychological theory, at the early stages of life, for a child to develop a
healthy personality, he requires a sense of trust toward himself and the world. For one working with infants
in day care centre this has implication.
There is the need to have much physical contact with the child as much as possible. Physical contact
helps infants to develop a sense of security and trust. Where there is evidence of separation anxiety, the child
should be given familiar toy to play with, as a form of psychological comfort. Anxious students need
reassurance. High anxiety does not correlate to high achievement; consequently, anything a teacher
does to reduce anxiety will help students learn effectively.
In the preschool years, children need appropriate environment with right toys or objects to match
muscular development and coordination, so they should be provided with large crayon when drawing.
Young children have much to learn about the world, and a well-structured environment including ageappropriate objects in a wide variety of colours, plants, animals help them to order their world, thus
extending cognitive, language and psychological development (Elliot et al, 2000).
Knowing what the learners require is one thing and the strategy for the presentation is another thing.
This brings us to the idea of the effective strategy.

Educational Psychology and Effective Teaching Strategies
Certain strategies are generally required by students for effective learning, yet certain specific
strategies are better suited to some students than others. Teaching is fundamentally an art, as is any human
services profession, such as medicine and business management. In each case there are established
scientific principles, or as Gagne (1978) puts it "the scientific basis for the art of teaching". Art represents
the skills. Generally students benefit from a teacher who demonstrates sound knowledge of the subject
matter, as well as an understanding of the core and the frontiers of the subject. This places the teacher in a
vantage position in attending to students' questions, The method of presentation must portray the teacher's
knowledge of the subject. The language of communication and the gestures must be clear and distinct.
These act to reassure the students that the teacher knows what he is doing.
Still, at the general level, yet without its specific implication, students learn more effectively when
teachers vary their teaching methods. No student wants to be tied into any single teaching style, as that tends
to be boring. Reporting the work of Cohen (1992) about the art of teaching, Elliot et al (2000: 13 - 14)
described the lives of five veteran secondary school teachers and concluded that:
Common to them all was a passion and enthusiasm for the subjects they taught.
They were not locked up into any single teaching style. They have developed their
own unique and effective styles which they constantly modify. They never lost
the perspective of a novice, always wanting to try something new, to seek
constantly for improvement. They were innovative and flexible.

Apart from the general strategy that is appealing to all learners, the uniqueness of individuals made it possible
that some learn better when given little guidance and allowed to discover things for themselves. Some others
like to receive direct instruction. It requires observational skill, instructional agility and hard work to recognize
the individual preferences of students and matching them with specific technique. Students are quite
contented with this as they learn more easily. The teacher needs to be reflective and speculative to determine if
he achieved his goals.
The problem is that teachers are so busy to find time for reflection. However, it is important that we
become reflective teachers for the good of the students, for our own good and the good of teaching in
general.

Motivational Strategies
Wtodkowski (3986) noted that for any learning to occur, motivational strategies exercise a decisive
influence at the beginning of learning, during learning and at the end of learning. During learning, it is
important that the students' feelings about themselves, their school, their teachers and their subjects are

taken care of. The teacher as a communicator bears great responsibility for the students' attitudes - positive
and negative. A skillful teacher identifies what exactly is causing a student's negative attitude. This might
range from novelty of tbe subject, unsuccessful previous experiences to whether the student missed the
fundamentals that are necessary for work in the class. The problems once identified, the teacher works
towards their solution. For instance, if the difficulty is affective, a situation where some students do not like
the subject, the teacher can assign them to a group that enjoys the subject.
As the learning progresses, identify where the students' interest lie- whether in the material or in the
environment. Ensure that the students find the lesson stimulating. Apply the Premark principle. David
Prernark (1965) stated that all organisms engage in some activities more than in others. After noting a
student's preferred activities, you can use them as positive reinforcers. Positive reinforcement could be used
to a great advantage to decrease undesirable behaviour rather than punishment. Reinforce as immediately
as possible while learning is going on.
There are some effective strategies which are tied to the personal qualities of the teacher. It is
important to throw some light on these qualities.

Effective Personal Qualities
Some of the personal qualities of the teacher that promote learning include enthusiasm, attitude
of expecting and welcoming change and improvement, in depth knowledge about himself, his strength and
weakness, his influence over the learner. Teaching is an interpersonal enterprise which requires
commitment on the part of the teacher. He has to be genuinely interested, eager to convey the subject
matter.
A common thread in all contemporary literature on teaching is the concept of a reflective
practitioner. Experience in teaching is only educative with careful and systematic reflection. Richardson
(1990), Lampart, and Clark (1990) echoed this when they noted that experience is not necessarily expertise.
Although it is an overused concept, empowerment of teachers can be attained only through a balance of
praxis of action and reflection. From the foregoing the key process for professional growth is reflection.
With reflection comes identification of errors and new strategies for modification. The teacher must be
interested in children and in teaching. His own interest serves to arouse the interest of learners in him and in
what he is teaching. To some extent this is true just as professionals hold a common assumption that getting
people to learn is largely a matter of motivation. However, learning is not simply a function of how people
feel, it is a reflection of how they think, that is the cognitive rules or reasoning they use to design and
implement their actions. These rules are stored in the brain and they govern all behaviour. What it requires is
to make the ways teachers and students reason about their behaviours a focus of teaching/learning process.
Teaching people how to reason about their behaviours in new and more effective ways breaks down the
defenses that block learning (Argyris, 1994).
Recommendations
1. Teachers are advised to constantly seek better understanding of the children they teach, their
behaviour generally as children within an age bracket, and their uniqueness as individuals.
2. Teachers should constantly evaluate their techniques of teaching, and any ineffective method
should be dropped or modified.
3. Even when a method seems effective, there should be effort geared toward making it more
profitable.
4. Every teacher should understand his/her strength and weaknesses as a teacher, and exploit his strength
to the fullest while trying to improve on one's weak points.

Conclusion
A skilled teacher must have good grasp of the needs of the learner, such as his interests, motivations,
age, appropriate tasks, how he learns. He also needs to understand himself as a person, his strengths and
weaknesses, and how best he can help the students to meet their needs. He must bear in mind that certain
strategies are more effective, especially when they are flexible. Finally, he must be a reflective teacher. To
equip oneself with all these, educational psychology offers it all.
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