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Abstract
This paper examines how traditional methods of teaching bmarfused with modern
educational practices in the teaching of music educatioMNigerian schools. From a
contemporary context, traditional education has nearly bempletely expunged in music
education as a result of the incorporation of technologidehrrcement in modern teaching
methods thereby inhibiting the full development of effectindividual potentialities and
knowledge domains in the learner. This paper takes a guositiat a re-evaluation of
traditional teaching methods such as direct instruction,nlisje observation, direct
acquisition, music collective class and its integration witidenn music education practices
and teaching methods such as the Kodaly, Suzuki and Daleneteods will enhance
reflexive practical learning, lead to the production of effec individual and social
potentialities in the learner which can fit with curreational developments and exigencies;
and additionally help learners become aware of value ttwmand cultural identity so as not
to be disconnected from their cultural referential. The pppgvoses a successful integration
of traditional methods with modern educational practices g0 ashance effectiveness and
functionality in the 23-century music classroom and lead to an all-encompassétigouh of
teaching that can make learning more relevant, exciting aaahimgful for the learner
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Education has been an inevitable and integral plaliuman life. It has shaped so many
generations for thousands of years and remainsitiopuesent. These days however, technology has
changed so many things as well as the manner veerdisate information. Digital tools, such as
computers, audio, and visual tools are incorporatéol modern teaching methods/strategies and
slowly replacing traditional teaching methods. Tiiadal teaching methods involve imparting
knowledge to children through face-to-face intdmacton a daily basis between teacher and the
learner. The instructors or teachers who apply ethewethods are referred to as Traditional
educationists. Students are taught the same swtjdat same time and a grading system is devised t
assess students’ Intelligent Quotient (1Q) andhéytachieve good grades, they are promoted to the
next level which is often referred to as the nexidg. Methods used for traditional education ranges
from teaching and Direct Instruction which is coatda by the teacher. This is a teacher-centered
method and emphasizes learning through the teactmridance at all times. Listening and
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Ohpeiuaipoa ateldlani part of the methods usedaditibnal education, and they lay emphasis on the
Teamers watching the actions of the INStuctor éemve lifefong fearming in the process.

Music Education like other aspects of educatiorstiiite a fundamental component of basic
education, whose primary purpose is to develoghtee knowledge domains (affective, psychomotor
and cognitive), foster cultural literacy, and pdwithe opportunity to develop social, intellectual,
physical, emotional, and spiritual potential neaegsto perpetuate and improve society. Music
Education importantly stresses the comprehensighvafue of the quality of life and its aesthetic
aspects, thereby enriching and enhancing the défedl. Since the major focus of music education is
the enhancement of life in all ramification, thdre tprocess of delivery of instruction within the
classroom must be one which is structurally anationally versatile at all times and might involve
innovativeness being injected into music educatwactices within the classroom. Traditional
educational methods can be used with modern methodlse teaching of music to children in
schools. From an African perspective, such can teathe development of a complete individual
culturally, socially, morally and intellectually.

Traditional Education in Nigeria

Education serves as a tool for developing an iddizi. Education as a system is not new in
Nigeria, and before the introduction of Islamic amdstern education in the country, there was a
traditional system of education. This system ofoadion prevailed in Nigeria before the arrival loét
Portuguese traders, scholars, the English spe&itingtian Missionaries. The Nigerian society as thi
time was not literate based on European formalmatars as the education given did not involve
reading and writing, but served the very culturadl gocietal purpose of transmission of knowledge.
The education was informal, every adult was a teattiere were no school buildings, no fixed hours
within which instruction must take place and nocsgiéy trained teachers which needed to be paid for
teaching children. It was an educational systerhdhse children roots in their culture and alsoegav
them the skills which enabled them to live funcéitymand productively. This type of early education
is still relevant and practiced widely in the sdgielhe philosophy of this early education was dase
on the way people think, beliefs, feelings andwlag of doing things. The elders of a certain tidoe
clan were given the jobs of instilling certain krdedge and practices to the young and old in the
society, though parents also played a big part.

In what makes up the present day Nigeria, therste&Xiconcrete city-states that had unique
types of traditional education, like the Nok peowi¢h their individual culture in the present plate
area of Northern Nigeria, the old city-states & Benin and Kanuri empires, the Bonny and ltsekiri
Kingdoms and many others. Each one of the mentistiegdoms and empires had their own way of
doing things and shaping their individuals whichrevdone using education. Traditional education in
Nigeria has certain aims and responsibilities whidtude; the preservation of culture, startingriro
the smallest unit which is the family, followed Hye clan and finally the tribe, to make members
adapt to their environment in order to make theraravof their jobs and roles in the society, to make
young individuals understand that the future of sbeiety solely depends on the laws, values, and
language that they inherit from the past. The etilutaalso majorly played a big part in giving
individuals a sense of belonging. Traditional ediocafollows a system whereby infants are taught
by the mother, father, and the immediate familye Thildhood stage follows and it involves children
of age six to twelve. In this case, the child moirge another new world away from his family
already endowed with its mother tongue, which esmlithe child for communication, playing,
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The traditional education system in all was funwaity versatile and its focus was on serving
the society. It aimed at fostering cohesion andremess, the safeguarding of a child’s heritage and
the development of the three domains in educatiogr{itive, affective and psychomotor).

Music Education

The fact that knowledge is conveyed through skdldll acquisition and utilization is very
important because it underlines the practical carepbof music education. Music education focuses
on teaching and learning of music making and lisigmas well as knowledge components of music.
Elliott's (1997) assertion is based on his paraglalosophy of music. This gives the learner the
opportunity to study the facts before they are igpplt enables learners to develop their teachimd)
learning skills. This encourages learners to becpenrmers, composers or music teachers.

The aim and objective of an effective and relevafitool music programme should provide
for an atmosphere where pupils can develop an atadeting of their musical cultural heritage.
Music in the school curriculum provides learningpesence that will promote growth and
development in music skills, competencies andualitis; develop cognitive and psychomotor skills;
encourage social and emotional maturity; build fposiself concepts; build cultural ties; develop th
ability to perceive the relationship of music arides disciplines; establish high standards andityual
music literacy and develop aesthetic sensitivitthi expressive element of music. (Ajayi, Ajibade &
Aniemeka 1999).

Methods of Teaching Music

A number of methods are employed by educators éentéaching of music. The driving
principle behind every of the method is how bedbudd upon the innate abilities of the learner and
teach the learner the best way possible. Simil#nlymethods irrespective of their variation alageh
underlying philosophies and are used all over tbhedvby music teachers in the delivery of music
education content. All educators can incorporagelthsic techniques used in these methods as they
offer creative, arts-driven curricula through whichteach. The most popular of these are the Orff,
Kodaly, Suzuki, and Dalcroze methods.

The Orff is a method of teaching music that plaeegphasis on mind engagement. Here,
learners are trained to engage their minds and tiwdygh a mixture of singing, dancing, acting and
the use of percussion instruments. The presentafidessons under this method is carried with the
intent of helping the child learn at his own pacel devel of understanding through a natural
progression while emphasizing the integration d§ avith stories, poetry, dance, movement and
drama (Cary, 2012).

The Kodaly method of teaching music is guided ph#osophy which supports the role of
music in the intellectual, physical, social, emp&band spiritual development of the child. Empsasi
is placed on singing as Kodaly (1974) asserts $iraging provides the best way to start music
education, as even the most talented artist caernawercome the disadvantages of an education
without singing. The method also emphasizes masaming and stunt learning as a function of a
child’s aptitude and seeks to motivate a child bame the amount and quality of instruction so that
with time the inclination to learn will be fitted tthe child’s need and capability, enhancing the
capacity of mastering a wide range of music subjeter (Cary, 2012).
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Agathakigog vshali laiethod is modeled based on the fundaingminciples of language acquisition in
a child. Such basic principles include listenirepetition, and memorization and building vocabulary
This method is important in teaching the learnex bo play instruments and notate music where the
child learns to play an instrument first by imitagirecorded pieces which he listens to many times
each day. He then internalizes each piece andish&mwn how to recreate it on the instrument. He
masters many of the instruments technical diffiealand learns to communicate through it before he
learns note- reading (notation), just as he letorepeak before he reads and writes from the printe
page (Barber 1991).

The Dalcroze method, also known as Dalcroze Eurhigt$ is another method employed by
educators in the teaching of music. It is partidylased in the teaching of musical concepts sich a
rhythm, structure and musical expressions. The adefiilaces emphasis on music teaching through
improvisation and starts with ear training from wéé¢he child's spontaneous reaction to music is
sharpened. The philosophy behind the Dalcroze ghilby is that people learn best when learning
through multiple senses, hence music should behtailigough concrete, kinesthetic, auditory and
visual senses (Wang, 2008).

The above enumerated methods are very effectitieeimielivery of music instruction within
the classroom; however, the®dentury educational paradigms have undergoneatreicanges in the
face of increasing complexity and specific knowkedweeds. What this portends is that teaching
methods in every field needs a significant revztion that will bring about the full cognitive,
affective and psychomotor effective domains of lgmrners while significantly accentuating other
parameters that will lead significantly to the depenent of effective individual potentialities ihet
learner, for example initiative, responsibilityeativity; development of positive attitudes andues
towards work, local cultural traditions, and thezelepment of a healthy balance of learning that wil
suit individual interests and future needs in oneachieve quality and relevance within the socio-
cultural and global context.

The Traditional Educationists and Effective Music Education

The policy in the traditional African society is mmunally formed and established. The
education begins with the father, mother, lineagdesn, age group organizations, the apprenticeship
system, festivals, and ceremonies. These are tlire pracedures for traditional music learning. The
traditional music teaching is based on the studéasning through imitation, observation, and
repetition. In this method, the teacher or expestriicts the learners to learn through memorization
and recitation techniques.

From time immemorial, indigenous Nigerian commuwstihave had a highly structured
traditional music education system which was vdfgotive in ensuring the continuity of their age-
old musical traditions and culture. At its core aree apprenticeship systems, initiation schootg] a
music borrowing practices” aimed at producing dutimaster-musician teachers who are not to
instruct, teach, or inspire themselves alone; thegt musically educate others, maintain and extend
the community’s musical standards and repertory too

Apprenticeship is a system for imparting expertwisalge from one generation to another or
from the expert who teaches those who wish to learthhose who want to improve their skills on a
particular musical instrument (Okafor, 2005). Tixpext is seen as the teacher or master. The expert
may be in the family where music-making is parthe family tradition or may be an expert in the
society. In the apprenticeship system, knowledgenisarted through performance and exposure.
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Integrating Traditional Methods of Teaching into Modern Music Education Practices, Suggestions for
Apprentcesbip dlaiaipgrusually takes 10 to 15 gedr child who wishes to become an expert in any
musical instrument enrollS under an expert whon&anhe child 10 become a full expert in the
particular choice of musical instrument. This typé learning also involves learning through
memorization, observation, and repetition. The leadere apart from the teaching and learning
experience expects high moral standards from fpgeaice.

Direct acquisition according to Adeogun (2006)nsther method of imparting knowledge in
the traditional society. As children attend musgrfprmances they observe the costuming, how
musical events are organized and gain the awaretfeds both the music makers and the
audience/society judge the performance immediafedysoon as children attain the ages of five and
six, they form their own music groups drawing theiembers from those of the lineage or children
living in the same homestead. The moonlight nigats chosen for the rehearsal within the
compounds. During this moonlight nights, childrea taught how to sing and dance, which sticks to
the child’s memory and he or she never forgets Wwhdearns.

Aside from the moonlight night avenue for learnargl teaching of songs and dances, adults
who are dance or singing experts organize anddisdor learning which is usually practiced for
several hours and this produces desirable andiyEsititcomes from the learners who within a short
period become expert dancers and singers. Thougjoiild be noted here that these children who
graduate to become expert dancers and singer®table to learn how to read and write music. They
are regarded as being musically illiterate.

Music collective class is another traditional wédyeaching music. However, the weakness of
collective class is that teachers cannot understhadstudents more fully, and the guidance of
students is limited to the general problems of mtients. In the traditional class teaching, thig/u
of the progress is emphasized in the content, wiscbhontradictory with the individual ability,
personality, and temperament of the students. Myrsigp teaching is aimed at dividing students with
similar levels into groups. This traditional forni teaching when combined with the content of
teaching and interspersed with group activitiesolees a guided form of teaching. Under the system,
teachers and students jointly find effective sologi to the difficulties in traditional music teacdi
however, teachers communicate and interact le$ssttlents. Consequently, students blindly imitate
and learn and this might result in the studentkitacin their own understanding and sentiment.

Overall, most of the methods used in traditionalaadion are structurally and functionally
versatile; although the methods might have theadé@guacies, the focus of teaching music under
traditional methods of education was service tosthgiety and the molding of a complete individual
culturally, socially and intellectually. Similarlytraditional methods of teaching use methods and
familiar materials from the learner’'s immediate iemwment, and such methods are closely related to
the culture and traditions of the learner.

Fusion of Traditional and Modern Method of Music Teaching

Despite the way traditional methods of teachingarendoned and criticized nowadays due
to the incorporation of technological advancementiodern teaching methods, traditional methods
of teaching and learning music should not be cotajyleemoved if we want to achieve an effective
education. Unlike modern methods of teaching, tiaul education methods are collective and
functional since they mostly incorporate the inptitall learners within a learning cycle or set up
(Adeogun, 2012); it tends to prepare the individealner with the wherewithal for full participatio
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inAGRrsacipy Andigdhround development. Tradaioeducation emphasizes critical thinking, physical

Integration of traditional teaching with modern tras will improve the pedagogies in music
education; however, this move has largely been ddreed, hence the need to address the question;
“Should traditional music be borrowed into the stamsm?” For effective teaching and learning of
music, there should be a fusion of both traditiomadl modern methods of teaching. Students and
teachers would benefit more if both traditional amadern methods are fused together and would also
help create a more effective, fun and interacteearring experience. Though each of the methods
(traditional and modern) has its advantages andkeimpzacies it would, however, be perfect if they are
merged to produce better learning outcomes.

In support of the above assertion, Hiner (201@&graies that the traditional approach which
is neglected is stronger than the innovative onajohity of those who learned music traditionally
outside the classroom do not have difficulty in taeeg the music taught due to the number of hours
spent in the teaching. Barber (1991) stressindnenmportance of traditional methods reported ithat
is only because of the tremendous impact that Sisziistruction has on string education that we
have even added the term “traditional teachingjuostring vocabulary.

Music educators should emulate Suzuki's instruatibich teaches children to play and learn
musical instruments before introducing note readbg Suzuki calls his plan the "mother tongue
approach” since it follows the same procedure bichvbhildren learn to speak their native language
through exposure, imitation, encouragement, ra@petiaddition, and refinement. The students learn
to play by imitating the recorded pieces he listensany times each day. He internalizes each piece
first and then is shown how to recreate it on tmgrument. He masters many of the instruments
technical difficulties and learns to communicatetigh it before he learns note- reading, just as he
learns to speak before he reads and writes frormrihted page. (Barber 1991).

Suzuki's learning and teaching approach encourhge dongs, dance, learning of musical
instruments should be taught first by observatiepetition, and memorization just like the traditb
method before introducing note reading of printagsit. Successful teaching in music history results
in stylistic understanding and comprehension of@at sweep of stylistic development and only a
successful integration of traditional methods a@fcténg with modern methods can fully accentuate
this.

It must be emphasized at this juncture that thabgtpolicies of curriculum development and
enhancement of teaching methodologies in particodentext might be complex especially in the
Nigerian situation, we cannot shy away from addnegsshe adoption of some of the elements of
traditional education into modern educational pcast as a stratagem for improving and enhancing
quality such an adoption should, however, be tackiea creative manner (Omolewa, 2007).

Traditional methods of teaching are critical to thalization of music education objectives in
the 2F' century for pundits have asserted and describatdath integration of traditional methods of
music with modern methods are essential for learmdro are expected to be well rooted in the
knowledge of concepts being taught and should He &b retain and transform it to visible
behavioural characteristics which will eventuallylrinate into socially responsible and active
citizens.

Although the inherent characteristics of both talitional and modern methods involved in
teaching music are known, and have been effectig tme, the 2% century classroom however
opens up possibilities for dialogue between thetseotmethods, a form of dialogue that will bring
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a{a@@qwm@wmﬁgrmlon leading to reﬂe>pmct|cal Iearnlng, meanlngful and contextuallzed
oW best
learners can become aware of value formatlon ahdraU|dent|ty SO as not to be dlsconnected from
their cultural referential.

Overall, since the philosophy of music educatioouges on attitudinal changes such as
inculcation of democratic values, amelioration otial vices and displays of acceptable norms,
demonstration of the traits of good citizenship gatriotism that can help learners contribute
positively towards the progress and developmentheir society, there is the need to further
accentuate this in the present day through effegtistructional delivery of music education content
in schools in Nigeria. Such a move calls for a tég@tegration of traditional teaching methodshwit
modern educational practices. Such integration kiki#ly create a balance that will make music
educational delivery within the classroom more niagil, purposeful and productive in terms of
functionality. In essence, a successful integratibrraditional methods of education with modern
music educational practices will not only exertipes influence on the delivery mode of instruction
it can also inspire achievement of knowledge domthia stimulation of positive attitudes towards
learning and enhance the possession of intringiaaities in learners in music and other fields of
endeavour.

Conclusion and Recommendation

It is important to note that the twenty-first cemtuis the era of knowledge innovation. As a
music educator, the traditional music teaching maale repetitive skills training can meet the needs
of social development if it is merged with the modeaching methods. There is need to update the
traditional music education philosophy, reform tieaching behaviour and transform the role of
teachers, so as to construct a student-centerehitgaphilosophy and not the other way round. This
idea advocates independent learning ability, tmgldbility and creativity. It emphasizes the studen
dominant position. This can get rid of the negativiuence of the traditional educational thoughts,
arouse the students' interest and enthusiasm, wiidhte the students' more comprehensive musical
ability, so as to meet the demand of modern sodmtymusical talents. Therefore, the specific
implementation process needs to combine the astugdtion of the school and the music teaching.
Teaching is a systematic work, and the realizatioeffective teaching is not accomplished overnight

The traditional educationist to an extent achieefféctive music education; however, the
traditional methods of teaching music has some blsaks and hence for us to borrow or adopt any
part of it as there must be a modification. Thibasause teaching goal is not only the startingtyui
teaching activities but also the result. Thereeischfor the combination of the traditional and nade
methods of teaching and learning of music becaus@f' century music education pupil or student
needs to develop effective individual and sociaepbalities, for example initiative, responsibyjlit
creativity; development of positive attitudes amdlxes towards work, local cultural traditions, dinel
development of a healthy balance of learning thilltswit individual interests and future needs in
order to achieve quality and relevance within theig-cultural and global context. Only a successful
integration of traditional education methods witbhdarn educational practices can fully accentuate
this.
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