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Abstract

In this paper, an attempt is made to examine the use of language on
campuses of Nigerian universities. It is evident that there is a language that is
recognized either by usage or by law as the language for conducting official
business in Nigeria including the campuses of Nigerian universities. There is
essentially a language of national culture, essentially an official language.
The language should be a language of compromise. It is a language which
tends to lose its original ingredients as it will gain from different sources to
reflect the national outlook. This paper looks into the pattern of language
usage on the campuses of Nigerian universities to establish to what extent
it is in agreement with the official language to finally looks at the language
that has the status of standard language on campuses of Nigerian universities it
terms of functionality.

Introduction

Use of language has become a perennial object of concern. Research on the acquisition of
language suggests that people learn to become communicatively competent primarily through active
participation in goal-directed communicative events with other members of their community. In these
events, people’s participation is guided in meaningful ways by the more competent members.

The term communicative competence refers to the knowledge and skills shared by members of
a speech community which enable them to produce and understand utterances that are at the same time
structurally sound, referentially accurate, and contextualty appropriate. It is one's knowledge of and
ability to use language in order to communicate appropriately and effectively with others in different
sociocultural situations, be they public or private, festive or solemn, frequent or rare.

Communicative compentence integrates the form of a language with its use; one aspect
cannot exist without the other since all language use is systematically tied to the social world.

In this paper, an attempt is made to example the use of language on campuses of Nigerian
universities.

Goals and Objectives of English Language Learners in Nigerian Universities

The last two to three decades have seen an explosion of interest and research in acquisition
and learning of second and foreign language. Through all these developments, the picture of the
second foreign language learner is complex and challenging and shows the learner to be progressing
through a series of loose stages, often called interlanguage.

Since the English language learners in the campuses of Nigerian universities are living in
English speaking environment, their goals are immediate. Initially their language needs may begin
with survival skills that will allow them to socialize. In addition, they will need to learn English in
order to acquire education. They must not only learn English but also acquire the skills and strategies
that will enable them to use both the spoken and written forms of this new language in order to learn
other things.

While the social aspects of language may be taken on by some undergraduates fairly quickly,
the kind of English language needed for academic success is acquired with greater difficulty.

All the students in Nigerian universities learn English language (Use of English). These
students take courses in order to refine their language skills, again with the expectation that they will be
able to compete successfully in classes with very mature speakers. For all these learners, the
motivation is usually very high. They are expected not only to take on the forms and vocabulary of
English but at the same time develop the ability to use English for a wide variety of purposes and in a
great variety of settings.

The goals of those learning English as a foreign language are often not immediate ones. Most
undergraduates acquire English to achieve future goals. The study of English may take place for at
least some semesters before there are real requirements to use the language in a culture in which it is
spoken.



Attitudes

Attitudes of the undergraduates towards the use of English may differ sharply. Those who are learning
English as a foreign language have no choice. They are to take on the language because of what it will do for
them. The ability to speak a foreign language is widely viewed as one of the marks of an educated person. It is
recognized that learning to speak a foreign language well is a task that takes time and effort. Those who do
so are viewed by most people as having achieved a significant goal.

In contrast, for some undergraduates, learning English is not a choice but a requirement for living in
an English - speaking culture. Learning English may be for many a significant break from culture and
community.

In literature, a label frequently applied to one whose native language is not English is LEP (a
person of "Limited English proficiency™). This marks that person, not as someone who already controls one's
language and is in the process of acquiring a second but as someone who has an English-Language
deficiency. Too frequently, English as second language learners are seen as problems needing to be
remedied rather than as a resource.

English for Special Purposes

The field of English for Specific Purposes (ESP) is a specialty area within the larger discipline or
Teaching English as a Second Language (TESOL). Due to the rapidly expanding need for English - language
skills in the international arena, ESP is additionally of critical importance in English language teaching.

ESP is concerned with the immediate needs of the students in their everyday occupations. The specific
language skills and tools required within a particular field — be it engineering, tourism or dentistry - become
the focus of teaching and learning. This is in contrast to general English as a second language (ESP) classes
in which skills and content are treated across a range of themes, not just the those germane to the
occupational needs of students.

In the English-Speaking context, the goal ESP courses is for students to concentrate on improving
their English language skills as a means of improving their works qualifications and/or job performance. A
subfield of ESP English for Academic Purposes (EAP), is likewise concerned with ¢ the immediate needs of
non-English-speaking students and specifically addresses these needs.

In short, English for Specific Purposes entails the analysis and subsequent teaching of the; linguistic
demands of a particular profession. It consists of narrowing down the corpus of the target language to fit
English-language students immediate target language realities.

The English Language Problems

Most attitudes to the English language tend to be influenced by students' contact with the language in
the classroom in the traditionally grueling exercise of studying 'grammar’, 'syntax' or the 'structure’ of the
language. This gives the disastrously misleading impression that there are only two possibilities, the correct
and incorrect, the perpetually standard and non-standard, the educated and non-educated, the acceptable and
unacceptable.

These results in the concept of language as ‘grammar’, the mistaken belief that what is not traditionally
grammatical must be ungrammatical and not only incorrect but also, for all time and, in all places,
unacceptable. This is why many users of English want nothing less than the Queen's English as the only
English. Even the American English to them is not supposed to be English. This is why any mention of
Nigerian or West African English makes many people to intellectually take to their heels in anticipation of a
major catastrophe.

In view of this, English language cannot therefore claim to be used freely in the day-to-day interaction
on campuses. Communication on campuses is nothing to write home about. The place of English is pitiable.

The Role of Pigin English on Campuses
Pigin English comes in handy on our campuses today. Over 95% of Nigerian undergraduates use pigin
in their day-to-day verbal communication. Though pigin is often underrated for what has been described as
its lack of systematized universally acceptable orthography, but according to Soola (1991), pigin is a veritable
force to reckon with in a multi-lingual campus environment.
The word pigin perhaps originated from Chinese pronunciation of the English word 'business'.
A pidgin may be defined as a trade or vehicular language of limited vocabulary and structure. It is made
up of elements of two or more languages and used for contact. Pidgin is syntaxically simpler than the
languages upon which it is based. Inflections are minimal. Distinctions are being made by varying word
order. Reduplication is common e.g. small, small, talk, talk. While most of the vocabularies come from
English, it also includes Portugese words such as - sarvy (sabi), piccaniary (pikin).



Pidgin helps to bridge linguistic barriers that would otherwise have made communication among
many undergraduates of linguistically diversified background difficult. The utility of pidgin is enhanced by its
capacity to amuse and also inform the audience. Pidgin English is the next language to Standard English.
This language can be used to reach the greater percentage of the University community. In terms of
population of users of this language it appears it has more users than the Standard English. It has therefore
come to stay in campuses.

Problems of Bilingualism in Campuses

If you ask people in the street what 'bilingual’ means, they will almost certainly reply that it is being
able to speak two languages 'perfectly’. Unfortunately, we cannot even describe exactly what speaking one
language perfectly involves. No one speaks the whole of the English language. Each of us speaks part of our
mother tongue, The bilingual does, too, that is, she speaks part of two languages, and they very rarely coincide
exactly. If she is a student, for example, she may speak only in English in her lecture-room or court, but speak
Igbo in the hostel, with the result that her legal English is far better (as such) than her domestic English. How
can we compare the two, then? All we can say is that they are different tools for different purposes.

This problem, the fact that it is almost impossible to compare an individual's ability in two different
languages because we are not measuring the same things is central to all discussion of bilingualism, and
shows why the person in the street's ‘definition’ just will not do, except in very rare circumstances.

The problem of bilingualism Is very disturbing on our campuses. One cannot say that
undergraduates speak this language better than the others.

The simplest way to conceive o.f communication in our campuses is to move away from the idea of
language as a rigid, unchanging, unadaptable piece of material with a monolithic universal structure to
language as a rich wardrope. A rich wardrope contains dresses needed for the different major activities in
which the owner is engaged as well as the variation dictated by climatic conditions from one season of the
year to another. The wardrope becomes richer with increase in the owner's areas of activity. This is the
linguistic situation on the campuses of Nigerian universities.

Conclusion

Of all the phenomena associated with bilingual acquisition, code-switching is the one which seems to
be the most striking for most students of Nigerian universities. Far from being a problem, code-switching
comes naturally to a student being addressed in two different languages. The way a student switches codes
reflects the way his two languages serve his communicative ends. Most attitudes to the English language
tend to be influenced by student's contact with the language in the classroom in the traditionally gruelling
exercise of studying grammar' etc. This gives the disastrously misleading impression that there are only two
possibilities, the standard and non-standard English. The simplest way to conceive of communication on our
campuses is to move away from the idea of language as a rigid, unchanging, unadaptable piece of material with
a monolithic universal structure to language as a rich wardrobe.

Pidgin English comes in handy on our campuses today. Over 95% of Nigerian undergraduates use
pidgin in their day-to-day verbal communication. Pidgin is syntaxically simpler than the languages upon
which it is based. It has become a veritable force to reckon with in a multi-lingual campuses environment.
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