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Abstract 

The purpose of the study was toevaluate quality implementation of special 

education curriculum in Colleges of Education, South-South zone in Nigeria 

who prepare teachers to teach in basic schools.The study adopted the 

descriptive survey design. Four research questions guided the study and four 

hypothesis was tested.Purposive sampling technique was used to select four 

(4) Colleges of Education in South-South, Nigeria. Eleven (11) available 

lecturers from the four Colleges of Education in South-South, Nigeria were 

selected. However, simple random sampling technique was used to select 32 

students in each institution to give 396 students in 300 level from the sampled 

institutions. The sample size is 11 lecturers and 396 students totaling 407.  

The instrument for data collection was a questionnaire titled, ‘Quality 

Implementation of Special Education Curriculum in Colleges of Education” 

(QISECCE) for lecturers and for students’. Face validity of the instrument was 

done by two experts in Special Education and Measurement and Evaluation 

while the reliability of the instrument was tested using Cronbach Alpha 
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Coefficient to give a Reliability index of 0.84. Data was analyzed using 

descriptive statistics of mean, standard deviation and T-test. The findings of 

this study revealed thatboth lecturers and students agreed that lecturers’ use 

of minimum standard, the contents in the minimum standard, use of special 

facilities and teaching materials and students’ acquisition of knowledge and 

skills positively influenced the quality implementation of Introduction to 

Special Education curriculum in Colleges of Education, South-South 

Nigeria.Results also showed that there was no significant difference in the 

mean scores of lecturers and students on how the use of minimum standard, 

the contents in the minimum standard, use of special facilities and teaching 

materials and students’ acquisition of knowledge and skills in Introduction to 

Special Education influence quality implementation of Introduction to Special 

Education curriculum in Colleges of Education South-South, Nigeria. Based 

on the findings of the study, the following recommendations were made: only 

special teachers must be employed as teacher trainers in the Colleges of 

Education to teach the course and stakeholdersmust guarantee the provision 

of special facilities, teaching materials, support resources, special methods 

and accommodations to ensure that students acquire the needed knowledge 

and skills. 

 

Keywords: special education, curriculum, student teachers. 

 

 

Introduction 
There is a widespread agreement in today‟s world that education is the instrument for 

individual and national development in any country (Dada, Adesokan&Hamzat, 2015). This 

was expressed in the Nigeria‟s philosophy of education as documented in the National Policy 

on Education of the Federal Republic of Nigeria (FRN, 2013). Studies have shown that the 

teacher is the education curriculum implementer(Alek, Fitria& Eddy (2021). Hence, teachers 

are the driver of the education vehicle at all levels of education, including the Colleges of 

Education where teachers are teacher trainers. Education obviously is meant for generality of 

the population irrespective of the individual‟s physical disposition (FRN, 2013; Eskay and 

Oboegbulem, 2013), especially, for 21
st
 Century children with diverse and special learning 

needs. However, for effective impartation of education to all learners, teachers as the main 

stakeholders must be adequately prepared to carry out their job. In line with the above stated 

facts, Odey and Effiong (2012) stated emphatically that the „importance of teachers and 

teacher education cannot be gainsaid‟. One of the goals of teacher education is to provide 

teachers with intellectual and professional background adequate for their assignment and 

make them adaptable to changing situations. Teachers are largely responsible for the 

translation and implementation of educational policies, curriculum or course offerings, 

instructional materials packages and assessment of learning outcome (Maduewesi, 2005). 

Teacher education is the complex and complete procedure of educating or preparing 

persons whose profession is teaching in order to play their roles as teachers towards 

contributing to national development. In other words, Osuji (2009) as cited by Odey and 

Effiong (2012) defines teacher education as the professional education of teachers towards 
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the attainment of attitudes, skills and knowledge considered desirable so as to make them 

efficient and effective in their work in accordance with the needs of the society at any point 

in time. In addition, Odey and Effiong (2012) observed that it includes training or education 

occurring before commencement of service (pre-service) and education or training during 

service (in-service or on the job) and that teacher education constitutes a conspicuous element 

in the totality of organized education, formal and non–formal. Moshacited in Andiema (2020) 

highlights the fact that professionally trained teachers with adequate knowledge and teaching 

skills are one of the pre-conditions for a successful curriculum implementation. This 

therefore require effective teacher preparation to cause attitudinal changes and skillful 

application of instructional approaches which calls for the need to equip teachers (both in-

service and pre-service) with the necessary competencies for handling learners with diverse 

learning needs. This study is focused on pre-service teachers, that is, student teachers in 

Colleges of Education, South-South Nigeria. 

 Nigeria operates general education programmes to meet the educational needs of 

„normal children‟ and special education for children with special needs. Special needs 

children and adults require special education which is a specially designed programmme 

targeted at supporting individuals with disabilities or exceptional individuals in the society to 

acquire formaleducation and skills so that they discover and utilize effectively their talents 

and skills for self-improvement and survival (Obiozor, 2014). Increase in enrolment of both 

the „normal‟ children and children with special needs in the regular primary schools when 

Universal Primary Education was introduced in 1976required trained teachers to meet the 

diverse learning needs of all the learners in school (Eleri, 2012 cited in Eleri, 2013). 

According to Eleri (2013), the increase in enrolment posed a great challenge and brought 

about the need to train teachers to meet the educational needs of children with special needs 

in regular schools. As a result, „Elements of Special Education‟ was introduced into regular 

teacher education programmes to prepare teachers and ensure that every teacher acquire basic 

knowledge and skills of special education.  

After some time, the title of the course was changed to „Introduction to Special 

Education‟ and the curriculum was enriched by adding more recent contents in Special 

Education, such as the study of the latest policy on special education in the National Policy 

on Education (FGN, 2013), concept of Inclusive Education, effective implementation of 

Inclusive Education in Nigeria which is a new concept in the education of all children. These 

were added as seen in the National Policy on Education and in the course content of the 

Nigeria Certificate in Education Minimum Standards for General Education for Colleges of 

Education (FGN, 2013; FGN, 2020).The need to prepare regular teachers to teach children 

with disabilities in regular schools brought the inclusion of „Introduction to Special 

Education‟ curriculum into teacher preparation programme at the National Certificate of 

Education (NCE) level of teacher education. According to Sadiq (2021), curriculum 

represents the means by which society transmits its essential values to the present and 

upcoming generations and it specify what the school teaches. Hence, the Special Education 

curriculum specify what to teach student teachers in the Colleges of Education in Nigeria.  

Special education is the process of imparting knowledge, skills and judgement to 

persons who have some unique characteristics, features or behaviour that is different from 

what is normal and learns in unusual manners due to learning difficulties derivable from their 

unique characteristics (Onwubolu, 2017).Special education is a specially designed education 

Evaluation of Quality Implementation of Introduction to Special Education Curriculum in 

Colleges of Education, South-South Nigeria 
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programme within general education to meet special learning needs of children with special 

needs. These children include, children with disabilities, at risk children and youth and gifted 

and talented children and youth. The major aim of special education as stated in the Nigeria‟s 

National Policy on Education (2004) is to give a concrete meaning to the idea of equalizing 

educational opportunities for all children; their physical, mental, and emotional disabilities 

not withstanding (FGN, 2004 &Garuba, 2003).  However, the system of education presently 

in use globally to meet the educational needs of all children is inclusive education. The 

Manual on Special Educational Needs and Disabilities (SENDs) used to re-train Nigeria‟s 

basic education teachers in 2011 reported that inclusive education can be interpreted as the 

philosophy and practice for educating students with special needs in general education 

settings to achieve equal access and opportunities in the provision of education for all (cited 

in Onwubolu, 2017).  

In line with the global trend, the National Policy on Education (FGN, 2013) stated 

that children with special needs will be provided inclusive education where possible in 

Nigeria. Inclusive education purports that students with special needs can be active, valued, 

fully participating members of the school community in which diversity is viewed as the 

norm and highly quality education is provided through a combination of meaningful 

curriculum, effective teaching and necessary support (Halvorsen&Neary, 2001 cited in Mego, 

2015). The regular classroom teachers are the main implementer of inclusive education 

programme which combines general and special education practices while teaching to meet 

the diverse learning needs of all children including children with special needs (Onwubolu, 

2017). However, regular teachers collaborate with special teachers, therapists, guidance 

counsellors, medical doctors, social workers and other personnel in inclusive classrooms. 

This means that the regular teachers must be prepared to meet the educational needs of all 

children. In order to provide effective inclusive education for all students, teachers need to 

develop different set of skills and knowledge than traditionally required by the profession 

(Mukhopadhyay, Molosiwa and Moswela, 2009). 

The objectives of special education can only be achieved if Nigerian‟s student 

teachers are prepared and trained using the already planned special education curriculum as 

part of the course „Education for Special Target Groups‟ in the Nigeria Certificate in 

Education Minimum Standards for General Education for Colleges of Education (FGN, 

2020). The curriculum consists of basic knowledge and skills in special education and 

inclusive education which are expected to be taught in Colleges of Education in Nigeria to 

equip student teachers for effective teaching in inclusive classrooms after graduation.  In his 

review of literature, Eleri (2013) reviewed the studies of Schumm and Vaughn (1995) and 

Baker and Zigmond (1995), who observed that increasing numbers of children with special 

needs are being served in the regular classrooms which are dramatically changing the way 

special education services are being provided in schools. They stressed that this development 

must be addressed in pre-service teacher education programme so that the next generation of 

educators will be better prepared to work more efficiently and effectively. This study 

therefore evaluates the quality of implementation of the course, „Introduction to Special 

Education‟ curriculum in Colleges of Education, South-South Nigeria. 

The research study of Proyalde (2018) was aimed at determining the level of 

implementation of Special Education Curriculum Programme in the Division of Zambales. 

The research utilized the descriptive research design with questionnaire as the main 
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instrument and documentary evidences in gathering data from fifteen schools and twenty six 

teachers that served as sample for the study. The variables determined was age, sex, civil 

status, length of years in the service, educational qualification, number of trainings attended 

by teachers, the curriculum, teaching approaches and strategies, instructional materials and 

the level of teaching competence. It was found that the respondents are mainly females in 

their early adulthood, married, major in Special Education course, had served teaching 

profession for less than a decade and have adequate and relevant training on Special 

Education;that teachers do not use Special Curriculum but use Individualized Education Plan 

teaching approach and strategy; that instructional materials for teaching learners with visual 

and hearing impairment are moderately adequate but for learners with emotional behaviour, 

speech language disorder, learning disabilities and developmental disabilities were adequate; 

their level of teaching competence was high; there is significant difference on the assessment 

towards curriculum used in teaching; there is significant difference on the assessment towards 

teaching approaches and strategies used in Special Education programme; there is significant 

difference on the assessment towards instructional materials used in teaching andthere is no 

significant differences on the level of teaching competence when grouped according to 

profile variables. Based on the summary and conclusions obtained in the study, the researcher 

offers the following recommendations as the school should establish linkages seeking help to 

provide equipment, facilities and instructional materials; to establish Special 

Educationprogramme in barangay levels and remote areas noted with high number of 

children with disability and exceptionalities; to conduct research focus on effectivity and 

efficacy on teaching students with disability and disorders; to formulate curriculum for 

Special Educationprogramme and to have continuous revisit of curriculum for better delivery 

of instruction and developmental growth of the disabled learners. 

Gishiwa, Barde, Garba, Elzaman, &Gaba (2019) evaluate special education 

programme in special education schools in Bauchi State, Nigeria. Four research questions 

guided the study and four null hypotheses was formulated and tested at 0.05 level of 

significance. The population of the study was 100 subjects comprising school administrators 

and classroom teachers of senior secondary schools in the State, this was used as the sample. 

A structured questionnaire with 20 items was used to gather data using five Likert rating 

scale. To answer the research questions mean and standard deviation was used while Chia-

square was used to test the hypothesis at 0.05 level of significance. The findings of this study 

revealed that special students need special assessment even though the methods of 

examination in special schools are of high-quality; students‟ quality in special education 

schools is same as conventional schools; certificates issued in special schools is valid and the 

quality of the certificate is considerably equal to those obtainable in conventional schools, 

there is need for including some subjects in the curriculum of special schools especially 

vocational training bearing in mind the nature of deformity in each group of the students. 

Bauchi state governments should offer special training, and in-service training to teachers in 

the field of special education in special schools. The overall result indicates that there is 

statistically significant difference in the evaluation ofprogramme in special education schools 

when compared to conventional schools in Bauchi State. This study also recommends Bauchi 

State Government to provide available teaching materials in special schools. 
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Statement of the Problem 

It has been observed that the education of children with special needs are still being 

hindered by lack of professionals who render special services to persons with special needs, 

especially, lack of trained and qualified special educators. Although, Nigeria has made 

progress in educating children with special needs, Micheal and Angie (2013) argued that the 

9-3-4 educational system has not been successful in providing special education to children 

with special needs because the government has not exercised the required commitment and 

seriousness in its implementation. They see the commitment of government as weak as she 

has not properly played her part as stated in the National Policy on Education such as training 

of teachers, provision of adequate materials and facilities in schools and the supervision and 

enforcement of implementation. 

Similarly, researchers has observed that teachers are inadequately prepared to meet 

the special learning needs of special needs children in basic schools in Nigeria (Eleri, 2013; 

Epiken&Edet, 2014), neither are they adequately prepared to teach in today‟s inclusive 

classrooms with diverse learning needs. Hence, the extent to which the curriculum for 

preparing teachers is being implemented has raised concerns among educators according to 

Eleri (2013).  Therefore, the problem of this study is the evaluation of quality implementation 

of special education curriculum in Colleges of Education, South-South zones in Nigeria who 

prepare teachers to teach in basic schools. 

 

Purpose of the Study 

The purpose of the study is to evaluate the quality implementation of the teaching of 

„Introduction to Special Education‟ curriculum used in Colleges of Education South-South 

zone of Nigeria.  Specifically the study examines the following: 

1. The extent to which lecturers use of minimum standard influence quality 

implementation of Introduction to Special Education curriculum in Colleges of Education, 

South-South Nigeria. 

2. The extent to which the contents in the minimum standard for Introduction to Special 

Education influence quality implementation of the course curriculum in Colleges of 

Education. 

3. The extent to which special facilities and teaching materials influence quality 

implementation of Introduction to Special Education curriculum in Colleges of Education. 

4. The extent to which students acquisition of knowledge and skills in Introduction to 

Special Education influence quality implementation of the course curriculum used in 

Colleges of Education. 

 

Research Questions 

The following research questions guided this study: 

1. How do lecturers use of minimum standard influence quality implementation of 

Introduction to Special Education curriculum in Colleges of Education, South-South Nigeria?  

2. How do the contents in the minimum standard for Introduction to Special Education 

influence quality implementation of the course curriculum in Colleges of Education? 

3. How do special facilities and teaching materials influence quality implementation of 

Introduction to Special Education curriculum used in Colleges of Education? 
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4. How do students acquisition of knowledge and skills in Introduction to Special 

Education influence quality implementation of the course curriculum used in Colleges of 

Education? 

 

Hypotheses 

The following formulated null hypotheses were tested at 0.05 level of significance. 

1. There is no significant difference between the mean scores of lecturers and students 

on how lecturer‟s use of minimum standard influence quality implementation of Introduction 

to Special Education curriculum in Colleges of Educationin South-South, Nigeria 

2. There is no significant difference between the mean scores of lecturers and students 

on howcontents in the minimum standard for Introduction to Special Education influence 

quality implementation of the course curriculum in Colleges of Educationin South-South, 

Nigeria. 

3. There is no significant difference between the mean scores of lecturers and students 

on howspecial facilities and teaching materials influence quality implementation of 

Introduction to Special Education curriculum in Colleges of Education in South-South, 

Nigeria. 

4. There is no significant difference between mean scores of lecturers and students on 

how students‟ acquisition of knowledge and skills in Introduction to Special Education 

influence quality implementation of Introduction to Special Education curriculum in Colleges 

of Education South-South, Nigeria. 

Scope of the Study 

The study was delimited to all lecturers in the Colleges of Education in South-South, 

Nigeria who teach Introduction to Special Education. It was also delimited to 300 level 

students who studied the course in 200 level. The variables to be evaluated include:  

lecturer‟s qualifications (special education specialists and non-specialists), facilities, special 

teaching and learning materials, teaching methods used by lecturers and how students are 

evaluated. 

Methodology 

 The procedures followed in carrying out the study are as follows; research design, 

area of study, population, sample and sampling technique, instruments for the study, validity, 

reliability, administration of research instruments and method of data analysis. 

Research Design 

The descriptive survey research design was adopted for this study which sought to 

collect data on the opinions of lecturers in Colleges of Education, South-South Nigeria. 

According to Akinlaya, Opute-Imaa and Ezoem (2002), it involves development of survey 

instrument (questionnaire) which involves probing and is widely used for assessing attitudes 

or opinions towards programmes, individuals, vents or organization or to describe a situation 

that exists at a particular time or period. 

Population 

The population of this study consists of all lecturers teaching Introduction to Special 

Education in Colleges of Education, South-South states of Nigeria (Akwa-Ibom has 1, 

Bayelsa has 2, Cross Rivers has 2, Delta has 3, Edo has 3 and Rivers has 3).  It also consists 

of 300 level students who have studied Introduction to Special Education in their 200 level.  
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Sample and Sampling Technique 

Purposive sampling technique was used to select four (4) Colleges of Education in 

South-South, Nigeria. Eleven (11) available lecturers from the four Colleges of Education in 

South-South, Nigeria were selected. However, simple random sampling technique was used 

to select 32 students in each institution to give 396 students in 300 level from the sampled 

institutions. The students studied Introduction to Special Education in their 200 level of 

second semester, 2020/2021 session). Hence, the sample size is 11 lecturers and 396 students 

totaling 407.  

Instruments for the Study 

The instruments used for the study was a questionnaire, titled “Quality 

Implementation of Special Education Curriculum in Colleges of Education” (QISECCE) for 

lecturers and for students.The researchers developed the instruments (sections A and B each 

for the two categories of respondents). Section A sought information on personal data of the 

respondents such as: Name of state, institution, and, Sex, Location of institution (urban/rural), 

and Qualifications with Areas of Specialization of lecturers. For the students it contain: Name 

of state, institution, and, Sex, Level of Study and Location of institution (urban/rural). Section 

B adopted the modified Likert type with 4 point scale which includes: Strongly Agreed –SA 

(4), Agreed-A (3), Disagreed-D (2), Strongly Disagreed-SD (1) tocollect data from the 

participants. 

Validity  

 The research instrument was given to two experts in Educational management and 

Measurement and Evaluation Departments in NnamdiAzikiwe University, Awka, Anambra 

state to establish the face and content validity in line with the objectives of the study and for 

appropriate validation. Corrections and modifications done by the experts on some items in 

the research instrument (questionnaire) was incorporated in the final correction before 

drafting and administration of the instrument. 

Reliability   

For the reliability of the research instrument, a pilot-testing was conducted using 5 

lecturers and 50 students in their 300 level of study from the South-East of Nigeria. The 

instrument will be collected two times at two weeks interval. The data collected from this test 

re-test method will then be collated using Pearson product moment correlation coefficient 

formula to determine the reliability of research instrument. This will affirm whether the 

instrument was reliable for the study.  

Administration of Research Instruments 

The research instrument was administered and collected by the researchers and four trained 

research assistants on a personal hand delivery and face to face contact with all the 

participants.  

Method of Data Analysis 

The research questions was answered using frequency distribution, mean score and 

standard deviation, which is rated at an average of 2.50 set as benchmark. Any mean that 

rates above 2.50 is regarded as agree while mean rated below the bench mark (2.50) is 

regarded as disagree. The hypotheses was analyzed using t-Test analysis of Difference 

between mean scores at 0.05 level of significance. 

 

 

Catherine O. Onwubolu Ph.D; Isioma Sitamalife Edozie and Johnson Ossai Chukwusa 

 
 

 
 



 
 

9 
 

) 

 

Journal of Teacher Perspective, Volume 18 No. 1, November, 2023: ISSN 2006-0173 

 

Results 

Research Question 1: How do lecturers use of minimum standard influence quality 

implementation of Introduction to Special Education curriculum in Colleges of Education, 

South-South Nigeria?  

 

Table 1: Mean and Standard Deviation Scores of Responses on How Lecturers Use of 

Minimum Standard Influence Quality Implementation of Introduction to Special 

Education Curriculum in Colleges of Education, South-South Nigeria 

S/N Statements Lecturers Decision Students Decision 

x SD x SD 

1 Introduction to Special 

Education is taught with the 

guidance of the curriculum 

(course outline) in the 

Minimum Standard.   2.82 0.87 

 

 

 

Agree 

3.10 1.08 

 

 

 

Agree 

2 Documented curriculum is used 

to teach because I do not 

understand some topics in it. 1.09 0.30 

 

 

Disagree 2.33 0.92 

 

 

Disagree 

3 Every lecturer has curriculum 

(course outline) of Introduction 

to Special Education in the 

Minimum Standards.   3.09 1.04 

 

 

 

Agree 3.17 1.02 

 

 

 

Agree 

4 To achieve quality 

implementation of the course, 

the knowledge and skills spelt 

out in the curriculum are 

taught.  3.09 1.22 

 

 

 

Agree 

2.73 1.21 

 

 

 

Agree 

5 Curriculum is modified to suit 

students‟ level of understanding 

and ability to learn. 2.45 0.83 

 

 

Disagree 2.00 1.14 

 

 

Disagree 

  

Grand Mean/SD 2.51 0.85 

 

Agree 2.67 1.07 

 

Agree 

Lecturers = 11, Students =396 

Analysis on Table 1 shows mean and standard deviation scores on the influence of lecturers‟ 

use of minimum standard on quality implementation of Introduction to Special Education 

curriculum in Colleges of Education, South-South Nigeria. The analyses also revealed that 

the respondents rated all items above a mean score of 2.50 except items 2 and 5 with mean 

scores of 1.09 and 2.45 for lecturers as well as 2.33 and 2.00 for students, this implies that 

both lecturers and students agreed that lecturers‟ use of minimum standard influence 

positively on the quality implementation of Introduction to Special Education curriculum in 

Colleges of Education, South-South Nigeria. The evidence of the above response is shown in 

grand mean scores of 2.51and 2.67 for lecturers and students respectively. 

Research Question 2:How do the contents in the minimum standard for Introduction to 

Special Education influence quality implementation of the course curriculum in Colleges of 

Education? 
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Table 2: Mean and Standard Deviation Scores of Responses on How the Contents in the 

Minimum Standard for Introduction to Special Education Influence Quality 

Implementation of the Course Curriculum in Colleges of Education  

S/N Statements Lecturers Decision Students Decision 

x SD x SD 

6 Special Education textbooks 

and Journals written by 

specialists in Special 

Education are used for 

teaching EDU.225.  3.00 0.89 

 

 

 

Agree 

3.07 1.11 

 

 

 

Agree 

7 The students are exposed to 

the National Policy on 

Special Education in the 

National Policy on 

Education, Section 8 (FGN, 

2004).  3.00 1.00 

 

 

 

 

Agree 

2.95 1.23 

 

 

 

 

Agree 

8 Inclusive education is taught 

because is one of the topics 

in EDU. 225 curriculum. 3.64 0.92 

 

 

Agree 3.48 0.50 

 

 

Agree 

9 Concept, characteristics, 

causes, identification of 

children with special needs 

and intervention strategies 

are taught.  3.09 1.04 

 

 

 

Agree 

3.16 1.02 

 

 

 

Agree 

10 The curriculum content of 

EDU225 in the minimum 

standard is comprehensive. 3.27 0.90 

 

 

Agree 3.06 1.11 

 

 

Agree 

  

Grand Mean/SD 3.20 0.95 

 

Agree 3.14 0.99 

 

Agree 

Lecturers = 11, Students =396 

 

Table 2 revealsmean and standard deviation scores on how the contents in the minimum 

standard for Introduction to Special Education influence quality implementation of the course 

curriculum in Colleges of Education. Furthermore, Table 2 indicates that all items were rated 

above a mean score of 2.50 by both lecturers and students, and, this implies that the 

respondents agreed that the contents in the minimum standard for Introduction to Special 

Education influence positively on the quality implementation of the course curriculum in 

Colleges of Education. This is evident in grand mean scores of 3.20and 3.14 for lecturers and 

students respectively. 

Research Question 3: How do special facilities and teaching materials influence quality 

implementation of Introduction to Special Education curriculum used in Colleges of 

Education? 
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Table 3: Mean and Standard Deviation Scores of Responses on How Special Facilities and 

Teaching Materials Influence Quality Implementation of the Course Curriculum Used in 

Colleges of Education 

S/N Statements Lecturers Decision Students Decision 

x SD x SD 

19 The necessary teaching 

materials such as Braille 

machines, hearing aids, 

embossed teaching 

materials, toys and 

therapeutic instruments for 

quality implementation of 

EDU 225are not available in 

various institution 3.45 1.04 

 

 

 

 

 

 

Agree 

3.16 0.91 

 

 

 

 

 

 

Agree 

20 The lecture halls in various 

institution are always 

overcrowded with students, 

hence, some cannot sit 

comfortably to receive 

lectures. 3.00 1.10 

 

 

 

Agree 

2.90 0.97 

 

 

 

Agree 

21 There are resource rooms 

for teaching and learning 

practical in EDU.225 in 

various institutions 2.73 1.10 

 

 

Agree 

3.19 1.01 

 

 

Agree 

22 Some institutions do not 

have resource room for 

practical teaching and 

learning EDU.225 3.00 1.18 

 

 

Agree 

3.08 1.11 

 

 

Agree 

  

Grand Mean/SD 3.05 1.10 

 

Agree 3.08 1.00 

 

Agree 

Lecturers = 11, Students =396 

 

Analysis on Table 3 shows mean and standard deviation scores on the influence of special 

facilities and teaching materials on quality implementation of Introduction to Special 

Education curriculum used in Colleges of Education. In addition, Table 5 indicates that all 

items were rated above a mean score of 2.50 by both lecturers and students, and, this implies 

that the respondents agreed that special facilities and teaching materials influence quality 

implementation of Introduction to Special Education curriculum used in Colleges of 

Education. This evidence is revealed in grand mean scores of 3.05and 3.08 for lecturers and 

students respectively. The grand standard deviation scores of 1.10 and 1.00 indicate that 

lecturers and students have the same opinion on influence of special facilities and teaching 

materials on quality implementation of Introduction to Special Education curriculum used in 

Colleges of Education. 
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Research Question 4:How do students acquisition of knowledge and skills in Introduction to 

Special Education influence quality implementation of the course curriculum used in 

Colleges of Education? 

 

Table 4: Mean and Standard Deviation Scores of Responses on How Students Acquisition 

of Knowledge and Skills in Introduction to Special Education Influence Quality 

Implementation of the Course Curriculum Used in Colleges of Education  

S/N Statements Lecturers Decision Students Decision 

x SD x SD 

27 Students have acquired 

positive attitudes and values 

contained in the curriculum. 3.27 0.65 

 

 

Agree 3.06 1.11 

 

 

Agree 

28 Students can collaborate with 

parents and the guidance 

counselor to develop 

Individual Education 

programme/plan for a special 

child. 3.82 0.40 

 

 

 

 

Agree 

3.03 1.09 

 

 

 

 

Agree 

29 Student can apply the 

different skills and methods 

used to teach the different 

categories of special needs. 3.45 1.04 

 

 

 

Agree 3.17 1.02 

 

 

 

Agree 

30 Student can identify the 

various types of children with 

special needs. 2.91 0.54 

 

 

Agree 2.90 0.97 

 

 

Agree 

  

Grand Mean/SD 3.36 0.66 

 

Agree 3.04 1.05 

 

Agree 

Lecturers = 11, Students =396 

Data analysis on Table 4 reveal themean and standard deviation scores on students‟ 

acquisition of knowledge and skills in Introduction to Special Education influence quality 

implementation of the course curriculum used in Colleges of Education. More so, the 

analyses indicate that all items were rated above a mean score of 2.50 by both lecturers and 

students, and, this implies that the respondents agreed that students‟ acquisition of knowledge 

and skills in Introduction to Special Education positively influence the quality 

implementation of the course curriculum used in Colleges of Education. The evidence is 

revealed in grand mean scores of 3.36and 3.04 for lecturers and students respectively. 

Hypothesis 1: There is no significant difference between the mean scores of lecturers and 

students on how lecturer‟s use of minimum standard influence quality implementation of 

Introduction to Special Education curriculum in Colleges of Educationin South-South, 

Nigeria. 
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Table 5: Test of Difference between Mean Scores of Lecturers and Students on How 

Lecturers’ Use of Minimum Standard Influence Quality Implementation of Introduction to 

Special Education Curriculum in Colleges of Education in South-South, Nigeria 

Subject Mean SD N df t Sig 

Lecturers 45.3 9.6 11    

    405 .506 .176 

Students 44.1 7.9 396    

P > 0.05 

 

Table 5 reveals that t-test was run to test the difference in the mean scores oflecturers and 

students on how lecturer‟s use of minimum standard influence quality implementation of 

Introduction to Special Education curriculum in Colleges of Educationin South-South, 

Nigeria.The result shows no significant difference given that t-value = .506 and p-value > 

0.05 (.176 > 0.05), thus, the null hypothesis was accepted that the difference in the mean 

scores of lecturers and students on how lecturer‟s use of minimum standard influence quality 

implementation of Introduction to Special Education curriculum in Colleges of Educationin 

South-South, Nigeria is not significant. 

Hypothesis 2: There is no significant difference between the mean scores of lecturers and 

students on howcontents in the minimum standard for Introduction to Special Education 

influence quality implementation of the course curriculum in Colleges of Educationin South-

South, Nigeria. 

 

Table 6: Test of Difference between Mean Scores of Lecturers and Students on How 

Contents in the Minimum Standard for Introduction to Special Education Influence 

Quality Implementation of the Course Curriculum in Colleges of Education in South-

South, Nigeria 

Subject Mean SD N df t Sig 

Lecturers 42.3 8.4 11    

    405 .398 .915 

Students 43.1 7.2 396    

P > 0.05 

Analysis in Table 6 reveals that t-test was run to test the difference in the mean scores 

oflecturers and students on howcontents in the minimum standard for Introduction to Special 

Education influence quality implementation of the course curriculum in Colleges of 

Educationin South-South, Nigeria.The result shows no significant difference given that t-

value = .398 and p-value > 0.05 (.915 > 0.05), hence, the null hypothesis was accepted that 

the difference in the mean scores of lecturers and students on how contents in the minimum 

standard for Introduction to Special Education influence quality implementation of the course 

curriculum in Colleges of Educationin South-South, Nigeria is not significant. 

Hypothesis 3: There is no significant difference between the mean scores of lecturers and 

students on howspecial facilities and teaching materials influence quality implementation of 

Introduction to Special Education curriculum in Colleges of Education in South-South, 

Nigeria. 
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Table 7: Test of Difference between Mean Scores of Lecturers and Students on How 

Special Facilities and Teaching Materials in Introduction to Special Education Influence 

Quality Implementation of the Course Curriculum in Colleges of Education in South-

South, Nigeria 

Subject Mean SD N Df t Sig 

Lecturers 46.3 5.8 11    

    405 .934 .174 

Students 43.9 8.3 396    

P > 0.05 

 

Analysis presented in Table 7 indicates that t-test was run to test the difference in the mean 

scores of lecturers and students on howspecial facilities and teaching materials influence 

quality implementation of Introduction to Special Education curriculum in Colleges of 

Education in South-South, Nigeria.The analysis further revealed no significant difference 

given that t-value = .934 and p-value > 0.05 (.174 > 0.05), so, the null hypothesis was 

accepted that the difference in the mean scores of lecturers and students on howspecial 

facilities and teaching materials influence quality implementation of Introduction to Special 

Education curriculum in Colleges of Education in South-South, Nigeria is not significant. 

Hypothesis 4: There is no significant difference between mean scores of lecturers and 

students on how students‟ acquisition of knowledge and skills in Introduction to Special 

Education influence quality implementation of Introduction to Special Education curriculum 

in Colleges of Education South-South, Nigeria. 

 

Table 8: Test of Difference between Mean Scores of Lecturers and Students on How 

Students’ Acquisition of Knowledge and Skills in Introduction to Special Education 

Influence Quality Implementation of the Course Curriculum in Colleges of Education in 

South-South, Nigeria 

Subject Mean SD N df t Sig 

Lecturers 43.5 7.6 11    

    405 -.277 .409 

Students 44.2 8.1 396    

P > 0.05 

Data presented in Table 8shows that t-test was run to test the difference in the mean scores 

oflecturers and students on how students‟ acquisition of knowledge and skills in Introduction 

to Special Education influence quality implementation of Introduction to Special Education 

curriculum in Colleges of Education South-South, Nigeria.The analysis further revealed no 

significant difference given that t-value = -.277 and p-value > 0.05 (.277 > 0.05), so, the null 

hypothesis was accepted that the difference in the mean scores of lecturers and students on 

how students‟ acquisition of knowledge and skills in Introduction to Special Education 

influence quality implementation of Introduction to Special Education curriculum in Colleges 

of Education South-South, Nigeria is not significant. 
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Discussion of Findings 

The findings of this study revealed thatboth lecturers and students agreed that 

lecturers‟ use of minimum standard,the contents in the minimum standard, use of special 

facilities and teaching materials and students‟ acquisition of knowledge and skills positively 

influenced the quality implementation of Introduction to Special Education curriculum in 

Colleges of Education, South-South Nigeria. Results also showed that there was no 

significantdifference in the mean scores of lecturers and students on howthe use of minimum 

standard,the contents in the minimum standard, use of special facilities and teaching materials 

and students‟ acquisition of knowledge and skills in Introduction to Special Education 

influence quality implementation of Introduction to Special Education curriculum in Colleges 

of Education South-South, Nigeria. This result agrees with the research study of Proyalde 

(2018) that was aimed at determining the influence oflength of years in the service, 

educational qualification, number of trainings attended by teachers, the curriculum, teaching 

approaches and strategies, instructional materials andteaching competence onthe level of 

implementation of Special Education Curriculum Programme in the Division of 

Zambales.This implies that the use of minimum standard,the contents in the minimum 

standard, use of special facilities and teaching materials and students‟ acquisition of 

knowledge and skills can positively influence the quality implementation of Introduction to 

Special Education curriculum. This study is affirmed by the study of Gishiwa, Barde, Garba, 

Elzaman, &Gaba (2019) who did the evaluation of special education programme in special 

education schools and compared it with the conventional schools in Bauchi State, Nigeria. 

Their result indicates that there is statistically significant difference in the programme of 

special education schools when compared to conventional schools in Bauchi State.This is 

because the implementation of special education programmes involve the use of specially 

trained teachers, specially designed curriculum, use of special facilities, teaching 

materials,support resources, special methods and accommodations to ensure students are 

adequately prepared to acquire needed knowledge and skills. 

 

Conclusion  

The study focused on the evaluation of quality implementation of special education 

curriculum in Colleges of Education, South-South zones in Nigeria who prepare teachers to 

teach in basic schools.The findings of this study revealed thatboth lecturers and students 

agreed that lecturers‟ use of Colleges of Education minimum standard,the contents in the 

minimum standard, use of special facilities and teaching materials and students‟ acquisition 

of knowledge and skills positively influenced the quality implementation of Introduction to 

Special Education curriculum in Colleges of Education, South-South Nigeria. Therefore, to 

make the implementation of special education programmes effective in Colleges of 

Education, teacher trainers must be special teachers who must use the specially designed 

curriculum (minimum standard), use special facilities, teaching materials, support resources, 

special methods and accommodations to ensure students are adequately prepared to acquire 

needed knowledge and skills in Special Education. 
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Recommendations 

Based on the results of the study, the following recommendations were made: 

1. To achieve quality implementation of Special Education curriculum, it is 

recommended that only special teachers must be employed as teacher trainers in the Colleges 

of Education to teach the course. 

2. Stakeholders must guarantee the provision of special facilities, teaching materials, 

support resources, special methods and accommodations to ensure that students acquire the 

needed knowledge and skills. 
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