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Abstract

The prevalence of disruptive anti-social behaviour among secondary
school students in Nigeria is alarming and calls for concern. This study
sought to determine gender difference in disruptive anti-social
behaviour among senior secondary school students in Kano state. The
study had three objectives, two research questions and a hypothesis.
The population of the study comprised senior secondary schools in
Kano metropolis. The sample included 10 senior secondary schools and
160 students, 16 senior secondary school students, (males and females)
were randomly selected from each of the sampled schools using class
attendance registers. The instrument for data collection was the likert
type questionnaire titled Anti-social Behaviour Scale (ASBS) an
adaptation of Patton, Stanford and Barrat Anti-social Scale. Data was
analysed using descriptive and inferential statistics viz; simple
percentages and chi-square respectively. The major findings of the
present study were that 80% of the subjects were involved in violent
behaviour graffiti, challenge of legitimate authority, and rude
behaviour. Males were involved more in violent behaviour, rudeness
and property damage than the girls. A significant difference was found
between male and female students involvement in disruptive anti-social
behaviour in schools. Male students were found to be more involved.
The recommendations were that schools should constitute disciplinary
committees, counselling services should be provided in schools. And the
PTA (Parent Teacher Association) should make clear school rules.

Disruptive anti-social behaviour in the context of this study is viewed from the
“educational perspective” and defined as behaviour which seriously interferes with the
teaching process and/or seriously upsets the normal running of the school. It is more
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than ordinary misbehaviour in the classroom, playgrounds, corridors, etc. It includes
physical attacks and malicious destruction of property (Lawrence, 1984). According to
the report by the New Zealand Council for Educational Research (2008), disruptive anti-
social behaviour in secondary schools includes display of “gangster behaviour”;
substance abuse, bullying, intimidation and violence towards others. They disrupt
learning process of others, challenge legitimate authority in the classroom, usurp much
of teacher’s time and attention. The study also identified the following as impact of
disruptive students on learning. Thus;
v' Their behaviour can demand a disproportionate amount of time from the teacher.
This means other students are disadvantaged.
v' Their behaviour distracts other students from learning. The disruptive students
themselves do not learn anything and become disengaged — they are further
disadvantaged.
They are more likely to truant, and miss out important aspects of learning.
Their behaviour could have a detrimental effect on them since they are sometimes
suspended or expelled from school, and they struggle to find another school, or
drop out. Those young people are more likely to be further disadvantaged and
become a cast to society through unemployment and participation in crime.

AN

The disruptive anti-social behaviour of students in schools is one very prominent
reason for the falling standard of education in Nigeria. Students do not have respect for
constituted authorities; they break rules, challenge teachers, neglect studies and virtually
turn the school to a social than academic environment. How can standard be maintained
in academics in such a high level of indiscipline. Ogu (2007) cited in Ihebereme and
Maduewesi (2008) lamented that disciplinary problem among school children has now
become an all pervading national issue. It is obvious that the multiplying rate of
indiscipline presented in form of disruptive anti-social behaviour in schools is highly
connected with the level of indiscipline in the larger society. This is so because, the
adults in the society are socializing agents of the youths. Omolara (2006) cited in
Ihebereme and Maduewesi (2009) noted that effective teaching and learning take place
in an atmosphere devoid of disruptive behaviours or any type of indiscipline. The death
of discipline in schools has prevented the global view of optimizing the benefit of an
ideal educational system. Ihebereme and Maduewesi (2009) identified the following as
disruptive anti-social behaviours in schools; failure to recognize academic rules and
regulations, non-conformity to the norms of learning situation, truancy, lateness to
school, non-challant attitudes to teaching learning process, disrespect for teachers and
school authorities, untidiness, examination malpractice, absenteeism, rudeness, lying,
cheating, graffiti, drug use, vandalism, fighting, bullying etc.

One may ask whether the rate of involvement in disruptive anti-social behaviour
in schools differ between boys and girls or not. This is in considering the fact that
female children in the society are seen to be more obedient than males, easier to control
and less likely to indulge in substance use. Moffitt, Caspi, Rutter and Silva (2001) found
that males had engaged significantly more often in almost all types of antisocial acts. No
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gender difference was found in truancy, lateness to school and absenteeism. In a related
study, Smart, Richardson, Samson, Dussuyer, Marchall, Toumborou and Prior (2005)
found females to engage in graffiti drawing significantly more often than males
particularly notable was the much higher rate of fighting among males (about 52% of
males at 14 — 15 years compared with 15% of females) while few adolescents had been
suspended or expelled from school, rates were higher among males than females. Smart
et al., (2005) also reported that males had higher rates of most property offences such as
damaging property than females. Males significantly differ in other offences as carrying
a weapon, rates of conflict with authority and contact with the police while no
significant difference was found between males and females in school skipping.

Several studies conclude that male adolescents more often engaged in almost all
types of disruptive antisocial acts than female adolescents, and violent behaviours found
more prevalent among males. Bond (2000) cited in Moffit, Copsi, Ruter and Silva
(2001) remarked that a number of females display persistent antisocial behaviour. The
popular perception is that persistent antisocial behaviour is predominantly a male
phenomenon. He contended that while antisocial behaviour was clearly much more
common among males, one-third of persistently antisocial adolescents were females.

Objectives of the Study

The following were the objectives of the present study.

1)  To determine patterns of disruptive antisocial behaviour among senior secondary
school students in Kano state.

2)  To determine sex difference in rate of involvement in disruptive antisocial
behaviour by senior secondary schools students in Kano state.

3) To find out if there is a significant difference in involvement in disruptive
behaviour between male and female students

Research Questions

The following were research questions that guided the study:

1)  What is the pattern of disruptive antisocial behaviour amongst senior secondary
school students in Kano state?

2) Is there a sex difference in the rate of involvement in disruptive anti-social
behaviour amongst senior secondary school students in Kano state?

Hypothesis

There is no significant difference between the rate of involvement in disruptive
antisocial behaviour between male students and female students in senior secondary
schools in Kano state.

Methodology
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The study adopted the descriptive survey design, since it aimed to find out
existing phenomena and on going trend of disruptive antisocial behaviour amongst
students in schools. Data were collected from a sample of the population.

Population

The population of the study comprised all the senior secondary schools in Kano
state and senior secondary school students in SS.1 — SS.111 in both private, public and
missionary schools in Kano metropolis.

Sample and Sampling Technique

The sample of the present study consists of 10 senior secondary schools
randomly selected in Kano metropolis. A total of 160 senior secondary school students
were selected as respondents, 16 from each of the 10 schools selected for the study. The
sample was drawn using the stratified random sampling technique so as to have a fair
representation of students from the various sub-groups (gender and classes). The class
attendance registers were used in various schools to select the subjects for the study,
through the systematic sampling method. A total of 85 (eighty-five) males and 75
(seventy-five) females were selected from various senior secondary classes as
respondents.

Data Collection Instrument

The instrument for data collection was a likert type questionnaire titled Anti-
Social Behaviour Scale (ASBS) an adaptation of anti-social behaviour scale originally
constructed by Partton, Standford, and Barrat (1997). The instrument (ASBS) modified
by the author for this present study consists of two sections A and B. Section A required
the personal data of the respondent, which included; type of school (public, private,
Missionary), sex, class and age of the respondent. While section B consists of 10 (ten)
negative items with four response options (much like me, like me, unlike me, much
unlike me). Since all the statements were negative, they were scored as follows, much
like me-3 points, like me-2 points. Unlike me-1 point and much unlike me-0 point.

Data Analysis Procedure

Data collected for the present study was analysed using descriptive statistic such
as simple percentages and inferential statistic, such as chi-square, were used to analyse
the research questions and test the hypothesis respectively. The maximum score
established for anti-social behaviour was 60 points. Thus all subjects scoring between 40
— 60 points were considered to exhibit anti-social behaviour in school. To determine the
sex difference, the percentage of male and female subjects that were identified as
antisocial were sought. To determine if the difference was significant, responses by male
and female subjects in each response option were summarized in frequencies and chi-
square was used.
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Data Presentation

Research Question 1

What is the pattern of disruptive antisocial behaviour amongst senior secondary school
students in Kano state?

To answer this research question, responses on ASBS (Anti-Social Behaviour Scale) for
each behaviour were summarized in form of frequencies and percentages as shown in
table 1 below.

Table 1: Patterns of Disruptive Anti-Social Behaviour by Senior Secondary School
Students

N = 160
Disruptive Anti-Social Behaviour Total Frequency %
Rudeness to teachers/prefects 160 80 50
Lateness to school 160 116 72.50
Fighting with mates 160 62 38.75
Graffiti 160 54 33.75
Disrupting lessons 160 86 53.75
Substance use 160 10 6.25

Results in table 1 above indicate that 116 subjects comprising 72.50% of the
respondents come late to school often. Though this was found to be prominent in some
(not all) of the sampled schools. The behaviour is attributed to lapses in school
discipline. Only 6.25% of the respondents indicated they take substance to be high. The
researcher assumes that the subjects were shy in giving information about themselves in
substance use.

Research Question 2
Is there a sex difference in the rate of involvement in disruptive anti-social
behaviour amongst senior secondary school students in Kano state?

To find sex difference in the rate of involvement in disruptive anti-social
behaviour amongst senior secondary school students, responses on ASBS (Anti-Social
Behaviour Scale) were summarized separately (for male and female subjects) in form of
frequencies and percentages as presented in table 2 below.

Table 2: Percentage Difference in the Rate of Involvement in Disruptive Anti-
Social Behaviour Between Male and Female Students in Senior Secondary Schools
in Kano State

Disruptive anti-social Total Freqof  Freqof % %
Behaviours Male Female Male Female
Rudeness to teachers/ 80 36 44 45 55
prefect

Lateness to school 116 53 63 4569 54.31
Fighting with mates 62 33 29 53.23  46.77
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Graffiti 54 26 28 48.15 51.85
Disrupting classes 86 50 36 60.24 41.86
Substance use 10 09 01 90 10

Cumulative frequency 408 207 201 50.74  49.26

The result in table 2 above indicates that the frequency of male involvement, in
disruptive antisocial behaviour accumulates to 207 comprising 50.74% of respondents
involved in anti-social behaviour while cumulative frequency of female involved in
disruptive anti-social behaviour is 201 comprising 49.26% of respondents involved in
antisocial behaviour in senior secondary school. The result also showed that boys were
more involved in disrupting lessons, substance use and fighting. While females were
more involved in lateness, graffiti and rudeness to teachers than the boys.

Test of Hypothesis

There is no significant difference in the rate of involvement in disruptive anti-
social behaviour between male and female students in senior secondary schools in Kano
state.

To test this hypothesis “much like me” and “like me”, responses on ASBS
(Anti-Social Behaviour Scale) were summarized in form of frequencies for male and
female respondents. And chi-square statistic was used to determine the significance of
difference between the rate of involvement in disruptive anti-social behaviour in school
between boys and girls.

Table 3: Chi-Square Analysis on Sex Difference of Disruptive Anti-Social
Behaviour by Senior Secondary School Students

Disruptive anti-social Male Female Total Obt Crit Sig
behaviours among SSS .chi chi  0.05
students

Rudeness to teachers 36 44 80 10.5 11.07 NS
Lateness to school 53 63 116 9

Fighting with mates 33 29 62

Graffiti 26 28 54

Disrupting class lessons 50 36 86

Substance use 09 01 10

Total 207 201 408

Difference at 0.05 confidence level

The result in table 3 above shows that the calculated chi value (=10.59) is less
than the critical chi value (11.07) at 0.05 level of significance. Thus (10.59 < 11.07 5

df).

The null hypothesis is upheld. That is, there is no significant difference between
male and female students in senior secondary schools in the rate of involvement in
disruptive anti-social behaviours in schools.
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Summary of Findings

1)  There is a high rate of lateness to school, rudeness and disrespect and disruption of
class lessons by students in senior secondary classes in Kano state.

2)  Male students in senior secondary classes showed a higher percentage of
involvement in disruptive social behaviours.

3)  There is no significant difference in the rate of involvement in disruptive anti-
social behaviour between male and female senior secondary classes.

Discussion

The finding that there is a high rate of lateness by students to school was more
prominent in some sampled schools than others. Result of the present study revealed that
the attitude of lateness by students to school was more prominent in public and private
schools than missionary schools. The result also revealed a high level of rudeness or
disobedience and disruption of class lessons by students in most of the sampled schools.
One assumes that this behaviour can be associated with the “developmental
characteristics of students at this level as well as their home and cultural background.

The present study also found no significant difference between male and female
students involvement in disruptive anti-social behaviour in senior secondary schools in
Kano. This finding contradicts the finding of Moffit, Caspi, Ruther and Silva (2001) that
males engage significantly more often in almost all types of anti-social behaviour acts.
The finding of the present study that female engaged more in graffiti corroborates the
findings of Smart et al., (2005), that females engage in graffiti drawing significantly
more often than males.

The present study also found a low rate of substance use by senior secondary
schools students in Kano state. However, this could be that the respondents were not
sincere in their response or shy to indicate their involvement in substance use. If not,
there are indications that many male adolescents in this state indulge in substance use.

Conclusion

There is a high level of involvement in disruptive anti-social behaviours by boys
and girls in our secondary schools today. Consequently, teachers are at a “high risk” and
standard is nose-dividing. It is time to take drastic steps to help teachers turn the tide of
resentment and set an environment for learning in our schools, that is more conducive to
success in education. This is the millennium challenge to all of us.

Recommendations

1)  Secondary schools should appoint, guide and support prefects to instill discipline
in schools.

2)  Services of guidance counsellors should be adequately employed.

3)  School management and PTA (Parents Teachers Association) should make clear
rules in the school on students discipline.
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