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Abstract 
The Benin Punitive Expedition by the Portuguese in 1887, which resulted in the looting 
of the Benin Court Art, generated foreign interest in the Nigerian glorious artistic 
tradition. Nigeria became a bride in the world of artistic excellence and the creative 
challenges that it offered. Today tiie story is different. Facilitating/learning and 
practice of visual arts in the country is facing ailing condition, which is agitating the 
minds of scholars and practitioners. The number of facilitators of visual arts and 
students who offer the subject in public and private schools drops alarmingly yearly. 
In many public and private schools today, one can hardly find facilitators and students 
of the subject. The situation in practice of the visual arts is not different, begging for 
attention. The practice will soon get extinct, despite the emphasis on self-reliance in 
the country. This paper examines the issues and prospects and calls for an urgent total 
revamp of the ailing condition to enhance the facilitating/learning and practice of 
visual arts, which will afterwards promote the prestige and life of Nigerians. 

Introduction 
Nigeria made her first major stride international in the visual art. This is pride to the creators of the 

tangible and intangible arts. In this respect, the Benin Punitive Expedition of 1887 by the British Naval 
Force is a mix grill. This is in the value of the favourable exposure it gave to the country. The Benin Court 
art that formed the major loot generated great interest in Nigerian art in the West. This was on the account of 
their value as aesthetic enjoyment and the challenges they offer to the creative ingenuity. 

Following up the interest, the West turned their attention to excavating works of art in the country. The 
mining of iron ore in Jos sped up private interest in the excavation. The interest of Leo Frobenus and others 
yielded results as early as 1910. In this regard, art schools were born in the country. Consequently, Nok Art, 
Ife Art, Benin Art, Esie Art, and Igbo-Ukwu Art came to lime light.' Therefore, the West began to exhibit 
Nigerian works of art in galleries and museums. Fagg was not satisfied with the new wave of only exhibitions. 
He wrote a book on Nigerian works of art, which is a collection of Nigerian sculptures and titled it "Nigerian 
Images". However, the wave that Nigerian works of art enjoyed in the West endeared them in many homes 
and public places. 

The West also demonstrated the great interest they attached to Nigerian art in another manner. They 
refused to release to Nigeria on request the original relief sculpture that served as symbol of second Black 
Festival of Arts and Culture 1977 (FESTAC "77). They rather allowed Nigerian artists to copy the original. 

In recognition of the growing interest, Nigeria braced up with the challenges that followed. Nigeria 
took a resolution to build a three-storey museum in every state capital of the federation. This decision was 
partially successful. Only three state capitals - Jos, Benin and Esie - received immediate attention. However, the 
beauty of the decision was to display the cultural heritage of the country in every state. The ground floor was 
to display works of art of the locality, first floor the works of art of the state, and the top floor the works of art 
of other states. The idea was that if one visits one museum one would see the prestige of the whole country. 
Government has long abandoned this resolution. 
Government has not only abandoned the implementation of the resolution, but also has been 
over emphasizing science and technology. The immediate victim of this emphasis is the 
facilitating/learning of visual art in all levels of education in the country. Few public secondary 
schools today are facilitating visual art. Many secondary schools do not have visual art facilitators. 
These few stop facilitating the subject at Junior Secondary. The Senior Secondary of these few does not have 
visual art facilitators. Where there is a facilitator in the Junior Secondary, the school will not have studio, 
materials and tools. To some principals of the few schools, the visual art facilitator is useful only when the 
schools are preparing for inter-house sports, 

Society is also caught up in the web of government's emphasis of the supremacy of science and 
technology. The private practice of the visual arts is inheriting problems from what happens in the schools. If 
the appropriate authorities do not take adequate measures about this ugly trend, the subject and the profession 
will soon get extinct. Therefore, to examine the issues and prospects of the visual arts with a view to 
resolving the problems and putting the profession on-a good footing is the focus of this paper. 



Issues 
Government Agencies/Ministries of Education 

Generally, education in Nigeria has many problems. In this respect, the federal government 
established Educational Trust Fund for "rehabilitation, restoration and consolidation of education" in 
Nigeria. This body organized a workshop from November 30 to December J, 1991, with "Reassessing the 
future of education in Nigeria" as the theme. This workshop held simultaneously in the six geopolitical 
zones of the country. 

Deliberations at the workshop centered on six sub-themes. They are as follow. Teaching Staff 
Quality and Discipline; Quality, Quantity, Production and Distribution of Teaching Materials; and, 
Optimization of Available Teaching and Learning Materials. Others are New Methods and 
Techniques in Teaching and Learning; New Methods and Techniques in Educational Management and 
Decision-Making Process; and, Cooperation among Educators, Educational Institutions and Stakeholders at 
Home and Abroad. 

Suleiman (2001) observed in the workshop that there existed in virtually every facet.of, Nigeria's 
educational system an acute, even embarrassing, shortage of teaching resources and facilities, and when 
available they were of exceptionally low quality. He added that one word summed up the situation: "decay". 
He further opined that lack of concrete and authoritative support for replacement of obsolete resources and 
facilities; and, inability to match the educational institutions with their peculiar circumstances characterized 
the decay. He further asserted that persistent lack of appropriate and necessary infrastructure; and general 
absence of support services units personnel and services needed by resource agencies, teachers and learners 
for optimum production and utilization of resources further formed the decay. 

For Suleiman, Nigerian educational system is fast decaying. Other contributors in the 
workshop agreed with him. It suffices to add that Suleiman gave the true picture of the present Nigerian 
system of education. However, that is general. To be specific on facilitating and learning visual art in 
schools, a review of the relevant section of the Nigerian Policy on Education (2004) will be of a great 
illumination. 

The Federal Ministry of Education makes educational policies for the federation. The revised 
National Policy on Education (2004), in parts, specifies thus: Pre-primary Education: "(e) inculcating in the 
child the spirit of inquiry and creativity through the exploration of nature, and the local environment, 
playing with toys, artistic and musical activities, etc;" 

For Primary Education, it stipulated: "(g) providing basic tools for further educational 
advancement, including preparation for trades and crafts of the locality". For Secondary Education, it 
posited: "(d) develops and projects Nigerian culture, art and language as well as the world's cultural 
heritage;" 

For Higher Education including Professional Education, the policy stated "32 (c) the 
acquisition of both physical and intellectual skills which will enable individuals to develop into useful 
members of the community". To achieve this objective, the Policy suggested, "39 (1) A greater proportion 
of education expenditure will be devoted to Science and Technology; and (2) Universities and other levels 
of the education system will be required to pay greater attention to the development of scientific 
orientation. To this end, the policy added that more colleges, Technology and Polytechnics would be 
opened in a bid to improve technological and science education. It added that higher education would 
provide advisory services, plan research on a national scale and disseminate information to the interested 
establishments in the federation. 

Citing the policy, Ogusaju, in Adesina, and Ogusaju, said that higher education coordinated non-formal 
education including adult and vocational education, stimulated international cooperation in education, 
coordinated national school examination, testing and evaluation; and, established a central registry of 
facilitators. 

Now, how many public pre-primary schools are in the country? It is difficult to find one in the south. If 
other parts of the country are like south then pre-primary exists only in blueprint. For primary education, 
government hardly provides tools. Then what is the possibility of educational advancement, including 
preparation for trade and local crafts? For secondary education, art facilitators are not in many public schools. 
Then what is the possibility of developing and projecting the culture and art of the country? For higher 
education, science and technology take the greater part of education funding. Higher institutions of learning 
pay more attention to scientific orientation. This action concludes the fate of the arts; the immediate victim is 
the visual arts. 

Anyhow, according to the policy, government intends to achieve the aims of education through 
activities of advisory bodies such as: 



The National Council for Education: The State Commissioners of the federation are members of 
this council. The council advises the Federal Government on all educational matters. Now, how many state 
commissioners past and present are artists? What is the possibility of such many appointments since education 
policy emphasizes science and technology? Who speaks for the visuals in the council, given this background? 

The Joint Consultative Committee on Education: The council draws its members from professionals 
in Federal Ministry of Education, the Nigerian Union of Teachers, the University, the National Manpower 
Board, the West African Examination Council, and Institutes of Education. It is the highest professional body 
with great influence. It is to promote professional advice on educational-matters, serve as national forum for the 
exchange of educational ideas, and determine sound policies-on specific educational issues. It also provides 
guidelines to the universities regarding manpower needs in order to run courses that are relevant to the society, 
and make suggestions through its subcommittees on primary, secondary, facilitators, technical education, and 
audio-visual aids. 

According to Urevbu (1991), the federal government formed this council to find solution to. series of 
educational problems that came up after the first creation of states. He added that there were serious divergences 
in development, policy and practices in the states so much so that mobility of personnel, students and 
facilitators was a problem. 

Indeed, the council has achieved some degree of success in uniformity of educational practice among 
the states. However, according to Urevbu (1991), some states do not implement some of the decisions of the 
council perhaps on grounds of technicality. This, perhaps, accounts for the few offers in Visual Art in Junior 
Secondary and none in Senior Secondary in different states of the federation. While some states make Visual 
Arts compulsory in only Junior Secondary Schools, but have no facilitators and facilities in Senior 
Secondary, others are silent about it in other levels. Many secondary schools do not have visual art 
facilitators and facilities. They no longer think of visual art as a subject on its own or a subject in other subjects 
that is worthy of study in academics. The schools that have do not have studios to facilitate the subject. 

State Ministries of Education and Educational Boards: These appoint staff, regulate the professional 
conduct of staff, provide pre- and in-service training for staff, provide expertise in curriculum development, 
and supervise the schools. The issue here is that while recruiting staff, these bodies lay emphasis on science and 
technology specialists above art facilitators. In this regard, visual art specialists are worst hit. 

National Board for Technical Education (N.B.T.E): The functions of this board, among others, are the 
provision of expertise in curriculum development, regulation of staff educational qualification, and the 
determination of admission requirements of all public polytechnics in the federation. A credit in visual art is 
compulsory requirement into Fine and Applied Arts programme. The issue is that students offer visual art 
virtually in only Junior Secondary in few schools where the  
facilitating/learning of the subject is still ongoing. Additionally, there are only few visual art facilitators, 
if there are, in any secondary school. Therefore, it is difficult to find any candidate with a credit in visual art 
since such qualification comes from Senior School Certificate Examination. The effect of this in Fine/Applied 
Art programme is scarcity of candidates. 

To remedy this ugly trend, many polytechnics started to run pre- National Diploma courses so that 
affected candidates can do remedial study. This extends the duration of study, three years instead of the normal 
two years. This did not save the situation enough. The reason is that candidates having the number of required 
credits without visual art find pre-N.D. a waste of time and resources. However, classroom experience 
shows that some candidates who do not have credit in visual art perform very well in the programme of study. 

Surprisingly, N.B.T.E. came up with a sledge hammer on pre-National Diploma programme that 
such programme did not have her approval. Even some of the polytechnics that ran such programme could 
not own up during N.B.T.E. resource inspection or accreditation exercise in spite of the benefits of the 
programme. N.B.T.E. recommended pre-science programme instead of pre-N.D. 

The differences between the two are that all the students intending to secure admission into different 
departments take general lectures and examination controlled by one source instead of different departments 
handling their own students and facilitating/learning their peculiar courses. The advantage here is that the 
programme exposes students to different courses other than those peculiar to the prospective department. The 
disadvantage, however, is that at the end of the pre-science many students change their minds against those less 
privileged departments of which Fine and Applied Arts is one. Therefore, the problem of scarcity of candidates 
to less privileged departments persists. 

Society of Nigerian Artists (S.N.A.):    This is the professional body of qualified artists in the  



federation. This body, among other things, registers artists, regulates professional conduct, and gives 
professional advice to government. This body is supposed to feature a member in the Joint Consultative 
Committee on Education, which advises government on educational matters. With the yearly shortfall in 
admission into departments of Fine/Applied Art, it is logical to conclude mat S.N.A. has no member in the 
J.C.C. If it has, then the appointee is not abreast with the problems. 

Most professional bodies are pressure groups. It is also logical to ask, how many political 
appointments has this body to its credit? Alternatively, it does not find such appointments important. If the 
body does not see any reason in such pressure then it should check its philosophy and refocus to meet the needs 
and aspirations of the society in and for which it operates. 

If S.N.A. must make progress then it must learn from the Institute of Charted Accountants of Nigeria 
(I.C.A.N.) in many respects. In one respect, I.C.A.N. is a pressure group, featuring commissioners, 
ministers, membership in J.C.C., leadership in higher institutions and other political appointments. With this 
I.C.A.N. is able to influence educational and professional matters both at state and federal levels. The other 
respect is the awareness that ICAN creates among higher institutions. Most departments of Accountancy 
graduate students into the body. 

Contrarily, no department of Fine and Applied Arts graduates students into the SNA. In the first 
place, that facility does not exist. Only few students, if there are, are aware of the existence of their 
professional body throughout their four years of programme of study. If the body is this 'strong' then one can 
imagine the number of professionals registered with it. This may account for ceramists forming CerAN 
(Ceramic Association of Nigeria) as their own effective body. 

Institution's Attitude to Visual Art 
To many Principals, Rectors, Provosts and Vice Chancellors, there is no need for the 

facilitating/learning of the visual arts in schools. What some principals want visual art teacher to exist for is the 
productions of banners for inter house sports and emergency cards for the school's visitors. Perhaps, this 
explains why many of the secondary schools do not have visual art facilitators. If one visual art facilitator is in 
a school, he will facilitate in the Junior Secondary without facilitating aids, tools and studio. 

In the higher institutions, some leadership sees the visual arts as artisan, which should not have a 
place in academics. Where a department of Fine/Applied Art exists under such leadership, the leadership looks 
at request for facilitating staff, facilitating aids, tools and examination materials with eagle's eyes. Even a 
request for the replacement of a facilitate staff that resigned may not be  
necessary.   Leadership  prefers  to  provide  such  for  the  sciences,   social   sciences,  Law,  
and Engineering, where much money comes from through sales of admission forms in these days of post 
University Matriculation Examination (U.M.E.). 

The leadership of these less privileged departments is not free too. Leadership, most times, derails 
from the measurable validity, usefulness, and relevance of facilitating/learning objectives and the demands of 
professional practice. This derailment is in respect of self-esteem, financial impropriety and the need to 
keep the financial track ceiled. Therefore, the visual arts suffer both internally and externally. 

Federal Ministry/State Ministries of/Councils for Arts and Culture 
These bodies have the responsibility of preserving, presenting, promoting and disseminating 

the cultural heritage of the country, states and local government areas. These bodies exist as means of 
earning salaries, of site-seeing, and of making outside contacts rather than packaging the tangible and 
intangible culture of the country or sections of it as a grand strategy for prestige and earning foreign 
currencies. That the country is still embracing foreign traditions and replacing the indigenous ones to a point 
of extinction shows that these bodies are yet to grasp reality. If one of these bodies had come to ones village to 
accept, or modify and document the culture of the people or acquire a work of art to preserve and present to the 
world then there is hope that someday things will improve. However, they do not do it. 

Museums: These are to complement and amplify the functions of the ministries by acquiring, preserving, 
presenting and promoting the tangible and intangible culture of a people at the grass root. Government 
proposed the museums to be three storey buildings. The top floor is to house works of art of the federation;" the 
first floor, the works of art from the state; and the ground floor, the works of art from the local government area. 
This means that if one visits one museum one would have seen the culture of the federation. What a laudable 
strategy. Nevertheless, how long have the museums stopped acquiring works of art? Alternatively, has culture 
stopped to be dynamic in Nigeria? 

^ 
Parental Attitude 

Before government began to emphasize and re-emphasize scientific and technological advancement 



over and above the arts with its noticeable effects from early 1980s, parents were not-only proud of but also 
encouraged their children and wards in the learning and practice of the visual. arts. Society treated those who 
could show skills and competences in drawing and other forms of visual art as talented, sacred and, 
therefore, revered. Consequently, the talented ones were not only self-esteemed, self-actualized but also role 
models. As role models, they influenced favorably their peers and the young ones in the areas of learning and 
practice of the visual arts. 

However, with the emphasis on scientific and technological advancement, most modem parents 
stopped to appreciate the sacredness and potentials in the talented and rather than according the usual 
reverence, they now show disdain and discouragement. Therefore, it became difficult for children and wards 
to take their stand with the visual arts, which is usually against that of the parents, or guardians, who must fund 
their training. Ozokeraha (2008) observed that science and technology as defined by the West, tilted towards 
supremacy in the measurement of social standards and successes, and that, though, the living standard of any 
nation largely depends on science and technology, the approach to them in Africa is fast eroding the 
traditional values, customs and beliefs that once held the people together. He added that a nation that is bereft 
of traditional values (the main ambience of visual art) is comparable to a hen on an unstable string; it must 
dance to the rhythm of its unstable base. 

Prospects 
Any argument about the supremacy of science and technology over the arts is not valid. The argument 

is invalid in many respects. First, though they exist in their axis yet their functionality overlaps. Science, 
technology and the arts are complementary in any age and society. It is in recognition of this fact that the 
West, from which the developing countries copy, does not emphasize science and technology over the arts. 
Indeed, the developed world accepts the undertone of these different domains with respect to their prospects, 
validity and relevance to development. 

Simply put, science is discovery. Technology is the application of the discovery. Art is the 
documentation of the life of a people. Whatever the discovery is, it is not complete until someone 
designs and talks about it.  The visual art designs and talks about the discovery and its application, 
observing principles that make it acceptable to society. The visual art itself uses materials and tools, 
which are products of science and technology. Another role of the arts is the continuum of the life of an 
age in another. This is in respect of oral and visual documentation and dissemination of tradition. 
Traditional African institutions arc the cultural measures of an age in a society. These institutions are 
inherently art, which is expression of scientific, technological, corporate and traditional culture; 
tangible and intangible. 

More also, as available in the web and sited by Ozokeraha (2009), "Partnership for Learning," 
the writer asks: "did you know that visual works of art - painting, drawing, sculpture, photography 
-broaden a child's world?" He added that students learn much about their world when they study the 
visual arts, from history to culture, to expression, to imagination and inspiration. For these writers, the 
visual arts strengthen learning. 

Additionally, no one overemphasizes the role of the arts as crusader, condemning the wrong, 
upholding the right and marrying, the past and present for a better future. While science and 
technology focus on quality of the physical life, the arts ((.Tens on the spiritual. Bread alone cannot 
guaranty complete survival. It ought to be noted by now that the emotional appeal and the credence to 
facilitating/learning by the visual arts are no longer debatable. 

However, the issues raised in this review show the problems that facilitating/learning of the 
visual arts in Nigerian education is facing in spite of the prospects. 

Conclusion 
Facilitating/learning of visual art in all levels of education is the bedrock of the practice of the 

visuals. The connection between the education leading lo a profession and its practice is so strong that 
any disturbance in the former affects the later adversely. This paper establishes that visual art at all 
levels of education will soon get extinct. Once this happens, the practice of the visual arts will also 
follow the same fate. The loss of the two aspects of the visual arts is the loss of all its relevance. 
Therefore, lo enjoy the relevance of the visual arts, society should redirect her focus and revive all that 
is required to facilitate/learn visual art in schools. 

t 
 
 
 



Recommendations 
Ministries of Education should employ visual arts facilitators to handle the subject in schools'. 
Government should provide required resources for facilitating/learning the subject. 
Visual artists should be willing to take up teaching appointment. 
Visual art practitioners should embark on career talk in primary and post primary schools, 
Society of Nigerian Artists and other associated bodies should reexamine their objectives and 
pursue them with vigour to reawaken the visual arts in schools. 
Nigerian Board for Technical  Education should make, as entry requirement, a credit in 
English Language instead of visual art. 
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