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Abstract
This paper examines sex difference in academic achievement at the
primary school level. A lot of researches on this subject matter were
reviewed. However, results of all the available research works
indicated that boys are not better than girls in terms of educational
achievement. Hence, the need for the government, parents and the
school administrator to encourage girls’ full participation in primary
school programmes, as the National Policy on Education offers equal
educational opportunity to both the boy and girl child.
Introduction
Education is the right of all human beings, both male and female. The National Policy on
Education (NPE, 1998) offers equal opportunity of education to both the boy and girl child. It is a key to
the development of any nation. Despite the fact that result of researches over the years have shown that
boys are not better than girls in terms of educational achievement (Olajide, 1982; Adebayo and Adams,
1983; Daramola, 1983; Kahle and Lakes, 1983; Oyekan, 1986; Ogunboyede, 2001), education of the
girl-child has been relegated to the background. Hence, the education of the girl child seems to be
receiving the sympathy of Nigerians in recent times. It should be noted that over the years, it has been
noticed that the education of girls have dropped drastically in favour of boys. In fact, the United Nations
Children’s Education Fund (1995) states that:
Although the proportion of educated girls has grown, boys are fared
much better than girls and gender discrepancy increases during the
secondary school phase.
Equally, the girl child has suffered a lot of abuse from both parents and government. It is the
girl child that is used as baby sitter when she is supposed to be in school along with her male
counterpart. She suffers from early marriages and the attendant consequences. The girl-child is a victim
of sexual harassment and abuse in the society. She is equally a street hawker exposed to all manners of
danger. This paper therefore examines the present status of education of the girl child and suggest useful
remedies for sex equity in Nigerian primary schools.
The Concept of Achievement
Educational achievement essentially applies to what an individual can do within a specific
criterion domain. Uba (1987) believed that achievement is about knowledge and skills possessed by an
individual as a result of instruction and/or specified curricula or objectives. Measures of achievement
are measures of current performance as a result of developed competence. Uba further asserted that
achievement is not the same as competence. He stressed that competence involved knowledge acquired
both as a result of instruction and as a result of experience outside the educational system.
Achievement is assessed by ‘outcomes’ and improvement in performance resulting from
education. Idowu (1990) conceived educational achievement as students’ attainment in school subjects
such as Arithmetic, English, Social Studies, Agricultural Science, etc. In primary schools also,
Akindehin (1999) sees educational achievement as what students have been able to achieve or gain at
the end of a given period of instruction.
Sex Difference and Students’ Achievement
Olajide (1982) using multiple questions to investigate the influence of some factors on the
achievement of Form V students (N = 60) in a Biology test reported that there was no sex difference in
students’ performance.
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Adebayo and Adams (1983) attempted to establish the impact of sex and school types in the
Biology of 150 form V students using 50 multiple choice questions. Results showed that there was no
significant difference in boys and girls’ scores.
Daramola (1983) investigated the influence of location and sex difference on the knowledge of
basic Physics possessed by entering Form III students in Kwara State secondary schools. Data
concerning the students who participated in the study were collected by administering a basic Physics
test to the students. 1 he total sample for the study was 172 boys and girls entering Form III. The result
ol the study revealed that the male and female students’ scores on the test were not significantly
different.
Kahle and Lakes (1983) reported that there was no significant difference in the achievement of
both boys and girls in sciences. Also, Okonkwo (1983), Ehindero (1986); Famojuro (1986); Oyekan
(1986) and Ogunboyede (2001) have severally shown the difference between the cognitive structure
and gender of students. Looking at the issue more closely, development of sex differences is intricately
lacilitated and inter woven with the gradual process of socialization in many families, peer group and
age grades, religious institutions, school and mass media. Thus, sex differentiation connotes the
acquisition of distinct sex roles for boys and girls (Scott-Jones and Peebles-Wilkins, 1986). This
usually saddles the parents, especially women with the responsibilities of inculcating the time
honoured virtues, norms and values of the society in the child.
Nigerians’ Concept of the Education of the Girl-Child
The first major step in the area of girl child education in Nigeria started with the 1969
curriculum conference which seeks to among other things provide equal access to education at all
levels; diversify the curriculum to meet the need of both sexes and recommend the establishment of coeducational institutions. This development culminated in the formation of the National Policy on
Education in 1981 and revised in 1998. The policy provides for equal educational opportunities for all
Nigerian citizens irrespective of sex.
However, the illiteracy rate in Nigeria is quite high and it has been found to be even higher for
girls than for boys. For instance by 1990, the female literacy rate in Nigeria was 39.5% compared to
62.3% for males (Lassa, 1996)
In many of the Nigerian communities, it is believed that the place of the girl child and
subsequently women is in the kitchen or at home and she is socialized into accepting her traditional
roles of bearing and rearing children and maintaining the welfare of the family. Educating her
therefore, need not to go beyond preparing her for such traditional roles of mother and wife. This
restricted view of education for the girl child results in lukewarm attitude towards western education.
Lassa (1996:2) observes that in spite of the paragraph devoted to women education in the National
Policy on Education, little action has been taken to promote women’s access to education and to reduce
gender disparity in the literacy rate.
Moreover, total enrolment of pupils in the primary schools shows that boys are more in
number than girls. This is shown in the table below:
fable 1: Primary Schools Male and Female Enrolment in 1995 (Some Selected States)
No
State
Males Females Total
% of Females
% of Males
1
Adamawa
290,227
203,356
493,583
41.2
58.8
2
Abia
318,220
222,970
541,190
41.2
58.8
3
Bauchi
243.770
155,853
399,623
39.0
61.0
4
Cross River
222,018
211,610
433,628
48.8
51.2
5
Delta
224,216
222,430
446,646
49.8
50.2
6
Enugu
354,568
323,383
677,951
47.7
52.3
7
Imo
277,036
252,669
529,705
47.7
52.3
8
Jigawa
132,937
79,423
212,360
37.4
62.6
9
Kano
303,822
167,220
471,042
35.5
64.6
10
Kastina
253,109
118,564
371,673
31.9
58.1
11
Lagos
322,223
301,033
623,256
48.3
51.7
J2
Niger
160,800
79,200
240,000
33.0
67.0
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13
14
15
16
17
18
19

Ogun
210,812
202,544
413,356
Ondo
308,595
301,277
609,872
Oyo
308,595
301,277
609,872
Plateau
280,640
278,404
559,044
Rivers
263,572
261,472
525,044
Sokoto
231,005
64,398
295,403
Taraba
205,468
129,171
334,639
Yobe
175,837
105,502
281,339
20
Source: National Primary Education Commission, 1996.

49.0
49.4
49.4
49.8
49.8
21.8
38.6
37.5

51.0
50.6
50.6
50.8
50.2
78.2
61.4
62.5

Table 1 above shows a wide disparity between male and female enrolment in primary schools in some selected states of Nigeria. Generally in all the states, the percentage enrolment of girls are grossly lesser than their male counterparts.
Since, men are the dominating figures in the Nigerian culture context, there prevails gender- bias in favour of males even in the school curriculum objectives, content and learning materials. The consequence of such stereo-typing is that girls are discouraged from participating in certain
curriculum experience which are regarded as prerogatives for boys. Highly regarded professions such as engineering, architecture and medicine are attributed to the masculine gender while nursing, teaching and catering are attributed to the feminine gender. The psychological effect on
girls is to resign efforts.

Remedies for Sex Equity in Primary Schools
To remove gender imbalance from our various primary schools in Nigeria, the
following recommendations are suggested as remedies:
The government at all levels should mount campaigns to educate parents and the girlchild on the value of education
There should be a legislation prohibiting girls from marrying before the age of 18
years. Offenders should be made to face serious punishment.
Schools should be sited at strategic places for the girl-child, so that no girl-child will
travel more than 1 Km. to get to school.
Gender-sensitization programmes need to be organized for all. This could take the
form of seminars, conferences, workshops and talks which could provide information
on gender realities, help to break down age old beliefs and illusions, remove cloaks of
fear and anxiety from the women-folk.
The government should fund adequately, education of both the girl and boy-child at
least to the secondary school level.
Parents must be made to appreciate the value of investing in the education of the girlchild.
The curriculum should be made relevant. It should be such that would provide
incentives for the girl-child.
Beside implementing the laws that only qualified teachers should teach, more female
teachers should be recruited into primary schools to boost the population of women
or females in schools.
Education should be as free as possible for the girl-child so that poor parents can
maintain their daughters in school. On the other hand, parents who are known to be
poor and cannot maintain their daughters in school should be assisted by the
government. Village heads and other community leaders can help identify such
peasants for government assistance.
There should be a powerful P.T.A. that will oversee what goes on in the school. Any
girl who is found hawking or baby-sitting during school hours should be prosecuted
along with her parents and made to face the wrath of the law.
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Conclusion
In conclusion, since boys are not better than girls in terms of educational achievement
all women in all works of life should encourage girls’ participation in primary schooling for
gender equity in our society. Education for girls should be recognized as the best single
investment that most
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countries can make towards women emancipation. Since the women population makes up almost
50% of the country’s population, they have to be educated to make meaningful contribution to the
development of Nigeria as a country.
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