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Abstract

Assessment practice in Nigeria educational system appeary nb@spromote memorization of rules and
concepts rather than their application. Such assessment practieaegpto focus on minimal components of the
domain being measured. Tests which provide less useful informabout students’ understanding and
learning likely may not be able to assess higher order cognitiViiedi Portfolio assessment can provide a
qualitative continuous picture of students’ progress, rathan a snapshot of student achievement that single-
occasion tests provide. The study adopted a mixed methgdosigg Focused Group Discussion and Key
Informant Interview as well as survey research designs. Thdagimpuof the study consisted of lecturers and
students in the Department of Fine and applied Arts in tHeo@cof Arts, Kashim Ibrahim College of
Education, Maiduguri and their portfolios. A homogeneous samploiintque was used to select the sample of
lecturers and students for the study. Sixteen discussiongmage up of seven students was constituted for the
study. Focused group discussion was employed to collect datalfeogndups guided by sets of questions while
Key Informant Interview was used to collect data frore tlkcturers. A checklist on planning and
implementation of portfolio assessment was used. Datectaflevere qualitatively and quantitatively analyzed.
Findings revealed among others that the process of planningnapiémentation of portfolio assessment was
not properly followed. It was recommended that lectureralshget the students involved when planning
portfolio assessment.
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Assessment is a major tool employed in the proodésappraising teaching and learning
outcomes in any educational system. It plays a nraje in the educational process because it helps
to ascertain the extent to which the educationbtyds successful and could also be a sort ofigual
control for checking the educational policy visia-the curriculum. Educational assessment could
therefore, be seen as the totality of the procegsadved in making valid judgments about what
behavioral characteristics and changes a learngrivage acquired through the process of teaching
and learning.

Traditional assessment practice in Nigeria edunati®ystem that uses one snapshot test
appears mostly to promote memorization of rules emncepts rather than their application. Such
assessment practice appears to focus on minimapaoemts of the domain being measured. Tests
which provide less useful information about studenonderstanding and learning likely may not be
able to assess higher order cognitive abilitiese Taditional assessment approach as observed by
Dochy (2001) promotes students to memorize rules algorithms rather than conceptual
understanding, and focus on small, discrete compeng the domain. Romberg (1993) attested to
the fact that tests which provide less useful imfation about students’ understanding and learning
are not enough to assess higher order cognitilis skich as problem solving, critical thinking and
reasoning, nor measure a students’ ability to degarelevant information (Shepard, 1989). More so
as observed by Mumme (1991), traditional assessamsdss what is easy to test-memorization of
rote skills and procedures.

In the traditional instructional approach, knowledgeems to be merely abstracted since
teaching and learning process are viewed as ingavigrocesses and learning is conceived as the
accumulation of stimulus-response association.| [@nld practice play an important role in this
process while assessment practice is mainly baségesting basic knowledge. Hamman-Tukur (2013)
lamented that the quality of assessment at thiatgitevel of our university is worrisome, because,
the proof of learning generally is seen as changilegbehaviors and increasing the right answer in
test and changing between pre-test and end-téisisiapproach, tests such as multiple-choice,drue
false, matching items for assessment are commaag in schools to assess learning outcomes. This
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implies that authentic assessment tools that ggabda of assessing higher order cognitive abilities
like portfolio assessment are hardly used.

Portfolio assessment is the systematic collectiwh evaluation of students’ work measured
against predetermined scoring criteria, such asireg@uides, rubrics, checklists, or rating scales
(O’Malley & Valdez Pierce, 1996). Portfolio assegsican provide a continuous picture of students’
progress, rather than a snapshot of students’ \smhient that single-occasion tests provide.
Depending on school requirements, portfolios mayjughe performance based assessments, such as
writing samples that illustrate different genredusions to math problems that show problem-solving
ability; lab reports demonstrating an understandihg scientific approach; or social studies regear
reports demonstrating the ability to use multipderses. In some cases, multiple drafts of students’
work showing improvements are included. It therefareans that, assessment portfolio must be a
purposeful collection of students’ work that illceges their efforts, progress, and achievemenhe o
or more areas over time. The collection must inelstlidents’ participation in the contents selegtion
the criteria for selection, the criteria for judgimerit, and evidence of self-reflection.

McMillan (2007) sees portfolio assessment as aqseful, systematic process of collecting
and evaluating students’ products to document pssgtowards the attainment of a learning target
that has been achieved. Stiggins (1994) definetfglior assessment as the collection of students’
work that demonstrates achievement or improventeottfolio assessments are the collections of
work, different from a single timed impromptu essaya class essay carried out over a semester.
They are purposeful in that they demonstrate, déxhdap provide evidence of achievement,
improvement, the student’s self-reflection, leagnprocess and the student’'s growth. The degree to
which these characteristics are evidenced in pda#fdargely depends on their purpose. A portfolio
therefore, may involve collection of evidence tigagathered together to show a student’s learning
journey over time and to demonstrate his/her &slit Portfolio Assessment may also contain
information about students’ educational backgrounds

es Of WHTNE
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Fig.1: A sample portfolio

The process of planning and implementing portfelésessment begins with a clear idea about the
purpose of the assessment. According to McMilla@0@, it involves both the specific learning
targets and the use of the portfolio. It may beduseassess understanding but are ideal for angessi
product, skill and reasoning targets. If the priynawrpose is to illustrate what students are capabl
doing, then the orientation is more towards a sla@ectype of portfolio. In a growth portfolio,
improvement over time is shown by comparing eangdpcts or efforts with later ones. If the
portfolios are used primarily for evaluation, thevél be greater standardization about what to be
included and how the portfolios are reviewed. lisito show parents and others what students have
achieved, more attention needs to be given to wiilhinake sense to parents with somewhat less
attention to students’ self-reflection (McMillan,0@7). The diagrammatic planning and
implementation of portfolio assessment is preseimétgure 1.
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Figurel: Stepsfor Planning and Implementing Portfolios Assessment (M cMillan, 2007)

Wiggins (1998) points out that portfolio assessmeroften implemented without sufficient
attention to purpose and corresponding implicatiofise implementation process begins with
explaining to the students what portfolios are bad they will be best used. Because many students
will not be familiar with portfolios, McMillan, (207) suggested that teachers should begin with
learning targets, explain what is involved and wsiatdents will be doing showing examples and
giving students’ opportunity to ask questions pdiwg enough structure so that students can get
started without telling them exactly what they expected to do.

Documented evidence indicated that portfolio assesit should be properly planned. Varvus
(1990) asserts that portfolio must be systemayigalthnned, organized and used by the teacher and
student to measure growth of knowledge, skills, attitudes. According to Wright (2008), the
objectives and contents for the portfolios mustniegotiated by individual teachers and students
rather than set by authorities. Students need tiicipate in developing the criteria and creatihg t
rubric that is used to grade their work. Ou (200w)icates that when planning for portfolios the
following features should be considered for devielgprubrics of portfolio assessment: degree of
achievement of a learning goal, degree to whictudesit shows personal characteristics, the degree
of collaboration with others, and capability tolimé resources. The major impact of portfolio
assessment is the development of self-assessnikitytiatthe students. If portfolios are well plagah
O’Malley and Chamot, (1990) believes that it camehseveral outcomes for the student: students take
responsibility for knowing where they are with redjéo learning goals; students broaden their view
of what is being learned; and students begin tdessgaing as a process.

Evidence of proper portfolio assessment implememtatevealed that portfolio assessment
highlights regular classroom instruction through dbllection of students’ best work samples over
time, revealing learners’ capability and progrefsgilitates co-operative learning where students
engage in peer-assessment to measure their perfoerbased on genuine samples of work submitted
for considerations (Zhang, 2009). A study on the ofportfolio assessment technique in teaching
map sketching and location in secondary school gty in Jos, Nigeria by Ugodulunwa and
Wakjissa (2015) found that portfolio assessmenpédttlto improve students’ performance in map
sketching and location and that students’ engagererportfolio collections enabled them in
meaningful knowledge construction over time that e their improved performance in geography
test. A study by Nezakatgoo (2011) found that sitslén portfolio-based group outperform the
students of non-portfolio-based group. The numbfethe errors in portfolio-based group under
examination conditions was less than that non-plistbased group. McLaughlin and Vogt (1996)
observed that proper implementation of portfolisessment produces different in-depth evidence
about students’ talents, abilities and learningdiecisions about students and instruction.

The role of assessment in the school system isaaide information that is necessary for decisions
on the learner. Decisions on educational achievésnghan individual in the learning process are

Knowledge Review Volume 35 No 1, December, 2016: 1 SSN 1595-2126 3



Terhemba Godwin Atsua; Ifunanya V. Uzoeshi and Ebere Sampson Wagbara

vital and thus, can only be arrived at compreheagigand meaningfully through series of assessment
procedures which form the basis for evaluation.tfBliwm assessment for instance is capable of
providing the necessary information which decisiooacerning educational achievement of learners
are based. Portfolio assessment is one of the fiaeudial tools that could be used in providing crucia
academic information on students to all concerifteciquires planning instructional process bearing
in mind activities that students would engage iat twill be relevant to them in solving real life
problems. The quality of portfolio assessment ia firesent philosophy of Nigerian educational
system is crucial. How effective portfolio assesstaeare, depends largely on the quality of its
planning and implementation. As laudable as theetisnof using portfolio assessment in teaching
and learning are, one is not very sure about tladitglof planning and implementation of portfolio
assessment in Borno State Colleges of Educatian.dgainst this background that the study raised
the following questions:

1. To what extent are portfolio assessment plannébiteges of Education in Borno State??

2. To what extent are portfolio assessment implemeite@olleges of Educations in Borno
State?

M ethodology

The study adopted a mixed method using qualitatwel quantitative approach. The
gualitative approach used Focused Group Discusaiwth Key Informant Interview while the
quantitative approach used survey research approguh population of the study consisted of
lecturers and students in the Department of Firge aplied Arts in the School of Arts, Kashim
Ibrahim College of Education Maiduguri. A homogeagaampling technique was used to select the
sample of nine lecturers and two hundred and sesugtents for the study. Six discussion groups
made up of seven students was constituted forttlty sin all forty two students participated in the
Focused Group Discussion while the remaining onadifed and sixty five responded to the
instrument only. Eight lecturers were interviewelilesone of the lecturers declined the interview.

Focused group discussion was employed to collata &tom the groups guided by sets of
guestions while Key Informant Interview was usedddlect data from the lecturers. A Checklist on
planning and implementation of portfolio assessnvegd used. The check list consisted of fourteen
items. Seven items on planning and seven itemsmplementation of portfolio assessment were
adapted from MacMillan (2007) with little modifiéans on the stem of the items. A pilot test of the
structured questions was done in a school thatalidonstitute the sample of the study. The péet t
allowed for edition and restructuring of the quassi especially on the stem of the check list fer th
study.

Permission to conduct the study was obtained ke risearchers from the Head of
Department of Fine and Applied Arts. The purposéhef study was clearly explained and members
volunteered to participate in the discussion. Theugs were identified as the researchers visited th
school. There were seven members in each of therstsi group. The discussion was done on a round
table where views and opinions of participants weritten down and recorded for content analysis.
The Key Infomart Interview was conducted one on ionthe offices of the lecturers. The discussion
was guided by sets of structured questions whezerdbearchers served as moderators during the
sessions.

Data collected were qualitatively and quantitdfivenalyzed.The qualitative analysis was
done using Manual Inductive Approach (Thematic Aggh) whergesponses were transcribed for
content analysis and responses of the groups dridodls were categorized according to themes.
Questions answered were classified by identifyingegons, diversity and editing the content to fish
out repeated responses to get the pattern andsijvef response. The data obtained from the field
was immediately transcribed through the manual diide approach (Thematic analysis approach).
Quantitative analysis was done using frequency tsoand percentages on data obtained from the
checklist on planning and implementation of poitfohssessment. The results of the patterns and
diversity in views and opinions of participants presented in the section results and discussion.

Results and Discussion
The findings on the research question that sotighextent to which portfolio assessment is
planned in Colleges of Education in Borno Stateeated that learning targets for portfolio
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assessment are set by lecturers and that learniggts are set based on the nature of the cortents
the materials students are expected to learn andéture of skills they are expected to acquirerdh
was consensus agreement among the groups thantpaangets are set to ensure that students pass
examinations. Follow up question that sought tovknehether learning targets are clearly set,
discussants unanimously agreed across groups tattiey are expected to achieve is made clearly
known to them. One of the students in group twd saldly that ..yes lecturers are the one who tell
us what it is required of us to do and how to do iine of the lecturers interviewed dais that:

It is natural that we should tell the students what to do and bogotabout it because that is our
responsibility as their teachers. Besides, these studeptexpected to learn certain skills for the
semester as requirements for their final result. So we leaery responsibility to put them through
achieve that. Anything less than that means that the esséteaching then is defeated

This findings aligned with Ou (2004) who indicatisat when planning for portfolios the
degree of achievement of a learning goal, degreghioh a student shows personal characteristics,
the degree of collaboration with others, and cdjpplio utilize resources are clearly set out. The
major impact of portfolio assessment is the develmt of self-assessment ability in the students. If
portfolios are well planned O’Malley and Chamot 409 believes that it can have several outcomes
for the student: students take responsibility floowing where they are with regard to learning goals
students broaden their view of what is being ledya®d students begin to see learning as a process.
Varvus (1990) asserts that portfolio must be syatemlly planned, organized and used by the
teacher and student to measure growth of knowlegkijés, and attitudes. The objectives and contents
for the portfolios must be negotiated by individtedchers and students rather than set by audsoriti
(Wright, 2008). Students need to participate inali@ping the criteria and creating the rubric tisat i
used to grade their work.

Discussants responded on the question of how dméents for portfolio assessment are
determined and what informed the nature of theazdst One of the student discussant in group one
said that, .lecturers emphasized that contents for portfolisegsment cannot be selected outside the
stipulated curriculum for the course as such they @nsistent with the course outlineOne of the
students clearly said that:

Sir, it is not possible for our lecturers to allow us detemnthe contents of what we should do
because we will not be allowed to go outside the course ouatlidentroduce what is outside there
even if that can help improve our skills. They willays tell us that we could always do that on our
own as part of our private and individual practice. As for thbhay have set goals for the semester to
achieve

(Student in Group 2)
One of the lecturers interviewed said emphatichiat:

Content selection for portfolio assessment is basedh@mpuarpose and use of the portfolios and the
learning targets set for students. So we cannot allow thentrtmdiice what is outside the stipulated

learning targets. We can only allow them to do that at their iddafi students level and that can be

assessed too if the students so wish but it will not corspart of their scores

This is inconsistent with Varvus (1990) who assdéhat portfolio must be systematically
planned, organized and used by the teacher andmdtiml measure growth of knowledge, skills, and
attitudes. The objectives and contents for thef@ars must be negotiated by individual teacherd an
students rather than set by authorities. That ig ®HMalley and Chamot, (1990) believes that if
portfolios are well planned it can have severatontes for the student: students take responsibility
for knowing where they are with regard to learngogls; students broaden their view of what is being
learned; and students begin to see learning asca$s.

Responding to how scoring criteria are determined whether students are involved, students
responded that they are not involved in the selaabf scoring criteria as such they are not awére o
how scoring criteria are determined. One of theets in group five retorted that Ah! How can
they involve us sir, it is not possible for ourtieers to do that. Other lecturers interviewed said that
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they make their scoring format clear to the stuslénit the students are not involved in selectirg th
criteria. One of the lecturers said emphaticalt:th

Well, it is not necessary that | should involve students ierahing how | should score their work.
It is my duty to do that. The duty of the students ismsore that their work samples are clearly done
if they are to score high. One they are made to know ighraquired of them, it is enough for them
to go and put their works in place and follow the instruction

This finding underscores what Hamman-Tukur (20a8)dnted that the quality of assessment at the
tertiary level of our university is worrisome. Besa, the proof of learning generally is seen as
changing the behaviors and increasing the righivan@ test students should not be shed away from
selecting procedures to assess learning outcontieg. i§ why Varvus (1990) asserts that portfolio
must be systematically planned, organized and bgdtie teacher and student to measure growth of
knowledge, skills, and attitudes. It implies tHfanieaningful learning is to take place, studentugh

be involved in all the processes that will imprewedents’ knowledge.

Quantitative evidence obtained on planning of plidfassessment is presented on Table 1.

Table 1: Planning Portfolio Assessment

SN Statement % Yes % No Total
1 Are learning target clearly ¢ 85 15 10C
2 Are uses of the portfolio clear to students 70 30 100
3 Is the physical structure for holding materials adexjuend easily
accessible 40 60 100
4 Are procedures for selecting the content clear 67 33 100
5 Does the nature of the content match the pui 45 55 10C
6 Are students self-reflective guidelines and questicesr cl 54 46 100
7 Are scoring criteria established 67 33 100

Table 1 indicated that learning target are 85%rgfeset while uses of the portfolio are 70%
clearly made known to the students. However thesighy structures for holding materials are
inadequate and not easily accessible. Only 40%@htture of the contents matches the purpose of
the portfolios. The results call for what McMilla(2007) suggested that teachers should begin the
planning of portfolios with learning targets, explavhat is involved and what students will be doing
showing examples and giving students’ opporturotyask questions providing enough structure so
that students can get started without telling tleswctly what they are expected to do.

Research question two sought to determine the ettevhich portfolio assessment is implemented in

Colleges of Educations in Borno State. Findingsead®d that portfolio assessment contents are
supplied by students. Discussants unanimouslynaéfir that students supply the contents for portfolio

assessment and students are allowed enough tireeatoate the contents of portfolio assessment.
One of the students in group six emphasised that:

We are the ones who provide everything. Like painting wiorkexample, we buy the materials for
the work. If you don't do that it means you will scoeeozfor that very work and this is part of our
semester examination scores so you do not have any chbidecturers will always say it is not
their business. The school does not provide materialsh®rstudents either. So it is purely our
responsibility to do that if you want high marks

Follow up question revealed that to large extemtiestts decide the contents, the materials to u$e an
the time to complete the assignment and studemifgi@ncing. One of the lecturers interviewed said
that:

It is natural that students should provide their materifds what they want to use. They can
contribute for that if they so wish. What we normally do iallmw them enough time before turning
in their work. They can from time to time come togethekaonine their work and make amendments
and suggestions on how to improve on their work. Sometimesrevpart of such conference
especially when they are having challenges
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This finding is consistent with Zhang (2009) stuatfiich revealed that portfolio assessment
when properly implemented highlights regular clasan instruction through its collection of
students’ best work samples over time, revealirsgnkers’ capability and progress, facilitates co-
operative learning where students engage in pegsasent to measure their performance based on
genuine samples of work submitted for consideratiddgodulunwa and Wakjissa (2015) found
similar result that portfolio assessment when prgpénplemented help to improve students’
performance in map sketching and location and shiadents’ engagement in portfolio collections
enabled them in meaningful knowledge constructieer dime that led to their improved performance
in geography test. Similar results were reported NBzakatgoo (2011). This underscore what
McLaughlin and Vogt (1996) observed that properlamentation of portfolio assessment produces
different in-depth evidence about students’ talealtslities and learning for decisions about staslen
and instruction.

Follow-up question on how students are involvedantent selection, discussants reported that
lecturers supply the content of what they wantestis! to do, they evaluate the contents with sttaden
sometimes but not always; the students come togtihdecide how to go about doing it. This is not
in line with what Varvus (1990) asserts that pdidfanust be systematically planned, organized and
used by the teacher and student to measure grdwtiowledge, skills, and attitudes. The implication
is that if meaningful learning is to take placeydgints should be involved in all the processes of
planning and implementation of portfolio assessment
Quantitative evidence was obtained on implementatioportfolio assessment and this is presented
on Table 2.

Table 2: Portfolio Assessment | mplementation

SIN  Statement %Yes %No Total
1 Students are knowledgeable about what a port®bkmd how it will be
used 63 37 100
2 Students know why portfolios are important 72 28 100
3 Physical structure for holding materials are addg and easily
accessible 20 80 100
4 Procedures for selecting portfolio content are neda 78 22 10C
5 Does the nature of the content match the purpose 64 36 100
6 Students’ self-reflective guidelines and questiclear 78 22 100
7 Scoring criteria are clearly established 80 20 010

Result from Table 2 indicates that students hawveddmowledge of what portfolios are and their
importance. Although physical structures for hofdimaterials are inadequate and not easily
accessible, procedures for selecting the contentrade clear. This result is consistent with Wiggin
(1998) who points out that portfolio assessmertfien implemented without sufficient attention to
purpose and corresponding implications. Becauseyratudents will not be familiar with portfolios,
McMillan, (2007) suggested that teachers shouldrbegh learning targets, explain what is involved
and what students will be doing showing examples giving students’ opportunity to ask questions
providing enough structure so that students carstgeted without telling them exactly what they are
expected to do. The implementation process bedgitisexplaining to the students what portfolios are
and how they will be best used.

Conclusion

Based on the findings of the study it was concluthed portfolio assessment in Colleges of
Education in Borno State is not systematically p&d organized and implemented by the lecturers
and student to measure growth of knowledge andssKihe objectives and contents for portfolio
assessment are not negotiated by lecturers anérgfudather; they are set by school authorities.
Although students have good knowledge of portfadissessment and its importance, physical
structures for holding materials are inadequatereriéasily accessible.

Recommendations

Based on the findings of the study, the followiegommendations were made:

1. It was recommended that lecturers should get thdests involved when planning and
implementing portfolio assessment.

Knowledge Review Volume 35 No 1, December, 2016: | SSN 1595-2126 7



Terhemba Godwin Atsua; Ifunanya V. Uzoeshi and Ebere Sampson Wagbara
2. Students should be involved in selecting portfaksessment scoring criteria.
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