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Abstract

The paper discusses vocational education as an instrument for civic
responsibility. In the discussion, the concept of civic responsibility was
analyzed. This analysis was followed by the discussion of the issue of
functionality in vocational education. Vocational education was further
highlighted as a vehicle for civic responsibility. It was concluded that in
planning a programme of vocational education that will enable individuals
discharge their civic responsibility much more effectively, it is imperative to
determine the students' entry behaviour and equip them with the required
knowledge, skills and competencies that will enable them live a productive
life and contribute to the progress of the society.

Introduction

Civic responsibility is central to the maintenance of law and order in a modem society. Against
this backdrop certain questions need to be answered in considering civic responsibility in the Nigerian
context: What does it mean to live in today's society? How do we learn to live successfully in a multi-
cultural society? Answers could be found to these and similar questions, but the problem is whether we
can get a considerable majority of Nigerians who have common belief in the suggested solution.
Perhaps what may be said to reduce the absurdity in these kind of questions is, according to Alaezi
(1989), to say that we do not choose our society, that none of us chose to be a Nigerian, we were just
born into the country.

This may be difficult to conceive, but it is true. The task before us therefore is to teach the

youth the ways of the society emphasizing that differences in people living in the same country is a
reality and thereafter be made to appreciate the fact that factors leading to such differences do not
make the people inferior or terrible. If we want to solve the problems of tribalism and national unity in
Nigeria. Nigerians owe one another adequate civic responsibilities. The purpose of this paper
therefore is to describe vocational education as an instrument for the promotion of civic responsibility.

The Concept of Civic Responsibility

A democratic system like that of Nigeria provides an enabling environment for people to
discharge their civic responsibilities unlike the military dictatorship. Civic responsibility is fostered in
an atmosphere of good governance. The Concise Oxford Dictionary defines civics as the study of
rights and duties of citizenship, and responsibility as charge for which one is responsible. Civic
responsibility invariably refers to civil rights, duties and obligations.

Civic responsibility is culturally based. It is a social experience. Social experience itself has a
number of dimensions in a school setting, it considers a student's relationship with his contemporary
culture: the direct inter-personal relationships he has in a group and his moral obligations. The moral
dimension involves the responsibility of absorbing into selfhood the values and skills made available by
civilization, and in so doing increase the growth of self and others. A common interpretation of “social"
according to Alaezi (1987) is in the sense of "social adjustment™ to the group. This conception of
social assumes that minds and selves are formed by free interaction with others, through dialogue,
communication, cooperation, enquiry and thinking.

Representing the various meanings of "social™ in scholarship will involve conceiving the school as a form
of community life. An ideal curriculum therefore is the one that seeks hypotheses for a programme of
activities that will help conceive the school as a form of community life. The axis of the course of study
in such a curricular arrangement is the development of society with ample provisions for citizens to
discharge their civic responsibilities.

The Issue of Functionality In Vocational Education

In this context, it is pertinent to highlight the concept of vocational education before discussing
the issue of functionality. VVocational education according to Olaitan and Uwadiae (1993) is technical
education taught in senior secondary schools and allied institutions as opposed to pre-vocational
education offered in junior secondary schools, the concepts vocational education and occupational



education according to Obi (2000) are sometimes used interchangeably in technical education.

Vocational education can therefore be considered as occupational education which according to
Okoro (1993) is any form of education whose primary purpose is to prepare persons for employment in
recognized occupations. Vocational education provides the skills, knowledge and attitudes
necessary for effective employment in specific occupations unlike pre-vocational education that is
preparatory and broad based and tends to provide basic occupational orientation and exploration at the
junior secondary school level

Vocational education assumes that a choice of occupation has been made and that appropriate
training is needed to enable the individual enter or advance in his chosen occupation e.g. farming,
carpentry, woodwork, metalwork, welding, bricklaying, auto-mechanics, electronics and electrical
works, among others. Any education which is necessary for effective employment in an occupation is
vocational education, while the one that is useful to an individual irrespective of his future life
vocation is general education.

Vocational education in addition to preparing individuals for specific occupations also
prepare them for further studies at the tertiary level in the form of technical education at the
sub-university level and technology education at the university level. This is what Evans and Herr
(1978) referred to when they asserted that vocational education increases individual options in life
by opening more opportunities for further education and career progress in the world of work. Thus,
instead of remaining tracked in an occupation for which an individual was trained, opportunities
become wider especially at sub-degree and University levels.

An effective vocational education system according to Alaezi (1987) has three main attributes

1 Relevance
2. Integration
3. Functionality which is implicated in the paper.
These attributes are so closely related that no one can be effectively discussed in isolation. Relevance is
the inverse of irrelevance. Relevance according to Adewole (1988) can be defined in terms of
"pertinence”, "usefulness™ in terms of serviceable and matchng reality, in terms of conformity with
existing circumstances. The term "integration” on the other hand begs the question of relatedness of
school knowledge to community knowledge. From this view, point Barrow (1990) asserted that some
relevant community knowledge should be included in all Third World school curriculum since the real
development of any developing society hinges on the combination of valuable elements of school
knowledge and community realities. In other words curriculum in a developing society like ours should
be school community-based rather than school subject based to promote functionality and to lend
intelligibility to general education by linking education to future occupations as postulated by Evans and
Herr (1978).

The concept of functionality refers to workability, practicability and feasibility of the
curriculum. The criteria for judging the functionality of the vocational education curriculum include:
a) Clear understanding of the terms and issues involved;

b) Practicability, the possibility of the curriculum design succeeding in terms of human and
economic resources available; and
C) Acceptability by the people concerned.

Functionality involves a trade-off between idealism and realism while striking a balance

between theory and practice emphasized in vocational education.

Vocational Education As A Vehicle For Civic Responsibility

The saying that an idle brain is the devil's workshop has validity in this discussion. This is
because a young school leaver who acquired no skill while in the school has little or nothing to offer to
his fellow citizens apart from roaming the streets and exposing himself to dangers. In view of the
socio-economic status of our country, a sound vocational education system remains the prime factor in
the promotion of civic responsibility.

Before the present posture of linking education to productive work was conceived in Nigeria
vis-a-vis the National Policy on Education published in 1977, the national educational system did not r-ace
much emphasis on socio-cultural values; instead political and economic interests were the major :actors
taken into consideration in formulating educational policies. The Grammar schools in those days had
little or no relationship with the world of work: a situation which according to Alaezi (1989) led to
curriculum induced aggression of youths and general malaise that was characterized by distaste and
disrespect for manual labour, farming, local crafts and work in the industries. VVocational education
was therefore looked upon as the business of the formal school dropouts.



Need for increased socio-political and economic emancipation of the masses destroyed the
idea that learning is a monopoly of the few who are pre-destined by nature to govern the affairs of
others in the society. There was therefore the opportunity for an education which keeping in mind the
larger features of work, attempted to reconcile liberal nurture with training in social realities and
social serviceability.

In today's Nigeria the idea prevails that the education which is good for the masses must be a
practical education which aims at providing the masses with adequate intellectual ability, a set of
marketable skills and capacity for hard work which will in turn promote civic responsibility for
national development. If Nigerians are to work together and develop initiatives that will conquer fear and
create an atmosphere for effective leadership, Moda (1999) advocated for civic education to serve as an
antidote to the following ills, among others:

The decline in national unity, friendship and brotherhood as a result of tribal leanings;

The decline in personal initiatives as a result of over dependence on government;

* The decline in manual labour as a result of too much emphasis on white collar jobs;
* The decline in seeking of adventure away from town and city life;
* The decline in effective handling of government property;

The decline in the ability to render honest service as a result of indolence. Implicit in Moda's goals of
civic education is that it promotes dignity of labour especially in jobs that require hands-on practical
skills as against the desire for white-collar jobs; it promotes personal initiatives as against the tendency
to depend on government; it promotes the development of skills for community related jobs as against
the desire for adventures of city and town life. Thus, it is clear that the goals and objectives of civic
education and vocational education are not only complementary but are one and the same in many
cases.

Conclusion

An attempt has been made to discuss vocational education as an instrument for the promotion of
civic responsibility for national development. However, in planning a system of vocational education
that will enable individuals discharge their civic responsibilities much more effectively, it is necessary to
note that the senior secondary school students usually come to the classroom with a broad background
of cultural experiences acquired previously. They would have had a functional knowledge of their
cultures, including what thoughts should be communicated to others: what property is personal and
what belongs to the public; how to compete for attention: how to speak to adults; how to behave in
public places, etc. It is therefore important to determine the entry behaviour of the students and equip
them with the necessary knowledge, skills and competencies that will enable them live a productive life
and contribute to the progress of the society.

Recommendations
In the light of the above discussions, the following recommendations are made:
1 Nigerian youths should be made to appreciate the fact that the differences in people

living in the same country is a reality and that the factors leading to such differences
do not make them inferior or terrible.

2. They should be taught to understand that there is unity in diversity.

3. To be able to function effectively, schools should be provided with adequate facilities
including tools and equipment.

4. More importantly on the national scene efforts should be intensified to sustain and

safeguard the democratic system so that an enabling environment will continue to be

provided to sustain the opportunity for the people to discharge their civic
responsibilities freely both individually and collectively,
5. Vocational and Technical Education should be encouraged not only for the sake of
acquiring saleable skills for employment, but also for the promotion of civic
responsibilities.
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