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Business Education like most 
courses has come under criticism for  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

failing to be relevant to the needs of the 
changing environment. Although its 
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Abstract 
This paper examines Business Education students’ perception on real-
life experiences in small scale business establishment and management 
developed through action learning. Survey research was used to collect 
data using students’ self-evaluation questionnaire. Reliability index of 
0.86 was obtained using Cronbach Alpha method. 100 students out of 
332 NCE II students from Federal College of Education (Tech.), 
Omoku during 2012/2013 academic session were selected using 
systematic random sampling. Using weighted mean (X) to analyze 
responses, the study shows that action learning helps students to 
develop real-life experiences in identifying business ideas, feasibility 
study, mobilizing resources, initiating and managing businesses. It was 
also discovered that this learning approach requires much time, 
separate venue for interactions and funds. Therefore, it was 
recommended that: Administrators in tertiary institutions should 
provide conference room for entrepreneurship interactions among 
students; Entrepreneurship educators using action learning should 
solicit for funding from relevant agencies such as Tertiary Education 
Trust Fund (TETFUND); and Federal and State governments should 
setup Students’ Enterprise Intervention Fund (SEIF) to be accessed by 
students who develop meaningful product or service for venturing.    
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objectives revolve around educating 
recipients for and about business, many 
of its graduates are seen roaming the 
streets in search of jobs that barely exist 
(Aliyu, 2001 & Abdulkarim and 
Febiresima, 2012). Farrel (1994) also 
observed that today’s Business 
Education students are demanding 
integrated programs that teach practical 
skills for starting and expanding 
business enterprises in order to be self-
reliant/good managers. Therefore, it was 
a nod in the right direction when 
entrepreneurship education was made 
part of the Business Education 
curriculum at the tertiary institution 
level. This is because entrepreneurship 
education emphasizes imagination, 
creativity, and risk-taking in establishing 
and managing business enterprise for 
promoting new innovations which are 
lacking in the traditional Business 
Education programme (Porter, 1994). 
Adavbiele and Imeokparia (2006) also 
opined that training on entrepreneurship 
helps to check the imbalance in the 
educational programmes which seem to 
be producing the wrong mix of 
manpower stock. 

 
Ayeduso (1997) noted that all 

vocational education students of which 
Business Education students are 
inclusive should be exposed to activities 
concerned with the establishment and 
operation of business enterprises from 
their first day at school. Activities 
concerned with the establishment and 
operation of businesses have been 
identified to include: identification of 

business opportunities, risk-taking, 
mobilization of scarce resources, 
establishment of business enterprises, 
organization and management of human 
and material resources for the enterprise, 
and implementation of innovations to 
sustain the business (Ayeduso, 1997, 
Gupta and Khanka, 2003).  

 
According to Gibb (2002), 

effective entrepreneurship education 
policy is meant to promote activities 
related to business establishment and 
management for promoting new 
innovations in form of products or 
services. Supporting this, Adebayo and 
Jenyo (2012) opined that 
entrepreneurship education is designed 
to give one the knowledge and skills 
required to setup one’s own business or 
to enter a career in business or 
industries. On the other hand, Gibb 
(2007) also outlined four basic 
objectives of entrepreneurial studies for 
business students as:  
i. To give the recipients an insight into 

how micro or small businesses 
work; 

ii. To create in the recipients the 
capacity to start a new venture of 
their own; 

iii. To develop in the recipients a 
general understanding of business; 
and  

iv. To develop in the recipients 
personal enterprising capacity.  

 
Objective ii above has 

implications on pedagogical approaches 
to be utilized in implementing 
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entrepreneurship education for business 
students. For instance, it requires that 
students should be exposed to hands-on-
experiences in activities related to 
starting a new business venture. 
Supporting this, Dollinger (2003) noted 
that delivery methods in 
entrepreneurship education for business 
students should be based on a model 
called student centred learning in which 
students have a great deal of autonomy 
over the learning process. He further 
explained that when utilizing such 
methods to implement entrepreneurship 
curriculum, it should be based on a 
framework for identifying and 
evaluating opportunities, 
commercialising a concept, developing 
an entry strategy, constructing a 
business plan, sourcing capital, 
launching the business, growing the 
business and harvesting strategies. In the 
same vein, Cooper, Bottomley, and 
Gordon (2004) called for the utilization 
of learning approaches that support a 
framework leading to hands-on 
experiences such as action learning and 
experiential learning.  

 
Action learning as one of the 

learning approaches that support a 
framework for hands-on experiences, is 
defined by Rae (2009) as a structured 
and collaborative process of enquiry 
undertaken through questioning, acting, 
sharing experiences and reflecting on 
problem-solving in practical situations. 
Supporting this, Mueller, Hu, Min, and 
Dong (2006) opined that action learning 
revolves around a pragmatic approach to 

education that seeks to provide students 
with opportunities outside the traditional 
classroom environment to meaningfully 
reflect on subject matters. Therefore, 
action learning ensures departure from 
the traditional lecture approach. Pedler, 
Burgoyne, and Brook (2005) also noted 
that the process of action learning is 
similar to “learning by doing” but it 
requires the participants to think about 
their learning and identify exactly what 
they have learnt. These new pieces of 
information can then be fitted into the 
individual’s way of doing business in 
the future. Smith and Peter (2006) 
observed that action learning is 
increasingly becoming recognised as 
having a significant use and place in the 
learning of small business management.  

 
Weinstein (2005) argued that 

when using action learning and group 
members are 100% committed to their 
projects, they become courageous; and 
place the outcome of their work high 
above any financial return while 
realizing that each project needs to be 
financially self-sustaining. In the light of 
this, Pedler et al (2005) noted that action 
learning provides a mechanism for 
addressing real-life business issues 
whilst developing leadership and 
management skills.  

 
Researches on action learning so 

far have concentrated on the impact it 
has on entrepreneurs generally. For 
instance, Pittaway, Missing, Hudson, 
and Maragh (2009) argued that action 
learning enables entrepreneurs to engage 
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in a social network of peers which 
ensures a discursive process leading to 
reflection. Rae (2009) discovered that 
the approach of action learning connects 
practice and theory through reflection, 
learning by doing and generating a 
social rather than individual cognition 
appears to be better for developing 
experiences for dealing with challenges 
of managing small businesses. On the 
other hand, Pittaway et al. (2009) 
discovered that the value of action 
learning relates to enabling future small 
scale business owners to deal with the 
isolation and the loneliness that is 
sometimes experienced when running a 
self-owned business. However, none of 
the reviewed has assessed the business 
establishment and management 
experiences developed by participants in 
action learning researches. In addition, 
most of the earlier studies on action 
learning were carried out in the western 
world. Therefore, there is need to 
examine the influence of using this 
learning method within the local context 
of different countries. This is to enable 
educators in each country to appreciate 
using action learning in developing 
students’ capacities in real-life 
experiences such as manufacturing, 
branding and distribution. It is in order 
to fill these gaps in existing literatures 
that this paper examines the influences 
of action learning approach on Business 
education students’ real-life experiences 
in establishing and managing of small 
businesses.  

 
 

Theoretical Foundations 
Pedler, et al (2005) noted that 

the process of action learning is similar 
to “learning by doing”, therefore it has a 
long history. As far back as the early 
1900s, John Dewey supported "learning 
by doing." This sentiment is also 
reflected in constructivism and 
constructionism. Constructivism 
(Perkins, 1991; Piaget, 1969; Vygotsky, 
1978) explains that individuals construct 
knowledge through interactions with 
their environment, and each individual's 
knowledge developed through 
construction in different activities such 
as: conducting investigations and 
conversations on practical activities. The 
knowledge and experiences gained 
through these processes remain 
permanent in the learners. This retention 
tends to boost the confidence and 
courage of learners in using the learned 
object in future life endeavour (Kafai & 
Resnick, 1996). Action learning is based 
on this assertion that individuals 
construct and retain new knowledge 
through shared experiences gained from 
real life situations. Mueller et al (2006) 
noted that by focusing the individual 
learner’s attention in meaningful group 
activities, action learning empowers 
student to develop new knowledge 
which they can use in future endeavour. 
Therefore, this study is embarked on in 
order to examine whether this assertion 
is true or not.   

 

Research Questions 
The study was guided by the 

following research questions:  
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i. To what extent does action 
learning expose Business 
Education students to experiences 
for establishing small businesses? 
 

ii. To what extent does action 
learning expose Business 
Education students to experiences 
for managing small businesses?  
 

iii. To what extent are Business 
Education students willing to 
transfer the experiences gained 
through action learning in starting 
small scale businesses after 
graduation?  

 
Methodology  

The population of the study is 
made up of 332 NCE II Business 
Education students from Federal College 
of Education (Tech.), Omoku during the 
2012/2013 academic session. Though all 
the students were involved in group 
projects on small business establishment 
and management, only 100 students 
were selected as sample of the study 
through systematic random sampling 
technique. The 100 students were 
divided into a moderate group of five 
members each to get a total of 20 
groups.  

 
Survey design was adopted for 

this study to examine the opinion of the 
students on the experiences developed 
through action learning for establishing 
and managing small businesses. 
Questionnaire tagged “Students’ Self-
evaluation on Experiences through 

Action Learning Approach (SSEALA)” 
was used for the study. The 
questionnaire was designed on the basis 
of four rating scale ranging from 4 
points (very high extent), 3 points (high 
extent), 2 points (low extent), to 1 point 
(very low extent) for positive 
statements.  

 
Validity of Instrument  

The instrument was validated by 
two lecturers of Entrepreneurship 
courses in School of Business Education 
during the 2012/2013 academic session 
in Federal College of Education (Tech.), 
Omoku. The instrument was reviewed 
based on the corrections of the 
validators.  

 
Reliability of Instrument 
 The reliability coefficient of 
SSEALA was ascertained using the 
Cronbach coefficient Alpha method 
formula. The formula was used to obtain 
the reliability index of 0.86.  
  
Research Procedures  

After instruction on BED 220 
titled ‘Entrepreneurship in Business 
Education’ in FCE (T), Omoku, each 
group involved in the action learning 
was asked to identify a business idea, 
conduct feasibility study, mobilize 
resources, initiate the business on a 
small scale basis with a start-up capital 
not above N30, 000, manage the 
business, participate in groups 
discussion, exhibition and write a report 
within a period of eight weeks. The 
smaller groups were used to form a 
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larger discussion group that contains 
five groups. The groups were advised to 
meet every Friday of each week to 
discuss progress, challenges and how 
they intend to resolve them. The 
lecturers involved served as facilitators 
during the discussion. At the end of the 

eight weeks, participants were given 
questionnaires to answer soon after they 
have completed their report writing. The 
questionnaires filled were collected, 
collated and analysed to ascertain the 
students’ opinion on the items of the 
questionnaire.  

 

Method of Data Analysis 
Data collected were tabulated and analysed using weighted mean scores.  
 

(X) =  
That is: (X) = (1 x VHE) + (1 x HE) + (1 x LE) + (1 x VLE) 

            Where n =   4 
       X =    10    = 2.5 
                  4 
 
Decision Rule:  This holds that any mean that is 2.5 and above is to be regarded as 
accepted while any mean below 2.5 is to be rejected. 
 
Result and Discussion  
 
Table 1:   Summary of Weighted Mean on Experiences Gained through Action 
Learning for Establishing Small Businesses   
 

Experiences for 
Establishing Small 

Businesses 

Options Mean 
score 

Decision  

Very 
High 
extent 

High 
extent 

Low 
extent 

Very low 
extent 

Identifying new 
business 
opportunities  

220 135 - - 3.55 Accepted 

Conducting 
feasibility study  

120 120 60 - 3.0 Accepted  

Mobilizing 
financial resources   

160 90 60 - 3.10 Accepted 

Taking risk to start-
up the business 

200 120 40 -  3.60 Accepted 

Developing 
strategies for sales 

240 90 20 - 3.50 Accepted 

 ∑x 
  n 
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Table 1 above shows that the 
responses of the students indicated that 
action learning exposes students to 
identifying business opportunity with 
mean scores of 3.55, conducting 
feasibility study with mean scores of 
3.0, mobilizing financial resources with 
mean scores of 3.10, taking risk to start-

up a business with mean scores of 3.6, 
and developing strategies for sales with 
mean scores of 3.50.  The students’ 
ability to perform these business 
establishment activities means that 
action learning exposes them to 
experiences for establishing small scale 
businesses.  

 
Table 2: Summary of Weighted Mean on the Experiences Gained through Action 
Learning for Managing Small Businesses 

 
Experiences for 
managing small 

businesses 

Options Mean 
score 

Decision  

Very 
High 
extent 

High 
extent 

Low 
extent 

Very 
low 
extent 

Organizing group 

activities   

120 120 40 10 2.90 Accepted 

Communicating 

group’s objectives 

80 150 20 20 2.70 Accepted 

Developing strategies 

for problem solving     

280 60 20 - 3.60 Accepted 

Coordinating sales   280 90 - - 3.70 Accepted 

Managing cash flows.  280 90 - - 3.70 Accepted 

 
Table 2 above shows that the 

responses of the students indicated that 
action learning approach helps them to 
develop a lot of small scale business 
management experiences. The result 
shows that students developed 
experiences in organizing activities with 

mean scores of 2.90, communicating 
objectives with mean scores of 2.70, 
developing strategies for problem 
solving with mean scores of 3.60, 
coordinating sales with mean scores of 
3.70, and managing cash flows with 
mean scores of 3.70.  
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Table 3: Summary of Weighted Mean on Experiences to be transferred in Starting 
Small Scale Businesses after Graduation  
 

Experiences to be 
transferred in starting 
small scale businesses 

after graduation 

Options Mean 
score 

Decision  

Very 
High 
extent 

High 
extent 

Low 
extent 

Very 
low 
extent 

Identifying business 
opportunities  

280 90 - - 3.70 Accepted 

Conducting feasibility 
study  

200 150 - - 3.5 Accepted  

Mobilizing financial 
resources   

200 120 20 - 3.40 Accepted 

Taking risk to start-up 
the business 

280 90 - -  3.70 Accepted 

Developing strategies 
for sales 

280 90 - - 3.70 Accepted 

Organizing group’s 
activities   

200 120 20 - 3.40 Accepted 

Communicating group’s 
objectives 

200 150 - - 3.5 Accepted 

Developing strategies for 
problem solving     

320 60 - - 3.80 Accepted 

Coordinating sales   320 60 - - 3.80 Accepted 

Managing cash flows.  400 - - - 4.00 Accepted 
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Table 3 above shows that the 
responses of the students indicated that 
students are willing to transfer 
experiences gained in identifying 
business opportunity with mean scores 
of 3.70, conducting feasibility study 
with mean scores of 3.50, mobilizing 
financial resources with mean score of 
3.40, taking risk to start-up a business 
with mean scores of 3.70, developing 
strategies for sales with mean scores of 
3.70, organizing group’s activities with 
mean scores of 3.40, communicating 
group’s objectives with mean scores of 
3.50, developing strategies for problem 
solving with mean scores of 3.80, 
coordinating sales with mean scores of 
3.80, and managing cash flow with 
mean scores of 4.00. This means that the 
students are willing to transfer all the 
experiences they gained through action 
learning in starting and managing small 
businesses after graduation.   

 
Discussion of Findings 

The findings revealed that 
through action learning, Business 
Education students were exposed to 
experiences for identifying business 
opportunities, conducting feasibility 
study, mobilizing financial resources, 
taking risk to start-up a business and 
developing strategies for sales. Action 
learning exposes students to these 
experiences because students are asked 
to identify viable business opportunities 
in small scale manufacturing businesses 
for the purpose of embarking on a real 
life learning adventure which will enable 
them discuss their experiences within 

group and among groups. This finding is 
in line with Gibb (2002) and Dollinger 
(2003) who opined that the utilization of 
this method in entrepreneurship 
education  is based on the framework for 
identifying and evaluating opportunities, 
commercialising concept, developing an 
entry strategy, constructing a business 
plan, finding capital, launching the 
business, growing the business and 
harvesting strategies. 

 
 The findings also revealed that 

students developed experiences in 
organizing activities; communicating 
objectives; developing strategies for 
problem solving, coordinating sales and 
managing cash flows. These experiences 
are developed because action learning 
requires learners to organize themselves 
and embark on activities that enabled 
them complete their real life small 
business establishment and management 
project. In action learning, as each group 
shares every experience and challenge 
faced in their venturing with other 
groups, every group member learns from 
the strategies used by the other groups 
for business success. This finding is 
inline with Rae (2009) who discovered 
that action learning connects practice 
and theory through reflection, learning 
by doing and generating a social rather 
than individual cognition in dealing with 
challenges of managing small 
businesses. 

 
The findings also revealed that 

students are willing to transfer all the 
experiences they gained through action 
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learning in starting and managing small 
businesses after graduation. The 
willingness of the participants to utilize 
all the experiences acquired through 
action learning in starting and managing 
small scale manufacturing business after 
graduation resulted from the facts that 
human beings develop courage and 
confidence in going over processes they 
are familiar with which yielded positive 
results. Mueller et al (2006) supported 
this finding when they opined that action 
learning empowers students to develop 
new knowledge which they can use in 
future endeavour. 

 
Conclusion  

In conclusion, the framework of 
action learning as used in this study 
unleashes students’ creativity, resilience 
and courage as they strive to solve 
problems related to real-life business 
venturing. Therefore, it fuels 
entrepreneurial activities as students 
produced various products and services 
in their real life business ventures. The 
increase in students’ ability to develop 
new products and services such as liquid 
soap, liquid disinfectant, air freshener, 
native soap, direct sales strategies etc, 
can result to new small business 
enterprises.   In turn, the growth in 
business enterprises means job creation, 
a key issue to the reduction of violence 
and crime among youths. This effect, so 
far reinforces the researchers’ 
commitment to this delivery approach in 
entrepreneurship education for Business 
Education students. 

 However, the successful 
utilization of this approach of learning in 
entrepreneurship education for Business 
Education students is not without 
challenges. Some of the challenges 
encountered are: lack of adequate 
financial resources for students 
venturing into projects with huge 
financial implication and lack of venue 
where students can discuss their 
challenges and solutions without 
interruption. 

 
Recommendations 

Based on the findings and 
challenges encoutred, the following 
recommendations are made:  
i. Administrators in tertiary 

institutions should provide 
conference room for 
entrepreneurship discussions among 
students who are exposed to 
entrepreneurial activities through 
action learning at the Centre for 
Entrepreneurial Development.  
 

ii. Entrepreneurship educators utilizing 
this method of learning should 
solicit for funding from relevant 
agencies such as Tertiary Education 
Trust Fund (TETFUND), National 
Directorate of Employment (NDE), 
Niger Delta Development 
Commission (NDDC) and other 
youths’ empowerment financiers to 
enable students have funds for their 
practical interaction.  
 

iii. Learning through real-life 
experiences in business venturing 
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are akin to business establishment, 
therefore Business educators should 
utilize this method to avail students 
with hands-on experiences which 
they can utilize in their future 
business endeavour.  
 

iv. The Federal and State governments 
should setup Students’ Enterprise 
Intervention Fund (SEIF) to be 
accessed by students who develop 
meaningful product or service and 
want to venture into it.   
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