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The dwindling rate and the 
unstable statistics in the number of 
applicants and graduates in the French 
language in the Colleges of Education in 
Nigeria, is a nation wide phenomenon. 
The master plan for the creation of 
Colleges of Education is to furnish the 
primary and the secondary school levels 
of education in the country, with 
adequate and qualified number of 
teachers. The vision was so clear and 
organised that the teachers needed in  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

the various subjects at these levels, were 
catered for in the establishment of 
departments in each subject area in the 
Colleges of Education. Departments 
such as the Primary Education Studies 
(PES) for instance, respond to the need 
of producing primary school teachers, 
while departments outside PES respond 
to the need of producing secondary 
school teachers. This is not to say that 
only teachers in PES handle primary 
level education. 
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Abstract 
The dwindling and inconsistent number of applicants and graduates in 
the French Departments of Nigerian Colleges of Education has been a 
major concern for all stakeholders. This gave rise to the study carried 
out in this paper to ascertain the inconsistencies in the number of 
admissions and graduations in the French Departments; using the State 
College of Education, Minna and the Federal College of Education 
Kontagora  as case study. Admission and graduation rates in both 
Colleges, for a period of ten (10) years (2003-2012) were obtained via 
the Descriptive Survey design and data was collected from existing 
record from both Colleges. Also possible causes of the decrease in the 
rates were identified. The paper stressed possible remedies to the low 
rates of applications and graduations in the French Language National 
Certificate in Education(NCE) programme. 
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This arrangement has been from 
inception and it is working up till date. 
Yet there are snags, of which is the 
negative mentality of an average 
Nigerian towards Teacher Education. An 
average Nigerian thinks a graduate from 
the College of Education, compared to 
those in the universities and 
polytechnics, is inferior in status and in 
intelligence, therefore the pseudonym 
“Three-credits-and-two-passes” which 
the Colleges of Education are 
christened, due to the admission 
requirement in the Ordinary Level (O’ 
Level) Certificate. 

 
Moreover, it is widely believed 

that the Colleges of Education students 
are the “rejects” of universities and 
polytechnics, therefore the intellectual 
dredges of the academic society. In this 
wise, the teachers in the Colleges of 
Education are seen as “The Masters of 
the never-do-well apprentice.” This is a 
stigmatization, and a very bad one at 
that. In fact, it is so bad that NCE 
students are prepared to abandon their 
course of study (even at NCE II level), 
once they get admission into the 
university. Speaking on the reasons why 
applicants apply to Colleges of 
Education, in her recent interview (Rabi, 
2014), gave the following as a major 
reason “They do because the vacancies 
in our universities   are limited. Those 
who failed to secure admission into the 
universities will have to find an option 
[COEs]”. 

 

This mentality of NCE as a last 
option, affects the attitude of the 
students, thereby their academic 
performance. Some chose to drop out 
altogether. This situation is challenging 
to the growth of the Colleges of 
Education in Nigeria. It has affected 
drastically the number of students 
admitted and graduated from the 
colleges, even more severely for 
departments with lower patronage such 
as the French Department. This stigma 
may have been from the pariah status 
accorded the Teachers Training 
Education in the country by all and 
sundry. It may have been from the 
inglorious nomenclature of ‘Teachers’ 
ascribed to its instructors. It may have 
been from the admission requirements 
into the colleges which are relatively 
lower than that of universities and 
polytechnics, thereby suggesting 
inferiority. It may have been from the 
blatant disregard for Colleges of 
Education and their personnel in 
government educational policies and 
their implementations. Government’s 
“partialities” in handling affairs of 
higher institutions, also may be a chief 
source of this low status stigma of the 
colleges. These partialities could be seen 
in the high regard and prompt manner 
government handle strike actions in 
universities, and even in the huge 
difference between the pay cheques of 
university lecturers and those of the 
Colleges of Education, despite the fact 
that the College of Education teachers 
were classmates of the university 
lecturers, from first degree up to the 
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doctorate levels. More so, the conditions 
for promotion in colleges are almost as 
stringent as those of the universities, if 
not the same. University graduates 
become level 08 officers in the Civil 
Service, while College of Education 
National Certificate in Education (NCE) 
holders are placed on level 07. These are 
telltale signs which are recipes for 
stigmatization, and ingredients of 
failure.  
 Transformation in the higher 
education sector in Nigeria would only 
occur if there is a marked departure from 
these unproductive norms. There must 
be a transformation in the mentality of 
an average Nigerian, and in the 
government’s disposition towards 
educational policies and their 
implementations. These would in turn 
have a butterfly effect on the study of 
Languages (specifically the French 
Language) in the Colleges of Education. 
 
Transformation Agenda: Implications 
for the Educational Sector in Nigeria  

The Microsoft Encarta 
Dictionaries (2009) defines the word 
transformation as “a complete change, 
usually into something with an improved 
appearance or usefulness" It also gave 
synonyms of the word as conversion, 
revolution, alteration, renovation, 
makeover and change. It is this change 
that Professor Ladipo Adamolekun 
(2011) discussed in his inaugural lecture 
on the ‘Transformation Agenda for 
Accelerating National Development’. As 
depicted in the lecture of the Office of 
the Head of Civil Service of the 

Federation (OHCSF) in 2011, which he 
delivered, the Transformation Agenda 
consists of five “Fundamentals”, Three 
“Transformation Result Areas” and 
some Implementation Issues. 

 
Part one of the Lecture 

discussed the five Fundamentals being 
(i) Electoral  Legitimacy (ii) Peace and 
Security, (iii) Government Policy 
Stability (iv) Rule of law and (V) Anti-
Corruption . Part two discussed the three 
Transformation Result Areas (i) 
Rehabilitating Education (ii) Fixing 
Poor Infrastructure and (iii) Achieving 
the Millennium Development Goals 
(MDGs). Part three discussed four 
Implementation Issues (i) The Centrality 
of the Civil Service (ii) 
Intergovernmental Dimensions (iii)   
The role of non-state actors   and (iv) 
The Critical Importance of Monitoring 
and Evaluation. 

 
The aspects of the 

Transformation Agenda that directly 
concern this paper is Part one, item (iii) 
Government Policy Stability, Part two, 
item (i) Rehabilitating Education, and 
Part three, item (iv) The Critical 
Importance of Monitoring and 
Evaluation. During the lecture, Professor 
Adamolekun said that government was 
committed to the monitoring and 
implementation of policies, aside 
policies inherited from previous regimes 
which were reversed, such as the 
Polytechnic and College of Education 
merger between June 2007 and June 
2008 among others. Inferring from his 
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declarations, government have seen the 
need to stabilize its policies and 
rehabilitate the decrepit state of 
education in the nation. Hopefully, some 
of the observations made in this paper 
about the deplorable condition of French 
Language studies in the Colleges would 
be addressed. The reversal of the 
Polytechnic and C.O.E merger policy 
leaves questions unanswered and 
grounds of development and 
advancement in tertiary education 
unexplored. Perhaps, it might have been 
mixed blessings if not a blessing in 
disguise. Government, embarking on the 
Transformation Agenda would do better 
to create a national forum where all 
stakeholders would brainstorm on the 
pros and cons of such a merger before 
discarding it as worthless. 

 
 Finally on this, the critical 
importance of monitoring and evaluation 
of government’s policies, projects and 
trusts can never be overemphasized in a 
nation hampered by brazen fits of 
corruption. So, this aspect of the agenda 
as stated in the inaugural lecture is 
wholly welcomed. Government needs to 
put machineries of check and balances 
in place. It needs to employ and 
empower competent supervisory, 
monitoring and evaluating teams, if it 
would successfully achieve its MDGs 
and agenda. It is because there are no 
constant and thorough monitoring of 
government institutions such as C.O.Es 
that many Colleges fall into disrepute 
and many departments that ought to be 
shut down for lack of qualified hands 

and standard, thrive with impunity 
today. Speaking on this, Adamolekun 
(2011) declared thus “Given the strong 
evidence on the centrality of education 
for development at the levels of 
individuals, communities, sub-national 
groups, and entire nations, the persistent 
decline and decay in the sector needs to 
be reversed: this must not continue.”  
 
The Dawn of Colleges of Education in 
Nigeria  
 The establishment of College of 
Education (C.O.E.) in Nigeria started 
with the Federal College of Education 
Zaria in 1962. Then, they were merely 
referred to as Advanced Teachers 
Colleges (ATC), before the 
reorganization in the 80s that changed 
the name to Colleges of Education 
(Ilupeju, 1999).  The whole notion of 
establishing Colleges of Education came 
as a result of the Ashby Report of 1960. 
The report suggested the production of 
well-trained non-graduate teachers to 
teach in the lower classes of secondary 
schools. It was this idea in 1962 that 
engendered the Colleges of Education 
between 1962 and 1977, 10 Colleges of 
Education both federal and state was 
established. Recent statistics show that 
there are twenty-one (21) Federal 
Colleges of Education and forty-three 
(43) state Colleges of Education in 
Nigeria (NCCE, 2009).  
 

The primary objective of 
establishing College of Education in 
Nigeria is to furnish the primary and 
secondary schools with career teachers. 
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This is not to say that graduates from 
universities or Higher National Diploma 
(HND) holders from polytechnics do not 
teach at these levels, but that the 
fundamental vision is to produce more 
qualified and professional teachers for 
these levels via the colleges. In this 
wise, the fastest and surest way to train 
non-degree holders that would 
ultimately regard themselves as career 
teachers and not as alternative or 
auxiliary teachers is via Colleges of 
Education. That is why in French, the 
expression ‘Formateurs des formateurs’ 
meaning ‘teachers of teachers’ mostly 
describes teachers of Colleges of 
Education. 

 
The Case of French Departments in 
the Colleges of Education in Niger 
State 

In Niger State, there are two 
Colleges of Education. The state College 
of Education (C.O.E) founded in 1975 
and the Federal College of Education 
(F.C.E) established in 1978. Both 
Colleges have departments of French 
language that were established in 1980 
and 2001 respectively. They have been 
largely instrumental to the production of 
teachers for the primary and secondary 
school levels of public and private 
schools.  

 
In this paper, the admission and 

graduation rates of both colleges for ten 
(10) years, ranging from 2003 to 2012, 
were considered , in order to ascertain 
the quantity of NCE graduates and 
applicants admitted into the French 

Language NCE programme and also to 
affirm if it is on the low side or not. The 
study also, via the results obtained, 
examined the implications of the results. 
The following tables present the data on 
admission and graduation in both 
colleges: 
 
Table1: Admission and Graduation 
Record for C.O.E Minna from 2003 to 
2012 
 
Year  Session   Number 

Admitted   
Number 
Graduated  

2003 2003/2004 05 03 
2004 2004/2005 14 07 
2005 2005/2006 06 *NIL 
2006 2006/2007 14 05 
2007 2007/2008 05 03 
2008 2008/2009 12 04 
2009 2009/2010 03 01 
2010 2010/2011 04 07 
2011 2011/2012 28 01 
2012 2012/2013 16 *NIL 
 Total 107 31 
 
*Nil: No graduate for that year 
 
Source: Department of French, College 
of Education Minna (2014) 
 
Admission Rate  

From Table 1, it is observable 
that a total of 107 admissions only were 
gotten over a period of 10 years. 5 
admissions were gotten in 2003, it 
increased to 14 in 2004, and decreased 
to 6 in 2005, it increased again to 14 in 
2006, only to decrease to 5 in 2007, it 
increased to 12 in 2008, then decreased 
to 3 in 2009, it increased slightly to 4 
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admissions in 2010, then by 2011 it 
increased to 28 admissions, it finally 
decreased to 16 in 2012. From the 
ongoing we can establish that there are 
inconsistencies in the admission rate, 
and that there is more of increase than 
decrease in the rate of admission into the 
College over a period of 10 years. The 
frequency of increase was 5 times within 
those years, and the frequency of 
decrease being 4 times. Admissions 
increased by the total margin of 49 
admissions, as opposed to the total 
margin of decrease which was 38 
admissions. With this data, the 
inconsistency in the admission rate is 
established; there is also more of an 
increase than decrease in the number 
admitted over the 10 year period. 
 
Graduation Rate 

From Table 1, it is noticeable 
that only a total of 31 NCE graduates 
were produced over a period of 10 years. 
3 NCE graduates were produced in 
2003, it increased to 7 in 2004, no 
product in 2005, it decreased from 7 in 
2004 to 5 in 2006, it decreased further to 
3 in 2007, it increased slightly to 4 in 
2008, decreased to 1 in 2009, it 
increased to 7 in 2010, only to decrease 
to 1 in 2011 and no product in 2012. The 
data show inconsistencies in the rate of 
graduation, and that there was more of 
decrease than increase in the rate of 
graduation in the College over the 
period of 10 years. The frequency of 
decrease is 4 times within those years, 
and the frequency of increase 3 times. It 
decreased by the total margin of 13 NCE 

graduates, while it increased by the total 
margin of 11 NCE graduates. With these 
data, the inconsistency in the rate of 
graduation is established, and there was 
more of decrease than increase in the 
number graduated over the 10 year 
period. 
 
Table 2: Admission and Graduation 
Record for F.C.E Kontagora from 
2003 to 2012 
 
Year  Session   Number 

Admitted   
Number 
Graduated  

2003 2003/2004 08 *Nil 
2004 2004/2005 09 04 
2005 2005/2006 05 02 
2006 2006/2007 02 10 
2007 2007/2008 07 02 
2008 2008/2009 03 12 
2009 2009/2010 01 02 
2010 2010/2011 10 03 
2011 2011/2012 11 01 
2012 2012/2013 04 01 
 Total 60 37 

 
*Nil: The maiden set of applicants into 
the department were in 2001, they 
graduated in 2004 
 
Source: Department of French, F.C.E 
Kontagora (2014) 
 
Admission Rate  

Inferring from Table 2, it is 
noticed that only a total of 60 
admissions were gotten over a period of 
10 years. 8 admissions were gotten in 
2003, it increased to 9 in 2004 and 
decreased to 5 in the following 2005, it 
decreased again to 2 in 2006, only to 
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increase to 7 in 2007, it decreased to 3 in 
2008, then to 1 in 2009, it increased to 
10 admissions in 2010, then to 11 in 
2011 and finally decreased to 4 in 2012. 
From the ongoing it is established that 
there were inconsistencies in the 
admission rate, and that there was more 
of decrease than increase in the rate of 
admission into the College over the 
period of 10 years. The frequency of 
decrease was 5 times within those years, 
while the frequency of increase was 4 
times. It decreased by the total margin of 
21 admissions, while it increased by the 
total margin of 16 admissions. With this 
data, not only is the inconsistency in the 
admission rate established, there was 
also more of a decrease than increase in 
the number admitted over the 10 year 
period. 

 
Graduation Rate 

From Table 2, it is noticed that 
only a total of 37 NCE graduates were 
produced over the period of 10 years. 
No NCE graduates were produced in 
2003, but 4 NCE graduates were 
produced in 2004, it decreased to 2 in 
2005, it increased to 10 in 2006, it 
decreased to 2 in 2007, it increased to 12 
in 2008, decreased to 2 in 2009, it 
increased to 3 in 2010, decreased to 1 in 
2011 and remained finally as 1 in 2012. 
The data show inconsistencies in the rate 
of graduation, and that there was more 
of decrease than increase in the rate of 
graduation in the College over the 
period of 10 years. The frequency of 
decrease was 5 times within those years, 
while the frequency of increase was 3 

times. It decreased by the total margin of 
22 NCE graduates, while it increased by 
the total margin of 19 NCE graduates. 
With these data, the inconsistency in the 
rate of graduation is established, and 
there was more of decrease than increase 
in the number graduated over the 10 
year period. Also, the fluctuating 
number of NCE graduates per year, 
whether high or low, as opposed to the 
number of students in the actual 
graduating set, is mostly as a result of 
failures from previous sets that failed to 
graduate as at when due. So, failures 
popularly known as “Carry-Over” led to 
“Spill Over” which is usually an extra 
academic year outside the expected year 
of graduation by reason of failure(s) in 
course(s) taken. A number of reasons 
could lead to students’ failure to 
graduate, as would be seen later in the 
paper. 

 
Deductions from the Foregoing 
It can be deduced from the above 
analysis that: 
1. C.O.E Minna and F.C.E Kontagora 

admitted only 167 applicants over a 
10 year period. 
 

2. Both Colleges graduated a total of 
68 candidates in 10 years. 
 

3. Though C.O.E Minna had by far 
higher number of applicants (107) 
over a 10 year period, F.C.E 
Kontagora graduated higher number 
of candidates (37). 
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4. There was increase in the admission 
rate of C.O.E Minna, while F.C.E 
Kontagora had a decrease. 
 

5. Both Colleges experienced a 
decrease in their rate of graduation. 
 

6. Both Colleges had candidates 
graduating with other sets different 
from theirs, thereby fluctuating the 
expected number of graduands per 
set, and indicating failures. 
 

7. The number of NCE graduates 
produced per year by both Colleges, 
was not sufficient for the immediate 
location (the entire Niger State), 
thereby they were not able to satisfy 
the teacher need in the French 
Language for the entire state. 
 

8. There is a serious dearth of French 
Language teachers in the state. 
 

9. There is need for drastic measures to 
remedy the situation. 
 

10. The situation has been persistently 
so for at least 10 years.  

 
These statistics is representative 

of possible similar scenarios in other 
Colleges of Education across the nation.  
How are the few NCE graduates in the 
French Language able to respond to the 
huge demand for French Language 
teachers, from both private and public 
schools with this low number of turnouts 
of NCE French Language teachers? 
There is need for an urgent stakeholders’ 

intervention so as to rescue the situation. 
Government and its parastatals, 
institutions, teachers, parents and 
students alike are the basic and 
immediate beneficiaries of the NCE 
programme, though government is the 
major benefactor. All are required to 
work as a unit towards the total 
transformation of the French language 
teaching in Colleges of Education in 
Nigeria. 

 
It is popular wisdom that 

identification of a problem is the first 
step to solving it, and that a problem 
identified, is a problem half-solved. The 
following are recurrent problems to the 
increase in the number of those admitted 
and graduated in the French 
Departments of most Colleges of 
Education, C.O.E Minna and F.C.E 
Kontagora inclusive.  

 
Reasons for Low Number of 
Applicants and Graduands in the 
French Language  
1. Lack of primary and secondary 

school background in the French 
Language, due to unavailability of 
French teachers. Since the subject 
was not taught in the schools, it 
could not be offered in WAEC, 
NECO and JAMB examinations. 
Therefore, there is no O’Level credit 
pass in the French Language for 
would-be applicants to tender for 
admission into the Colleges of 
Education.  
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2. Lack of provision for French 
Language teaching in public primary 
and secondary schools, with the 
exception of few private schools.  It 
is bad enough that there are not 
enough French NCE graduates to 
service both the public and private 
schools in the state, unavailability of 
essential teaching materials such as 
French Language curriculum, texts 
and instructional media in the public 
schools especially, depicts no 
recognition of the Language in the 
school programme. Students that are 
willing to learn the language and 
teachers that are eager to practice in 
the state are denied these 
opportunities in most public schools 
in Niger State. This is a pathetic 
situation (Research and publication 
committee, 2014). 

 
3. Admission requirements into the 

Colleges do not favour the French 
Language. The Pre-NCE programme 
that used to supply the French 
Departments with students, due to 
its abundant number of indecisive 
would-be NCE students, could no 
longer do so since it can no longer 
be used as sole entry requirement 
into the NCE programme. NCCE 
(2008) stated that as part of the 
qualification for transition into NCE 
I (100 level of College of Education) 
from Pre-NCE (Preliminary level), 
candidates must “satisfy other 
government extant rules on 
admission like PCE JAMB”. Before 
this development, as part of 

admission drive to get students into 
the department, French Language 
was made compulsory in the School 
of Languages for all Pre-NCE 
students at the state College of 
Education Minna and at the Federal 
College of Education Kontagora for 
several years, giving French 
Language teachers the opportunity 
to glean students into NCE I, from 
the Pre-NCE crowd. This is no 
longer the case, since Pre-NCE 
students are expected to tailor the 
choice of their course of study from 
Pre-NCE level, thereby truncating 
the possibility of French Language 
as a compulsory Pre-NCE subject in 
the School of Languages. 

 
4. Increment in the required credit 

passes necessary for admission from 
three (3) credit passes to five (5). 
This came possibly as a rider on 
educational reforms by the Federal 
Government of Nigeria, intending to 
create a general standard of 
admission into tertiary institutions in 
the nation. The policy never boded 
well for C.O.Es nationwide.  

 
5. Inclusion of JAMB results as part of 

admission requirements means 
students do not only need to write 
JAMB, they also need to beat the 
cut-off mark in order to be accepted. 
This incidence has greatly reduced 
the number of applicants into 
Colleges of Education as a whole. 
Prior to this introduction, admission 
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into C.O.Es and F.C.Es was based 
on O’Level results.  

 
6. Lack of experienced, committed and 

hardworking teachers who can make 
teaching more interesting and 
respond correctly to students 
questions on various aspects of the 
Language e.g. grammar, 
methodology, translation, literature, 
phonology and structure among 
others. 
 

7. Unwillingness of teachers to learn 
on the job and develop in their area 
of specialization. Lecturers’ 
complacency and refusal to further 
their studies, in turn, affects their 
personal development and their 
growth in the profession. 

 
8. Lack of proper learning tools such 

as: texts and audio-visual materials 
in the schools. The best texts in the 
discipline are foreign and by foreign 
authors who most times, cannot   
identify with the “local colours” of 
African readers and end-users. They 
are mostly imported and scarce. The 
multi-media need for the effective 
teaching of the French language 
could be challenging economically. 
If the College is missing a Language 
laboratory, phonetic courses become 
strenuous to teach, almost 
impossible to grasp and students are 
bound to fail.  

 
9. Fear of the unknown. People fear 

what they do not know. Students 

likewise are scared of the French 
language, being a foreign language 
from an entirely different 
civilization; it is suspect to an 
average Nigerian without the proper 
exposure to international languages. 

 
10. Lack of proper students’ guidance, 

orientation and adequate motivation 
from teachers. Many Departments of 
French Language do not have 
Course/Level Advisers. These are 
staff members charged with the 
guiding of the students into taking 
the right decisions about their course 
of study and their well-being while 
on campus. Many students have 
taken decisions that have marred 
their education and jeopardized their 
future and as a result, they are 
unable to graduate.  

 
11. Students’ attitude nowadays toward 

academics is appalling and 
discouraging. They are not 
intellectually challenging to their 
teachers, so the teachers lack 
reasons to advance or inspire the 
students. Many are truants and lazy; 
when they come to class at all, they 
come late. They don’t participate in 
assessments like assignments and 
tests and when they do, they do 
poorly.  Many of the students suffer 
loss and lack of interest in 
academics and educational matter. 
They have no ambition, no 
competitive spirit, no focus and no 
determination. They can be too 
arrogant to learn and too ignorant to 
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succeed.  The spirit of the age 
encourages paradoxes among the 
youth that undermine values and 
confuse their purpose with half-
truths such as the following “Do 
less, get more”, “Get nowhere fast!”, 
“Need for speed, but no 
destination”, “Busy doing nothing 
worthwhile” among others.  These 
philosophies among New Age 
young learners greatly affect their 
study-life adversely and render them 
emotionally unstable. Their 
addiction level to multi-media and 
social networks encourages laziness 
and isolation, unlike in the days of 
print media when students burn the 
midnight oil and read by candle 
light. One would think the 
performance of this generation of e-
booking, online libraries and online 
research facilities, would be greatly 
enhanced, but reverse is the case. 
They do not use facilities for 
studying such as the library. 
Nowadays, libraries in schools are 
empty. Stella (2010) posited that 
“Information obtained from 
libraries can change the behaviour, 
attitudes, and mindset of youth. Such 
libraries should not only be stocked 
with educational materials, they 
should have recreational facilities 
where pent-up energies and 
emotions can be dissipated.” 

 
Such libraries alongside 

recreational facilities would be major 
transformation from the empty and dusty 
libraries students never frequented in 

schools. Furthermore, these students 
have so many resources and yet benefit 
so little. Despite sophisticated modern 
gadgets available to them such as 
Laptops, palmtops, i-pads and smart 
phones among others, yet all they do is 
“facebooking” and “twitting”. Addiction 
to social networks such as Facebook and 
Twitter, has made many to lose their 
people skills and made them to 
substitute real people for virtual friends. 
Awake! (2002) advising youth on the 
dangers of social networking says 
“Never let social networking-or any 
online activity, for that matter-interfere 
with the friendships you should be 
cultivating...” 
 
Conclusion 
 For a fact, there are 
inconsistencies in the admission and 
graduation rates in the French Language 
Departments of Colleges of Education. 
The fluctuation in the flow of applicants 
and graduands in the departments was 
due to challenges faced by students and 
teachers alike. Government as principal 
benefactor of the colleges also has not 
been up and doing in policy 
implementation and supervisory roles. In 
fact, government’s policies and attitude 
towards the colleges has engendered 
several of the challenges faced by the 
colleges. 
 
 The amount of applications into 
the universities in the nation is at an all 
time high, while the number of 
applicants into C.O.Es is dwindling. 
Drastic measures should be taken in 
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order to remedy this lopsidedness, and 
balance the educational scale, lest 
universities be overburdened and 
crowded with applicants while the 
Colleges of Education are empty. 
 
 Moreover, French Language 
education is a blessing to Nigeria, by 
virtue of its linguistic value in the border 
territories surrounding the nation and in 
the international affairs of the 
government and its citizens. The average 
Nigerian and the government should 
support by creating awareness, and 
ensuring patronage of the language for a 
more global citizenship and progress. 
 
 Though, some of the problems 
facing the application into the French 
Language study and the successful 
graduation from it are easily tackled, yet 
without  determined efforts and 
government support, some may remain 
clogs in the wheel of the nation’s 
educational development and hinder the 
integration of its citizens into the 
international community.                        
         
Recommendations 

The following recommendations 
are a refreshing breath of life to the 
dying patronage of the French Language 
study in Colleges of Education, as well 
as Pre-Tertiary schools. 

 
Transformation in Motivation Level 
of Teachers and Students  

Indigenous NCE graduates who 
are readily available and more willing to 
remain in the state to teach at primary 

and secondary school levels, are mostly 
the saving grace in the supply of 
applicants to the C.O.Es. Non-indigenes 
would naturally acquire the NCE and 
move on to their home towns or bigger 
cities to practice, the indigenous ones 
are more ready to stay behind and teach. 
Many with just a little or no incentive at 
all, are willing even to go as far as the 
rural areas to teach. These should be 
encouraged and adequate incentives 
should be given to teachers who remain 
in their place of assignments in the rural 
areas, as opposed to those that seek 
immediate transfer to the urban areas. 
Such incentives should include free 
accommodation, better amenities and 
access to free medical care, better 
salaries and bonuses than those in urban 
areas, more workshop attendance, easier 
and surer promotions among others. 
These would ensure a steadier supply of 
qualified applicants to the Colleges of 
Education. 

 
In this wise, there should be a 

total change of attitude by the 
government towards French Language 
teaching in Colleges of Education, 
seeing that the bulk of French teachers 
produced for primary and secondary 
schools are from there. NCE graduates 
of French Language are among those 
that are reluctant or unwilling to stay 
behind and teach in Niger State. Out of 
30 public senior secondary schools 
randomly selected from the 25 local 
government areas across the state, 
according to recent research findings, 
few can boast of a single French teacher. 
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It is almost as if the National Policy on 
Education (NPE) provision for the 
French Language teaching does not 
operate in the state (Research and 
publication committee, 2014). 
Government’s creation of awareness at 
state and federal levels on the 
importance and economic viability of 
the French Language can increase 
people’s interest and patronage of the 
French Language. 

 
Transformation in the Methodology 
of Teaching the French Language 
 Teachers are expected to 
transform from the obsolete methods of 
teaching the language into more 
dynamic, contemporary and affective 
methods. At the inception of teaching 
the French Language, the experience 
was reported by many to be gruesome 
and uninteresting. Teachers came to 
class and reel off dull and monotonous 
lessons. This made aspects of the 
language such as grammar, translation 
and phonetics become very difficult to 
understand. Citing the Direct Method as 
one of such problematic old methods, 
Yekini (2011) declared thus “This 
particular method was not popular with 
many learners of the language, because 
it emphasizes the memorization of many 
rigorous grammatical rules, therefore 
many learners found it burdensome and 
complex, so they withdrew from the 
proficiency classes.” 
 

From the above, a 
transformation in the teaching of the 
language and engaging of students is 

needed. Teachers’ lessons needed to be 
more interesting and effective for 
learners to benefit. This transformation 
would not only affect methodology, it 
would also affect the physical structures 
that define a language class and 
differentiate the “class experience” of 
the learners. For instance, in many 
schools, especially public ones, the class 
capacity of 40-120 is usually recorded. 
The average is usually 40-60 pupils or 
students per class. These large classes do 
not bring out the best in the teaching and 
learning experiences of both teachers 
and students. Kim (2000) observed that 
“When one tries to evaluate the 
performance of the teachers and the 
students at once (even in classes of 40) 
the results are not always impressive. 
[Translated].” 

 
 In such learning environment, 

little or no actual teaching is done, even 
where the teacher persists, the students 
hardly learn or retain what was learnt 
due to poor learning environments. 
Transformation in the learning 
environment would include reduction in 
class size and possibly in class 
arrangement. France and most advanced 
countries in Europe and in the U.S.A 
agree that for optimum teaching and 
better performance, 25 students per class 
is recommended (Kim, 2000). Seats 
should be arranged such that there will 
be some space for Language class 
activities such as role playing. It has 
been observed that the circle or 
semicircle arrangements of seats, desks 
or tables are the best. For optimum eye 
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contact and access, the teacher should be 
in the centre of the class. So, a departure 
from the ineffective norm of straight 
rows of desks and chairs would be a 
welcomed transformation of class 
structure in teaching and learning. 

 
Transformation strategies of raising 
teachers to teach the French 
Language 

Other notions capable of 
transforming the negative situations 
surrounding the Language includes the 
following: 
a. Teaching from the cradle and 

catching them young. This creates 
the much needed Pre-Tertiary 
background necessary to facilitate 
learning at higher level and 
successful graduation. It also 
ensures better O’level qualification 
for admission into C.O.Es.  

 
b. Create a greater need for the 

language, by making French 
Learning  a compulsory aspect of 
General Studies Education (GSE) in 
C.O.Es.  This way, the society will 
accord more importance to the 
language  and   people would be 
more willing to study the language. 

 
c. Making French Language learning 

compulsory at Pre-NCE level in 
order to generate more students into 
the NCE French programme. 

 
d. Encourage the few graduates of the 

language to respond to the need for 
French Language teachers in Niger 

State by employing them in the 
public and private schools. 

 
e.  Greater number of government 

sponsorships of teachers and 
students to both professional and 
refresher-courses, workshops, 
Language Immersion Programmes 
and excursions are necessary. As 
follow-up to these, beneficiaries 
should be made to give feedbacks 
from these training programmes into 
the system by training others or 
sharing their enriching experiences. 

 
f. Government’s implementation, 

monitoring and evaluation of its 
policies in Language Education 
(especially in the French Language), 
in not just the Pre-Tertiary 
institutions, but also in the Colleges 
of Education, according to its Policy 
Stability and Education 
Rehabilitation strategies in the 
Transformation Agenda. 
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