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Abstract
The general purpose of this study was to investigatel#ssroom management strategies for
effective teaching and learning in secondary schools im Atate. Survey research design
was adopted in carrying out the study. The population of theéy stonsisted of 4,365
respondents, made up of 238 principals and 4127 teachers288hmiblic secondary schools
in Abia State. Using a multi-stage sampling techniquesample of 975 respondents,
comprising 100 principals and 875 teachers out of 412%&c&sply were selected and used
for the study. Data for the study were collected usingesearcher-developed structured
questionnaire that underwent validity and reliability testssddiptive statistics hamely mean
and standard deviation were used to answer the researcfogsiesthile the null hypothesis
was tested with inferential statistics t-test statisiine findings others are that the classroom
management strategies for effective teaching and leamisgcondary schools are ensuring
that the classroom environment is conducive and attractiviedching and learning process,
ensuring that there is adequate provision and effective udastifictional materials in
teaching and learning process, maintaining high standdrdissroom discipline, ensuring
that lessons are well planned and sufficiently challengiagd being active in time
management practice. It was recommended that there dstmilincreased funding of
secondary schools in order to enable them have enough funds/tdepthe various needs of
teachers for effective classroom management, thendaive adequate training of teachers in
the rudiments of effective classroom management, andhilyat standards of classroom
discipline should be maintained in secondary schoolsdardo prevent classroom disruptive
behaviours that hinder effective classroom management,caotbers.

Keywords: Secondary education, classroom management, effeatlassroom strategies and
prospects for effective classroom management

Secondary education in the world over is one efdbmponents of every educational system
and it is the vehicle for providing all primary s leavers with a higher level educational
opportunity required for the development of thetrgonality characteristics. According to the Federa
Republic of Nigeria (2004), secondary educatioéseducation which children receive after primary
education and before the tertiary stage with a iewpreparing them for useful living within the
society and for higher education. The Federal Riepudf Nigeria further articulated the specific
objectives of secondary education as encompaskigrovision of opportunity for education of a
higher level to all primary school leavers; theeoffof diversified curriculum to cater for the
differences in talents, opportunities and futurlespthe provision of trained manpower in the apli
science, technology and commerce at sub-profedsigrales; and the provision of technical
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knowledge and vocational skills necessary for adjucal, industrial, commercial and economic
development, among others.

However, it is pertinent to note that the achiegetrof the foregoing specific objectives of
secondary education demands as of necessity effedtissroom management which is the pivot of
effective teaching and learning at all levels oémveducational system. Classroom management has
been conceptualized in various ways by differerth@s. In affirmation to this assertion, Ademola
and Waheed (2006) defined classroom managemetieasystematic process of using both human
and material resources, proper leadership styleagpdopriate teaching methods to effectively and
efficiently achieve identified classroom objectivd® Enyi (2013), classroom management refers to
the various processes and activities undertakea tgacher to harness and utilize available human
and material resources within the classroom setonachieve effective teaching and learning in the
class. Moreso, Ogbonnaya (2013) defined classroamagement as the organization, utilization and
control of the resources and activities in the sslaem for the achievement of the objectives of
teaching and learning. Arising from these defimsias the fact that classroom management is the co-
ordination and control of classroom elements arigities in order to engender effective teachind an
learning in the classroom environment.

Essentially, the importance of classroom managérhas been highlighted in educational
quarters. According to Ajayi (2004), it is classmananagement that enables teachers to create
conducive conditions that facilitate effective teiag and learning and prevent disruptive behaviours
that impact negatively on teaching-learning procAgmbi and Okorie (2002) had earlier noted that it
is through the process of classroom managementahahers ensure that instructional materials are
adequately provided and effectively utilized ind@ag-learning process as well as the maintenance
of high standards of discipline. No wonder OkomidaNwogbo (2013) opined that the ability of
teachers to manage their classroom activities &edbiehaviours of their students is pivotal to
effective teaching and achievement of positive atlanal outcomes. Thus, effective inculcation of
worthwhile knowledge, skills, attitudes, values arwmpetencies in students cannot be achieved
without purposeful, goal-oriented and effectivesst@om management frame work.

Nonetheless, inspite of the significant role aissroom management in facilitating effective
teaching and learning in secondary schools, clagsrmmanagement activities appear not to be
effectively carried out in secondary schools in éAlitate. This viewpoint stems from the fact that
Emenogu (2010) asserted that teachers in Nigedeonslary schools (Abia State secondary schools
inclusive) have not been active in the managemetitair classroom environments and on the basis
of which they can engender effective teaching asmtning. "Njemanze (2015) also noted that
secondary school teachers in Abia State do nottafedy manage their classroom environment by
creating a classroom atmosphere that is condudwesffective teaching, learning and devoid of
unpleasant feelings and disruptive behaviours whiopact negatively on the teaching-learning
process. Furthermore, Aluko (2014) had earlier rkeththat the quality of instructional delivery and
learning has grossly depreciated in Nigerian seagndchools (secondary schools in Abia State
inclusive) due to the fact that the secondary schesxchers perform their teaching functions in an
unplanned, unorganized, unco-ordinated and undtedrolassroom setting and that this anomalous
situation underscores the need for effective otesar management practice by secondary school
teachers.

However, the above allegations of ineffective adr classroom management practice of
secondary school teachers have been ascribed deguate knowledge of the teachers about the
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classroom management strategies for engenderimgtiet teaching and learning as well as the
constraints to effective classroom management ipescbf secondary school teachers. For instance,
Adewumi (2012) noted that effective classroom managnt is yet to be reckoned with in secondary
schools in Nigeria because the teachers here aggehaware of the classroom management strategies
that can bring about effective teaching and legrnin his own perspective, Akpan (2015) noted that
the classroom management initiative of all secondahool teachers in Nigeria has been bedeviled
by a variety of constraints and that it is high dirthat these teachers identify and resolve these
constraints for the benefit of effective classroomanagement requisite for effective teaching and
learning in secondary schools. Consequent upore taesmissions, could it be that the classroom
management strategies for effective teaching amdnileg in secondary schools lack empirical
knowledge visualizing the fact that no study knowwrthe researchers has been carried out on this
issue of social concern. Consequently, it was tioblpm of this study to fill this knowledge gap by
empirically determining the classroom managemeateggies for effective teaching and learning in
secondary schools in Abia State.

Purpose of the Study
The general purpose of this study was to invesitze classroom management strategies for
effective teaching and learning in secondary schivoAbia State. Specifically, the study sought to:

1. ascertain the classroom management strategies ffectiee teaching and learning in
secondary schools in Abia State.

2. determine the constraints to effective classroomagament in secondary schools in Abia
State.

Research Questions

For the purpose of guiding the study, the follogwiesearch questions were posed:
1. What are the classroom management strategies fectigé teaching and learning in
secondary schools in Abia State?
2. What are the constraints to effective classroomagament in secondary schools in Abia
State?

Hypothesis:

The following null hypothesis was formulated tddguthe study and was tested at 0.05 level
of significance:
Ho:  There is no significant difference (P<.05) bextw the mean ratings of principals and teachers
on the classroom management strategies for efeet¢i@ching and learning in secondary schools in
Abia State.

M ethodology

Survey research design was employed in carryinghmustudy. Best (1997) conceptualized
survey research design as being concerned wittssisgebehaviours, preferences, perceptions and
opinions of a specified sample. This research desis, therefore, deemed appropriate for this study
as it involved assessing the perceptions of praisignd teachers on the classroom management
strategies for effective teaching and learningeénosidary schools. The study was carried out in the
public secondary schools in Abia State. The pomradf the study was 4,365 respondents made up
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of 238 principals and 4,127 teachers in the 238ip@econdary schools in Abia State. The sample
for the study was 975 respondents, comprising X0®ipals and 875 teachers from 100 secondary
schools sampled and used for the study. In setpttiea sample for the study, a multi-stage sampling
technique was adopted and simple random samplictghigue was used in the first stage of the
sampling process to select 100 secondary schoolhdostudy. In the second stage of the sampling
process, proportionate stratified random samplechiique was used to draw a sample of 875
teachers from the population of 1,750 teachereénl00 secondary schools sampled and used for the
study. Therefore, 50 per cent of the teachers’ [adiom was selected which ensured their adequate
representation in the study sample whereas theegmpulation of 100 principals participated in the
study due to its manageable size.

The instrument used to collect data for the stwhs a 22-item researcher-developed
structured questionnaire titled “Classroom Managenfstrategies Questionnaire (CMSQ)”. The
response mode of the instrument was structuredyadofour-point rating scale of Strongly Agree
(SA), 4 points; Agree (A), 3 points; Disagree (R)points; and Strongly Disagree (SD), 1 point. By
virtue of the four-point rating scale, the criterimean was 2.50, meaning that mean scores of 2.50
and above indicated Agree while those below 2.5licated Disagree. The validity of the research
instrument was ascertained by subjecting its indiaft to face validation by three experts, two in
Educational Administration and Planning and onBl@asurement and Evaluation at the University of
Nigeria, Nsukka. The reliability of the instrumems ascertained by trial-testing it on 40 teachars
10 principals in selected public secondary schooEbonyi State which was outside the study area.
Cronbach Alpha method of reliability estimate weased to determine the internal consistency
estimates for the items and an overall reliabdityefficient of 0.82 was obtained and consideregh hi
enough to make the instrument reliable in collectime required data for the study. The researchers
and fifteen research assistants administered tastignnaire to the target respondents in theiouari
schools using direct delivery and retrieval techeig@nd the data so collected were analyzed using
both descriptive and inferential statistics. Thealptive statistics which include mean and stashdar
deviation were used to answer the research questibiie the inferential statistics which include t-
test statistic was used to test the null hypothesithe study and it was tested at 0.05 level of
significance. It is pertinent to note that out loé 975 copies of the questionnaire administeretig¢o
respondents, 971 copies were duly completed, reduand used for data analysis.

Results
The results of data analysis are presented b&l@edordance with the research questions and
hypothesis that guided the study:

Research Question One

What are the classroom management strategies fectigk teaching and learning in
secondary schools in Abia State?
The data for providing answers to the above rebeguiestion are provided on tablel below:

Multidisciplinary Journal of Research Development, Volume 27 No 2, May, 2018-1 SSN 1596-974X 4



Perception of Principals and Teachers on Classroom Management Strategies for Effective Teaching and
Learning in Secondary Schoolsin Abia State

Table 1: Mean Ratings and Standard Deviations of Respondents on Classroom Management
Strategiesfor Effective Teaching and Learning in Secondary Schools

Principals Teachers
N =100 N =871

SN

Questionnaire Items X sD Dec. X SD Dec.

10

Ensuring that the classroom environment is coiwvéuand 3.55 0.69 Agree 346 0.76 Agree
attractive for teaching-learning activities.

Ensuring that there is adequate provision dfrucsional 3.48 0.70 Agree 3.33 0.76 Agree
materials and that they are effectively used irchesy-

learning process.

Creating an enabling environment for studentavtok 3.50 0.73 Agree 335 0.76 Agree
cooperatively and share experiences together.

Maintaining high standards of classroom disoglin 3.25 0.82 Agree 3.03 0.89 Agree
order to prevent the problems of students’ truancy,

unpunctuality and other disruptive behaviours.

Ensuring that lessons are well planned and cefffily 3.56 0.73 Agree 340 0.80 Agree
challenging so as to stimulate students interestha

teaching-learning process.

Putting in place unambiguous rules and regulatitor 3.35 0.71 Agree 3.23 0.75 Agree
steering classroom operations towards effectivehieg

and learning.

Showing adequate mastery of subjects’ contems &.45 0.74 Agree 3.25 0.82 Agree
methods of instructional delivery in order to prbpe

students’ interest in the teaching-learning process

Being active in time management practice in oribe 3.27 0.80 Agree 311 0.90 Agree
make maximum use of lesson time and the time atlaid

extra-curricular activities.

Maintaining good inter-personal relationshipstween 3.25 0.82 Agree 3.02 0.90 Agree
teachers and students in order to create a sdurate of

mutual trust and friendliness which impact posliven

effective teaching and learning.

Using appropriate evaluation methods and mdsgerm 3.29 0.79 Agree 3.24 0.83 Agree
evaluating students’ learning outcom

Grand Mean 3.39 045 Agree 323 048 Agree

In table 1 above is presented the mean ratingsstarttlard deviations of the respondents on the
classroom management strategies for effective iegend learning in secondary schools. Looking at
the table, one can see that the mean ratings amdl gnean scores of both principals and teachers are
all above the criterion mean of 2.50. The impligatof this is that these two categories of respotzde
agree that items 1-10 of the research instrumenther classroom management strategies for effective
teaching and learning in secondary schools. Onadther hand, the standard deviations of the
respondents which range from 0.69 to 0.82 for tirecypals and 0.75 to 0.90 for the teachers ineicat
convergence of the respondents’ opinions and ades&tion from the mean scores. This means that
there was not so much difference in the mean sadrié®e respondents.

Research Question Two
What are the constraints to effective classroomagament in secondary schools in Abia State?
The data for answering the above research questéprovided on table 2 below.
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Table 2. Mean Ratings and Standard Deviations of Respondents on the Constraints to
Effective Classroom Management in Secondary Schools

Principals Teachers
N =100 N =871
SN Questionnaire Items X SD Dec. X sSD Dec.
11. Inadequate funds to provide the various neefls 251 0.67 Agree 3.39 0.86 Agree
teachers for effective classroom management.
12. Inadequate infrastructural facilities and equept for 3.38  0.73 Agree 3.23 0.81 Agree
effective classroom operations.
13. Inadequate motivation of teachers for effectiv@31 0.84 Agree 3.23 0.81 Agree
performance of their classroom management functions
14.  Improper leadership style of principals hamgféective 3.21  0.89 Agree 297 0.97 Agree
classroom management practices of teachers.
15. Some school policies being frustrating to teagh 3.24  0.83 Agree 3.16 0.92 Agree
classroom management efforts.
16. Inadequate knowledge of teachers in the rudsneh 3.35 0.77 Agree 3.28 0.83 Agree
classroom management.
17. Inability of teachers to plan, organize andtminthe 3.34  0.82 Agree 3.03 0.95 Agree

use of available infrastructural facilities and ipouent
for effective classroom operations.

18.  Disruptive behaviours of some students hinffeceve 3.37 0.72 Agree 3.29 0.75 Agree
classroom management.

19. Poor attitude of teachers to effective classro2.39 1.10 Disagree 241 1.09 Disagree
management.

20. Inadequate professional development opporamit3.38 0.75 Agree 3.17 0.84 Agree
being given to teachers to improve their knowledfe
classroom management.

21. Classroom environments being unconducive f8r37 0.84 Agree 3.24 0.77 Agree
effective classroom management.

22.  Poor inter-personal relationship between teaclad 2.46 1.04 Disagree 2.39 1.08 Disagree
students hamper effective classroom management.

Grand Mean 335 042 Agree 320 045 Agree

In table 2 above is presented the mean rating samttlard deviations of the respondents on the
constraints to effective classroom management ¢orggary schools. The result shows that the two

groups of respondents agree that items 11, 1214315, 16, 17, 18, 20 and 21 of the research
instrument are the constraints to effective clagsronanagement in secondary schools. Thus, the two
groups of respondents disagree with items 19 ands22eing the constraints to effective classroom

management in secondary schools. The decisionigutased on the fact that with an exception of

items 19 and 22, the mean ratings of the two caieg®f respondents are all above the criterion

mean of 2.50. Conversely, the standard deviatiériseorespondents which range from 0.67 to 1.10

for the principals and 0.75 to 1.09 for the teacitiastrate that the respondents were close to one
another in their responses concerning the congtrioreffective classroom management in secondary
schools in Abia State.
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Hypothesis
Ho: There is no significant difference (P<.05) betw&enmean ratings of principals and teachers
on the classroom management strategies for efeet¢i@ching and learning in secondary schools in
Abia State.

Table 3 below presents the summary of t-test aigafgr the above hypothesis.

Table 3: Summary of t-Test Analysis of the Difference Between the Mean Ratings of the
Respondents on the Classroom Management Strategies for Effective Teaching and Learning in
Secondary Schools

Group N X SD Mean Df t-Cal. Sig. Decision
Diff. (2-tailed)

Principal 10C 3.3¢ 0.4t 0.1¢€ 96¢ 1.3¢ 0.1t NS

Teachers 871 3.23 0.48

a = 0.05, NS = Not Significant

Data presented on table 3 above show that a ctddutavalue of 1.39 was obtained at 969
degree of freedom with associated probability vadfi®.15. Based on the fact that the associated
probability value of 0.15 is greater than the dé&l of significance at which the null hypothesias
tested, the null hypothesis of this study is herabgepted as formulated. This means that there is n
significant difference between the mean ratingspahcipals and teachers on the classroom
management strategies for effective teaching aehileg in secondary schools in Abia State.

Discussion of Findings

Consequent upon the findings of this study, thssroom management strategies for effective
teaching and learning in secondary schools areriagsthat the classroom environment is conducive
and attractive for teaching-learning activitiessang that there is adequate provision and effecti
use of instructional materials in teaching-learnprgcess, creating an enabling environment for
students to work cooperatively and share expergertogether, maintaining high standards of
classroom discipline in order to prevent disruptdehaviours, ensuring that lessons are well planned
and sufficiently challenging, and putting in plac@ambiguous rules and regulations to steer
classroom operations towards effective teaching keaining. Furthermore, showing adequate
mastery of subjects’ contents and methods of ingstmial delivery, being active in time management
practice, maintaining good inter-personal relatiopsbetween teachers and students, and using
appropriate evaluation methods and materials ituating students’ learning outcomes are also the
classroom management strategies for effective biegemd learning in secondary schools.

The above findings are in agreement with the vidwAdewumi (2012) that there are many
classroom management strategies for engenderiregtief teaching and learning in secondary
schools which are not yet known to the teacherasTit is imperative that secondary school teachers
adopt the identified classroom management stregefgie the benefit of effective teaching and
learning. This view point stems from the fact tAgyi (2004) noted that it is classroom management
that enables teachers to create conducive conslitfat generate effective teaching and learning and
prevent disruptive behaviours that impact negaiesl teaching-learning process.

The research findings have also shown that thstrints to effective classroom management
in secondary schools include: inadequate fundsduige the various needs of teachers for effective
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classroom management, inadequate infrastructucdltiiss and equipment for effective classroom
operations, inadequate motivation of teachers ftfecéve performance of their classroom
management functions, improper leadership style pahcipals hamper effective classroom
management, and some school policies being frugdrad classroom management efforts of teachers.
Other constraints are inadequate knowledge of &Fachbout classroom management, inability of
teachers to make effective use of available infuasiral facilities and equipment, disruptive
behaviours of some students hinder effective abassr management, inadequate professional
development opportunities being given to teachersiniprove their knowledge of classroom
management, and classroom environments being unciwedfor effective classroom management.

The above findings are in alignment with the vielv Akpan (2015) that a variety of
constraints hinder effective classroom managenmeNigerian secondary schools. In view of the fact
that Emenogu (2010) and Aluko (2014) observed dbabndary school teachers in Nigeria no longer
engender effective teaching and learning as atre$umeffective classroom management practices,
there is need for the stake-holders in secondangatubn to resolve these multifarious constraiats t
effective classroom management for the attainméeffective classroom management requisite for
effective teaching and learning in secondary school

Implication of the Findings

It is pertinent to re-iterate that the findings thiis study have exposed the classroom
management strategies for effective teaching amadnileg in secondary schools as well as the
constraints to effective classroom management éorgtary schools. Essentially, the implication of
these findings is that it is only when the idestificlassroom management strategies for effective
teaching and learning are adopted in secondaryoschand painstaking measures also taken to
resolve the identified constraints to effectivesstmom management that classroom management will
foster effective teaching and learning in secondatyools. Therefore, the adoption of the identified
classroom management strategies and resolvingotheraints to effective classroom management is
the recipe for effective teaching and learninggnsdary schools.

Conclusion

It is thus seen that classroom management is fadtl to effective teaching and learning in
secondary schools. Regrettably, classroom manadesmotinities have not been effectively carried
out in secondary schools in Abia State due to latlknowledge of the classroom management
strategies for effective teaching and learning. eesv, the findings of this study have exposed the
classroom management strategies for effective tegdind learning in secondary schools. These,
among others, include: ensuring that the classreowironment is conducive and attractive for
teaching-learning activities, ensuring that theradequate provision and effective use of insionéi
materials in teaching-learning process, creatingeaabling environment for students to work
cooperatively and share experiences together, amaing high standards of classroom discipline,
ensuring that lessons are well planned and sufigiechallenging, showing adequate mastery of
subjects’ contents and methods of instructionaivegl, being active in time management practice,
and maintaining good inter-personal relationshipvieen teachers and students.

Furthermore, this study has also ascertained thest@ints to effective classroom
management in secondary schools. These includdednete funds to provide the various needs of
teachers for effective classroom management, inmteqgnfrastructural facilities and equipment for
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effective classroom operations, inadequate motiwatif teachers for effective performance of their
classroom management functions, improper leadegthip of principals hamper effective classroom
management, and inadequate knowledge of teacheus dbssroom management, among others.

Recommendations

Consequent upon the research findings, the dismugisat followed and the implication asserted, the
following recommendations were made:

1. There should be increased funding of secondaryddstio order to enable them have enough
funds to provide the various needs of teachersffective classroom management.

2. Teachers should be adequately motivated for eWfecperformance of their classroom
management functions.

3. Principals should always exhibit proper leadershigle that will encourage effective
classroom management.

4. There should be adequate training of teachers énrtldiments of effective classroom
management.

5. High standards of classroom discipline should lagntained in secondary schools in order to
prevent classroom disruptive behaviours that hareffective classroom management.

6. The ministries of education and educational potigkers should formulate relevant policies
that will ensure that teachers adopt the identifiledssroom management strategies for the benefit of
effective teaching and learning in secondary school
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