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Abstract

English is the medium of instruction from Primary four to secondary and
tertiary institutions in Nigeria. Teachers of all subjects are therefore
expected to be proficient in use of English to ensure effective teaching-
learning. Before graduation from Colleges of Education, the students must
have participated in teaching practice successful at the Primary and Junior
Secondary School levels. Some principals reject student-teachers posted to
their schools on the ground of lack of proficiency in English to teach
effectively by the student-teacher. Complaints have risen that most students
on teaching practice from Colleges of Education lack competence and
performance in English for effective teaching and learning. The researcher
investigated the complaints on student-teachers from some Colleges of
Education on teaching practice and found that most of the student-teachers
lacked competence in the language or instruction-English.
Recommendations are adduced for the ratification of the problems to enable
proficiency in English for effective teaching and learning.

Introduction

The teacher is an important factor in every teaching-learning situation. Consequently, what
he does and does not, makes a lot of difference in whether children will learn effectively or not (NPE,
2004). Many researchers have shown that instructional practices in Nigerian Secondary Schools need
professional guidance to carry out the practice of teaching successfully (Oyetunde, 2004; Nkom,
2008). Interdependence of language and education is critical for achievement in teaching-learning.
Language is the medium through which education is imparted. English being the language of
instruction from primary four to secondary and tertiary institutions in the country therefore, plays a
very crucial role in effective teaching and learning. This is because it is only when the correct
language is spoken, heard and understood that the information is communicated.

A critical means by which a teacher successfully carries out his instructional responsibility is
by effective lesson plan. To ensure that learning takes place, subject matter should be systematically
planned and presented in good English and in a stimulating manner (Oyetunde, 2004).

The Research Problem

There are complaints from principals, subject masters and teachers in the secondary schools
that most student-teachers from Colleges of Education on teaching practice lack competence and
performance in English language to adequately plan and deliver lessons in English language
effectively to enhance successful learning. Consequently, some student-teachers posted to some
secondary schools for the exercise are rejected by some principals on the ground of incompetence in
the medium of instruction to enable them plan and deliver lessons successfully for effective learning
to take place (Alaku, 2008). Olaofe (2005) found that such incompetence and ineffective performance
in English by teachers lead to students unlearning the English they had learned correctly. This is
through the wrong grammatical expressions in English by the teachers during classroom instructions.

Disturbed by the above complaints, the researcher investigated the alleged incompetence and
poor performance in English among the student-teachers and presented recommendations for its
solution.
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Research Questions
The following questions guided the study.

1. What are the most frequent aspects of tense used in lesson plan?

2. To what extent do you make grammatical errors in your lesson plans, presentation and
classroom activities?

3. How often does the subject master in the school you teach mark your lesson plan before
teaching?

4, How often do you use English in your classroom instruction?

Research Design
A survey design was used for the study. This is because, survey reveals current conditions
and shows the needs for improvement.

Population and Sample

The field work of the research was carried out in some selected Junior Secondary Schools in
Kano and Kaduna States where student-teachers were posted for the teaching practice exercise. 120
student-teachers posted to 30 secondary schools were subjects of the research.

NCE student-teachers were posted to the various schools from Federal College of Education
(Technical) Bichi, Kano State College of Education Kumbotso and Federal College of Education,
Zaria for teaching practice during the 2008/2009 academic session. Out of the 30 secondary schools,
10 were located in urban areas, 10 in semi-urban and the remaining 10 in rural areas. The choice of
the secondary schools in the various areas was through random selection. Similarly, 4 student-
teachers were randomly selected from each of the secondary schools as the subjects.

Instrumentation

Two instruments and techniques were used and they complemented one another in the
investigation process. These were questionnaire, observation schedule for lesson plan, presentation
and classroom activities. The questionnaire demanded to know whether lesson plans were
constructed in accordance with the accepted format and in correct English, and the observation was to
confirm the authenticity of the responses of the respondents to the questionnaire.

Method of Analysis
Frequency (F) and percentage (%) were used for the analysis of data.

Research Question 1: What are the most frequent aspects of tenses used in lesson plan?
Table 1 below show the tenses the student-teachers claim to use most frequently in lesson plan and the
observed tenses most frequently used by the student-teachers.

Table 1: Self and Observed Rating of Tenses most Frequently Used in Lesson Plan

Tenses most frequently used Self-Rating Observed Rating
Tenses NO % NO %
Past Tense 10 8.3 15 12.5
Present Tense 80 66.7 45 37.5
Future Tense 30 25 60 50
Total 120 100 120 100

Table 1 above gives a summary of the self-rating perception and actual observation rating. The
respondents over-rated the frequency of present tense (66.7%) as the most frequently used tense in

2



Survey Of Language Use In Lesson Plan And Delivery By NCE Student-Teachers From Some Selected
Collenes Of Fdiication In Kadiina And Kann States

lesson plan. The actual rating as observed from the lesson plans by the observer was future tense that
was the highest (50%). Thus, half of the respondents had their lesson plans written in future tense.

Research Question 2: To what extent do you make grammatical errors in your lesson plans,
presentation and classroom activities?

Table 2: Self-Rating and Observer’s Rating of Grammatical Errors in Lesson Plan, Classroom
Presentation and Activities

Rating Options Self-Rating Observed Rating
Option NO % NO %
Very low errors 8 6.7 - -
Low errors 82 68.3 10 8.3
Average errors 30 25 107 89.2
High errors - - 3 2.5
Very high errors - - - -
Total 120 100 120 100

Table 2 above summarized the findings of self and observed rating. Most of the respondents (68.3%)
rated their perception of errors to be low contrary to observed rating of the same at 8.3% only. The
observer found most of the student-teachers (89.2%) in the option of average errors as opposed to
self-rating of only 25% of them.

On the demand to rate frequency of having their lesson plans marked for correction of wrong
spellings, sentences and content by the subject-masters teaching the subject being taught before
presentation in the classroom, the responses were as presented in table 3.

Research Question 3: How often does the subject master in the school you teach mark your lesson
plan before teaching?

Table 3: Frequency of Self and Observed Rating on Lesson Plans marked by the Subject Master

Frequency Options Self-Rating Observed Rating
Frequency NO % NO %
Not at all - - 40 33.4
Seldom - - 55 45.8
Always 2 1.7 - -
Daily 118 98.3 25 20.8
Total 120 100 120 100

Data in table 3 outlines the summary of self and observed rating on the frequency of having

the lesson plans marked before teaching. Most respondents (98.3%) exaggerated that the lesson plans
were marked daily contrary to observer’s findings that only few (20.8%) had their lesson plan marked
daily before teaching. The observer found 45.8% of the student-teachers’ lesson plans to be seldomly
marked and 33.4% not marked at all. On the contrary, all the respondents rated themselves zero (0%)
in the options of ‘seldom’ and “not at all’.

Research Question 4: How often do you use English in your classroom instruction?

Table 4: Self and Observed Ratings of the Frequency English is used in Classroom Instruction

Freguency Options Self-Rating Observed Rating
Frequency NO % NO %
Very low - - - -
Low - - - -




Dr. Orame S. P. Alaku

Average 15 13 75 63
High 65 54 25 20
Very high 40 33 20 17
Total 120 100 120 100

The self-rating of the respondents in table 4 indicates over-perception rating (54%) on the
high frequency use of English during classroom when compared with observer’s rating of only 20%.
The actual observation rating shows that most student-teachers (63%) use English on the average in
the classroom while only 13% of the self-respondents rated themselves as using English on the
average during classroom instruction.

Discussion of Results

The student-teachers possess the minimum requirements of ordinary level qualification for
admission to read the NCE programme. Possessors of this qualification are deemed to be adequately
qualified to speak and express themselves proficiently in English language. Furthermore, the two
years spent at the College of Education before proceeding on the teaching practice (TP) is meant to
equip them with advanced knowledge which would enhance their capability and proficiency in
English, the medium of instruction.

Table 1 outlined self and observed rating on the tenses frequently used in lesson plan. 66.7% of the
respondents claimed to use present tense of the verb most frequently but the observed rating of the use
was 37.5%. The self-rating was therefore exaggerated. Future tense was observed to be most
frequently used with 50% while past tense was the least in use with 12.5% respondents. The most
appropriate presentation in lesson plan is constructed in present tense and not past and future tenses.
This agrees with the assertion of Nkom (2008).

Table 2 contains the rating of grammatical errors in lesson plan, expression in the presentation and
classroom activities. 68.3% of the respondents rated their errors to be low but the observer rated only
8.3% of the respondents to be of low error category. The self-rating was therefore over-estimated.

The observer found 2.5% respondents with ‘high’ errors but none (0%) of them claimed to
have ‘high’ errors of expression in English. Thus, the respondents under-rated the perception of
errors they make.

Student-teachers lesson plans were found to contain errors of spelling, punctuation, tenses and
concord. Some of the spelling errors observed are hereby written against their correct forms.

Powod-forward; quite-quiet; no-know; rite-write; pree-free; impom-inform; lasson-lesson.
From the wrong spellings presented above, it entails that some of the wrong spellings were either as a
result of mother tongue interference, pidgin or ignorance of the knowledge.
Some of the wrong tenses and concord observed in some lesson plans were:
“I will evaluated the class by....” For: “I will evaluate the lesson by....”
“The teacher present the lesson by....” For: “The teacher presents the lesson by.....
“He did not bought the book in Kano” For: “He did not buy the book in Kano”
“Wash how I draws it on the board” For: “Watch how I draw it on the board”
“This example is more better” For: “This example is better”

From the foregoing, the respondents lacked knowledge of concord, third person singular and
plural for grammatical expression.

On the oral presentation of activities in the classroom, some student-teachers used some of the
wrong grammatical expressions given in the above examples. Mother-tongue interference was
prominent in the respondents’ pronunciation of words: “pree” for free and “impom” for inform.

4



Survey Of Language Use In Lesson Plan And Delivery By NCE Student-Teachers From Some Selected
Collenes Of Fducation In Kadiina And Kano States

During explanation and discussion on classroom activities, some respondents used pidgin
English instead of grammar. The common examples noted were:
“Make you shut up your mouth”
(Shut up your mouth)
“Now na fraction we go do this morning”
(We shall treat fraction this morning)

The findings above agree with the assertion of Olaofe (2005) that student-teachers could
make the students unlearn the English they had learned correctly from the permanent teachers,
thereby, making worse the progress and achievement of the learners in English and other subjects in
the curriculum instead of improvement. This is because teachers’ presentation and expression serve
as model for the students who assume that every sentence made by the teacher, is grammatically
correct (NPE, 2004).

The rating on the frequency of lesson plans marked by the subject teachers of the courses
student-teachers were teaching are presented in table 3. 98.3% of the teachers claimed that their
lesson plans were seen and corrected daily before teaching but the observer’s rating of the exercise
indicated that only 20.8% of the respondents had their lesson plans marked daily; 45.8% seldomly
marked and 33.3% had their lesson plans unmarked. The false information given by the respondents
on the daily marking of the lesson plan is unfortunate and discouraging, it entails that the respondents
lack focus on the importance of the responses to guide and assist them to achieve the objectives of the
teaching practice. The observer found that student-teachers who had their lesson plans corrected and
marked daily were the most proficient in English and had their lesson plans well organized and
appropriately delivered with the use of correct sentences and expressions.

It was however observed that some of the subject masters just ticked (V) and wrote ‘seen’
with date without reading the lesson plan for correction and remarks which are necessary for guidance
and improvement to enable effective teaching-learning. Such practice does not assist and guide the
student-teachers in the field and does not make for the realization of teaching practice objectives.

Table 4 contains the rating on the frequency of English language use in classroom instruction.
54% and 33% respondents claimed that the frequency of English used are ‘high’ and ‘very high’
respectively but observation rating of 20% respondents for ‘high’ and 17% for ‘very high’ entails that
self-ratings in the two options were over-estimated. 63% of the respondents were observed to use
English averagely. This is as a result of the fact that the practicing teachers had to use language of the
immediate environment or mother-tongue directly or indirectly through the classmates to interpret and
explain new words and terms that some students in the class did not know. The problem always arose
in schools located in rural areas where the students had poor background in English and lacked
vocabulary in the language for expression.

Recommendations
The findings and discussion above clearly show that a significant number of student-teachers
at NCE level are deficient, incompetent and lack proficiency in English, the medium of instruction in
the country. This is huge obstacle militating against effective teaching-learning that needs urgent
attention to tackle. Consequently, the following recommendations are adduced to solve and eradicate
the student-teachers English language use problem for successful professional attainment and
effective teaching.
1. English and communication skills with comprehensive syllabus should be written and taught
form NCE | to NCE II.
2. Students and teachers should speak in English only during classes and within the school
premises.
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3. Every student-teacher should have his lesson adequately planned before delivery.

4. Student-teachers’ lesson plans should be assessed and marked with corrections by the subject
masters of various subjects for guidance and assistance before they are used to teach.

5. Wrong spellings and all forms of wrong grammar in lesson plans should be corrected by the
qualified and experienced subject masters handling the various subjects in the school before
teaching.

6. The rejection of some student-teachers by principals of some schools is unacceptable,
unprofessional and should be entirely condemned by the education ministries. What principals
should do is to closely monitor and supervise the practitioners’ lesson plan and delivery. This is
because all Colleges of Education have had their educational programmes approved and fully
accredited by the supervisory agency, the National Commission for Colleges of Education
(NCCE), Abuja.

7. NCCE should ensure and enforce effective implementation of the minimum standard syllabus in
all Colleges of Education by observing regular inspection of the programmes and supervision of
classroom instructions.

Conclusion

Competence and proficiency of student-teachers in English, the medium of instruction at NCE
level is grossly inadequate as seen from the findings. This has made some principals of secondary
schools to reject student-teachers posted to their institutions on teaching practice with the excuse of
preventing students from unlearning the English they had learnt correctly from the subject masters.
Student-teachers attainment of competence and performance in English for effective language use is
lesson plan, delivery and classroom activities is vital and could be realized if the recommendations
postulated above are accepted and implemented.
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