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Abstract

This paper began with reviewing Nigeria's nation building goals articulated and reiterated in several policy
documents since 1970 as national, educational, curricular and lesson module objectives. It went on to point out the
place of effective curriculum implementation in the realisation of the above objectives, and of instructional materials in
effective curriculum implementation in the classroom- Adopting Mkpa's (1999) definition of instructional
materials, the paper identified a total of seven categories of instructional materials or media; three categories within the
visual range, and one each in the audio, audio-visual, manipulative and computer ranges. Finally, after identifying
some of the means of sourcing those materials, it examined the place of instructional materials in the teacher's lesson
planning, delivery and evaluation tasks.

Nigeria's Nation Building Goals and Objectives

Since immediately after the civil war, Nigeria has never been in doubt abut its nation building needs and goals. As early as
1970 the country's Second National Development Plan (Federal Republic ofNigeria (FRN), 1970: 32) formulated the country's
national objectives as "to establish Nigeria firmly as a united, strong and self-reliant nation; a great and dynamic economy; a just
and egalitarian society; a land of bright and full opportunities for all citizens; and a free and democratic society. " Those five
national objectives have continued to be reiterated and readopted in the country's policy documents, to serve as signposts; for
example in the Third National Development Plan (FRN, 1975), and in all three editions of the National Policy on Education (FRN
1977, 1981 and 1998 respectively). In the latter document, the country's national (nation-building) goals are translated
meticulously and progressively into educational pre-primary. primary, secondary and tertiary levels, among others. Furthermore,
the educational objectives at the primary and post-primary levels have continued to be broken down into curricular. subject and
lesson-module objectives. The primary-level modules produced by the National Primary Education (NPEC) are clear examples
(NPEC, 1989).

The Place of Instructional Materials In Curriculum Implementation
It has already been seen above that tremendous efforts have been expended on formulation of the country's nation

building objectives and translation of same into curricuiar, object-level and lesson-module objectives. But one cannot agree more
with Nduanya (1986: vii) that -

The best ever educational objectives and policies formulated by government anywhere, and the best ever
designed curriculum, syllabus, or unit plan for any level of any educational system will all come to naught if at their
classroom implementation stage the appropriate linkage fails to be effected and maintained between those educational

objectives and curriculum/syllabus/unit-pSan on the one hand and the classroom teaching/learning activities on the
other.

It may be necessary to add that effective classroom teaching/learning activities can hardly ever be accomplished without
effective utilization of instructional materials or media.

Instructional Materials
The term "instructional materials" will be used here to refer to "all the physical materials, objects, products,
constructions, aids, gadgets, tools and (he like, which teachers utilise to reinforce (he impact of verbal expressions in the
teaching-learning process"(Mkpa, 1991 :I) Several other terms are also used to refer to instructional materials generally, e. g.:
Instructional media
Instructional resources
Teaching/learning materials.

However. De Cecco (1968 : 527 - 528) distinguishes between the old or traditional” usage of the term "instructional
media" as above, and "the new media" referring to "the electro-mechanical machines into which instructional materials are
fed". Nonetheless, "instructional media" will be used here in the general (or traditional) sense that means the same thing as
"instructional materials™.



Classification of Instructional Materials/Media

Mkpa (1999, citing Ukoha, 1996) suggests classification of instructional materials generally into three: visual

materials (or media), audio materials (or media) and audio-visual materials (or media). Visual materials (or media) are
sub-divided into two: projected and non-projected visuals. Finally, projected visuals are further sub-divided into two: projected
still pictures and projected motion pictures.

In the final analysis, one can simply say that in the light of the above and such other classifications, there are seven

categories of instructional materials:

(1)

@)

®3)

4)

©)

(6)

(7)

Visual Media 1: Non-projected Visuals

Real objects (or, often, specimens), photographs or pictures, models, charts, books and similar publications, graphs,
puppets, boards (chalk, flannel), etc.

Visual Media 11: Projected Pictures

Projected through slide projectors, overhead or opaque projectors, filmstrip projectors, micro projectors (e.g.
microfiche), etc.

Visual Media 111: Projected Soundless Motion Pictures:
Through chinstrap projectors and video films/players.

Audio Media:

Radio (for instructional programmes), record players, audio tape / cassette players, public address systems
(microphone, etc.).

Audio-Visual Media

Video components (cameras, recorders / players), cinemas (movie projectors), television sets {for instructional TV
programmes), closed-circuit TV systems, etc.

Computer
hardware and software (for Computer-Assisted Instructions (CAl).

Tools and Manipulatives
Games / Simulation /creativity tools and instruments: Materials (such as counters,
weights and consumables); Equipment (laboratory, workshop, library).

Tools and manipulatives are often subsumed in a "visual" classification. Yet they arc of vital, everyday

importance for effective teaching. At the early primary or pre-primary level, for example, an effective way of utilising
such instructional materials is by creating learning corners which Stephens ~4 : 60-75} refers to also as "activity'*
corners and their instructional materials:

The Mathematics Corner

This corner which emphasises active involvement in learning mathematics is equipped with finch materials

as scales and weights of different kinds and for different purposes - fruits and vegetable scales, scales for weighing
people, etc. Materials to be weighed are also kept in the corner.

The Science Corner

Interesting but harmless materials for children are kept here. Experiment with water can also be lone here. The teachers
could add a pail or basin of water, or improvised gutter and pieces of materials that float or sink. Activity will be to find
out which sinks and which floats. The idea here is that floating or sinking of materials does not depend on size.

The Art Corner

Children will express themselves and develop their creativity here through drawing, painting and moulding.

Plenty of art materials are provided, relevant and appropriate for the children's manipulation.



Rending Corners And Writing Corners,
Very commonly included in open classroom settings are omitted here simply because the instructional materials they
utilise (books, catalogues, cassettes etc.) are already sufficiently identified in the foregoing classifications. As
Stephens (1974) rightly observes, there is really no limit to the variety of activity corners that can be provided to afford
the children the opportunity of working with a wide variety of tools, manipulative, individually, in pairs or as a group.
The teachers duty is to supervise and guide the children as the need arises.

Even though the activity corners described above are typically found in open classrooms overseas, schools in
this country can start off with two or three learning corners located in corners of the classroom or in special "activity"
halls, increasing as space and more manipuiatives become available.

Instructional Materials And Teaching Tasks

This paper is not focussing on sources of instructional materials per se. Suffice it to mention that such sources
include the teacher himself through improvisation, school supply and/or organised group production; the school
through purchase, government supply, PTA supply and the like; and from accessible environmental and
community-based resources.

As for the place of instructional materials in curriculum implementation teaching/learning activities,
Nduanya (1998) identifies a number of effective teaching tasks some of which, considered relevant to this paper are
reviewed below. Properly performed, those tasks will effect the classroom linkage mentioned earlier in this paper and

necessary for achieving the modular objectives that progressively lead to the realisation of the country's national
goals. The teaching tasks are as follows:

Q)] Lesson Planning Tasks

! Choosing the right teaching strategy or strategies (methods) and selecting and/or
devising appropriate and sufficient instructional materials for the achievement of the lesson
objectives;

il. Mapping out step by step, appropriate instructional procedures that deal with the
instructional objectives, utilising the instructional materials to ensure sufficient and/or selecting
sufficient performance assessment exercises that the instructional involvement of the students in the
evolution of the concepts being taught; and

iii. Formulating and/or selecting sufficient performance assessment exercises that the
instructional materials should be used to perform.

2 Lesson Delivery Tasks
! Applying an effective sct-intjuction technique based, where applicable, on a given type
of instructional materials (e. g., a picture or a picture composition); and
. Applying the chosen teaching-learning strategy or strategies, skills and instructional
materials in imparting the concepts, skills, values and attitudes embodied in the
instructional objectives.

€] Performance Assessment Tasks
! Ensuring that at every stage in lesson evaluation, the performance assessment strategies
are directly related to the instructional objectives and procedures as well as to the
instructional materials employed; and
ii. Ensuring that all the instructional objectives are sufficiently assessed, referring as often
as necessary to the instructional materials used.

Conclusion

It is the strong belief of this author that if all teachers are guided by this country's national goals and
educational objectives in their selection or formulation of their unity and modular objectives, as well as in
their selection, improvisation and utilisation of appropriate instructional materials or media for their
performance of their classroom teaching tasks, as suggested in this paper, their instructional objectives will
always be achieved and thereby the country's nation building objectives will be progressively realised.
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