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Abstract

Social Studies in its interdisciplinary approach makes an attempt to study man in his
group interrelationship in social and physical environments. This means that social
studies helps to generate and develop intelligent, responsible and self-directing citizens
who could explore opportunities to develop their potentials for the improvement of the
societal framework of a nation. A case is made for a development of strategies which arc
geared towards reforming and bringing about a changed social studies education in
Nigeria especially with the traditional evaluation procedure. The need for reforming
social studies entails utilizing every opportunity classroom wise in making social studies
education functional and relevant to the needs of Nigeria as a young democracy.
Recommendations were made and if properly organized and adhered to can contribute
immensely towards national development.

Introduction:

Social Studies through exposures to cultural, religious, population and political education helps
to cultivate good social and health habits that ensure spiritual and physical survivals. It is the
responsibility of educational enterprise to ensure the attainment of the above mentioned objectives and
thereby lay the foundation for national development.

Social Studies in its interdisciplinary approach makes an attempt to study man in his group
inter-relationship in the social and physical environments. Okam (1998) states that "Social Studies
underscores preparation and mobilization of the learner for the purpose of enabling them cultivate an
awareness and understanding that would transform them into citizens with skills, competencies, moral
values and reasoned judgement to effectively live, interact, interrelate and contribute positively to the
economic, social political and cultural development of their societies”. This means that social studies
helps to generate and develop intelligent, responsible and self-directing citizens who would explore
opportunities to develop their own potentials for the improvement of the societal framework of a nation.

Nigeria Today as a democratic society needs individuals who are not only vast in the
competencies and attitude essential for; the survival of her democracy but also would wish and be able to
maintain and extend the fundamental attributes and values of a democratic way of life.

Banks and Clegg (1977) and Okam (1998) all strongly argue that “the strength of social studies
education derives from its very strong orientation to the production of individuals who are not only
aware of the characteristics of a democracy but are also committed to its ideals". They further contended
thai social studies education is aimed at producing critical and reflective thinking human beings who
would be contributing to the improvement of their society through their attempt in closing the gap
between the ideal and real in human affairs.

The role of social studies is re-emphasised in the National Policy on Education (198!) which
stated as follows:

To foster a sense of respect and tolerance among individuals for the opinion of others even in

disagreement.

To encourage such behaviour as are favourable to social, physical, cultural’ and economic

development which will enable individuals and the young learner to participate in the life of the

community and when they leave school to become innovators and doers of good in the society.

To foster in young persons, social attitudes and values such as cooperation, participation.

interdependence, honesty, open-minded ness, diligence and obedience.

To develop in the individuals, a spirit of national consciousness and patriotism through interest

and involvement in local, national and international heritage.

To create social awareness and critical judgment as well as constructive and effective thinking
among young learners.

To develop in an individual, a positive altitude to citizenship and a desire in them to make a
positive personal contribution to the creation of a united Nigeria.

To develop in the learners, a capacity to learn and to acquire skills as essential to the formation



of a successful professional life.

Perhaps, it was this recognition given to Social Studies education that the planners of the
National Policy on Education gave social studies a pre-eminent position among the core subjects in our
schools.

The Curricular arrangement embedded into this epistemology advocates a philosophy which
will contribute significantly in bringing abut innovations and development associated with curriculum
integration. An implication of this philosophy of integration centres on the view that a single subject is
not enough for an individual to adequately understand the interaction and interrelationship between man
and his environment. This curriculum development subscribes to a negation and disolution of the
divisions of subjects matter that characterized traditional single subject curriculum patterns where as the
social issue problems are not confined to singular bodies of organized knowledge.

Problems Associated With Social Studies Education

Since the introduction of Social Studies into Nigerian educational scene in the 1950s, the
discipline had suffered many academic setbacks ramified into the problems of formulating quality
programme of instruction, faulty perception as it relates to its epistemology and application of faulty
methodology in teaching and learning process, application of faulty evaluation process that mostly
emphasised on cognitive assessment of the learners® performance.

Social studies education in Nigeria is largely mis-construed as a reflection of development
within American Society that have led people to define the subject from an American perspective of
being synonymous with citizenship education. This development has made social studies education in
Nigeria defective and not properly reflecting its growing global application thus, hindering
implementation of a necessary adequate social studies programme. This effect had led to what Adeyoyin
(1983) called "the identity crisis™ of social studies programme. This problem is largely instrumental in
our failure to emerge with quality programme of instruction in schools.

There is a general lack of consensus among social studies educators regarding the pedagogical
approaches to be adopted in classroom interaction due to the tact that most social studies educators have
joined the discipline from their various area of specialization like History. Geography, Economics,
Sociology and other related disciplines of the Arts and Social Sciences.

In a related view, the single subject area approach to social studies education has encouraged a
negation of a wholistic view of knowledge about the world which the subject aims to propagate. This
view presents highly distorted views of the epistemology of social studies which is largely
conceptualized on the theory of integration. Thus, leading to the possibility for a distinctive lesson in
geography, history, civics and economics to pass for social studies.

Engie (1977), Okam (1998) contended that "The instructional practices exhibited in many
schools and Colleges in this country depicted a confused notion of the main difference between what
social science stands for and the social studies enterprise”. This has fallen outside the scope of a strict
social science discipline with some ethical, moral and philosophical questions that arise. This problem
had bewildered instruction in social studies as a result of wrong notion of the ontology of Social Studies
by educators.

An implication of this predicament is that it creates some kind of discrepancy and distortion for
the integrity of social studies which according to Joof (1991) has largely prevented a development of
functional curriculum in social studies.

In studies carried out by Funtua (1980), Ogundere (1985) Nnamani (1986) Okam (1998), they
reported prevalence-of traditional method of instruction in social studies where most teachers tend to

emphasise mainly a memorization and mastery of sets of knowledge and information. There was lack of
acquisition of social skills, desirable attitudes and values which is one of the aims of social studies.
This shows a highly, limited professional competence of social studies teachers in schools. It has
been blamed on the teachers failure to recognize the new demand which the multidisciplinary and
interdisciplinary nature of the content of social studies education demands. Hence, a call for new
dimension in planning with a variety of teaching leaning technique for on effective social studies
education.

It has been alleged that the basis of social studied education is faulty because it generally
lacks the correct use of evaluative procedure for ascertaining and collecting evidence of learner's



growth as it relates to effective and psychomotor areas of the subject. Evaluation of learning
outcome in social studies in our country is largely based on the employment of traditional method
where emphasis is laid on the achievement of objectives associated with cognitive. In a research carried
out by Okam (1992). revealed that teachers' failure to employ requisite evaluative procedure in social
studies stems from the inability of the teachers to recognise the need to cater for a demand to use the
multi and interdisciplinary orientation of social studies.

For national development and the continuity of the effort of the discipline to achieve its
objectives, it is evident that social studies education in Nigeria calls for reforms. Reforms that would
bring about desired changes in Nigerian social studies education system with reference to its
components like philosophy, ontology, methodology and evaluative procedure that justifies its
inclusion as one of the core school subjects, as contained in the National Policy on Education.

Strategies For Reforming The Traditionalism In Social Studies Education

The best approach to reform the traditionalism in social studies is to utilize every opportunity
classroom wise in making social studies education functional and relevant to the needs of Nigeria as a
young democracy. This approach means that instruction must be rendered in a such a way as to
emphasise a display of the skills ofanalytical reasoning than mere rote learning.

This philosophical approach must be made operational in a classroom setting with an
understanding that social studies represents a relevant curriculum package which aims at integrating
many related subject areas.

Another approach to reform the traditionalism in Curriculum of social studies education is
through curriculum content orientation. Tanner and ""fanner (1980) had stated that "The content
associated with the curriculum development needs to be geared among others at creating a universe of
inquiry, discourse and understanding among youngsters of different backgrounds and aspirations who
as citizens of a country are obliged to certain responsibilities and problems”, such curriculum package
will provide young learners with insight into the use of various knowledge structures that have
relevance to modern civilization. Consequently, the division of subject matters that are
characteristic of the traditionalism need to be dissolved since the problems are not confined to a
singular discipline that constitute the separate bodies of organized knowledge.

Pring (1970), Engle (1977), Clegg (1977) in their studies found that it is of great advantage in
leaching integrated curriculum with a particular response to the environment and all its natural
phenomena which are best understood in the content of a unified and wholistic approach to
curriculum.

The ontological dimension of social studies calls for an underscoring of the view that its main
goal is geared to the development of the good citizen. Therefore, it has to address the ethical, moral and
philosophical questions that fall outside the realms of a strict social science discipline.

Since a citizen's act of decision-making requires a synthesis of facts and evaluation, the social
studies must capitalise on its interdisciplinary orientation to fuse knowledge from the humanities for the
formation of values for the process of decision making by the citizens.

The development of an appropriate curriculum in social studies education calls for a need for achieving
real instructional outcome in a classroom programme. Therefore, students must be involved and
committed in the associated teaching-learning situations. Teachers must continue to involve the
minds of their students in the social problems of the day which the youths anticipate both individually
and collectively as a society.

The role of the school in the foregoing orientation must be made to exemplify in every respect
including its governance, a group of intelligent and responsible citizens working towards improving the
life which they are living. This development could also involve the idea of instituting collaborative
learning unlike the traditional method of learning allows the learner to come to terms with the school.

More meaningful future for social studies education in Nigeria schools must be rooted in a
revision or phasing out the present traditional approach to evaluation in the subject area. The social
studies teacher must devise more comprehensive and systematic schemes for collecting evidence of
learners progress. If social studies is to create a meaningful and lasting impact among learners, its
evaluative process must embrace the following:-

any evaluation associated with social studies must be an all-inclusive process,

implying



cognitive, affective and psychomotor.

Evaluation in social studies must be goal-oriented.

Evaluation in social studies needs to be a continuous process not to be carried out only at the
end of a unit or school year.

There must be team evaluation involving teachers, students and curriculum experts.

These are with the view of Phillips (1974) stated that "If learners and their parents can be
involved in establishing instructional goals, the possibilities of growth are increased. This orientation
calls for a utilisation of a full range of evaluation technique which can easily be exploited by social
studies educators for the benefit of the learners, the teachers and Nigeria as a democracy.

Other practical forms of evaluative devices include written reports by teachers, self-evaluation
report by both pupils and teachers, written reports by visiting experts. Sampling parental reactions
about their children, peer assessment of colleagues in terms of their attitude and general behaviour. Ail
these are tended towards variety of technique needed to be relevantly adopted for lasting learners in
various teaching-learning components.

Conclusion

If Nigeria expects to employ social studies education effectively in achieving a healthy and
meaningful democracy as contained in the National Policy on Education, there has to be a new order in
the scheme of things. This calls for a change involving a total overhauling of the pedagogy associated
with social studies education.

There is need to formulate a quality programme of instruction based on correct or good
perception of the philosophical basis and ontology of the discipline.

Closely associated with these is the adequate methodology that would go beyond giving
knowledge and information for mere memorisation to synthesis of a variety of teaching and learning
processes.

A thorough-going planning is therefore, required to reform and bring about changes in Nigerian
social studies development.

The criteria of the philosophy must be made operational in a classroom setting within a
framework of an understanding that social studies represents a relevant curriculum packages which aims
at integrating mainly related subjects to offer to the learner, a wholistic view of man and his
environment.

All the above recommendations and discussion demand a realistic and urgent attention from all
those concerned with social studies education so as to achieve its objective and justification for its

inclusion as one of the core school subjects offered in Nigerian schools.
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