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Abstract
The role of education in national development and its
sustainability is no longer in doubt. Thus, it has been described
as the “magic wand” that can easily untie the fortunes of a
nation. Through it, nations have attained the status of
development and technological, economic and social
advancement. If there is any prognosis of an ailment that defiles
medication, the antidote to it is education. In this light, it is the
belief of this paper that the Millennium Development
Goals/objectives can be achieved through education. Education
as it were involves learning, and efficient learning is possible
where there is a teacher. An efficient teacher is possible through
qualitative teacher education. Hence, the topic “Attaining the
Millennium Development Goals through qualitative teacher
education”. This work is a position paper which x-rays the
concept of education, historical purview of MDG and the role of
teachers in attaining the MDG. Recommendations were made on
how to make teacher education qualitative so as to attain the
MDGs.

The concept of education is one
pregnant with a lot of meanings. From its
etymological roots to contemporary
explications, there are divergent views. In
line with this, Eyibe (2000) observed that
“it is difficult to give a sharp definition of

education because the concept is married
to several disciplines and institutions…. It
seems that there is no general agreement as
to the precise definition of education.” All
things being equal, from whatever angle it
is looked upon, it suggests a transfer or
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impartation of knowledge from a more
experienced source to a less experience
source. For instance, Fafunwa (2004)
wrote that it is an act of informing,
forming and strengthening of the powers of
the body and mind, a process for
transmitting culture for the purpose of
continuity
and
growth
and
for
disseminating knowledge to ensure social
control and guarantee rational direction of
society.
For Whitehead in Eyibe (2000),
education is the acquisition of the art of the
utilization of knowledge. This by
implication means that education is not
only the acquisition of knowledge but also
the use of that knowledge for the benefit of
the individual and mankind in general.
However, Dewey (1916) on his part
defined education as the continuous
reconstruction or reorganization of
experience which adds to the meaning of
experience, and which increases the ability
to direct the course of subsequent
experience. On his part, Yoloye (1980)
defined education as a weapon for
combating ignorance, poverty and disease,
as a bridge between confusion and
comprehension, as a dam for conserving
man’s store of civilization, as a rocket for
transporting man from a state of
intellectual subservience to a state of
intellectual sovereignty. This definition
lends serious credence to this topic since
the reason for the Millennium Declaration
is to combat poverty, diseases and better
the lot of human race.
Education could take different
forms either traditional, indigenous or
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formal (Western), which is the concern of
this paper. Traditional or indigenous
education is akin to different Nigerian
societies or communities. Western
education on the other hand enters
Nigerian shores through the activities of
the early missionaries, Portuguese traders
and of course Colonial masters.
The importance of education
cannot be over-emphasized. Tobias (1969)
says education is the biggest industry in
terms of employment, payroll and
investment in plant, while Adeogun (2003)
saw education as “leveler of opportunities,
a major factor in occupational mobility,
and a major weapon in the eradication of
ignorance and poverty”. The Nigerian
Government keyed into this when she
unequivocally stipulated in the National
Policy on Education (2004) that she “has
realized the importance of education and
has adopted it as an instrument par
excellence
for
effecting
national
development. Concomitant with this,
Palmer (2001) saw education as valueladen. Value laden in the sense that it is the
greatest power house for the generation of
wealth. All these led Galbraith (1964) to
comment that “no where in the world is a
well educated person really poor.” In broad
terms, this is still applicable to Nigeria,
notwithstanding what the economic and
political environments may be that the
government stated in the National Policy
on Education (2004) “not only is education
the greatest force that can be used to bring
about redress, it is also the greatest
investment that a nation can make for the
quick development of its economic,
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political,
sociological
and
human
resources”. Indeed, the relevance of
education is not in doubt from all we have
seen. The issue now is how is education
transmitted. The simple answer is, only
through a teacher.
Millennium Development Goals: A
Historical Purview
The problem of development has
in recent times captured the attention of
scholars, politicians, social activists,
development workers, and international
organizations. Though, there are different
perspectives to development, there is a
general consensus that development will
lead to positive change manifested in
increased capacity of people to have
control over material assets, intellectual
resources and ideology and obtain physical
necessities of life (like food, clothing and
shelter),
employment,
equality,
participation in government, political and
economic
independence,
adequate
educational opportunities, gender equality,
sustainable development and peace. This is
the reason why most people have opined
that the reason for development is to
improve people’s lives by expanding their
choices, freedom and dignity (Igbuzor,
2007).
Unfortunately, though it is so
wished, records attest to the fact that
humanity in general globally is faced with
devastating constraints or limitations.
These limitations range from poverty,
mortality at an alarming rate, unequal
access to education, lack of qualitative
basic necessities like food, clothing and
shelter etc. All these, have in time past

plagued citizens of many countries all over
the world including Nigeria. There is
therefore a need to ameliorate this
situation. Hence, the year 2000 became
remarkably significant. This year, not only
ushered in the beginning of a new
millennium, but witnessed what experts
described as the “largest gathering of
world leaders in the history of humanity”.
In September of that year, a millennium
summit at the United Nations head quarters
in New York had in attendance 189
member states of the United Nation. The
central stage was to reflect on their
common destiny. The Nations were interconnected as never before, with increased
globalization promising faster growth,
higher living standards and new
opportunities. Yet, back home, their
citizens’ lives were starkly disparate. As
some states looked ahead to prosperity and
global cooperation, many barely had a
future, being ruined in miserable, unending
conditions of poverty, conflict and
degraded environment.
In order to address these trends or
crises, the world leaders set the
Millennium Declaration, a series of
collective priorities for global peace and
security,
poverty reduction,
better
environment and easy access to basic and
qualitative education, improved health care
facilities etc. But how would the
community achieve these priorities?
Following further meetings with many
world agencies, the delegations then drew
up a blue print for a better future tagged
“The Millennium Development Goals
(MDGs)”. The goals established yardsticks
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for measuring these results, not just for
developing countries but for countries that
help to fund development programmes in
other countries and for multi-lateral
institutions like World Bank or the United
Nations development programme, that help
countries implement them.
Igbuzor (2007) summarizes the
goals/objectives thus:
The United Nations Millennium
Declaration was adopted in September,
2000 at the largest ever gathering of
Heads of States committing countries
both rich and poor to do all they can to
eradicate poverty, promote human
dignity and equality and achieve peace,
democracy
and
environmental
sustainability. The goals include those
dedicated to eradicating poverty,
achieving universal primary education,
promoting
gender
equality
and
empowering women, reducing child
mortality, improving maternal health,
combating HIV/AIDs, malaria and other
diseases,
ensuring
environmental
sustainability and developing a global
partnership for development.

No matter, how lofty these goals
may be, it will take human efforts to attain
them. For instance, Okpaya (2008) wrote
that one pitfall of the MDGs achievement
in Nigeria is inadequate awareness. In
view of this, on the 20th of April, 2004, a
civil society consultative forum on the
Millennium Development Goals (MDGs)
was organized in Abuja. In this gathering,
it was noted that some factors (lack of
political will and ignorance) are the
greatest stumbling blocks to the
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achievement of the Millennium Goals in
Nigeria.
Meanwhile,
the
Nigerian
government is a signatory to the
Millennium
Declaration
and
has
responsibility to account to the people on
how it is abiding by the pledge. Against
the background that Nigeria is very far
from achieving the MDGs, there is
therefore the need for a concerted effort by
all citizens if Nigeria is not to miss out. A
vital instrument in this regard is aggressive
education of which the teacher’s role is
imperative.
If education is used as an
instrument for national development, then
the achievement of the MGDs hinges on
sound education. Sound education for the
citizens cannot be realized without
professionally
qualified/trained
and
committed teachers. As it has always been
asserted, “no nation rises above the quality
of her educational system, and no
educational system rises above the quality
of its teachers” (Ategwu, 2010). This is
where consideration must be given to our
teacher education if we ever dream to
achieve the MDGs.
The Teacher and the Millennium
Development Goals Attainment
The process of education involves
learning. Learning entails transmission of
knowledge. Effective transmission of
knowledge requires a good teacher. A
teacher according to Ogbonnaya (2002), is
any person that imparts knowledge, skills,
habits and values which are useful and
desirable to students and the society. Thus,
the role of the teacher in any educative
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process is very important. The teacher has
a cardinal role in the achievement of
educational objectives. The teacher is the
catalyst that translates planned policies and
programmes of education into teaching and
learning. As a human point of contact with
the quality of education, he brings life to
curriculum and inspire students to curiosity
and self directed learning (Ezeugwu,
2006).
The teacher can do the above if he
is trained or prepared, thus the adage that
“one cannot give what he does not have”.
Enemuo (2002) avers that “the teachers are
deemed competent to practice by virtue of
the professional training they are exposed
to and which gives a tone to their
certificate”.
It is an indisputable fact that a
good teacher produces good students and
so, good citizens while a bad teacher will
produce bad students and so, bad citizens
(Enaible and Immoniviverha, 2010). The
only way out from having bad teachers is
to have them trained or retrained, for the
educational standard of a nation cannot rise
above the quality of her teachers. In the
words of Nwanekezi and Ifionu (2010) the
quality of teacher education promotes the
production of effective and efficient
teachers.
In realization of the fore-going
facts, the Federal Government of Nigeria
as enshrined in the National Policy on
Education (2004) emphatically stipulates
that teacher education will continue to be
accorded major emphasis in all our
educational planning because no education

system can rise above the quality of its
teachers. The document further states that
the objectives of teacher education in
Nigeria includes:
a. To
produce
highly
motivated,
conscientious and efficient teachers for
all levels of our educational system.
b. To encourage further the spirit of
enquiry and creativity in teachers.
c. To help teachers to fit into social life
of the community and the society at
large and enhance their commitment to
national goals.
d. To provide teachers with the
intellectual
and
professional
background adequate
for their
assignment and make them adaptable
to changing situation; and
e. To enhance teachers commitment to
the teaching profession.
These objectives reflect the
yearning and aspirations of the Nigerian
government. If these objectives are
achieved, the Nigerian society will benefit
tremendously from the huge financial
allocation to the education sector,
especially in this new millennium. The
new millennium has witnessed a
declaration which in turn translates into the
“Millennium Development Goals”. It is
therefore the strong contention of these
writers that teachers are the pivotal point
on which the wheel of the progress of
MDGs revolves and if this is the case,
teachers education must either be enhanced
or upgraded hence this topic.
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Teacher education as used in this
context literally means the education of
those who teach or will teach in our
educational
institutions
(Ogbonnaya,
2002). On the other hand, quality refers to
an attribute that makes a thing what it is,
the standard of something when compared
to other things. The quality of education
can be described as the degree of
excellence of the product of education,
their input and the learning process. In
view of this, the attainment of the MDGs,
can be through qualitative teacher
education if the teacher education
curriculum is restructured in the following
ways:
Curriculum:
Among
management
scientists, it is a known fact that policy
formulation is quite different from its
implementation. A good policy could be
formulated but its implementation could be
poor. So could be the case with MDG
objectives. One important function of the
teacher is that of effective implementation
of policies Ukeje (2000) asserts that
teachers translate policies into practice and
programmes into action. In this light, the
eight (8) point objectives of the MDGs
should be included in the teacher training
programme and broken down into units to
be taught at the primary and secondary
levels. The reasons behind this is that no
matter the amount committed to the
programme, the final beneficiaries are the
people at the grassroots. For instance, on
the health component of the MDGs,
government has been committing so much
into immunization, but some local
communities are not responding due to

ignorance of what immunization is all
about. Even on healthy living, it has to be
included in the curriculum so that citizens
could naturally be abreast with healthy
living situation. The issue of HIV/AIDs,
environmental sustainability can easily be
disseminated to the rural populace if
included in the curriculum which in turn
can be transfer to learners.
Pragmatic Approach to Teaching –
Learning: Pragmatic approach to teaching
and learning strive on the principle of
functionalism. This been the case, if the
MDG objectives are to be achieved,
teacher education should be structured to
be more pragmatic in all ramifications.
One prominent component of pragmatism
as a philosophical doctrine as far as
education is concerned is learning by
doing. The education that guarantees
poverty eradication is pragmatic education
whereby products can be taught how to be
skillful and innovative (Enoh, 1995). By so
doing, goals number (1) eradication of
extreme poverty & hunger, (7) ensuring
environmental sustainability, and (8)
development of global partnership for
development can easily be achieved
through a pragmatic form of education for
the products will be equipped to be selfreliance,
productive
and
gainfully
employed instead of been pen pushers.
Moreso, a global world food security can
only be guaranteed via a more robust and
aggressive pragmatic teacher education
where more agricultural extension workers
can
be
produced.
The
current
entrepreneurship education introduced in
university curriculum is a welcome
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development. It required qualified teachers
to execute the course or programme.
Improved Infrastructural Provision:
Okpaya (2008) avers that the achievement
of MDGs depends on the synergies of all
citizens of the world including the
teachers. Igbuzor (2007) also suggests
ways forward to achieving the Millennium
Development Goals in Nigeria to include
the broadening of “campaign to include
faith based organizations, the labour,
farmers, women groups and other social
movements”. The easiest way to
effectively reach out to these groups of
people is through education which in turn
calls for the use of teachers. Teachers
education developed to meet this target
should be beefed up by improved
infrastructures
such
as
buildings,
instructional materials, facilities like
transportation means, communication
gadgets etc. All these, if provided will
dispose the teachers to being a versatile
medium of sensitizing the populace on the
danger of dirty environment that breeds
mosquitos which in turn cause malaria.
Through aggressive sensitization, the
HIV/AIDs pandemic can be combated.
This can also assist in reducing child
mortality and improve maternal health.
Gender inequality can also be reduced
drastically hence parent will be educated
on the danger of preferring male education
to female. Bill boards, radio programmes,
village square education, house to house
sensitization are necessary. This can be
possible if relevant infrastructures are
provided for teacher use.
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Qualified
and
Well
Motivated
Instructors
(Teachers):
Qualitative
teacher education entails creating avenues
where people will be ready to take up such
job. In a situation whereby teaching is
looked up with disdain, does not augur
well for the teaching profession. Teaching
profession should be made more juicy like
other profession (Ogbiji, 2008). If this is
done, it will encourage others to take up
teaching jobs. Goal number (2) of the
MDG talks about achieving Universal
Primary Education. This can only be
possible when there are qualified and well
motivated teachers. Moreso, teaching in
Nigeria has a preponderance of the women
population. If the profession is made more
juicy, more men and women will be ready
to take up the job thereby indirectly
empowering the women (goal number 3).
Moreso as Mbuke (2000) noted, a
functional
and
qualitative
teacher
education can only be achieved through
complete and highly conscientious teachers
that are well motivated.
Conclusion
Education is a veritable tool for
societal development. Through it, nations
have conquered forces that seemed initially
insurmountable. Every facets of a nation
can be affected by education. Ipso facto,
the Millennium Development Goals can
also be achieved through the forces of
education. If this is to happen, it has to be
done through qualitative teachers’
education because the teacher serves as the
engine that helps in propelling the entire
educational industry.
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This paper has highlighted the
relevance
of
education,
historical
background of Millennium Development
Goals, the role of the teacher in attaining
these goals and how qualitative teacher
education should be.
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