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ABSTRACT 
This paper highlights the poor enrolment for French as a subject in the sec-
ondary schools in Nigeria. It examines the various possible learning and 
instruction factors that may be responsible for the low enrolment as well as 
for the poor performance of students in French. Anomie and lack of interest 
are discovered not to be important factors militating against enrolment. 
Students also claim to be willing to devote enough time and efforts to learn 
the language. However, need achievement prevents many students from 
learning French because, in most Ceiaes, the timetable does not allow 
students of sciences to enroll for French. Lack of teachers cannot be said to 
be a major factor for the poor enrolment because in most schools sampled 
for the study, the teacher: pupil ratio is about 1:5. Lack of appropriate 
textbooks and poor access to the language as well as teacher’s negative 
approach to the teaching of the language contribute to student's poor 
performance. It is recommended that teachers of french at all levels should 
work out a programme of action to obtain the necessary supports for 
French instruction from the appropriate authorities. Besides, teachers 
themselves should cultivate a positive attitude towards their job. 

INTRODUCTION 
On September 26, 1996, the National Concord reported that no fewer than 100 Nigerian soldiers and civilians 
were in various Camerounian dungeons as Prisoners of War (ROW) after they had been captured during the face - 
off over the oil-rich Bakassi Peninsula.This uncomfortable development came barely nine years after Adeyanju 
(1987) gave national security as one of the major reasons for recommending more teaching of French in Nigeria 
schools, saying: 

At the opposite end of a value scale from noble purposes of international 
understanding and cooperation lies the ignoble goal of international mutual 
suspicion and war. Although war is undesirable, it does break out in many 
places, and Nigeria cannot claim to be immune against attacks. In case of any 
war, Nigeria will surely need people to monitor enemy broadcasts, interrogate 
prisoners and obtain information that could be used against the enemies. 

There is no doubt that the Camerounians are at a great advantage in the area of language because the country is 
bilingual in English and French. Camerounian soldiers and spies can easily enter Nigeria for the purposes of 
espionage required by modern warfare, and espionage requires a mastery of the language of the enemies. It is 
important to point out again that all the countries which surround Nigeria are French speaking, but they make 
English language compulsory up to the end of secondary school. 

However, in spite of the international conference in Yaounde in 1961 which recommended that all African 
Ministries of Education south of the Sahara should introduce the second European language, Le. English in 
French-speaking countries and French in English-speaking countries (Brann, 1970) and the geographical location 
of Nigeria, the status of French in Nigeria has been very poor. For example, out of 293,842 candidates who sat for 
the Senior School Certificate {Internal) Examination in 1991, only 541, about 0.18%, took the examination in 
French, and out of the 401,509 candidates in 1992, only 478, about 0.12%, took French. This clearly shows the 
paucity of enrolment for French in Nigeria Secondary Schools. 
A study earlier conducted to identify various factors which may be responsible for the poor enrollment for 
French language as a school subject is herein summarized. The study was carried out in fifty secondary school in 
which provision was made for the teaching of French up to Senior School Certificate level. The schools were 
made up of forty-five Federal Government co-educational and girts' col- 

leges, the Nigerian Military School, Zaria, Nigeria Air Force School, Jos, Nigeria Air Force Girl's School Jos, Command 
Secondary School Jos, and Command Secondary school, Kaduna. These schools were selected for the study because 
they are financed by the Federal Government of Nigeria, and to a great extent, they set standards for other schools of the 
same category. A total of 1,000 final year students, made up of 20 from each school, were, randomly selected for the 
study, while all the 134 teachers of French in the schools were also included. 

The variables investigated were in two categories: (1) Learning factors and (2} Instruction factors. Learning 
factors included anomie; need achievement, lack of interest, and absence of perserverence. Instruction factors 
investigated were quality of instruction, access to the language (time available for study and opportunities out-side the 
regular classroom). It was believed that the examination of these variables would show the roles of learners and the 
instruction agents in the "attrition11 which the trench language now suffers as a school subject in the country. It was 
also believed that it is important to know the factors contributing to the learning process so that appropriate action 
may taken in the course of teaching. 



LEARNING  FACTORS 
ANOMIE 

Jakobovites (1970) points out that the person who learns a foreign language intermingles indirectly with a foreign 
culture because language contact cannot be separated from culture contact. One agrees with him that whoever exposes 
himself to a foreign language also exposes himself to a foreign culture, This exposure to a foreign culture, Jakobovite 
opines, can become a threatening experience to some individuals; this is because such individuals may experience 
feelings of chagrin or regret as they tend to become assimilated into a foreign culture by losing in their own culture. The 
condition leads to feelings of social uncertainty which Lambert (1963}, cited by Jakobovits (1970), refers to as the 
concept of "anomie" which sometimes characterizes the learner of a foreign language. 

The present study therefore investigated the possible influence of anomie on enrolment for French in the country. 
The students were asked if they regarded the teaching of French in Nigerian secondly schools as a way of imposing 
the French culture on young Nigerians. It was believed that an anomie condition of this type might represent negative 
interfering factors in the learning of the Language. The finding show that anomie was not a major hinderance to the 
learning of French. Only 307 (30.7%) of the students saw the teaching of french as a way of imposing a foreign 
culture on Nigeria: none of the 307 was offering French at the Senior School Certificate level. In fact, those among 
them who had offered it in the junior school were described by their teachers as "underachievers" in the language, 
scoring marks which were lower than the class average mark. However, the remaining 693 students who did not 
consider the teaching of French as a means of cultural invasion did not all enrol for French. Only 298 of them did. This 
figure represents 43% of those who were positively disposed towards French and 29.8% of the entire sample. 

NEED ACHIEVEMENT 
There is little doubt that the degree to which a learner will strive for mastering a foreign language will be informed 
by his own goals in life; this is the more so because what an individual will learn and how he will learn it depend on 
what use he will make of the learning in any given situation. As Adeyanju (1987) points out, the mother-tongue of 
the Nigerian learner of French and his official language, English, answer all his purposes of communication; his 
parents do not use French at home; employers of labour may not demand it except in special circumstances; and 
universities or other tertiary institutions do not ask for it as an entrance requirement; besides, none of the country's 
leaders in government speaks it or makes any serious policy statement about its place in the economy 

In order to find out whether the poor enrolment in French is informed by the learner's idea about the usefulness of the 
language, the 1000 subjects of the study were asked if they thought French could be useful to them in future. Majority 
of the students, 702 of them, said that they could not see the immediate use of French.to them because their career 
choices were science-oriented. None of the 702 was offering French in the senior school. In all the schools, however, 
the teachers claimed that most of these students now doing science subjects were quite good in French in their 
Junior secondary school classes in fact, 492 of the students claimed that they were doing very well in French 
when they were in the junior secondary school. The remaining 210 either did not offer it or did not do well in it 
at the Junior Secondary School Level. Of the 298 who were learning French at the Senior School Level, 196 
thought that they might need French in future because they'intended to make a career in either International 
Relations, work in the Ministry of External affairs or study Mass Communication. Even among those offering the 
language at the senior Secondary School Level, 102 were not sure if it could be of any use to them outside 
teaching. It can therefore be concluded that enrolment for French is influenced by the use the students think they 
can make of it in life. Need achievement is thus a major factor in enrolment for French. 

LACK OF INTEREST 
In the case of a foreign language it is believed that intrinsic interest is a favourable Condition for learning 

because it will engender a determined motivation to learn the language. We agree, therefore, with Bruner 
(1960:14) that, "ideally, interest in the material to be learned is the best stimulus to learning rather than such 
external goals as grades for later competitive advantage". Interest then is, in the words of Jakobovits (1970:243) 
"the condition". In the present study, the subjects were asked if they liked French as a language. Majority of the 
respondents, 693 (69.3%) of them, claimed that they liked the language, but 395 (39.5%0) of them, said they 
could not offer it at Senior School Certificate Level because they were students of the sciences, while 307 
(30.7%) said that they did not like it. 

When explanation was sought from the teachers of French concerning the science students who 
liked French but could not offer it,  majority of them,  a3 (61 .3%J,  Claimed 
that the School authorities 
would not allow science students to offer French even if the students wanted to. The remaining 51 (38.1%) of the 
teachers felt that French and the Sciences were incompatible. Lack of interest is, therefore, not a major factor 



in the paucity of enrolment for French in the schools. School-imposed policy prompted by administrative 
expedience appears to be the chief reason for preventing science-oriented students from offering French. 
Time-tabling difficulties appear to be the major reason for making the policy of compelling students to choose 
between the science and French. In fact, a few of the student expressed their intention to sit for the examination in 
French during the October/November external Senior School Certificate Examination. 

INSTRUCTION FACTOR 
QUALITY OF INSTRUCTION 

It is realized that the quality of instruction is important in any course of study and thai the contribution which this 
factor makes in language learning might be negative rather than positive. In this connection, the quantity and 
quality of teachers are important. Apart from the necessity for every teacher to have a near perfect mastery of 
his subject, for a foreign language teacher, these days, university education is not enough; he should be able to 
speak the language fluently, know the culture of the native speakers very well, and have a sound knowledge of the 
methodology for teaching the language. He should also be abreast of the developments in the linguistics and 
methodology of the language. 

Findings from this study show that each of the schools had at least one university graduate of French to teach 
the language in the Senior secondary School Classes. The study, however, did not investigate whether they had 
an excellent mastery of the language. Only 65 (48.5%) of the 134 teachers claimed to have had special training 
in the teaching of French as a foreign language; the others had only some short-term in-service courses with 
regard to French teaching, and most of them said such course did not equip them adequately for their job. This 
study also revealed that the quantity of teachers might not have serious relationship to the number of students 
offering French. In some of the school the teachers were even more than the students offering French in each of 
the Senior School Classes. For example, in a particular school, there were five graduate teachers of French, but 
only eight students were offering French in all the Senior School classes. However, in one other school, there was 
only one graduate teacher of the language, but there were six students. 'And there was another school which 
had one French graduate teacher to only one student in the Senior Secondary School Class. 

it is also realized that the quality of instruction is not under the full control of the teachers. Al- though 
there is usually a prescribed syllabus which describes the learning task and its subcomponents,, the success of 
the teacher in making the best of the syllabus is almost totally dependent on the available texts and teaching 
materials. Since the introduction of the two-tier secondary school system textbooks that adequately reflect the 
content of the French syllabus have not been produced for use. All the teachers included in this -study claimed 
that they had been adapting course books meant for me 5 years secondary school system to suit the two-tier 
3-3 system, Even then, the books were very difficult to come by. In the course of this study, it was discovered 
that the West African Examination Council (1994-96} itself included in its reading list for French some 
publications which were forthcoming. While some of the literary texts could be got through the assistance of the 
French cultural centre in Lagos and the Alliance Francaise offices in some parts of the country, there was hardly 
any work in French on Nigerian civilization which is a compulsory aspects of the syllabus. The first publication in 
this are by Lynn Mbuko in 1995. 

From the foregoing, it will be seen that the texts available to the teachers were designed for the defunct 
West African School Certificate and the "Ordinary Level" General Certificate of Education. There is, therefore, 
a limit to which the teachers can meet needs of the Senior School Certificate programme. At any rate, the 
quality of instruction can hardly be higher than the amount of knowledge contained in the available texts. The 
present study shows that most of the teachers depended heavily on the texts at their disposal without making 
any attempt to improve them. The implication of this type of situation is that the teachers' contribution to quality 
is minimal. Consequently, many of the student who offer French in the Senior School do not perform well. The 
report of the WAEC Chief Examiners (1992} in this regard confirms this assertion: 

Lack of texts in schools worsened the situation. Some candidates 
did not show any knowledge of the texts. Answer that had no 
relevance to either the questions asked, or the texts were 
fabricated and put down. Some candidates also answered some 
compulsory questions in English, when they should have an-
swered in French (Pg. 12). 

ASSESS TO THE LANGUAGE 
Jakobovites (1970) has pointed out that the opportunities for learning a foreign language "consist mostly of 
the amount of time availably for study (in months, years, or total cumulative hours) and the availability of 
opportunities for learning outside the classroom such as laboratories, travel to a foreign country, contact with 



native speakers etc.". Just as the Nigerian learner of French in the junior secondary schools hardly has any 
extra-school resource for learning the language, so also the learner in the senior secondary schools has little 
opportunity to practise oral and written skills of French in a natural manner. His contact with French is a almost 
completely academic, devoid of all cultural or social feeling for it. To a very great extent learner merely rehearses 
what he has been taught in the class; for him French is, at best, somehow tolerated inconvenience. 

It was discovered that most of the students were not communicating in French outside the classroom 
because th jy were small in number and because most of the people they had to interact with were not doing 
French. Besides, most of the teachers of French communicated with their students mainly in English outside 
the classroom. The French clubs (Cercles Francais) which are supposed to be a major avenue for the students to 
make use of French without any inhibition, hardly met where they existed. When the clubs met, English 
Language was the main medium of expression except when formal pseudo-academic activities were organized. 
French language could not be said to be part of the student's life once he was outside the classroom. The learner 
was not living with the language daily because he had only three 40-minutes period of French per week. It is 
during these periods that he had the opportunity to hear and speak some French. He had little access to French 
newspapers, magazines and films. Magazine like Passe-partout, Kouskou and Feu vert were no longer in the 
libraries. However, 

there were annual state and national competitions which forced learners to "rehearse" French dia-
logues learnt by heart. 

None of the schools ever took advantage of the geographical position of Nigeria to link up with schools 
in neighbouring Francophone countries for the purpose of making the leaners practise speaking and writing 
English in a fairly natural atmosphere. One would agree with Hawkins (1981) that the challenge of teaching 
a foreign language is to create activities which confront the learner with the native speaker and encourage 
him to achieve results that matter by use of the language. However, this study has revealed that activities 
which characterized the students' writing were those in which the students concentrated on manipulating the 
grammatical patterns and the vocabulary items prompted by the teacher and within the constraints of 
classroom and timetable. 

These activities which are desk-bound and which make students utter and write mainly teacher-directed 
responses are, at best mere rehearsals for eventual performance and not actual performance. The consequence 
is that when the learner needs to use the language at both receptive and productive levels, he is unable to 
understand the content of the conversation or writing and he is unable to apply the grammatical patterns for 
effective communication. These observations seem to be confirmed by West Examinations Council {1992) 
Chief Examiners' Report that the candidates' weaknesses centered on: 
(j) inability to understand the content or the requirements of the essay questions although the questions 
were not particularly ambiguous. 
(ii)  poor grammatical constructions, use of words whose meanings they did not understand, (iii) merely 
putting down what they had memorized from their teachers' notes which did riot have any bearing with the 
questions,   and flv) answering some compulsory questions in English, when they should answered in 
French. 

CONCLUSION 
This study confirms the existence of an unhealthy situation in French language instruction in Nigeria. 

Neither the teacher nor the learner at the secondary school level regards it as a language for learning or for 
living. Teachers and school administrators are not committed to offer such minimal professional and 
administrative support as they do for the sciences. Apparently, most of the teachers themselves do not believe 
in what they are doing, and this impedes the ability to design an effective frame work within which they can 
fairly successfully do their difficult job. Besides, French language instruction has not been made relevant to 
The varied life needs and interests of the students who wish to go for subjects which are science-based or 
technology-oriented. 

RECOMMENDATIONS 
In view of the foregoing, it is important for all teachers of French at all levels in the country to come together 

and make concrete suggestions for the promotion of French teaching and learning. Their proposals should take 
into account the necessary supports needed from policy-makers, school administrators and various levels of 
government to help the teachers in their job. They are expected to examine the utilitarian objectives and the 
special needs of French teaching with a view to arousing the interest of the appropriate authorities. Of great 



importance is a timetable policy which should take sensitive account of the fundamental needs of teachers of 
French who, in the words of Hawkins (1981), "have to plant their seedling in a gale of English". 
The teachers of French, on their own part, need to be convinced that teaching French is worth than while.  
To be a successful teacher of French in Nigeria requires more than academic and profession! qualifications; 
a number of personal attributes are indispensable.  He should not give up in the face jir frustration; he should 
not insist on standing on his dignity and so distance himself from his students;! his students should be very 
near him, and he should creates very healthy atmosphere both inside ardtl outside the classroom to make the 
students want to learn the language.  No one pretends that teaching French in senior secondary schools in 
Nigeria is an easy task, and the present education policy and economic situation have made it more difficult, 
but the teachers should pool al! their resources to make the best of the bad of the situation. 
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