AN EDUCATIONAL EXORCISM TO EXHUME HIGHER EDUCATION IN NIGERIA

Prof. Ignatius E. Uduk

Education is a very popular concept. Thereforeenergy should be exerted on explaining
such a familiar item, more so at a special conctsee coterie of outstanding educated minds. By tha
caveat, | stand on the terms of Joseph Addison2(1619) a forensic English poet who in a
panegyric prose fetes:

Education is a companion which no misfortune caanate and no
disposition can enslave. At home, a friend, abraadhtroduction, in
solitude a solace, and in society an ornamenth#stens vice, guides
virtue, it gives, at once, grace and governmergeniuses. Without it
what is man? A splendid slave, a reasoning savage.

It is of little wonder therefore why article 26 tfe 1948 Universal Declaration of Human
Right specifically states that “everyone has tightriio education”. Education is not merely a right.
All things considered, Education is a pathfindée fountain, foundation, significant and strategic
tool for development. What is said of the indivitladso applies to the society. To relegate and
marginalize education in the totem pole of valuepeace time (even in war time), is a monumental
negative psychology, the prelude to the extermomadf the human family. The defining prefatory
note on the concept of Education is the essentedyssor to snow-ball us into the matrix of my
discourse, entitled; “An educational exorcism tbwxe higher education in Nigeria”.

To start with, Nigeria educational system is segeennto three stages, namely: primary,
secondary and tertiary education. Tertiary edunat also christened, higher education. Higher
education is the last stage of formal educationadyit in Nigeria. Higher education, accordinghe t
Guinness Encyclopedia (1995), is that educationdeavour undertaken after the compulsory stage.
More clearly, it posits:

Once the compulsory years of education are ovesdtwho wish to
continue learning can choose either to teach thérase learn in
their workplace, or attend an institution of furth@r higher
education. Colleges of further education usuallypvide a wide
range of courses for people wanting to study eitiaat or full time.
Most of these courses are below degree level, déading to a
professional or technical qualification.

The definition has elaborately explained what higbducation is in other climes. This is
because in western world, a lot of competent texi&ns are produced by technical colleges and craft
centers after their successful completion of cosmy basic or elementary education, without
necessarily attending polytechnics and universitfgtending elementary and intermediate schools
are the only prerequisites to obtaining such gedtiés in developed nations, especially in Europk a
U.S.A. With the above, senior secondary school igeNa could go for higher education, since it
comes after the basic and compulsory educationirBNigeria, almost every junior secondary school
“graduate” desires and clamours to proceed to sesecondary level of education. Besides, the
educational system on its own cannot confine “pmoaverage” students to seeking admission only
into technical colleges and trade acquisition @ntn the grounds of being vacuous. Rather, they al
proceed to senior secondary school and subsequeridytiary institutions for higher learning.
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Again, Muraina (2010) defines tertiary educatiors the education given after secondary
education in universities, polytechnics and coliegéThe recent document on the nation's education
National Policy on Education (2004) lent credenaetite above definition by expatiating higher
education, in section 5, subsection 80 as;

Tertiary Education is the education given after PBasic Education
in institutions such as Universities and Inter-Usrsities Centres
such as the Nigeria French Language Village, NigeArabic
Language Village, National Institute of Nigerian rguages,
institutions such as Innovation Enterprise Instdos (IELs), and
Colleges of Education, Polytechnics, Monotechniasd other
specialized institutions such as Colleges of Agftira, Schools of
Health and Technology and the National Teacherstitnte.

Although the above definition and provisions in thiational Policy on Education succinctly
agree with the meaning of higher institution asffered by the Guinness Encyclopedia, in Nigeria,
basic education begins with nursery and ends &fjwecondary school. In addition, the end of junio
secondary school does not signal the enrolmera farther education in any university or college of
education in Nigeria. An authentic enrolment intaraversity or polytechnic or college of education
is with the possession of West African Senior Sdeoyn School Certificate (WASSSC) or National
Examination Council Certificate (NECO) or Generaért@icate in Education (GCE). These
certificates are not acquired after basic educadtiadigeria. Instead, they are earned after a agsr
pursuit of a senior secondary education programvheh is distinct and distant from a basic form of
education in the country. So far, a number of issweve been straightened, these are:

* Nigeria higher education is not after a basic omgolsory education as postulated by the
Guinness Encyclopedia.

» higher education in Nigeria is acquired after aoseary level of education higher education
include reading for higher certificates in the waraities, polytechnic, colleges of education or
their equivalent; and

» higher education, going by its widely acclaimedesplis also known as tertiary education in
Nigeria.

Concise History of Higher Education in Nigeria

Higher education did not just burp up in Nigerikelithe idiomatic bolt from the blues. It
came like a child of necessity whose arrival wagjlexpected to fill a long vacuum. This level of
education was established to achieve certain goalsobjectives. Most certainly, a brief history of
that sector of education will unveil some of théegkives it set out to achieve.

The general need for higher education in Nigeria Wa satisfy the growing higher man-
power need of the country other than “mere educadbpeasant Nigerians” as envisaged by the
colonial administration and pursued by missionatyosls in pre-independent era. This gave rise to
the establishment of School of Survey in Lagose(lahoved to Oyo) in 1908. Yaba College of
Technology followed in 1932, (Ogunu, 1990).

Thereafter, at the peak of clamour and agitatiorNigeria independence, between 1940 and
1959, the colonial masters saw the need to prothdigenous administrators and managers who
would take over the administration of Nigeria afttlem. This saw Nigeria having her first
university, University College Ibadan in 1948. Gysafter, the need for high powered technologists
gave rise to universities of technology. And theddor high-skilled agriculturist brought about
setting up of universities of agriculture. Latelgdaalmost too late indeed, considering the ever
plunging crude oil price, the need of indigenousder oil experts, necessitated the establishment of
University of Petroleum, Effurum in Delta State. tivithe brief history of higher education in
Nigeria which indirectly tells us some of the rqleg can now look into the expected roles of higher
education in Nigeria.
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Expected Rolesin Higher Education in Nigeria
It would be a futile effort to discuss transfornoatiof a thing without first looking at the
initial existence and failure that necessitatedtthasformation of such a thing. Transformation of
higher education in Nigeria implies that it haddialshort of its role expectations. What then aee t
roles of high education, since it needs transfoion@t The statutory roles of higher education in
Nigeria are clearly stipulated in its operationably as conveyed by the same Nigeria education
blueprint. It asserts:  The goals of Tertiary Edigcashall be to:
« contribute to national development through higkelemanpower training;
» provide accessible and affordable quality learrapgortunities in formal and informal education
in response to the needs and interests of all Niger
» provide high quality career counseling and ¢ifg] learning programmes that prepare students
with the knowledge and skills for self-reliance ahd world of work;
» reduce skill shortages through the production dffesk manpower relevant to the needs of the
labour market;
« promote and encourage scholarships, entreprship and community service;
« forge and cement national unity; and
* promote national and international understandirgyiateraction (NPE,2004).

Conspicuously, a good number of expected functminhigher education can be deduced
from the above cited higher education goals. IneN& higher education was established to promote
service delivery needs of the nation and in additto facilitate scientific and technological
advancement, to ensure material and cultural dpueat of the country.

Short Comingsand Failure of Higher Education in Nigeria

The challenges facing Nigeria higher institutiomre anultifarious and complex. It is a
combination of limited access, increasing cost,releging quality, and inflexibility in course
selection. It is a common knowledge that many eghacandividuals have not been very useful in
finding lasting solutions to the social, politicaconomic and cultural problems facing the couasry
a whole. There have been the problems of spirakiognomy, outdated academic equipment and
obsolete organizational structures and so on. Psrifée most formidable task confronting higher
education in Nigeria is to articulate the tripléat®mnship between the mission of the universitd an
the specific needs of university's political, s¢ci@conomic, and cultural environment, and the
characteristics of a rapidly changing world. ltc@mmonly noted in so many quarters that schools
today, higher education inclusive, are ill-equippieéchers are poorly paid and the general stasdard
are, though arguably, fallen. Over 80 percent bbst laboratories nationwide are ill-equipped and
library resource obsolete.

What AppearsLike Transformation of Higher Education

Most times, we take enlargement for developmengefting that goodness and efficiency
may be absent from a bloated size. Little does worder why it is sarcastically said, “big for
nothing, whenever one is confronted with very gigabut unproductive projects”. In the same vein,
Nigeria multiplying number of institutions of higheducation should not be taken for transformation,
while it is yet far from squarely fitting into itatutory role. In certain quarters, the increasatber
of universities is mistaken for transformation ajher education in Nigeria. Nigeria has witnessed a
phenomenal growth in the number of Universitiesrfr@ at independence in 1960, to 55 as at
November 2004, to 73 in 2012, and about 181 othiaty institutions with students enrolment of
about 24 million (Jaja, 2013).

Transforming higher education in Nigeria should heta wishful thinking but a dedicated
venture. Transformation is not an easy task gihencomplexities and varieties of institutions adl we
as the high value placed on independent thoughtideds. The burden is exacerbated by the
evolution of extensive bureaucracies and the mypratesses and practices tied to traditional values
in Nigeria.
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The Practical Reality of Transforming Higher Education in Nigeria

This epoch making attempt by the National Assoamfor the Advancement of Knowledge
to transform higher education in Nigeria througfhs tyear’s conference is indeed one bold step for
NAFAK but a giant step for Nigeria education. Retoravailable from literature consulted in the
course of this paper preparation reveal that tlaeeetwo practical realities to transforming higher
education in Nigeria. First, is that of policy afatilities, and second, implementation and practice
The first, policy and facilities have to do withetrgovernment. The role of government in the
provision of needed manpower and materials to bahgut the needed transformation of higher
education in Nigeria can never be over-looked. Hoeernment should not play politics with
education. The government should demonstrate camenit by allocating the modestly
recommended 26% of her total annual budget to eidmcaThis no doubt would facilitate the
expected transformation desired in higher educdtioNigeria according to UNESCO prescription.
Odetunde, (2004), lamented that today studentkearming in dilapidated buildings, environmentally
depressing and learning disabling situations and spene of them are still excelling. Another
authority observes “the new generation of universsachers know their subjects but cannot impact
knowledge because teaching is not their callingeyTare just passing through and are not patient to
learn lessons about teaching” (Jaja, 2013).

The above excerpts raise the issue of teacherseantling. We may all agree that provision
of materials alone cannot single-handedly perfone magic of transforming higher education in
Nigeria. Rather formators and facilitators, (mem amomen) who would utilize the materials and
instruments are equally necessary to bring aboaitnreded transformation. Teachers and school
administrators are the facilitators of governmeahication policies. The synergy should promote the
reality of transforming higher education in Nigertldolmes (2015) emphasizes the indispensable
ideals of teaching profession in general and highecation in particular. He asserts:

First, the role of teaching in higher education &olving as
institutions apply a new model calling for the dehmship of
teaching. Second, focus on learning as the primaumycome of
education is replacing emphasis on the delivergdfcation. Third,
assessment has become a priority in classroomsiresiidutions as
emphasis has moved to measuring student succesmtitdtional
effectiveness. Finally, developmental educatiamasuring in higher
education and gaining higher status as institutiadsiress the need
both to raise the performance levels of studentstaninclude those
who previously did not pursue higher education (hies$, 2014).

To explain the issues raised above, Holmes (20td)ned four major concepts of teaching
and learning that could transform higher educatibmese include: New Model of Scholarship in
Teaching; Learning Made Central; Moving to Cultuoéfeflection, Assessment and Accountability;
and Development Education that takes on statusseTsigall be explained very briefly:

. New Model of Scholarship in Teaching
This model entails changing the learning faculte &pplied Ernest Boyer's four
models that would positively change learning facudis: (i) Effort towards advancing
knowledge. The model insists that this is the faysitand the tripod upon which the other
three models take their stand; (i) Knowledge Sgait and Integration. This involves full
knowledge of concept of ‘isolated facts’, ‘breakitigem in perspectives’, linking them

‘across disciplines' and separating “specialtiesanger context”; (iii) Applying knowledge

gained to help individuals and institutions; ang Representing knowledge which involves

transmitting, transforming and extending knowledgaed.

. Learning Made Central
This is an atmosphere where colleges and univessiturn “from teaching to
learning”. O’Banion (2015) who expanded on thigliig, submits that it is “a new paradigm
for undergraduate education”, which emphasizesiegrand the learner and not mere lecture
experienced in higher education today.
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. Developmental Education Taskson Status
This involves giving of “courses and services pded for the purpose of helping
underprepared college students attain their acadgoals. It is to help them develop their
cognitive and affective potentials. McCabe (201Bjistened it “no one to waste” which is
necessary to wake-up students who attend highgtutitens unprepared. He added that the
essence of this is to erase deteriorating acadgroficiency among high school graduates.

. Moving to Cultures of Reflection, Assessment and Accountability
This is more than Students Continuous AssessmeatheR it is an improved
assessment, reflection and accountability to “thohko action that would do quite as much
for the improvement of teaching and learning adetoa thousand classroom laboratories
bloom across the nation. Their purpose would kdigcover more effective teaching methods
for the classroom researchers themselves, anddblish a foundation of knowledge 'about
college teaching that maximizes learning”. (Holm14).

Conclusion

In conclusion, it must be emphatically stated ttiee, theme of the 18th National Association
for the Advancement of Knowledge (NAFAK) Confereng@eansformation of Higher Education in
Nigeria: The Practical Reality, is timely, bearimgmind the present rating of universities in the
world, in which Nigeria is not in the first one hined, coupled with Nigeria’'s grappling bid to attai
technological breakthrough without success.

Recommendations
This author advocates an aggressive drive to wamshigher education in Nigeria through
the following pillars:
* Adequate financing
* Manpower investment
» Dedicated reforms
* Curricular reforms
» Cutting edge infrastructure
* Philosophy of excellence
* Funding of research
* Collaborative pooling
* Consortium partnership
* Manifesto of transformation

It is instructive before the curtain is pulled,de clear as to sort of result which we wish to
achieve. The transforming higher education bluatgiould be able to inculcate in the consumers:

* Knowledge - A balance intellectual slant

* Godliness - To be good hearted

* Character - To have clear conscience

o Justice - To deal fairly with people

* Patriotism - To have community spirit

* Service - Sacrificing to help others

» Leadership - Volunteers for common good
» Enterprise - Ability to fend for self

* Freedom - Power of personal judgment

* Independence - Ability to decide on principles

In our intellectual excursion | hope we have a 'biegye view of the province we have
traversed. Information wielded by the power of oeeis essential, necessary and desirable. Given two
adolescents of different characters (civility andivility), education in a transformed Nigeria hegh
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education environment and setting, they will grosvas adults of cultured disposition; intelligent,
harmonious character and incorruptible. Lastly,nhet spice this epilogue with the words of a sage,
Bertrand Arthur William Russell, “Not we, but theeé men and women whom we shall create”, (on
transforming higher education in Nigeria), “willes¢he new world, first in their hopes, and then at
last in the full splendor of reality”.

Thank you.
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