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Abstract

The position or input of Teacher Education in National Development
cannot be underestimated. Despite this fact, Teacher Education has not
been well focused in Nigeria. This paper therefore, highlights the
evolution of Teacher Education; the position of the National Policy on
Teacher Education, that the teacher as the designer of educational
superstructure establishes a link between Teacher Education and
National Development. It views the present situation of Teacher
Education, the constraints and makes recommendations on the way
forward. To achieve this goal of refocusing Teacher Education for
sustainable National Development, the government should ensure that:
professionalization of the Teaching profession is encouraged; there is
improvement of teachers' conditions of service for retention of qualified
and dedicated teachers on the job. Career aptitude test should be
used for selection of candidates into Colleges of Education.
In-service training (in form of seminars, workshops, conferences and
refresher courses) should be encouraged as motivation for teachers.
For all these to be done with the proper harnessing of the abundant
human and natural resources for National Development the services
of the teacher are inevitable in the training processes.

Introduction
Nigeria recognizes the pivotal role of education as the fountainhead of national development, so

the National policy on Education (FRN, 200-4) provides that in Nigeria's philosophy of education, there
is the belief among others, that:

(@). Education is an instrument for National Development
(0). Education fosters the worth and development of the individual for the development of the
society.
(©). There is the need for functional education for the promotion of a progressive, United Nigeria.

To this end, school programmes need to be relevant.

The NPE further emphasizes the input of education to National development stating:

"education shall continue to be highly rated in the National development plans because education is
the most important instrument of change; any fundamental change in the intellectual and social
outlook of any society has to be preceded by educational revolution." -
Education is dispensed by teachers and thus, if education occupies a central role in national
development, then teacher education is at the epicenter of national development. Again, the National
policy on Education does not lose signal of this. It provides that no education system can rise above the
quality of its teachers.

Granted that education is the key to our national development as beautifully stated in our
National policy on Education and that teacher education is the custodian of this key, efforts are not
geared towards refocusing our teacher education. Teacher education should be the crown-head and
the spirit of our educational revolution. Every provision in our educational policy should be
religiously followed.

Unfortunately, when it comes to the implementation of the policy provisions in our educational plan,
we do this half-heartedly.

Evolution of Teacher Education

What used to be known as Teacher Training is now re-classified as teacher education,
consequently, training colleges for teachers metamorphosed into Colleges of Education.
Aside from this, the scope of the programme also changed. Teacher Education is now
more embracing of the development of all the innate abilities of the teacher as opposed to the
inculcation of teaching skills of the training colleges.

Teacher Education according to Afe (1995) "is the aspect of education which deals
with the acquisition of practical and applied skills in the teaching profession”.



Apart from the Grade Il teachers Colleges (which are now phased out), programmes in
teacher education are also available-in colleges of Education, Institutes of Education and
Faculties of Education in Universities and Teachers Centres (Adesina 1985).

Teacher education had its root from the coming of the Christian Missionaries in the
second half of the 19™ Century. Various authors are in agreement that the missionaries
actually initiated the teacher education system in Nigeria but failed to agree on the exact year
when formal teacher training started in Nigeria (Okafor: 1988). For instance. Taiwo (1980)
credited the Church Missionary Society (CMS) with initiating teacher training in Nigeria in
1833, when it established a teacher training institution in Abeokuta. Solaru (1964) and
Fafunwa (1974) credited the same CMS with the establishment date of Teacher Training
College as 1859 while Adesina (1977), stated, "Formal teacher education began in 1896
when the Church Missionary Society opened the St. Andrew's church. One thing is clear
from these accounts and that is that teacher education started in Nigeria in a rudimentary form
during the second half of the 19" Century, which has now assumed monumental proportion.

What could be regarded as the second phase in the evolution of the teacher education was the
period of reorganization. This was the time the Colonial Government was jolted from its
laissez-faire attitude towards education generally.

Reorganizations were carried out by the Colonial Government based on the
various recommendations made by the first Commission set up to study education in the
West, South and Equatorial Africa. According to Fafunwa (1990), the 1925
memorandum, more than any other, guided the Nigerian Educational policy and
development from 1925 to the time of independence in 1960.

1948-1960 was the period of Consolidation, preparing for independence. The 1948
education ordinance is considered as a landmark in that it was the first comprehensive
document on educational policy and practice in Nigeria. As for teacher training, this
ordinance made provisions for the expansion of teacher training facilities, Since education
was considered on a regional service, a great difficulty was thrown to teacher education by
the universal free primary education scheme of the Western and Eastern Regional
Governments in the 1950s. The problems encountered while trying to produce teachers on a
massive scale to man the schools led to various Commissions being set up. For instance,
Banjo Commission was sel up by the Western Regional Government and Dike Commission
and later Ikoku Committee by the Eastern regional Government. They came out with similar
reports. They attributed the falling standard in the quality of primary .school instruction to
the presence of many untrained, ill-prepared and unqualified teachers in schools. It was
recommended that the conditions of teachers be improved.

The Missionaries established teacher training schools in order to produce Catechists for
evangelism, while the Colonial Government established teacher training schools to produce clerks,
interpreters and messengers.

After independence, there was the need for high-level manpower, so the focus of teacher
training had to change with the Ashby Commission's recommendation for the establishment of special
Grade One Colleges for the training of teachers for 2-year duration. This led to the establishment of
Colleges of education of 3-year duration to qualify for the National Certificate of Education

(N.C.E.). One feature of the post independence era was the production of national

development plans,
which boosted the development of education. There was the increase in allocation of fund to
education in the annual budget and improvement in teacher's condition of service so that they could
be better motivated.

Consequent upon this, Grade Ill Teacher's Training Colleges were abolished throughout the
Country while Grade Il Teachers Colleges were expanded. There was the provision if in-service
training experience for all categories of primary school teachers.

The National Policy on Teacher Education

The National Policy on Education has stated the programmes and purposes of Teacher
Education in Nigeria. The Policy proposes that all teachers in the various levels of Nigeria
Educational system must be professionally trained and qualified. It further stated that the teaching
Profession would be legalized while the basic qualification for entry into the profession would be
the Nigerian Certificate in Education (N.C.E.). The National Policy on Education (FRN 2004)
outlined the purpose of teacher education to include the following;
(a). To produce highly motivated, conscientious and efficient classroom teachers for all levels



of educational system;
(b). To encourage further, the spirit of enquiry and creativity in teachers;
(c). To help teachers fit into the society life of the community and society at large and to
enhance their commitment to national objectives;
(d). To provide teachers with the intellectual and professional background adequate
for their assignment and to make them adequate to any changing situation not only in the life of
their country but also in the wider world,;
(e).. Teacher education will continue to take note of changes in methodology and
curriculum,

Teachers will be regularly exposed to innovation in their profession and
(f). (f)To enhance teachers commitment to the teaching profession.

Relevance of the Teacher

The strength of a nation lies, to a large extent, on the youth. Whatever affects the youth often
has far reaching consequences on the entire nation. Hence, educated youths are invaluable assets to
a developing country such as Nigeria. The education one has in mind is not " a matter of
accumulation of Certificates and stuffing the head with literary facts "(Ebo:1989). One is rather
interested in the skills and capabilities that would help one to cope successfully with the demands
of a dynamic society. It is on this premise that the input of the teacher could be better appreciated,
Diltz (1972) rightly captured the relevance of the teacher when he observed: "No matter what he
teaches, the teacher is a maker, an architect of human accomplishment. He is busy everyday
helping young people to discover their potentials, singular gifts, by which they can make
contributions and bring a little more harmony into complicated scheme of things".

Education of human beings, right from the cradle is a big task and this has long been
acknowledged by De Montargne (1969), who noted that, "the greatest and most important
difficulty of human science is the education of children”. According to him, "the symptoms of their
inclinations at the tender age are so obscure and the promises so uncertain and fallacious that it is
very hard to establish any solid judgment or conjecture upon them™. Other great educators like John
Locke and Jean Rousseau, emphasized, the need for education. While Locke says: "We are born
ignorant of everything"”, Rousseau says that, "all that we have not at our birth, but which we need
when we are grown, is given in by education". Rousseau goes further:

We desire this education from nature, from men or from things. The
internal development of our faculties and organs is education of nature;
the use, which we learn to make of this development, is the education of
men; while the acquisition of personal experience from the objects that
affect us is the education of things. Each one of us is thus, formed by three
teachers (Gillett(ed.), 1969).

Of the three teachers, however, it is common knowledge that the greatest of them all is the
human teacher. This is because the teacher establishes linkage between the faculties, the
environment and personal experiences. The teacher, therefore, is the architect who designs the
superstructure on which education revolves. For education to be effective and meaningful, the
intricate relationships between the "three teachers”; the child, the environment and the teacher
himself must be properly understood. To further understand and appreciate the relevance of the
teacher Ukeje (1966), aptly puts it this way:

It is said that education is the key that unlocks the door to modernization
but it is the teacher who holds the key to the door The teacher is in fact,
the hub of any educational system and the attainment of educational
quality.

This is because in the final analysis it is the teacher
who translates educational policies into practice and programmes
interaction.

Teacher Education and National Development

Since National development has a direct link with education and the teacher translates
educational policies into practice, it follows that the education of the teacher should be the priority of any
country wishing to develop in all branches of human endeavour. If we are serious about the
development of the Nigerian society, then we must first accept our present ills, then design and



articulate the future we want and adequately finance an appropriate educational system with particular
reference to teacher education (Ukeje, 1991). This is important because, unless an educational system
enables those who pass through it to identify purposefully with the goals for their society the system fails
as an instrument for meaningful change (Essien, 1975). Again for meaningful change to take place,
education has to instill certain qualities in people such as positive attitude to work, the desire to acquire
skill and appreciate the value of competence and excellence.

Competence is a very important quality in any job. An incompetent driver, for instance, puts
the lives of his passengers to great risks. The same could be said of an incompetent teacher. It is
common knowledge that many students with bright academic potentials failed to actualize their life
ambitions due to incompetent and ineffective teachers that taught them in schools. That is why
Quintilian (1969) reminded teachers that: "many pupils who have the best of intentions are led to
abandon their plans for further study because certain teachers act as though they hated their students
(Gillett(ed.)).

Michel de Montaigne complimented this by stating "the authority of those who teach is very
often an impediment to those who desire to learn”. All these problems arise as a result of
incompetence and lack of adequate training.

Teaching is a serious business. It is a specialized job. For one to be a good teacher, a formal
training in a teachers' College is very necessary. It is in recognition of the need to equip the teacher
adequately for his job that Diltz (1972) stated: "If anyone wishes seriously to help pupils, he can do so
best by helping the teacher to improve his teaching in the classroom where mind meets. One area for this
activity could be the curriculum and the other, the teacher education and whether we like it or not, both
areas should be of national concern.

On the other hand, if we are to achieve good quality in teacher education, it is desirable that
those to be trained as teachers should be materials of good quality. Presently, Colleges of Education in
Nigeria produce the major bulk of teachers of the primary and post-primary schools: but the present
admission requirements into these colleges tend to create the impression that only the rejects nf other
tertiary institutions could easily be admitted into NCE programme (Madueke, 1996).

In view of this, the present three (3) credits and two (2) passes as minimum requirements
should go a little higher because some people, including those in Colleges of Education are known to be
telling candidates with very good WAEC results that NCE is not meant for them. This implies that only
candidates with low grades are good enough to be trained as teachers.

If we are to expect excellent teachers in our schools, excellent and competent teacher trainers
should be employed to do the training. It looks absurd, for instance, to find professionally unqualified
teachers in Colleges of Education. Such cannot happen in other institutions that produce
professionals like doctors, lawyers, engineers etc. That is why Ugbede (1997), stressing the need for
quality in teacher preparation, frowns at the involvement of non-professional and inexperienced
teachers in the supervision of students on teaching practice.

Implications of Poor Quality Teacher Education

The long-term effects of poor quality teacher education are better imagined than experienced. If
we accept that no education system can rise above the quality of its teachers, and we know that
education is the catalyst for all spheres of human development, then it follows that a country that
operates poor quality teacher education will perpetually remain underdeveloped and thus suffers the
consequences of underdevelopment. This is because; educational system that could not equip the
students with the needed knowledge and skills will produce a large number of unskilled youths. Such a
situation would invariably lead to all sorts of anti-social behaviour such as thuggery, armed robbery and
other violent crimes.

We are living in a world full of changes brought about by science and technology. To meet up the
challenges posed by modern world of science and technology, the school should be able to equip the
individual to face the challenges successfully.

Poor quality teacher will produce ill-prepared teachers and ill-prepared teachers will lose
confidence in themselves in the' face of challenges of modern world of science and technology.
Consequently, mediocrity would set in and mar the education system that would only produce a
vicious circle of mediocre. This is likely to be so because, as Essien (1995), puts it, "Non-dynamic and
ungenerative level of skill and knowledge sustain their repetitions and cannot therefore, raise the level
either of culture or educational quality™.

Clear manifestations of mediocrity would be seen in most or all aspects of life. For instance, a
vibrant economy would not be sustained, social services would not be efficiently maintained, collapse of



buildings and bridges would occur at regular intervals, innocent citizens would be thrown into jail and
our hospital theatres would be turned into slaughter homes. To avert such a situation, the issue of quality
teacher education should be seriously addressed.

Recommendations

Professionals tend to keep their jobs when they are highly motivated and when their
conditions of service guarantee job-satisfaction and security. In "caching profession, these conditions
seem to be lacking. This is why getting enough students to enter colleges of education has not been
easy. Therefore, the government has to improve conditions for service of teachers in order to keep the few
qualified and dedicated teachers on their job. This will also attract brilliant brains into the teaching
profession.

Closely related to the above is the insufficient fund to provide infrastructures in our colleges of
education. It is not enough for the government to vote huge sums of money in their annual budget, but it
is also incumbent on her to monitor the money disbursed so that such can be spent for the purpose it
IS meant.

There should also be professionalization of the teaching profession so as to prevent it from being
polluted by all manner of persons.

Since many students who have little or no interest in teaching profession use teaching as a
"transit camp”, the government should devise a means of administering career aptitude test for all
students wishing to go into Colleges of Education. Those selected are likely to show keen interest in
teaching and remain as "career-teachers".

There should be regular workshops, seminar or refresher courses for all categories of teachers in
general and for teachers in Colleges of Education in particular. This is to keep them abreast of new
knowledge and techniques in their various fields of specialization. They in turn, will impact the
knowledge to their students.

Conclusion

Education has been described as "the most powerful instrument man has yet devised for his
own improvement (Madueke, 1997), quoting Akinyemi (1969). Nigeria should use this weapon to
develop in all facets of her natural life. This desire could only become a reality if the abundant human and
natural resources in the country are properly harnessed.

Many sectors of-our national life; be it social, political, economic and technological will
require trained manpower. The services of the teacher are indispensable in the training process.
Therefore, the teacher, more than any other professional, influences the lives of the nation's youths and
the nation's future.

References
Adesina, S. (1985). A Preview of Primary and Secondary Education in Nigeria's Fifth National
Development Plan. Journal of Teacher Education.

Afe, J.0. (1995). Teacher Education in Nigeria: Benin Nigerian Educational Research Association
(NERA).

De Montargne, M. (1969). Of the Education of Children: In G. Margaret (Ed) Reading in the History of
Education. Canada McGraw-Hill Conip. Ltd.

Diltz, B.C. (1972). Sense or Non-Sense-Contemporary Education at (he Crossroads. Canada Ma
Clelland and Steward Ltd.

Ebo, C. (1989). Formal Education; British and American Alternatives. Azikiwe and the African
Revolution. Onitsha Africana-Fep Pub. Ltd.

Essien, J.E. (1975). Education and the Challenges of Quality. Benin City Nigeria:
Enthiope Publishing Co.

Federal Republic of Nigeria (2004). National Policy on Education. Yaba-Lagos NERDC Publishers.

Madueke, M. J. O (1996). Skill Acquisition for the Youths: A Focus on Junior Secondary School
Curriculum. A Paper Presented at the National Conference on Youth and Education.



Madueke, M.J.O. (1997). Quality Education: A viable Route to National Development in Nigeria
Journal of Research in Education of FCE, Kotongora.

Okafor, F.C (1988). Nigerian Education: A Search for New Directions. Enugu: Fourth Dimensions
Publishing Co. Ltd.

Rousseau, Jean (1969). From G. Margaret (Ed) Reading in History of Education. Canada McGraw-Hill
Comp. Ltd.

Ugbade, E.D. (1997). Towards Improving the Quality of Teacher Preparation for Nigerian Schools.
Seminar Paper Presented at School of Education, FCE, Kotongora.



