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Abstract
The introduction of Vocational-Technical Education (VTE) in Nigeria has
boosted and accelerated the integration of women in manpower
development. Most women who are graduates of Vocational-Technical
Education programmes have been fitted into different occupations, and have
helped in the production of the required manpower for the nation. There are
however many factors such as sex-stereotype, beliefs and domestic
problems which have prevented women from achieving an equitable status
with men in manpower development. This paper analyses the participation
of women in Vocational-Technical Education and manpower development.
The paper further highlights the problems that hinder full participation of
women in manpower development. The paper finally proffers solutions to
the problems faced by women in education and manpower development.

Introduction
In developing countries, such as Nigeria, the process of industrialization and mechanization is
ever increasing and education must keep pace and be in tune with the demand. There must also be full
participation of both men and women in education if the potentialities and aspirations of the nation in
manpower development is to be fully realized. Instraw News (1986), emphasised that, unless
women's contribution to any development is assured and properly accounted for, development, if it
occurs at all, is bound to be lopsided with its benefits unevenly distributed throughout the population.
Participation of women in education in general and in Vocational-technical education in particular
becomes a pre-requisite to manpower development.
In an increasingly competitive world, education empowers the citizens to master their social
and natural environments to compete for survival (Vision 2010, 1997: 36). Such education must help
individuals to be more self-reliant or self-employed and help the nation attain higher national
productivity. Vocational-technical education becomes that important segment of education charged
with the responsibility to prepare the learner for entry into employment, and advance in his/her chosen
career, to meet manpower needs of the society; to enhance the options available to each student; to
serve as a motivating force to enhance all types of learning, and to enable the learner to wisely select a
career (Okafor:1992). Vocation-technical education is therefore, the backbone of the nation's
employment related education and training programmes that supply the needed manpower and labour
force.
The National Policy of Education (NPE: 1981) defines Vocational-technical education as
"that aspects of education which leads to the acquisition of practical and applied skills as well as basic
scientific knowledge". Areas which constitute Vocational-technical education include
Home-Economics, Business Education, Agricultural Education, Technical Education, Marketing and
Distribution Education, Trade and Industry Education, Fine and Applied Arts, Accountancy
Education. Vocational Education also include Guidance and Counselling. In all these areas of
Vocation-technical education, women are involved as active participants and not mere passive
beneficiaries. They have contributed their quota to manpower development in a more meaningful
way. However, their contribution is not being felt as expected.
Women in Vocational-Technical Education: The Manpower Situation in Nigeria
The available statistical information as contained in the Nigeria Country Report (N.C.R) in 992
indicated that the Nigerian women have had strong historical involvement in the educational
Development of the country. During the pre-independence, Nigerian women benefited from the
pioneering efforts of Young Women Christian Association (YWCA), founded in 1906. This
organization trained women and young girls in basic home management in preparation for marriage. It
provided Educational Programmes, Vocational Training, Home Management, Day-care /Nursery
Schools, Hostels for young girls and women in cities and other developmental programmes for
women. The scope of YWCA has since been broadened to accommodate changes in global women
issues. YWCA as well as other women organisations were instrumental in setting up the National

Council for Women Societies (NCW'S).
The National Council of Women Societies formed in 1958 is an umbrella organisation of
various women's interest, professional groups, consisting of over forty women organisations all over
the country and promoted the welfare and progress of women, with special emphasis on education and
training. It awakened women and encouraged them to realise their responsibilities to the community, It
also ensured that women were given the opportunity to play their parts as full, responsible and equal
members of the community. The NCWS fostered cooperation with national and international bodies
with similar aims.
From i960 - 1985, the education sector in Nigeria has witnessed and continued to witness
rapid expansion. For example, the number of primary schools doubled from nearly 20,000 in 1975/76
when the Universal Primary Education (UPE) Campaign was launched, to over 37,000 in 1980/83.
The number of pupils increased from 6 million to 14.5 million during the period. Post-primary and
tertiary education also doubled during this period. The expansion in educational institutions at all
levels led to the growth in the accessibility of women to education. This expansion did not however,
close the gap between male and female education.
In 1985, following the Nairobi forward looking strategies for women, the Federal Ministry of
Education proposed a policy objective to achieve the goals stated in the Nairobi forward looking
strategies. In 1987, the Blueprint on Women Education was approved by government and Women
Education Unit was formed. Since then deliberate and vigorous efforts have been made to achieve the
programme objectives which include:i)
Providing more education opportunities for girls from primary to tertiary levels;
ii) Creating awareness of all citizens of the fact that equal opportunities exists irrespective of
gender, age, locality, creed or special status; iii) Re-orientating the attitude of all females,
irrespective of age, towards education and
promoting the education of girls and women in the fields of Science, Technology and
Mathematics (STM).

The WEU established and equipped over 200 Women Education Centres in all the States and
FCT, Abuja headed by women. The Women Education Centres provided training for girls and women
in traditional skills also, basic literacy classes for both illiterates and drop-outs from formal school
system.
With respect to the promotion of Science, Technology and Mathematics Education among
girls and women, the WEU in 1987 organised a workshop to discuss and promote Science,
Technology and Mathematics Education among girls and women. This resulted in the formation of the
Nigerian Association of Women in Science and Technology and Mathematics (NAWSTEM) in 1989.
Scholarships are also awarded to girls who excel in senior secondary school by the WEU.
Of particular interest in the area of Education is the increasing number of teachers and
lecturers. According to NCE (1995), in 1986/87, there were 1323 women academic staff in Nigerian
Universities. In 1987/88, the figure had risen to 1490. In 1983/90, the figure dropped to 1157, a
possible manifestation of the brain drain of academic staff of Nigerian Universities for financial
reasons. During the period, there were 53 women Professors and Associate Professors and two
Women Vice - Chancellors of Universities. Increases were also recorded at the post-primary Colleges
of Education, Polytechnics and Colleges of Technology.
It may also be recalled that the UN Declaration of the Decade for Women in 1975, in Mexico,
sparked off series of women empowerment activities worldwide including Nigeria (Gundu, 1999).
This was to be followed by other notable developments in the same wise, such as the Convention on
the Elimination of All forms of Discrimination Against Women (CEDAW); the Vienna Declaration
and Programme of Action (VEDPA), 1993 - 1998; the Beijing World Conference on Women in 1995,
etc.
Nigeria not only actively participated in all those international fora but also was signatory to their
resolutions and indeed ratified their platforms of action. This encouraged it to establish some
programmes and institutions which, with hindsight advantage are known to have boosted and
accelerated the integration of gender issues in its development agenda. Such programmes have helped
women in no small way. For example, they have helped women to be fitted into different occupations.
All the programmes have helped in the production of manpower in the country and have also helped
in reducing the high rate of unemployment among women as well as opening better prospects for

women. In effect Nigeria is becoming gender sensitive.
Women Participation in Vocational - Technical Education: Its Relevance to Manpower
Development.
A productive labour force is an asset and no nation is known to have attained sustained high
level of economic growth and development without an ample supply of qualified manpower. This
qualified manpower must be supplied through education and training of both men and women. In
effect, the country stands to gain immensely from women taking to Vocational-technical education
since such education will help them to acquire skills and knowledge to enable them perform
effectively in any level of the nation's manpower needs.
Vocational-technical education programmes provides an opportunity to push back the
boundaries of what is permissible for women to do. This is because it empowers women in defining
and setting their own priorities as far as manpower development is concerned, thereby bridging the
existing gaps between them and the decision makers. Moreover, when women participate in any
development, they work together not as individuals but with a sense of community.
Participation of women in Vocational-technical education enables women to compete on
equal basis with their male counterpart in manpower development. Their self-realization is actualized
and their social status in the society is enhanced. Above all, Vocational-technical education
programmes will bring about the systematic integration of gender issues in Nigeria's development
planning.

Problems that Hinder Women Participation in Vocation -Technical Education Programmes
The need for Vocational-technical education for women cannot be over-emphasised. This
need has created many perennial problems which includes the following:
Educational segregation that girls/women are good in the arts while boys/men perform better
in sciences has set up a pattern of inequality in education where only the boys/men are
considered in development activities.
The traditional held belief among Nigerians is that women are supposed to be seen and not
heard. Therefore, any woman who is seen and heard always is said to be living the life of a
man. Some of these taboos against Nigerian women are so stretched that women are pushed
off the national scene. Some women from some parts of Nigeria are not to speak while men
are speaking. These women are supposed to be told what to do. Decisions are to be taken
without consulting them. Women are viewed or regarded as flippant and should not know or
hear certain major discussions and decisions. Women are not to be equal with men. Women's
place is the kitchen; she is to remain there. The woman is a wife, mother and men's helpmate.
Most Nigerian women are saddled with domestic problems, one reason is because
traditionally, a woman's capacity to bear and rear children is a source of pride. Traditionally
too, there is the desire by women to have many children in order to fulfill their social roles and
expectations. If a woman has many children and manages a large family, she would have little
or no time to participate in the national issues or decision making process. There are very few
women teaching Vocational-technical education in Nigeria, this is due to the fact that Nigeria
being a multi-ethnic society with different ways of life has several traditional belief which
makes it rather difficult for women to delve into other disciplines of Vocational-technical
education
Other problems includes: lack of early exposure of youth to Vocational-technical education,
non accordance of priority to technical education, non available of structure and adequate
training materials, luke-warm attitudes to new innovations, poor academic background in
science and mathematics and early marriage.
Recommendations
Vocational-technical education plays a key role in enhancing manpower development of the
country. Participation of women in Vocational-technical education should be seen as an essential
aspect that need to be integrated into the country overall strategy to bring about quality education and
manpower development. It can therefore be suggested thus:
1) More admissions should be given to girls into existing Vocational-technical colleges and
polytechnics. And as a way of encouragement, government should scrap tuition fee for female

who enroll in Vocational-technical education discipline.
2) Extensive measures should be taken to diversify women's and girls' training in Vocationaltechnical education in order to extend their opportunities for employment in occupations that
are non-traditional as well as important to development.
3) Gender bias and gender stereotyping in school texts should be stopped. Both men and women
should be portrayed as scientists, engineers, geologists etc.
4) Societal norms should de-emphasise femininity and masculinity in career aspirations where
parents and educational administrators start giving equal education opportunities to both the
girls and boys,
5) The status of women in the society general can be changed through quality education. People
who are not professionally trained teachers should not be employed to teach Vocationaltechnical education courses at all levels.
6) More schools of Vocational-technical education should be established especially for women
to encourage more women in pursuing education in the area of science, vocational and
technical education.
7) Proper Guidance and Counselling services should be provided to students in their choice of
career while at school.
8) Women who are currently teaching in Vocational-technical departments all over the country
should be duly recognized and encouraged through appointments to higher offices where their
experiences and expertise can be shared.

Conclusion
The implication of our system of education as it concerns functional education is to
emphasize those areas of education, which will help both men and women to be gainfully employed, to
be more self-reliant or self-employed and help the country attain higher national productivity. Our
manpower development effort should therefore aim at training skilled labour force for the public
service, business, industries and self-employment. The goals of such education policy cannot be
achieved without the full participation of women both in the developing process and in the shaping of
the goals. Women should therefore be involved fully in formulation and implementation of
Vocational-technical education programmes at each critical level.
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