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Abstract
The most important resources of any nation could be said to be its human
resources. This is because it is the human resources that own the nation. In
addition, they provide the work, talent, creativity and drive for national
development. This paper examines the relationship among education,
employment and development in Nigeria, It suggests measures for a stronger
unity between education and manpower development since the two are
pungent determinants of national development.
Introduction
When in a time of gross cynicism amongst a people one is challenged to address the equally important
subject of education, employment and development, the obvious consideration of the economy as it relates to our
current concern comes unconsciously to the fore. Education, employment and development could as well be part of
the several panaceas that are being tried out to put the Nigerian nation on course.
Education, employment and development are popular concepts which need not be bandied about.
However, effort is made in this introduction to put them in clearer perspectives as they guide the discussion of
this paper.
Education
Generally speaking, education has been conceived down the ages as a process through which we foster in the
individual, desirable and relevant changes in behaviours and attitude, together with the acquisition of skills and
knowledge (Oduaran, 1991). The more critical search for a more acceptable meaning of education has led to the
discerning of certain descriptive and prescriptive criteria. Peters (1973) has put forth criteria as follows:
1
Education implies the transmission of what is worthwhile to those who become committed to
it.
2. Education must involve knowledge and understanding and some kind
of 'cognitive perspective' which is not inert.
3. Education at least rules out some procedures of transmission on the
ground that they lack willingness and voluntariness on the part of the learner.
We can deduce from this set of criteria that the whole idea of education should imply the process of the
transmission of and commitment to a body of knowledge, skills and attitudes which naturally should lead to a desirable
or relevant change in behaviours (Jarvis, 1983 and Oduran, 1991). Thus, education in most places manifests itself as a
volatile catalyst of changes and advances as well as an instrument for equipping the people with the skills for coping
with life (Oduran, 1989). The catalystic functions of education are perhaps some of the features which make it
attractive in most situations.
Employment
Employment, as a concept, depicts a condition of the utilization of labour, usually for some rewards which
come in form of monetary payment. It is a phenomenon that requires some period of preparation for skills
acquisition. This is when we concerned about skilled labour. Often times, however, employment may not require
the acquisition of any skill. Thus we have employment of unskilled labour as well. In this discussion therefore, the
concept is used to refer to labour utilization for the purpose of national development,
Development
In the economic - sense, development according to Todaro (1971), is used to describe the capacity of a national
economy (whose initial economic condition has been more less static for a long time) to generate and sustain an
annual increase of its gross national product at rates of perhaps 5 to 7 percent or more. It was in this sense that
other scholars had taken the term to refer also to the rates of growth of Gross National Product (GNP), that is, the
rate at which a given nation is able to expand its output at a rate faster than that at which its population grows
(Okafor and Onokerhoraye, 1986). Furthermore, other scholars have conceived the term as the planned
alteration of the structure of production and employment in favour of boosting the manufacturing and service
industries while relying less on agriculture's hold on the approaches to development.
It implies the multi-dimensional process which involves changes structures, attitudes and institutions as well as
the acceleration of economic growth, the reduction of inequality and elimination of absolute poverty which has

remained the lot of the masses of the people. Thus, one can say inequality, scholars have now come to
consider seriously the inclusion of the empowerment of the aspect of development product of many facts.
The Relationship Among Education, Employment and Development
First, it is agreed that man should be the subject as well as the object of development and that people
cannot easily be developed from the top but that it is the people at local levels who should decide, plan, work
for their own development even though national development policies should continue to provide relevant
supports to the local micro - efforts aimed at development within more comprehensive macro - efforts and plans
(UNESCO, 1980a).
It is commonly acknowledged that the bulk of the rural population is engaged in agriculture, and
account, unfortunately for a tiny proportion of the Gross Domestic Product (GDP). In Africa, the rural
population accounts for about 40 percent of the Gross Domestic Product (UNESCO, 1980b). This is a true
reflection of Nigeria.
That the rural population contributes almost insignificantly to the Gross Domestic Product is a reflection
again of the poor status of agricultural productivity which is low. In Nigeria the contribution of agriculture
to the GDP was N27.21 billion or 4.37 percent in 1990 and N28.57 billion or 5.0 percent in 1991. This implies
that Nigeria has continued to rely on the oil sector for survival (Babangida, 1992). Low agricultural productivity
can be explained by the obsolete techniques applied little or no fertilizers.
In the circumstances just highlighted, education is often summoned. Why? Development is a political
process and depends to a great extent on policy decisions. In other words, development requires committed
"political will" 'and' it is assumed that once the political will is presented, education, according to UNESCO
(1980a), can perform the important role of creating general awareness about:
1. The problems of development;
2. The causes of stagnation of the economy;
3. The need for self-reliance among the people;
4. The revitalization of local institutions;
5. The effective ways of utilizing locally available raw materials and rural technology; and
6. The improvement of the quality of life by guaranteeing a minimum standard for all through
increase of income and employment potential.
The kind of education that is needed for this support is the mutually inclusive and reinforcing formal,
nori - formal and information education. The resultant simple logic is worth restating. There cannot be any
authentic national development without production. Production depends on employment. And the
employed productive capacities cannot be without good education. Again, the capital that is needed for
development should emanate from the surplus production and investment of the people, and this is enhanced by
education. In other words, education and employment are pungent indices of development. Without the support
of the two, development cannot come about speedily.
Manpower Development
Indirect reference has been made to the present status of education, employment and development.
There is need, however, for a more detailed treatment.
Education has continued to be provided in our villages. Indeed, there are copious evidences of increase in
enrolments in rural schools, beginning from the introduction of the Universal Primary Education (UPE)
scheme in 1976 and then the politicization of education as seen in the free education calls by political parties
which are rising to position of control in the Third Republic.
The boost formal education is getting in rural Nigeria is also being extended to the non -formal
education sector. The major vector that has been used in this direction is the National Commission for Mass
Literacy, Adult and Non-Formal Education which was established by Decree 17 of 26"1 June 1990 and
formally inaugurated on 5th July 1991. The National Commission for Mass Literacy, Adult and Non-Formal
Education has had its work extended to the grassroots by the various state Agencies for Adult and Non-Formal
Education and voluntary organizations doing business in the area of eradicating rural illiteracy.
Eradicating rural illiteracy has had the advantage of expanding the base for rural employment. It had
been said before now that one reason for low productivity in rural areas in Nigeria could be located in
unenlightened, ignorant, and uneducated labour. Happily, Nigeria has moved on to complement the formal
training for employment in rural areas with schemes of non-formal training for skills acquisition. A strong
case in point is the School-on-Wheel programme of the National Directorate for Employment (NDE). It
might take some time before the full impacts of these innovations are felt.

Rural development has been so hindered that a good percentage of rural dwellers in Nigeria are yet
living below subsistence level. They are living below poverty line and in sub-human conditions
characterized by despondency, ill-health, malnutrition and lack of the basic literacy programmes taken for
granted in urban settings.
The situation remains at this unimpressive level because of a number of hindrances that can be
summarily classified along the lines of policy deficiencies, financial management, defective monitoring and
personnel inadequacy.
Recommendations for a Stronger Unity Between Education, Manpower Development and National
Transformation in Nigeria
A departure point in working for a stronger unity between education and manpower development
for the promotion of national development is to be found in the refurbishment of the integrated rural
development strategy. The prevailing policy is good but it needs effective monitoring.
Again finances made available for the integrated development programme would have to be properly
accounted for to avoid the incidence of wasteful spending. Financial accountability or discipline is obviously
needed because of the high rate of the incidence of non- functional projects already undertaken in some rural
areas.
The point must be emphasized once more that the stress on appropriate technology and teaching is
yet to make meaningful impact. The hope we place on the 6 - 3 - 3 - 4 system of formal education, which would
have led to the development of rural technological base has not materialized, Perhaps, it would materialize in
the century given the fortune to capable political leadership.
Intensive and appropriate research must be encouraged. The participatory research approach in
preference to the traditional pedantic research should be adopted to speed up development.
Olatunbosun (91975) has been drumming the urgent need for human resource development in our rural
areas. It might be good for us to have infrastructure possibly imposed on the people but the utilization and
sustainability of the impositions of same can be questioned negatively by undeveloped human mind. The
prevalent undervaluing and under allocation of resources to rural basic education fend non - formal education
(including literacy programmes) should be turned around for good. The mitigations suggested would certainly
open the way for the 21sf century. Efforts should be made to effect changes in the school curriculum to make
them more relevant and functional. The goals of such changes should be a first - rate educational system, well
articulated and adopted to the needs of the environment and efficient in its use of resources whether human or
material.
The pr oblem of under use and under supply of labour can be traced in part to the
•compensation problems at the labour market. Wages and Salaries tend to be low that moral and
motivation are affected adversely. This can also explain in part the reason for brain drain in Nigeria.
This situation should be addressed seriously in the interest of labour motivation, retention and
utilization.
Conclusion
Education, employment and development are living subjects, consequently, the ground
this paper has laid may be strengthened through objective criticisms and adoptions of the principles
that informed them.
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