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Abstract

This paper is aimed at improving teacher professionalism as an access
for effective attainment of qualitative education for national
development. This paper discussed the attainment of qualitative
education through the role of professional teachers and challenges of
teacher professionalism. Teacher professionalism today faces a lot of
challenges which affect access to quality education. Challenges such as
inadequate incentives and remuneration, unenforceable code of
professional conduct, unwholesome recruiting practices, lack of
specialization, inferior infrastructure, excessive work load,
overcrowded and stuffy classrooms, disrespect from students and
society in general, as well as government indifference have greatly
eroded teacher professionalism in Nigeria. The paper concluded that
access to qualitative education in Nigeria is limited by a myriad of
issues threatening to de-professionalize teaching. For teachers to be
regarded as professionals, the job of teaching must be upheld and
closely steered towards the path that a true profession should go.

Schools of education and teacher education programmes have been under attack
for decades. They have been portrayed as “intellectual wastelands,” desired as
“impractical and irrelevant” by practitioners, and cited as the root cause of bad teaching
and inadequate learning (Labaree, 2004; Smith and Zeichner, 2005).
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Good teachers form the foundation of good schools, and improving teachers’
skill and knowledge is one of the most important investments of time and money that
local, state, and national leaders can make and spread throughout subject areas with its
focus ranging from classroom processes and structured to teacher’s personal traits. The
country faces a daunting challenge in making sure that we live sufficient supply of well-
prepared teacher for our children. There is surely widespread agreement that good
teachers are vital to our future. However, there is no widespread agreement about how
this goal is to be accomplished.

Ishaya and Madaki (1998) noted that teaches carry out plans and changes that
are suggested for the education enterprise. They went on to state that the teacher is the
key resource person in improving the quality of education in any country or nation. The
teacher at whatever level generally plays a pivotal role of organizing, implementing,
directing and sometimes evaluating and reporting the feed-back of educational policies
of government and non-governmental organizations (Mashingil, 2012). The Teacher
Registration Council Handbook cited in Eruka (2006) identified a teacher as a person
who had undergone approved professional training in education at the appropriate levels,
capable of imparting knowledge, attitude and skills to the learners.

It must be emphatically stated therefore that without a well trained and
competent teacher, no desired change in access to quality teacher education could be
achieved (Dashe and Paksohot, 2011). The concept of professions come from a word
which can be interpreted ‘to profess’ i.e. Agreeing to be bound by principles and rules
set (Olorundare, 2003). He further defined a profession as an occupation that claims
exclusive technical competence and also adheres to the service ideals and a vowed ethics
of professional conduct. Teacher professionalism today faces a lot of challenges which
affect access to quality education. Challenges such as inadequate incentives and
remuneration, unenforceable code of professional conduct, unwholesome recruiting
practices, lack of specialization, inferior infrastructure, excessive work load,
overcrowded and stuffy classrooms, disrespect from students and society in general as
well as government indifference have greatly eroded teacher professionalism in Nigeria.
These challenges have given teachers a low status in the society. This paper seeks to
address these challenges and how they have influenced access to quality education and
teacher professionalism.

Roles of Professional Teachers
There are four basic elements role of a professional teacher’s:
1. Improving the general educational background of the trainee teachers.
2. Increasing their knowledge and understanding of the subjects they are learning.
3. Pedagogy and understanding of children and learning.
4. The development of practical skills and competences.
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ICT Compliant: It is important to note that teachers need to be trained and retrained
in information communication technology. Olakulechin (2007) in his paper on
“Information and Communication Technologies in Teacher Training and
Professional Development in Nigeria” supported the use of information and
communication technologies in the educative process. He re-emphasized that the
process be decided into two broad categories: ICTs for education and ICTs in
education. ICTs for education refers to the development of ICT specifically for
teaching/learning purposes, while the ICT in education involves the adoption of
general components of ICTs in the teaching and learning process.

Training and Re-training For Teacher Professionalism

Professionalism defines what is expected of a professional, and what it means to

be professional. Olorundare (2003) contrived tow criteria that we could judge a
profession:

1.

2.

The job of the professional is technical and, deals with a special field of knowledge
or information; it is based on a systematic knowledge, or doctrine acquired only
through ‘long’ period of prescribed training;

The professional man adheres to a set of professional norms/ethics and standards.
Accordingly, the scholar identified strict recruitment policy, accountability and
control, display of expertise, hierarchical stratification eg. From internship to
apprenticeship and consultant professionals, legal recognition, opportunities for
professional growth, specialized remuneration and freedom of practice, ethical codes
amongst others as features of a profession.

Broadly Speaking, Professionalism can be Summarized as Follows:

Poo0 o

A motivation to deliver a service to others
Adherence to a moral and ethical code of practice
Striving for excellence
Maintaining an awareness of limitations and scope of practice.
A commitment to empowering others (rather than seeking to protect professional
knowledge and skills).
A profession that fulfills these expectations establishes and maintains its

credibility with the public and demonstrates its capacity to carry the privilege of
professional autonomy (The Chartered Society of Physiotherapy 2003). Professionalism
is defined as the competence or skill of a person considered professional.

Teacher professionalism cannot take root without effective teacher education.

The importance of teacher education in the school setting cannot be over emphasized,
this is because teaching and learning cannot take place without a teacher. The success
and failure of educational programmes lies on the teacher.
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For the teacher to be effective in influencing his students to learn, it is necessary
to give him professional training so that he can understand and control what goes on in
the active interaction between teacher and students which is the essence of teaching.
Initially, the Teacher Grade Il Certificate was the entry qualification to teach in the
primary schools, today the minimum qualification is the Nigerian Certificate of
Education (NCE) (NPE, 2009). The teacher is given training in teacher education for a
period of three years in a College of Education. Oye (2007) observed that the inference
from this is that effective operation of the educational system requires that quality
teacher be available in sufficient quantity at all levels of the educational system in order
to meet the needs of the nation.

Challenges of Teacher Professionalism

Teacher professionalism has a lot to do with ensuring the provision of
qualitative education for learners and fast tracking the pace of national development.
The need for them to update their knowledge to cope with current academic challenges
especially in Information Communication Technology (ICT) becomes important. Most
teachers face the challenge of in-service training; it is either the government is not ready
to sponsor them or the proprietors in private schools are not buoyant enough to meet the
financial implication for the cost of study. There is no doubt that as presently practiced
in Nigeria and several developing countries; teaching is bedeviled by several problems
the effect of which has gradually eroded its professional luster (Olorundare, 2003).
There are several challenges facing teacher professionalism in Nigeria. Few of such are:

1. Lack of incentives and poor remuneration: Erratic promotion and poor
remuneration of teachers are some of the immense and perennial threats to teacher
professionalism in Nigeria. Teachers in Nigeria do not have a good pay package and
no prospects for the future (Nwafor, 2002). The teaching profession is therefore
unattractive to prospective teachers who eventually opt for careers in other
disciplines. According to Olorundare (2003), these prevailing situations bring low
morale to teachers and encourage large exodus of would be effective/successful
teachers to other spheres of endeavours.

2. Brain drain: This is closely linked with the first challenge highlighted above. The
best crop of Nigeria’s professional teachers has fled the country in search of
‘greener pastures’ in other parts of the world. This bunch left obviously in search of
better opportunities where their potentials can be optimally put to use. Very few of
those left behind can be described as truly qualified professionals. It is a slap on the
face that no Nigerian institution of higher learning is ranked among the top 500 best
in the world. This is due to poor funding, which has resulted into infrastructural
decay and absence of quality teachers in large numbers. According to Obong (2006),
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Nigeria needs up to 400 teachers in addition to the existing ones in order to meet up
with the goals of Education For All (EFA).

Selection process of quality students for teacher education and unwholesome
recruitment practices: Ezeogbogu (2010) observed that in Nigeria candidates for
teacher education are generally weak academically and do not aspire for more
prestigious profession. This is a result of low status attached to teaching profession
in the country. It is a general observation that most of the students in colleges of
education and faculties of education in the universities are those who could not gin
admission into other faculties, but were made to enter into teacher education
programmed as a last resort. Ejieb (2003) noted that some students are admitted with
O’level papers graduations. The issue of quality hardly receives the desired
emphasis in the training of student teachers in either colleges of education or
universities. The preponderance of unqualified, untrained individuals into the
teaching profession has done more to erode the professionalism status than any other
problem in teaching (Olorundare, 2003). Lending credence to this line of thought,
Okunloye (2000) out rightly labeled the primary problem of the teaching profession
in Nigeria as the de-professionalization of teaching by... the lack of uniform and
standard entry point requirements at different levels of education. According to the
scholar, certification of teachers for particular school subjects and class levels is
absent or improperly enforced. This has caused chaotic specialization of the
teaching work to the extent that anybody could be asked to teach anything so long as
he/she demonstrates ability to do so irrespective of the area of specialization and
certification.

Work load: Teachers in Nigeria are overburdened with heavy workloads that
challenge their professional abilities. This is most visible in the teacher-student
ratios in Nigerian educational institutions and at all levels especially in public
schools. Educational facilities and teaching equipment where available are
overstretched. Where this is the case, often time, the teachers’ best effort will have
little impact in terms of quality deliver.

Unenforceable code of conduct: No profession thrives without a robust and
enforceable code of conduct for its members. The teaching profession is not strongly
regulated by a virile code of ethical conduct for its members. For instance, the
NUT’S Green Book Code of Ethics of the Teaching Profession in Nigerian is not
binding on members but merely persuasive.

Conclusion

Teacher education is the life wire of education and education brings awareness,

knowledge, freedom, and development. Access to qualitative education in Nigeria is
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limited by a myriad of issues threatening to de-professionalize teaching. For teachers to
be regarded as professionals, the job of teaching must be upheld and closely steered
towards the path that a true profession should go. To realize this, the features of
professionalism identified in this paper must be imbibed and adhered strictly to.
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