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Abstract 
Music Education has to do with the dissemination of musical knowledge not just in 
an ordinary setting but in an educational institution. In doing this, the culture, needs 
and expectations of the society within’ which music education functions is of much 
relevance. In line with the view above music institutions in Nigeria have had to 
adopt Bi-musical approach with constant upward review of curriculum in the hope 
of enhancing the quality of music teaching and learning. In spite of the present 
approaches to musical studies, there appears a glaring paucity of human and 
material resources in the achievement of the national dream. Against this 
background, this paper advances career options and ways, in which music can be 
properly taught at tertiary levels so as to make the product of such curriculum not 
only independent but self reliant functionally and futuristically. In all the paper 
concludes that the government and the music teachers have a major part to 
Play-Introduction 

Before missionary activities in Nigeria, music had always formed part of worship in almost 
every ethnic group hence Fafunwa (1974) includes singing and drumming, in a list of vocational 
subjects in traditional education in Nigeria. Although, this educational system fell short of national 
objectives and universality in content all over Nigeria, it however served its set objectives. The 
missionary activities which started in Nigeria as far back as 1472 gave rise to a new form of music. 
Firstly, in the church and secondly in the school. This trend introduced formal Music Education in 
Nigeria. In this approach, the objectives, contents, methods of teaching, selection of learning 
experiences and evaluation system of the entire programme are deliberately and systematically laid 
out (Idolor, 2001). 

Just after the missionary activities, came the. era of British colonial government which was 
abbreviated in 1960 as a result of the nation's independence. Ever since independence, there have been 
quests for an authentic culture based curriculum which will enhance national development, aid 
independence and self reliance. This desire gave rise to the birth of National Policy on Education in 
Nigeria in 1977 and was in 1981 revised to further accommodate yet more factors. Idolor (200:136) 
says "this policy gave an enhanced academic status to music in the educational system than ever 
before". In all, how exactly the status of music education is in Nigeria remains a big question. 

Music Education in Nigeria: Its Origin and Development  
How formal Music Education evolved in Nigeria is not in doubt; Fafunwa (1974) opines that it 

all started with the early missionary activities who taught the 3Rs. He asserts further that: 

The primary objective of the early Christian missionaries was to convert 
the heathen' or the benighted African to Christianity via education. 
Knowledge of the Bible, the ability to sing hymns and recite catechisms, 
as well as the ability to communicate both orally and writing were 
considered essential for a good Christian (Fafunwa, 1974:81). 

And that the first known school to be established in Nigeria was by Mr. and Mrs. Oe Graft of the 
Methodist mission in Badagry around 1843. In support of the claim above, Adegbite (2001:78) says 
that "The history of art music in Nigeria dated back to the first half of the nineteenth century, when 
Christian missionaries set their feet on Nigerian soil. The Anglican came in 1842, the Methodist in 1845 
and the Baptist in 1850". Ukeje, (1979) also records that the first day school to be established by the 
Christian Missionary Society in Om'tsha was in 1858, This trend aided the establishment of many 
others in Nigeria. However the quality of music taught tilted a great deal towards the European musical 
style; it is often said, he who pays the piper dictates the tune. 

Amidst yearnings for the acquisition of higher education in the 1930s through 1950s, all the 



institutions established in Nigeria did not have music department nor any certificate programmes 
(Idolor, 1993). This neglect led ambitious scholars to study music in the various countries abroad. 
Between 1960 and 1995, about twenty-seven tertiary schools have emerged with different kinds of 
degree and certificate options. To regulate the quality of knowledge disseminated, at the various 
levels, the federal government has had to establish National Board on Technical Education (NBTE), 
National Universities Commission (NUC) and the National Commission for Colleges of Education 
(NCCE) to reflect the national dream. In all the primary functions of these bodies arc to ensure 
uniformity in curriculum development which entail Bi-musical approach to musical studies, i.e. a 
balance of African and non African musical ideals. This focus resulted in the structuring of minimum 
but compulsory courses to be taken by music students across the entire country. 

Career Options in Music Education 
Career options in music education arc very many. Viewing the Nigerian situation, music 

educators have identified some of such options Ekwueme (2001) says that: 

The African composer must therefore not be a parochial musician. He 
must reach out to an audience including those within and without his 
own ethnic group, those outside his own country, and those beyond his 
own race. He must reach out to a larger world who may willingly or 
unwillingly, wittingly or otherwise benefit from the exposure of his 
creative output (Ekwueme, 2001:17-18). 

The excerpt above already opens this discourse. Being a composer, therefore, is a career option in the 
field of music. Talking about areas of specialisation in music, Olaniyan (2002:43) says that "In music, 
there are singers, instrumentalists, arrangers, composers, conductors, music critics, organologists, 
instrument technologists, music producers, music educators, musicologists/ethnomusicologists 
etc." Although Olaniyan has given an exhaustive list of areas of specialisation in music, a little more 
needs be said. Funes, (1992), says that music can be a powerful relaxation agent. Many people enjoy 
studying or socializing while music is in the background. This opinion brings to mind music 
directorship in Orphanages, old people's homes, social welfare centres and camps. Another career 
option often not too spoken of in this country is music therapy. All over Africa, we hear of instances of 
using music to heal one kind of debility or the other. Kamien (1988), talks specifically of songs used in 
curing bewetters in Akan, Ghana. Olatunji, in Hart (1990) expresses the healing qualities of the drum 
with particular reference to Yoruba, Nigeria. Lateef (1987), Mercni (1997), Omibiyi (1998) and Aluede, 
(2003, 2004A and 2004B) have also done extensive researches on the healing properties of music and its 
use in some Nigerian societies. This field of specialisation needs much emphasis because "today the 
whole world is living under the shadow of the threat of disease. Anyone may contact any disease at any 
time" (Navneet, 2002:7). In a bid to counter disease, new medicines are manufactured every day, these 
medicines have their own concomitant side effects and music is yet to be identified with such side 
effects. 

Refuting the view that the only job open to music scholars is the teaching profession, 
Idamoyibo (2002), lists twenty employment opportunities available to the music scholar. 

The Present Status of Music Education 
We would like to begin this segment by possibly appraising the journey so far in the light of the 

nation independence and its associated policy on education. If in 1960, Fela Sowande's African Folk 
Symphony met for the celebration of Nigerian Independence generated furious reactions because it 
needed to be performed and recorded in America for lack of able hands to perform it here, do we now 
have such able hands now? Faseun, (1992) has found out that music as taught in Nigerian schools is 
good enough for Christians. 

Over four decades after independence, Omibiyi-Obidike (2001:152) opines that "as we are 
approaching the end of the twentieth century, we may ask: what has been achieved so far in African 
music education? Considering the impetus given to it in the 1960s and 1970s, what are the results of the 
several recommendations at conferences and symposia?... Arc there such changes". The excerpt above 
tends to inform us of little or no work done so far by the teachers and the government. In the twenty-first 
century, it is still being said that "many Nigerians believed that any discipline in the performing Arts is 



for the never - do - wells. It is also a common belief that those who chose to be actors or musicians are 
or may become rascals, drug addicts, drunkards, spend thrifts, womanisers etc. The notion is based on 
nothing short of ignorance and narrow mindedness" (Olaniyan, 2002:44). It goes to show that 
meaningful impact is yet to be made by music educators in Nigeria otherwise through them the truth 
about this field ought to be known. 

Music Educators are not to share the blame alone. While blaming the rain for drenching the 
fragile child, the child should also be blamed for wanderingoutdoors. And so the federal government 
that made music a compulsory subject at the junior secondary also failed to cater for staff and 
instrument provision, rather Introductory technology equipment were sent to schools without shelter 
and electricity. A temporary end to this discussion is suggested here because the continuation of this 
issue will be the thrust of the next segment. 

What Needs to be Done 
If a paper of this magnitude fails to give therapy to the myraids of ailments diagnosed in our 

present day music educational system in Nigeria, then the venture were better not started. In the 
author's view, five ways action plan if religiously followed will heal the diagnosed deficiencies. 

a. Of Human Resources Application 
Idolor (2001) posited that the first generation music educators in Nigeria had their training in 

foreign lands. Speaking in the same vein, Adodo (2003:58) says; "It is true that many of us studied in 
Europe and have degrees in courses that seem irrelevant to the African situation. But that is no excuse for 
indifference in the face of issues vital to the mind sets of our people". It is a statement of fact that the 
people charting the course of music education today in Nigeria had their training in Germany, Britain 
and America. But what is presently required is human resources application. Between when the 
degrees were obtained and now, a lot of changes have taken place. Examples of such changes are 
Computer music programming, Networked music education, Music editing and publishing through the 
computer etc. 

To combat the problems created by these recent developments, the teacher needs to update 
knowledge so as to be relevant in the scheme of things of this present epoch. If viewed 
dispassionately, should educational visits .be made to the former institutions which groomed our 
present day teachers, one is sure to likely find a lot of changes and upgrading of not just teaching 
methods but the content taught. 

b. Of Functional Music Training and Teaching 
Since the 1960s, the issue of teaching, learning or acquiring skills that will make the learner 

relevant in the society has always been the desire of the nation hence the policy on education is 
ornamented with the self reliance idea. Surprisingly, while the government thinks the peoples' music 
should be taught, most teachers view the peoples' music as un-inspiring and too primitive. On this 
kind of situation Nketia (2004) says African composers should employ African melodic styles and 
rhythms in their works, use basic African harmonies, be ready to reject certain things that are too 
remote to our present ideas and to present an African front both in scholarship and in compositions. 

Nketia stresses further that the basic difference between Western music teaching and African 
music teaching is that in the Western world examples of what is taught is immediately found in the 
society while in Africa, the concepts taught are not readily found in the society. This view shows that 
there is a gap in what is taught in the music institutions and what is found in the contemporary 
societies. This researcher began musical studies in the 1980s when to ever play a popular musical 
piece on the piano was regarded as anathema. Today popular music is studied in the University of 
Natal, Durban, South Africa, University of South Africa etc. Perhaps in response to societal needs. 

If one may ask, for how long will music in our tertiary institutions be a prerogative of the 
elites? Is this elitist posture the national dream? 

On an educational tour to the University of Ghana, Legon, Ghana, the researcher observed 
that some music lecturers on the staff of the International Centre for Africa Music and Dance 
(ICAMD) have different kinds of musical outfits vis a vis. 

(i)  Professor,   Juma   Santos  Ayantola,   composer,   arranger,   ethnomusicologist   and   



master drummer. He holds concerts and retreats all over the US. Haiti, Ghana and Cuba and in such 
occasions finds a most desired avenue to demonstratively teach his students, (ii) Professor, John 
Collins, a seasoned musicologist has Bokoor studio in Accra and runs Local 

dimension High Life band. (iii)Dr. P. Zabana Kongo a composer has a 
recording studio also in Accra. 

In doing all these, they have provided an enabling learning environment for their students and 
also erased the fears of facing the independent practice in times of need. 

In Nigeria, there are the likes of Professors Sam E. Akpabot, Laz Ekwueme Meki Nzewi, 
Omibiyi-Obidike. Messers Felix Nwuba, Nwokolobia Agu to mention but a few. A lot of work needs be 
done in this direction. Music remains more of a practical course than anything else and so music 
educators need to lead by good examples. 

c. Of Progressive Thinking 

"As we surpass our fathers' skills, our children shall shame our own. A thousand things are hidden still 
and not a hundred known-annon". To avoid being stale, thinking progressively is a panacea because 
the voice of the people is the people's history (Juma Santos, 2004). The people's history is contingent 
on our contribution. The choice is ours to be complacent or to creatively work towards the 
enhancement of musical arts in Nigeria today, it must be said that right now, no much work has been 
done. "This probably accounts for the current efforts being made by concerned academics, which 
resulted among other things, in the formation of the National Association of Music Educators (NAME) 
in 1987, Nigerian Society of Music Education and Research (NSMER) in 1991 and the Musicological 
Society of Nigeria (MSN) in 1993" (Faseun, 2001:84). These bodies he says were formed with the aim 
of correcting the lapses in the system through symposia, workshop, concerts and seminars. Apart 
from forming umbrella bodies, there is an urgent need to form smaller groups perhaps at grass root 
levels. For example in Europe, there is European String Teachers Association (ESTA), European Brass 
Teachers Association (EBTA), in America, the International Trumpeters Guild (ITG) and in the Nordic 
Countries, Nordic Council music prize for hardworking colleagues. Keeping constant touch and 
discussing emerging issues in the field will in no small way improve the quality of music education in 
Nigeria. 

d. Of the Nature of Our Music Education Today 
Globalization in music not only means musicians from all over the 
world are travelling across the globe and exchanging new sources of 
inspiration, it also means that the characteristic elements of "World 
Music" are increasingly being blended into mainstream pop music to 
an extent where it will soon no longer make sense to put it on separate 
shelf. A "World" sound has entered the blood stream of popular music 
in the Western World (Mik Aidt, 2001:13) 

Our input is also needed in the global discourse. We also need collaborative research with 
foreign nationals. To be able to do these, we must eschew infighting, name dropping and ill speaking of 
our colleagues. After all, these vices have greatly reduced the steam of growth in our academies. 

e. Of Our Government Today 
No matter how good a teacher may be, instructional materials are required to effectively 

teach. The teacher needs books and non-book materials to impart knowledge. What is yet happening 
today in Nigeria is that other government organs who do not have any business with equipment, 
computers, over head projector, scanners, electronic projector different kinds of music soft ware that 
should have been in use in the lecture halls have their offices adorned with them and the teachers who 
really need them are robbed of the chances of learning to use them and subsequently using them to 
teach. Retraining teachers, giving grants to teachers and even paying their due salaries are 
perfunctorily done. While calling for rededication and more commitment on the side of our present day 
music educators, the government must be seen to be doing things reasonable to save our system from 
decay. 



 

Conclusion 
In conclusion, music educators in Nigeria should assume a new and determined role even in the face of 

hostile political, social and economic policies and form a Nigerian front. If the various 
governments' policies must be • implemented, the government must first of all show not just 
willingness but total commitment in rescuing education from the total decay looming ahead. Music 
educators should also know that the government alone cannot cure these deficiencies diagnosed 
rather selflessness is required of us all should we be genuinely interested in good fruits Adegbite, A 
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